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;DkfbsLo

b"/ lzIff hg{n z}lIfs hgzlSt ljsf; s]Gb|n] jflif{s ¿kdf k|sfzg ub}{ cfPsf] 5 . ljutsf 
jif{x¿df h:t} o; jif{ klg …b"/ lzIff hg{n @)&@Ú nfO{ o; z}lIfs hgzlSt ljsf; s]Gb|af6 
jflif{s k|sfzgsf ¿kdf kf7sx¿ ;dIf k|:t't u/]sf  5f}+ .  1fg, l;k, bIftf / ;sf/fTds 
dgf]j[lTt ljsf; u/L Jojxf/df kl/jt{g ug]{ u/fpg] lzIff Ps dxTTjk"0f{ dfWod xf] . g]kfnsf] 
;Gbe{df ljb\ofno lzIffdf ljut w]/} ;dob]lv kx'“rdf hf]8 lbOPsfdf casf] ;do kx'“rsf ;fy;fy} 
u'0f:t/df klg hf]8 lbg'kg]{ b]lvG5 . u'0f:t/Lo lzIffsf nflu u'0f:t/Lo lzIf0f l;sfO x'g'k5{ . 
u'0f:t/Lo lzIf0f l;sfOsf nflu cfjZos tTTjx¿dWo] k|d'v tTTj lzIf0f l;sfO lj|mofsnfk 
xf] . o;sf nflu ;r]t, l;h{gzLn / ;jf{ª\uL0f ljsf; ePsf l;sf? / ;xhstf{ rflxG5g\ . 
;sf/fTds ;f]r ePsf / ;xhLs/0f ug{ ;Ifd k|ltab\w lzIfs, ;r]t cleefjs / ;xhLs/0f ug]{ 
z}lIfs k|0ffnL cfjZos k5{ . lzIffsf /fli6«o tyf txut pb\b]Zo, ljifout tyf sIffut ;Ifdtf 
k|flKtsf nflu lzIff If]qsf ;a} ;/f]sf/jfnfsf] ;lj|mo of]ubfg tyf k|of; cTofjZos b]lvG5 . 
u'0f:t/Lo lzIf0f l;sfOsf nflu z}lIfs hgzlSt ljsf; s]Gb|af6 ljutb]lv g} lzIfs tyf cGo 
k];fsdL{x¿sf]] Ifdtf j[b\lw / lg/Gt/ k];fut ljsf; sfo{j|md ;~rfng eO/x]sf 5g\ . k'gtf{huL 
/ dfudf cfwfl/t tflnd pknAw eO{ sfof{Gjogdf /x]sf  5g\ . o:tf k|of;x¿dWo] z}lIfs hg{n 
k|sfzg klg Ps xf] .

z}lIfs hgzlSt ljsf; s]Gb|n] k|To]s jif{ …b"/ lzIffÚ gfds jflif{s hg{n ljsf; u/L k|sfzg 
ug]{ sfd lg/Gt/ ¿kdf u/]sf] 5 . lzIff dGqfno / cGtu{tsf hgzlStx¿sf ;fy} z}lIfs 
If]qsf ;/f]sf/jfnfx¿sf l;h{gfTds / c;n cEof;x¿nfO{ ;d]6]/ z}lIfs hg{nsf dfWodaf6 
Ifdtf ljsf; ug'{ / o;sf dfWodaf6 l;sf?x¿sf] cGtlg{lxt 1fg, l;k / bIftfnfO{ k|:km'6g ub}{ 
;sf/fTds ;f]rsf] ljsf; ub}{ z}lIfs pbb]Zo k'/f ug]{ sfo{df 7f]; of]ubfg k'¥ofpg' o; hg{nsf] 
k|d'v pb\b]Zo /x]sf] 5 . …log} k|;ª\ux¿df cfwfl/t eP/ …b"/ lzIff hg{n @)&@Ú sf] tof/L u/L 
k|sfzg ul/Psf] 5 .

lzIff If]qsf ljleGg ljwfx¿, ljifout / hNbfaNbf d'b\bfx¿, c;n cEof; ;d]6]/ b"/ lzIffsf 
;fy} k|f/lDes afn ljsf;b]lv pRr lzIff;Ddsf ljljw kIfdf ePsf cg';GwfgfTds, cg'ejdf 
cfwfl/t, ljZn]if0ffTds, ;"rgfd"ns, df}lns tyf ;Gbe{ k'g/fjnf]sg h:tf ljleGg If]q / ljifosf 
n]vx¿nfO{ ;d]6]/ o; jif{sf] …b"/ lzIff hg{n @)&@Ú kl:sg] k|of; u/]sf 5f“} . o;df ;dfj]z 
n]vx¿n] lzIff / lzIf0f If]qdf cg';Gwfg ug]{ / lh1f;f /fVg] ;a}nfO{ ;xof]u k'Ug] ck]Iff ul/Psf] 
5 . n]vx¿ n]vssf lghL ljrf/ eP klg n]vx¿nfO{ d"Nofª\sg, k'g/fjnf]sg / ;Dkfbg u/L 
j:t'lgi7, ;dLIffTds, cg';Gwfgd"ns, ljZn]if0ffTds, ;"rgfd"ns / ;d;fdlos agfpg] k|of; 
ul/Psf] 5 . k|fKt ;a} n]v /rgfx¿nfO{ ;"rgfdf plNnlvt cfwf/ / ljifo j:t'sf cfwf/cg';f/sf] 
k|fyldstf j|md, d"Nofª\sgstf{, k'g/fjnf]sgstf{ tyf ;Dkfbsx¿sf] /fo ;'emfj, ;f] ;'emfjcg';f/ 
n]vsx¿n] ;'wf/ u/]sf] cj:yf tyf o; s]Gb|sf] hg{n k|sfzgsf] d"n pb\b]ZonfO{ cfwf/ dfgL 
5gf]6 ul/Psf 5g\ . cg';GwfgfTds, ljZn]if0ffTds, cg'ejdf cfwfl/t / df}lns n]vx¿nfO{ 
k|fyldstf lbO{ ;dfj]z ug]{ k|of; ul/Psf] 5 . lzIff If]qsf ;Dk"0f{ ;/f]sf/jfnfn] ;d]t a'em\g ;Sg] 



u/L ;/n / eflifs z'b\wtf, cg';GwfgfTds, cg'ej / tYodf cfwfl/t, ljZn]if0ffTds, df}lns, 
l;h{gfTds, k|ltlnlk clwsf/, ;fO6];g (citation), g]kfnL efiffsf gof“ j0f{ ljGof; tyf ;/n jfSo 
rogdf ljz]if Wofg k'¥ofpg k|of; ul/Psf] 5 . 

o; k|sfzgsf nflu cfkm\gf] n]v pknAw u/fOlbg' x'g] ;Dk"0f{ dxfg'efjk|lt xflb{s cfef/ k|s6 
ub{5f}“ . o; hg{n k|sfzgnfO{ d"t{ ¿kdf Nofpg cys kl/>d ug'{x'g], n]v ;ª\sngdf ;xof]u 
ug'{x'g] ;Nnfxsf/ ;d"x, ;xhLs/0f ;d"x / sfo{ ;d"xsf ;b:ox¿, n]vs, n]v d"Nofª\sgstf{ 
/ k'g/jnf]sgstf{, ;Dkfbgstf{, 6fOk tyf n]cfp6 l8hfOg/, se/ l8hfOg/, sfof{no 
Joj:yfkgnufot sfo{df ;xof]u k'¥ofpg'x'g] ;Dk"0f{ dxfg'efjx¿df xflb{s wGojfb lbg rfxG5f}“ . 
kf7s ju{af6 /rgfTds ;dLIffsf] ck]Iff ul/Psf] 5 . cfufdL lbgx¿sf nflu klg /rgfTds 
n]v /rgfx¿ pknAw u/fO{ efjL lbzfsf nflu dfu{bz{g / ;xof]unfO{ lg/Gt/tf lbg' x'g] 5 eGg] 
cfzf;d]t lnPsf 5f“} .
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j|m=;+=  zLif{s tyf n]vs  k[i7 ;ª\Vof

!=  ;x/L afn lzIff sfo{j|md  @
   tf/faxfb'/ yfkf
@=  b"/ tyf v'nf lzIffsf] ckl/xfo{tf  (
   afa'sfhL sfsL{
#= g]kfndf afn ljsf; ;xhstf{sf] k];fut ¿kfGt/0fsf]   

cfjZostf M sfo{jfbaf6 k|flS;;lt/  !% 
   8f= ;'/]Gb| l3ld/]
$=  b"/ lzIff / ;fdflhs Gofo lzIffsf] cGt/;DaGw @%
   ls;fgk|;fb clwsf/L    
%=  b"/ lzIff tyf v'nf ljb\ofno ;~rfng;DaGwL cj:yf / efjL sfo{lbzf #%
   uf]ljGbk|;fb cof{n
^=  ;fdflhs ;'/Iff / ul/aL klxrfg sfo{j|mddf lzIff dGqfnosf] e"ldsf $$ 
   8f=/f]hgfy kf08]
  &=  ljb\ofno txdf v'nf lzIff sfo{j|mdsf] k|efjsfl/tf %$
   ;Gh' e';fn / uf]df uf}td
*=  lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnL  ^#
   k'ik/fh 9sfn
(=  lzIffdf ljTtLo Joj:yfkg  &&
   uDeL/axfb'/ xf8f
!)= b}lgs l;sfOsf] k/LIf0f M ;xefuLsf] cEof; / nugzLntf a9fpg] pkfo *$
   vu/fh a/fn
!!=  g]kfndf dfgj ljsf; k|ltj]bgsf] ;Gbe{ / ;g\ @)!$ sf] k|ltj]bg M Ps rrf{ *(
   8f= xl/k|;fb nD;fn
!@= sIff sf]7fdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u  (%
   bLk]Gb|s'df/ emf
!#=  lbuf] ljsf;sf nflu ljb\ofno ;'wf/ of]hgf !)* 
       ofdgf/fo0f l3ld/]
!$= g]kfndf z}lIfs k':tsfno   !!# 
       lu/]Gb|k|;fb kf]v/]n / zflns/fd e';fn

!%=  ckk7g M klxrfg / Joj:yfkg   !!(  
  dx]Zj/k|;fb pkfWofo

!^= n]vf kl/If0f  !@$
   ;'bz{g kf}8]n
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;x/L afn lzIff sfo{j|md

tf/faxfb'/ yfkf
;xfos k|fWofks, 7fs'//fd ax'd'vL SofDk;, la/uGh

;f/ ;ª\If]k

;a}sf nflu lzIff sfo{j|mdcGtu{t cgf}krfl/s lzIff sfo{j|md klg Ps k|d"v sfo{j|md xf] . o;df afn 
lzIff sfo{j|md klg kb{5 . afn lzIff sfo{j|mdsf] s]lGb|o :t/df lzIff dGqfnocGtu{tsf] ;fgf]l7dL 
eStk'/df /x]sf] cgf}krfl/s ljsf; s]Gb|n] ub{5 . ;x/ ahf/df / u|fdL0f e]u b'j}df o:tf afn ljsf; 
lzIff sfo{j|md ;~rfngdf 5g\ . o'lg;]km / ;fdflhs ;+:yf lhNnf ;dGjo ;ldlt k;f{sf] ;xof]udf 
jL/uGh pkdxfgu/kflnsf cGtu{tsf ̂  cf]6f j8fdf hDdf !% cf]6f afn ljsf; s]Gb|df ;x/L afn lzIff 
sfo{j|md ;~rflnt 5 . o;n] ;x/L If]qdf /x]/ klg ljleGg sf/0fn] cf}krfl/s lzIff kfpgaf6 al~rt 
ePsf !) b]lv !$ jif{;Ddsf ;LdfGts[t, blnt, hghflt, lk5l8Psf ju{sf afnaflnsfx¿, afn>lds, 
cleefjsljxLg afnaflnsfnfO{ cgf}krfl/s dfWodaf6 lzIff k|bfg ub{} cfPsf] 5 . afn lzIff 
sfo{j|mdn] pgLx¿nfO{ ;fIf/ agfpgsf ;fy} ul0ft ;DaGwL l;k k|bfg u/L l;kd"ns Pjd\ cfocfh{g 
sfo{df ;xefuL u/fP/ hLjg :t/ psf:g db\bt u/]sf] 5 . tyflk o; sfo{j|mdn] ljljw ;d:of tyf 
r'gf}tLsf sf/0fn] ck]lIft ult lng g;s]sf] hgu'gf;f] /x]sf] 5 . t;y{ afn lzIff sfo{j|mddf cWoog 
ug]{ j|mddf afnaflnsfn] ef]u]sf ;d:ofx¿nfO{ cg';Gwfgd"ns 9ª\uaf6 vf]hL u/L To;sf ;dfwfgsf 
pkfosf] ug{] tkm{ of] n]v s]lGb|t /x]sf] 5 . 

d'Vo zAbfjnL

;x/L ljb\ofno aflx/sf] lzIff sfo{j|md -urban out of schools program_, ;x/L afn lzIff sfo{j|md 
-urban child education program_, ;fdflhs ;+:yf lhNnf ;dGjo ;ldlt -social organization district 
coordination committee_, afnaflnsfsf] ;xeflutf -participation of childern_, cleefjsdf hgr]tgf 
-awarness on guardian_, cWoogsf nflu pko'St :yfg -proper place for study_, :yfgLo ;d'bfosf] 
;lj|motf   -activeness of  local community_ .

!= cWoogsf] k[i7e"ld

;x/L If]qdf /x]/ klg ljleGg sf/0fn] ljb\ofnoLo ;]jfaf6 al~rt afnaflnsfnfO{ lbOg] cgf}krfl/s 
lzIff g} ;x/L afn lzIff sfo{j|md xf] . of] sfo{j|md ljz]iftM ;x/df /x]sf t/ ljb\ofno hfg] pd]/ 
x'“bfx'“b} klg ljljw sf/0fjz ljb\ofnosf] lzIffaf6 al~rt /x]sf afnaflnsfdf s]lGb|t 5 . ;j{k|yd 
UNICEF / Asia-American Free Labor Institute n] ;x/L ljb\ofno aflx/sf] lzIff -urban out of school 
program_ sf] cjwf/0ffsf] 9f“rf tof/ kf/]sf] lyof] -K.C and Gajurel, 2015_ . g]kfndf ljut !% jif{b]lv 
of] sfo{j|md ;~rflnt 5 . o;n] ;x/df /x]sf afnaflnsfx¿ ljz]iftM ljleGg pb\of]u, snsf/vfgf, 
xf]6n, Jofkf/nufotsf If]qdf Jofks afn dhb"/, ljkGg, kLl8t, blnt afn >ldssf ¿kdf sfd ub}{ 
cfO/x]sf tyf ljb\ofnoLo ;]jfaf6 al~rt afnaflnsfnfO{ cfwf/e"t ;fIf/tf / ul0ft ;DaGwL 1fg 
k|bfg ub{5 . o;sf ;fy} pgLx¿nfO{ cfTd ;Ddfg / cfTd ljZjf;sf] ljsf; ug{ ;fdflhs ¿kdf 
k/fdz{ lb“b} cfPsf] 5 -K.C & Gajurel, 2015_ . ;x/L ljb\ofno aflx/sf] lzIffcGtu{tsf] ;x/L afn 
lzIff sfo{j|md klg cfkm“}sf dxTTjk"0f{ sfo{j|md xf] . g]kfnsf ;Gbe{df sfg'g lstfa Joj:yfkg ;ldlt 
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-@)$*_ sf cg';f/ afnaflnsf ;DaGwL P]g @)$* sf] bkmf @ -s_ n]] !^ jif{ pd]/ k'/f gu/]sf 
JolStnfO{ afnaflnsf eg] tfklg o; sfo{j|mddf !) jif{b]lv !$ jif{;Ddsf dfq} afnaflnsfx¿ 
;dfj]z x'G5g\ . 

g]kfndf ;x/L afn lzIff sfo{j|md ;j{k|yd @)%# ;fndf sfe|] lhNnfaf6 k/LIf0fsf ¿kdf ;'?jft 
ePsf] lyof] . of] sfo{j|md pSt lhNnfdf ;kmn ePkZrft\ @)%$ ;fnb]lv k;f{ lhNnfsf] jL/uGh 
pkdxfgu/kflnsfcGtut{sf j|mdzM !, @, #, !), !$ / !& u/L ^ cf]6f j8fdf hDdf !% cf]6f 
afn ljsf; s]Gb| ;~rfng x“'b} cfPsf 5g\ . k;f{ lhNnfnufot af“s], bfª, sf:sL, tgx“', nlntk'/, 
eStk'/, lrtjg, sfe|]knf~rf]s, dsjfgk'/, l;Gw'nL, wg'iff, ;Kt/L / df]/ª u/L s'n !$ cf]6f 
lhNNffsf gu/kflnsf If]qdf #)! cf]6f s]Gb|df ;x/L afn lzIff sfo{j|md ;~rflnt 5 . ;x/L afn 
lzIff sfo{j|md cGt/f{li6«o u}/;/sf/L ;+:yf o'lg;]km / lhNnfcg';f/ To; lhNnfsf] ;fdflhs ;+:yf 
lhNnf ;dGjo ;ldlt, gu/kflnsf / u}/;/sf/L ;+:yfdWo] s'g} Pssf] ;lj|motfdf ;~rflnt 5g\ 
-Tuladhar, 2004_ . To;dWo] k;f{ lhNnfcGtu{tsf !% cf]6f afn ljsf; s]Gb|df o'lg;]kmsf] ;xof]u 
/ ;fdflhs ;+:yf lhNnf ;dGjo ;ldltsf] ;lj|motfdf ;~rflnt 5 . ;x/L afn lzIff sfo{j|md b'O{ 
r/0fdf ;~rflnt 5 . klxnf] r/0f sfo{j|md !) dlxgfsf] x'G5 / ;f] sfo{j|mddf gjhLjg efu ! 
gfds kf7\o k':ts k9fO x'G5 . klxnf] r/0f kf/ u/]sf afn aflnsfnfO{ bf];|f] r/0fsf] sfo{j|md klg 
!) dlxgfsf] g} x'G5 h;df gjhLjg efu @ gfds k':ts k9fO x'G5 . o; sfo{j|mdsf] d'Vo nIo ;a} 
afnaflnsfnfO{ lzIff lbP/ l;kd"ns / cfocfh{g sfo{df ;xefuL u/fpg' /x]sf] 5 .

g]kfndf ;/sf/L tyf u}/;/sf/L lgsfoaf6 ;~rflnt cf}krfl/s lzIffsf] sfo{j|mdn] dfq} ax';ª\Vos 
lg/If/ ;d'bfonfO{ lzlIft ug{ k|foM ;Dej ePg . To; sf/0f cgf}krfl/s lzIffsf] klg To;df 
kl/k"/ssf ¿kdf cfof] . cgf}krfl/s lzIff ;/sf/L / u}/;/sf/L b'j} If]qaf6 ;~rflnt 5 -IFCD, 
997 . ;x/L If]qdf /x]/ klg ;fdflhs, cfly{s cj:yf, hftLo e]befj tyf hgr]tgfsf] sdL cflb 
sf/0fn] ubf{ afnaflnsfx¿ lzIff k|fKt ug{af6 al~rt eO/x]sf 5g\ . To;}n] ljleGg sf/0fjz 
cf}krfl/s lzIffaf6 6f9f /x]sf afnaflnsfnfO{ lzIffsf dfWodaf6 pgLx¿sf] hLjg :t/ psf:gsf 
nflu afn lzIff sfo{j|md ;xof]uL ag]sf] 5 . afn lzIff sfo{j|mddf !) jif{b]lv !$ jif{;Ddsf pd]/ 
;d"xsf afnaflnsfn] cWoog ug]{ j|mddf afn s]Gb|x¿sf] ;~rfngsf j|mddf ef]Ug' k/]sf r'gf}tLx¿ 
/ afnaflnsfn] ef]u]sf ;d:ofsf af/]df ;DalGwt cleefjsnufot cGo ;/f]sf/jfnfnfO{ hfgsf/L 
u/fp“b} To;sf ;dfwfgsf pkfosf] vf]hL ug{ o; cWoogn] ;xof]u k'¥ofPsf] 5 . 

@= cWoog ljlw

;x/L afn lzIff sfo{j|mddf afnaflnsfsf] ;xeflutf / sfo{j|mdnfO{ k|efjsf/L agfpg] pkfox¿ vf]hL 
ug]{ pb\b]Zosf ;fy ul/Psf] o; cWoog u'0ffTds / kl/df0ffTds b'j} u/L ldl>t 9f“rf k|of]u ul/Psf] 
5 . o'lg;]kmsf] ;xof]u / ;fdflhs ;+:yf lhNnf ;dGjo ;ldltåf/f ;~rflnt ;x/L afn lzIffsf] 
cj:yfcGtu{t k;f{ lhNnfsf] jL/uGh pkdxfgu/kflnsfdf ;~rflnt !% cf]6} afn s]Gb| x]g{ ;do, ;|f]t, 
;fwg / cfly{s ;|f]tsf] sdL x'g] x“'bf of] cWoognfO{ k;f{ lhNnfsf] jL/uGh pkdxfgu/kflnsfleqsf 
j8f g+= !) sf @ cf]6f afn ljsf; s]Gb|, j8f g+= !$ sf] Pp6f afn ljsf; s]Gb|, j8f g+= @ sf] Pp6f 
cf]6f / j8f g+= # sf] Pp6f cf]6f u/L % cf]6f afn ljsf; s]Gb|df dfq ;Lldt ul/Psf] 5 . % cf]6f 
afn ljsf; s]Gb|sf % hgf ;xof]uL sfo{stf{, ;fdflhs kl/rfns, sfo{j|md ;+of]hs, ;x/L afn lzIff 
sfo{j|mddf cWoog/t afnaflnsfdWo] @) hgf afnaflnsfx¿ / !) hgf cleefjsnfO{ gd'gfsf 
¿kdf 5gf]6 ul/Psf] 5 . ;fdu|L ;ª\sngsf j|mddf cGt/jftf{, k|ZgfjnL, cjnf]sg cflb ;fwgsf] 
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k|of]u ul/Psf] 5 . o; cWoogdf ljb\ofyL{ egf{, sIff ;~rfng ;do, lzIf0f ljlw, lzIf0f ;fdu|Lsf] 
cj:yf, z}lIfs ;fdu|Lsf] k|of]u, cltl/St lj|mofsnfk cflbnfO{ cfwf/ dfgL sfo{j|md ;+of]hs, ;fdflhs 
kl/rfns, ;xof]uL sfo{stf{ / cleefjsdf cWoog s]lGb|t ul/Psf] 5 . 

#= glthfsf] ljZn]if0f 

;x/L afn lzIff sfo{j|mdsf] afn sIff ;~rfng ug{] j|mddf afnaflnsfx¿ 3/fo;L sfd ug]{, cGo 
7fp“df uP/ sfd ug]{ x'gfn] afn sIffdf ;xefuL afnaflnsfx¿ / pgLx¿sf cleefjs, To; If]q 
j/k/sf JolStsf] cfk;L ;xdltaf6 ;a}nfO{ cg's"n x'g] ;do lgwf{/0f u/L xKtfdf ^ lbg @ 306f 
!% ldg]6 sIff ;~rfng ug{] j|mddf # cf]6f s]Gb|sf sIffx¿ lbp“;f] / @ cf]6f s]Gb|sf sIffx¿ ;f“emdf 
;~rflnt 5g\ . ;a} s]Gb|df e'O“df a:gsf nflu lqkfn k|bfg ul/Psf] 5 . % cf]6} s]Gb|df b}lgs sfo{ 
of]hgf agfP/ g} 5nkmn, ;d"x ljefhg / afn s]lGb|t lzIf0f ljlwaf6 k9fO x'G5 . lzIf0f ubf{ k|of]u 
ul/g] k|foM ;a} z}lIfs ;fdu|L o'lg;]kmn] k|bfg u/]sf] 5 . ljz]iftM sfnf]kf6L, rs, 8:6/, cIf/kTtL, 
zAbkTtL, khn h:tf z}lIfs ;fdu|L k|of]udf 5g\ . sIff ;~rfngsf j|mddf afnaflnsfn] cfk"mn] 
l;sfPsf kf7 slt a'em] a'em]gg\ eGg] s'/fsf] hfgsf/L lng afnaflnsfnfO{ sIff sfo{ dfq lbg] / 
l;sfOnfO{ /f]rs, /dfOnf] / cy{k"0f{ agfpg gfr, ufg, sljtf k|ltof]lutf h:tf cltl/St lj|mofsnfksf] 
;d]t k|of]u ePsf] 5 . 

o'lg;]kmåf/f k|bfg ul/Psf] z}lIfs ;fdu|Lsf] afs;leq cfjZos z}lIfs ;fdu|L eP tfklg Tof] 
afnaflnsfnfO{ kof{Kt 5}g . gjhLjg g]kfnL, gjhLjg ul0ft, gjhLjg cª\u|]hL gfds ltg yfg k':ts 
tyf l;h{gfTds ljifosf nflu sfkL k|To]s afnaflnsf;“u 5 . gf/L l;Nk snf s]Gb| gfds ;+:yfsf 
JolSt sIff kl/rfnsåf/f xKtfsf] ! k6ssf b/n] dlxgfsf] rf/ k6s cf}krfl/s tyf cgf}krfl/s b'j} 
9ª\un] sIff cg'udg tyf lg/LIf0f x'G5 eg] ;fdflhs lhNnf ;dGjo ;ldltaf6 dlxgfsf] Ps k6s 
/ Joj:yfkg ;ldltåf/f cfjZostfcg';f/ cg'udg tyf lg/LIf0f x'G5 . 

kf“r cf]6f afn s]Gb|dWo] b'O{ cf]6f s]Gb|df ;xof]uL sfo{stf{n] lnlvt k/LIff lnO“b}g, ljb\ofyL{n] u/]sf] 
k|ult clen]v /fv]/ To;}sf cfwf/df sIff]Gglt u5{g\ . k|yd r/0f kf/ ug'{ k"j{ afnaflnsfsf] sdL, 
sdhf]/L kTtf nufO{ k'gM JolStut ¿kdf k9fP/ pgLx¿nfO{ sIff]Gglt u5{g\ . ltg cf]6f s]Gb|df 
dfq k|ult clen]v /flvPsf] 5, h;df j0ff{g'j|mdfg';f/ k|To]s ;xefuL afnaflnsfsf] gfd, pgLx¿sf] 
k|To]s ljifosf] l;sfO pknlAw 5'6\6f 5'6\6} /flvPsf] 5 / ltg cf]6f s]Gb|df k|ult clen]v 5}g . To:t} 
ltg cf]6f s]Gb|sf ;xof]uL sfo{stf{n] !) dlxgfsf] cGTodf cfkm“} k|Zgkq tof/ u/L sIff]Gglt ug]{ / 
;a} afnaflnsfn] ;kmn ¿kdf sIff]Gglt u5{g\ .

#=#=!  afnaflnsfsf] ;xeflutf

;x/L afn lzIff sfo{j|mdnfO{ b'O{ r/0fdf af“8]/ lzIff lbOG5 . !) dlxg] klxnf] r/0f kf/ u/]sfnfO{ 
cf}krfl/s ljb\ofnosf] sIff # jf $ df egf{ ul/g] jf bf];|f] !) dlxg] r/0fdf sIff]Gglt ug]{ ul/Psf] 
5 . klxnf] !) dlxg] r/0fdf @% hgf ljb\ofyL{ egf{ x'g] / bf];|f] r/0fdf @% hgf ljb\ofyL{x¿dWo] 
pgLx¿sf] pknlAw x]/L ljb\ofnodf egf{ ul/g] / af“sL /x]sf ljb\ofyL{ bf];|f] r/0fdf sIff]Gglt x'g] 
u/]sf 5g\ . ;x/L afn lzIff sfo{j|mdcGtu{tsf ;~rfngdf /x]sf] !% cf]6f sIffdf hDdf afnaflnsf 
;ª\Vof ##% /x]sf] 5 . s'n ljb\ofyL{ ;ª\VofdWo] !)) hgf afns tyf @#% hgf aflnsf /x]sf 5g\ 
-;fdflhs ;+:yf lhNnf ;dGjo ;ldlt, @)&)_ . ;x/L afn lzIff sfo{j|mdsf] afn s]Gb|sf kf“r cf]6} 
afn s]Gb|sf afnaflnsfsf] pkl:ylt lgDgfg';f/ 5 M 
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tflnsf ! M ;x/L afn lzIff sfo{j|mdsf afnaflnsfsf] pkl:ylt

afn s]Gb| hDdf afnaflnsfsf] ;ª\Vof pkl:ylt pkl:ylt k|ltzt

5ks}of – @ @% !* &@

5ks}of – # @% @) *)

jL/uGh – !) @) !* ()

jL/uGh – !) @) !( (%

jL/uGh – !$ @) !% &%
;|f]t M :ynut cWoog, @)&!

gd'gf 5gf]6df k/]sf kf“r cf]6f afn s]Gb|sf !!) hgf afnaflnsfdWo] () afnaflnsf pkl:yt 5g\ . 
pgLx¿ cfkmGtsxfF cyjf 3/df ljjfx, cGo sfo{j|md tyf :yfgLo rf8kj{ glhls“bf s]xL afnaflnsf 
nfdf] ;do cg'kl:yt x'g] u/]sf 5g\ . To:t} cleefjsn] rf8kj{sf a]nf / t/sf/L kmnkm'n a]Rg] 
;dodf cfk"m;“u} ahf/ lnP/ hfg] ePsfn] sIffdf lgoldt ¿kdf pkl:yt x'g ;d:of k/]sf] 5 . kf“r 
cf]6f afn s]Gb|df g} lgoldt ¿kdf sIff ;~rfng x'g] eP tfklg 5ks}ofl:yt Pp6f afn s]Gb|df 
k|To]s dª\unaf/ k9fpg] 3/df e“};Lsf] kf8f] sf6]/ df;' laj|mL ljt/0f ug{] ePsfn] ;f] lbg afn s]Gb| 
k7gkf7gdf aGb x'G5 .

#=!  ;x/L afn lzIff sfo{j|mdsf r'gf}tLx?

s'g} klg sfdsf] yfngL u/]kl5 ljleGg cf/f]x / cj/f]xsf] ;fdgf ug'{kb{5 . s'g} klg sfd ;kmn ¿kdf 
;~rfng ubf{ ljleGg ;d:ofx¿ tyf cfp“5g\ . o'lg;]km tyf ;fdflhs ;+:yf lhNnf ;dGjo ;ldltsf] 
;lj|motf / ;xof]udf ;~rflnt ;x/L afn lzIff sfo{j|mdsf klg s]xL r'gf}tLx¿ 5g\ . tL r'gf}tLx¿ 
lgDgfg';f/ 5g\ M

-s_ cWofkgsf nflu pko'St :yfgsf] cefj 

% cf]6f s]Gb|dWo] b'O{ cf]6f s]Gb| afn ljb\of dlGb/ lgDg dfWolds ljb\ofnodf ;~rflnt 5g\ . To:t} 
ltg cf]6f afns]Gb| cJojl:yt ¿kdf ;~rfng ePsf 5g\ . ltg cf]6f afn s]Gb|dWo] klxnf] afn s]Gb|df 
ljb\ofyL{sf] 3/sf] lk“9Ldf ;~rflnt 5, hxf“ nfdv'6\6]sf] k|sf]k clt /x]sf] 5 . afn s]Gb|sf] 5]pd} 
;'“u'/sf] vf]/ ePsfn] To;sf] b'u{Gwn] k7gkf7gdf cj/f]w k'¥ofPsf] 5 . To:t} bf];|f] afn s]Gb| lbp“;} 
c“Wof/f] ;f“3'/f] v/sf] afv|f /fVg] e'mk8Ldf ;~rflnt 5 . t];|f] afn s]Gb| hL0f{, 9f]sf, lu|n gePsf] 
k'/fgf] wd{zfnfdf ;~rfng eO/x]sf] 5 . 

-v_ cleefjsdf hgr]tgf sdL

afn s]Gb|x¿df cWoog/t afnaflnsfsf cleefjssf] hgr]tgfsf] sdLsf sf/0fn] afnaflnsfnfO{ 
lgoldt ¿kdf k9\g k7fp“b}gg\ . cWoogdf ;xefuL Ps aflnsfsf cg';f/ æa'afn] t/sf/L, kmnk'mn 
a]Rg lx“8 clxn] nugsf] l;hg 5 le8ef8 x'G5 dnfO{ ;3fpg'k5{ eGg'x'G5 .Æ  To;}n] lgoldt 
¿kdf pgLx¿nfO{ k9\g cfpg ;d:of k/]sf] 5 . o:t} b'O{ cf]6f afn s]Gb|sf afnaflnsfdWo] klxnf] b; 
dlxg] r/0fdf afnsx¿ egf{ ePsf 5g\ t/ bf];|f] b; dlxg] r/0fdf afnsx¿ Go"g 5g\ . o; 7fp“sf 
k|foM cleefjs df;' sf6]/ a]Rg] k];fdf cfjb\w 5g\ . cWoogdf ;xefuL Ps hgf cleefjssf cg';f/ 
æcflv/df k9]/ klg df;' g} a]Rg' 5 gk9] klg df;' g} a]Rg' 5 d}n] gk9] klg b}lgs rf/ xhf/ 
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¿k}of“ gfkmf sdfp“5' . of] klg ef]ln d h:t} gfdL aGg] 5, To;}n] d]/f] 5f]/fn] df;' a]Rg / v;L 
af]sf lrg]/ lsGg hfg]df k9]sf dfG5]eGbf a9L sdfp“5 .Æ To;}n] cfkm\gf afn aflnsfnfO{ afn 
s]Gb|df k7fpg'eGbf sdfpglt/ nufpgdf s]lGb|t 5g\ . To;/L g} csf{ Ps hgf ;xefuL cleefjssf 
cg';f/ æd'l:nd ;d'bfodf 5f]/Lx¿nfO{ PSn} 5f]8\bf ;dfhn] s'/f sf6\5g\ . gjfh k9\g hfg]df 
xfd|f] hGd ;fy{s x'G5 cflv/Ldf p;sf] ljjfx ubf{ gjfh cfp5 ls cfp“b}g egL ;f]W5g\, 
To;}n] lsg cf}krfl/s ljb\ofnodf egf{ ug{] < To:t} afn sIff ;'/lIft gePsf]], dR5/sf] 6f]sfO, 
b'u{lGwt jftfj/0f ePsfn] afn sIff ;~rfng ug]{ ;+:yfn] To;tkm{ Wofg glbPsf sf/0fn] afn ljsf; 
s]Gb|k|ltsf] ljZjf; sd b]lvG5 . 

-u_ ;+:yfn] lbg] ;]jf ;'ljwfsf] sdL 

o'lg;]km tyf ;fdflhs ;+:yf lhNnf ;dGjo ;ldltsf] d'Vo pb\b]Zo lk5l8Psf, blnt, hghflt, 
afn >lds, 6x/fdf /x]sf afnaflnsf / ljleGg sf/0fjz cf}krfl/s lzIff kfpgaf6 al~rt 
afnaflnsfnfO{ Jofjxfl/s lzIff lbO{ l;kd"ns JolSt agfpg] /x]sf] 5 . To:t} gd'gfdf k/]sf 
cleefjssf cg';f/ æ;+:yfn] Pp6f sf]7f, vfg]kfgLsf nflu rfkfsn, afnaflnsfnfO{ lb;f lk;fj ug{ 
zf}rfno cflbsf] ;d:of 5 . To:t} cf}krfl/s ljb\ofnox¿df t xfdL h:tf ;fgf hftsf s]6fs]6Ln] 
k};f kfp“5g\ /], To;}n] xfd|f s]6fs]6LnfO{ klg ;+:yfn] k};f lbg'k5{ . To:t} xfd|f s]6fs]6LnfO{ ;+:yfn] 
vfhfsf] Joj:yf ug'{k5{Ú eGg] dfgl;stf cleefjsdf 5 .

-3_ cGo sfdsf] rfk

JolStnfO{ sfd ug'{sf ;fy} ;fy} cf/fd tyf lj>fdsf] cfjZostf kb{5 . gd'gfdf k/]sf afn s]Gb|dWo] 
b'O{ cf]6f s]Gb|sf afnaflnsfsf] sfd ug]{ ;do nueu b}lgs P3f/ 306f /x]sf] 5 . laxfg} cf“vf 
ldRb} a'jf;“u uP/ sfd ;3fpg] tyf dWofx\g b'O{ 306f vfgfsf] / lj>fdsf nflu ;do x'G5 . vfgf 
vfPkl5 b'O{ 306fkl5 ;f“em emdSs gx'Gh]n;Dd a'jfnfO{ sfd ;3fpg] ub{5g\ . To:t} jL/uGh !$ sf 
afnaflnsfdWo] s]xL afnaflnsfx¿ c¿sf] 3/df uP/ 3/wGbf u5{g\ . To:t} v]tLkftLsf] l;hgdf 
cleefjs d]nfkft hf“bf aflnsfx¿n] cfkm\gf ;–;fgf efO alxgLx¿sf] x]/rfx u5{g\ . 

;du|df eGg' kbf{ Joj:yfksLo ;d:of, ;xhstf{df tflnd, ah]6, sIff Joj:yfkg kf7\o k':ts, 
cg'udg lg/LIf0f / afnaflnsfnfO{ -gj;fIf/x¿_ /f]huf/d"ns lzIffsf] Joj:yf gx'g' h:tf r'gf}tLx¿ 
/x]sf 5g\ .

#=@ ;x/L afn lzIff sfo{j|mdnfO{ k|efjsf/L agfpg] pkfox?

o'lg;]km tyf ;fdflhs ;+:yf lhNnf ;dGjo ;ldltsf] ;lj|motfdf ;~rflnt ;x/L afn lzIff 
sfo{j|mdnfO{ cem k|efjsf/L agfpg To; sfo{j|md;“u ;DalGwt tyf cGo ;/f]sf/afnf u}/ ;/sf/L 
;+:yfx¿n] xft]dfnf] ub}{ cufl8 a9\g h?/L 5 . t;y{ ;x/L afn lzIff sfo{j|mdnfO{ k|efjsf/L agfpg 
lgDgfg';f/sf pkfox¿ cjnDag ug{'kb{5 M

-s_ cWoogsf nflu lglZrt :yfg 

;x/L afn lzIff sfo{j|md ;~rfngsf nflu k|foM s]Gb|x¿df lglZrt :yfg 5}g . afnaflnsf, ;xof]uL 
sfo{stf{ tyf cleefjsf] plrt ejg 5}g . To;}n] v]n d}bfg, zf}rfno, vfg]kfgL, v]n ;fdu|L, 
afnaflnsf nflu kof{Kt z}lIfs ;fdu|L h:tf k"jf{wf/x¿sf] k"0f{ Joj:yf ePsf] ejg lglZrt :yfgdf 
x'g'kb{5 . 
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-v_ 5fqj[lTtsf] Joj:yf

o'lg;]kmåf/f ;~rflnt ;x/L afn lzIff sfo{j|mdn] ljb\ofno hfgaf6 al~rt /x]sfx¿nfO{ clwsf/ 
lbnfpg k;f{ lhNnfsf] gu/kflnsfsf] ;x/L If]qdf ;x/L afn lzIffsf afn sIffx¿ ;~rfng u/L 
To:tf ;Dk"0f{ afnaflnsfsf] Jojxf/df kl/jt{g Nofpg] hdsf]{ ub}{ sfo{j|md cufl8 a9fO/x]sf] 5 . 
cf}krfl/s ljb\ofnodf xfdL h:tf blnt / ;fgf hfltsf 5f]/f5f]/Ln] k};f kfP h:t} xfd|f afnaflnsfnfO{ 
s]Gb|n] k};fsf] klg Joj:yf u/] x'GYof] eGg]] cleefjsx¿sf] dg;fo /x]sf] 5 .

-u_ vfhfsf] Joj:yf

;x/L afn lzIff sfo{j|mddf gd'gfdf /x]sf afn s]Gb| afnaflnsfnfO{ vfhfsf] Joj:yf 5}g . t/ cGo 
cf}krfl/s ljb\ofnodf lbjf vfhfsf] Joj:yf ePsfn] afn lzIff sfo{j|mddf klg afnaflnsfx¿n] 
vfhfsf] ck]Iff u/]sf 5g\ . To;/L g} s]Gb|n] ;x/L afn lzIff sIffdf k9\g] ;Dk"0f{ afnaflnsfnfO{ 
vfhfsf] Joj:yf u/] /fd|f] x'g] lyof] eGg] wf/0ff cleefjssf] kfOG5 .

-3_ :yfgLo ;d'bfosf] ;lj|motf

s'g} klg sfo{j|mdnfO{ k|efjsf/L ¿kdf ;~rfng ubf{ sfo{j|md;“u ;DalGwt ;/f]sf/jfnf ;Dk"0f{ 
kIfsf] ;xeflutf x'g'k5{ . ;xof]uL sfo{stf{x¿sf cg';f/ ;x/L afn lzIff sfo{j|md ;~rfng 
ug]{ j|mddf :yfgLo ;d'bfosf JolStx¿n] sfo{j|mdnfO{ Tolt dxTTj lbPsf 5}gg\ . ;x/L afn 
lzIff sfo{j|mdcGtu{t afn s]Gb|df ul7t Joj:yfkg ;ldltsf kbflwsf/L afx]s ;x/L afn 
lzIff sfo{j|mdsf afn s]Gb|df k9\g] afnaflnsfsf cleefjsx¿ cyf{t\ :yfgLo JolStx¿nfO{ 
klg ;x/L afn lzIff sfo{j|mdsf dxTTjsf af/]df a'emfO{ pgLx¿nfO{ sfo{j|mdsf gLlt lgdf{0f, 
pb\b]Zo, k|efjsfl/tfsf af/]df hfgsf/L lbnfO{ dflyNnf] txn] sfo{j|md ;~rfng ug{ h?/L 5 . 
To;/L g} :yfgLo JolStx¿n] cfkm\gf] >d ldlxg]t h'6fP/ ;sf/fTds efjgfsf ;fy ;x/L afn 
lzIff sfo{j|md ;kmn ¿kdf ;~rfng ug{ cfjZos 5 .

-ª_ cleefjsdf hgr]tgf 

;x/L afn lzIff sfo{j|mdnfO{ ;kmn ¿kdf cufl8 a9fpg k;f{ lhNnfsf] jL/uGh pkdxfgu/kflnsfdf 
/x]sf x/]s s]Gb|df ;~rflnt If]qsf cleefjsnfO{ hgr]tgf hufO{ pgLx¿nfO{ s]Gb|n] cled'vLs/0f 
u/fO{, lzIffsf] dxTTjsf af/]df k|:6 hfgsf/L lbg'kb{5 . ;x/L afn lzIff sfo{j|mdsf] afn sIffdf k9\g] 
;Dk"0f{ ljb\ofyL{sf cleefjsnfO{ lzIffk|ltsf] ;sf/fTds efjgfsf] ljsf; ug{df ;DalGwt ;/f]sf/jfnf 
tyf afn s]Gb|sf sfo{j|md x]g]{ ;+nUg cGo ;+:yfn] 6]jf k'¥ofpg'kb{5 .

-r_ cltl/St lj|mofsnfksf] Joj:yf

afnaflnsfsf] dfgl;s ljsf; tyf pgLx¿sf] leq /x]sf] k|ltef k|:k'm6g u/fpg cltl/St lj|mofsnfk 
cfjZos 5 . l;h{gfTds ljifodf lrqsnf agfpg nufOPsfn] afnaflnsfx¿n] :jtGq ¿kdf cfkm\gf 
dg nfu]sf j:t'x¿sf] lrq agfp“5g\ . t;y{ ;x/L afn lzIff sfo{j|mddf To;sf cltl/St cGo 
lj|mofsnfk v]ns'b, g[To tyf ;flxlTos ultljlwx¿ x/]s ;xof]uL sfo{stf{åf/f u/fO{ ;Dk"0f{ kGw| 
cf]6} s]Gb|sf OG5's afnaflnsfnfO{ k|ltof]lutfTds ¿kdf efu lng nufPdf sfo{j|mdsf] k|efjsfl/tf 
cem a9\5 . To:tf lj|mofsnfk ug{ xKtfdf Ps lbg ;+:yfn] jf cGo s'g} Snax¿ tyf ;ª\3 ;:yfn] 
v]n d}bfg pknAw u/fpg ;S5 . o;sf cltl/St cGo ;fj{hlgs :ynsf] ;d]t k|of]u u/L cltl/St 
lj|mofsnfk ;~rfng ug]{ Joj:yf ldnfpg'kb{5 .
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;du|df lzIffsf] cfjZostf afnaflnsfx¿df dx;'; u/fO{ pgLx¿sf] cfwf/e"t cfjZostfnfO{ 
Wofg /fvL afnaflnsf, cleefjs, :yfgLo ;d'bfo tyf ;/f]sf/jfnf kIfx¿;“u 5nkmn k/fdz{ u/L 
sfo{j|mdnfO{ cufl8 a9fpg'k5{ . lzIffsf sf/0f hLjg :t/df j[b\lw x'g] tyf ljleGg l;kd"ns lzIff 
k|bfg u/L lzIffdf cu|;/ u/fPdf sfo{j|md cy{k"0f{ / k|efjsf/L x'G5 .

$= lgisif{

;x/L If]qsf ljb\ofnoLo ;]jf tyf ;'ljwfaf6 al~rt afnaflnsfsf] r]tgf :t/df j[b\lw, Jojxf/df 
kl/jt{g, clwsf/ bfloTj / lhDd]jf/sf] af]w, cfTd ljZjf; a9fpg tyf hLjg :t/df ;sf/fTds 
kl/jt{g NofO{ ;fdfGo hLjg ofkg u/fpgsf nflu o'lg;]kmsf sfo{qmdn] ;Defjgfsf 9f]sfx¿ vf]n]sf] 
5 . To;}n] cgf}krfl/s lzIffsf] k|efjsf/L / plrt sfo{j|mdnfO{ kl/0ffdd'vL agfpg sfo{j|md 
;~rfngsf j|mddf b]lvPsf sdL sdhf]/LnfO{ x6fp“b} afnaflnsfsf] egf{sf] l:ylt, z}lIfs cj:yf, 
sIff ;~rfng ;do, sIff]Gglt, afnaflnsfsf] lgoldttf, cg'udg lg/LIf0f cflb k|lj|mofdf Wofg lbg 
cfjZos 5 . ;x/L afn lzIff ;~rfngsf nflu cfjZos lglZrt :yfg, v]ns'bsf nflu d}bfg, 
zf}rfno, vfg]kfgL, v]n ;fdu|L, afnaflnsfsf nflu kof{Kt z}lIfs ;fdu|L h:tf k"jf{wf/x¿sf] k"0f{ 
Joj:yf ul/g'kb{5 . afnaflnsfnfO{ lgoldt pkl:yltsf nflu clek|]l/t ug{ vfhf, eTtf, 5fqj[lTt 
pknAw u/fOg'k5{ . ;xof]uL sfo{stf{ tyf lg/LIf0f / cg'udg ug]{x¿nfO{ k|fl1s, g}lts tyf k];fk|lt 
k|ltab\w u/fpg plrt kfl/>lds k|bfg ug'{kg]{ / sfdsf cfwf/df b08 / k'/:sf/sf] Joj:yf ul/
g'kb{5 . 

;/sf/n]] ljljw sf/0fjz cf}krfl/s ljb\ofnoLo ;]jf If]qaf6 al~rt afnaflnsfsf nflu lzIff, 
:jf:Yo, vfb\ofGg h:tf cfwf/e"t cfjf;sf] klg Joj:yf ul/lbg'kg]{ b]lvG5 . To;}u/L afnaflnsfsf] 
clwsf/ pNnª\3g ePsf] gePsf] x]g{ cg'udg tyf lg/LIf0f k|lj|mof lgoldt ul//xg ;DalGwt ;+:yfn] 
rf;f] lbg'kb{5 . cgf}krfl/s lzIffsf] dfWodaf6 afnaflnsfnfO{ ;fIf/ u/fP/ k'gM l;kd"ns tyf cfo 
cfh{g ug{ ;Sg] tflnd ;DalGwt ;+:yfn] lbPdf pgLx¿sf] /f]huf/Lsf] Joj:yf x'g] lyof] . To:t} sf]xL 
sf]xL afnaflnsf !$ jif{eGbf dflysf klg x'g ;S5g\, pgLx¿nfO{ klg egf{ ug{'kg]{ gLlt lnOg'k5{ . 
b]zsf ljleGg ;x/L If]qdf ;~rfngdf /x]sf ;x/L afn lzIff sfo{j|mdsf] afn s]Gb|x¿sf] z}lIfs 
cj:yf, :t/f]Gglt, ef}lts cj:yf cflbnfO{ lg/Gt/tf lbg'k5{ . k|To]s s]Gb|df k'Ug] u/L z}lIfs ;fdu|L, 
lglZrt :yfgsf] Joj:yf, ;xof]uL sfo{stf{nfO{ plrt kfl/>lds, afnaflnsfnfO{ 5fqj[lTt, vfhfsf] 
Joj:yf ul/g] gLlt ;DalGwt ;/f]sf/jfnf ;+:yfx¿n] lng'kb{5 . 

;Gbe{ ;fdu|L

sfg'g lstfa Joj:yfkg ;ldlt -@)$*_, afnaflnsf P]g, @)$*,sf7df8f}+ .

;fdflhs ;+:yf lhNnf ;dGjo ;ldlt -@)&)_, jflif{s k|ltj]bg,@)&), jL/uGh .

KC, B. & Gajurel, S, (2014) Review of curriculum s used in GATE and UOSP children programs, Kathmandu:  

Unpublish document. 

Tuladhar, S.K. (2004) Strategies of education and training for disadvantage group, Out of school childrens 

program in Nepal: An Analises, Paris: International Institutes fot Educational Planning.

IFCD,  (1997). Tracer study of out-of-school children's Program, Kathmandu: Author. 
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b"/ tyf v'nf lzIffsf] ckl/xfo{tf

afa'sfhL sfsL{
k"j{ lhNnf lzIff clwsf/L

;f/f+z

lzIffn] dfgjsf] cGt/lglxt k|ltefsf] k|:km'6g u/L ;zStLs/0f Pjd\ bIftf xfl;n ub}{ ;kmn 
/ k|lt:kwL{ hLjg lhpg dbt ub{5 . ;fIf/tf k|ltzt / b]z ljsf;sf] ult ;dfg'kflts x'G5 . 
cfhsf] tLj| ultdf lj1fg / k|ljlwsf] ljsf; / lj:tf/ eO/fv]sf] PsfO;f}F ztfAbLdf k|lt:kwL{ 
gful/s pTkfbg ug{ v'nf tyf b"/ lzIff j/bfg xf] . o;df ;do tyf ljifodf nrstf x'g] ePsfn] 
v'nf tyf b"/ lzIff lagfe]befj ;a}n] ;j{;'ne lsl;dn] lzIffsf] cj;/ kfpg] ;dfj]zLs/0fsf] 
;zSt ljsNk xf] . To;sf/0f ljljw sf/0faf6 lzIff xfl;n ug{ ljd'v ePsf gful/snfO{ k'gM 
lzIffdf d"n k|jfxLs/0f u/L kf}/vL agfpg v'nf lzIff gLlt ;zSt ljsNk xf] . ;fwg ;|f]t 
;DkGg v'nf lzIffnfO{ k|efjsf/L ¿kdf Jojxf/df ptf/L lbuf]kg Nofpg sDtLdf klg ;/sf/, 
;d'bfo, ;ª\3;+:yf tyf ;/f]sf/jfnf lardf ;xof]u, ;xsfo{, ;dGjo, ;~rf/ / ;dLIff -gf} ;_ 
ckl/xfo{ x'G5 .

d'Vo zAbfjnL (Keywords)

v'nf lzIff (Open School),  ;fem]bf/L (Cost Sharing), nfut cfk'/0f (Cost Recovery), cfwf/e"t 
tx -Basic Level_, Onlg{ª (e-learning), ;"rgf tyf ;~rf/ k|ljlw (Information and Communication 
Technology-ICT), ;fj{hlgs lghL ;fem]bf/L (Public Private Patneship), /fli6«o cgf}krfl/s gLlt 
(National Nonformal Policy), b"/ lzIff kb\wlt, /fli6«o ;fIf/tf cleofg (National Literacy 
Compaign), dlxnf lzIff (Female Education), lg/Gt/ lzIff (Continuous Education), cgf}krfl/s 
kb\wlt (Nonformal System)

ljifo k|j]z

lzIffn] 1fg lj1fg, k|ljlw / r]tgfsf If]qdf tLj| ultdf eO/x]sf] k|ultnfO{ cfTd;ft\ ub}{ Ps ;kmn 
hLjg lhpg] ;Ifd gful/s pTkfbg ug{ ;Sg'kb{5 . ;kmn hLjgsf nflu cfjZos 1fg / l;k cfh{g 
ug{{ lzIffsf] cxd\ e"ldsf x'G5 . l;sfO hLjg ko{Gt rln/xg] k|lj|mof xf] . lzIffsf] k|f/lDes v'8\lsnf] 
;fIf/ x'g' xf] . ;fIf/ x'gsf nflu klg d'VotM cf}krfl/s / cgf}krfl/s kb\wlt x'G5g\ . :yfoL k|s[ltsf 
;fª\u7lgs ;+/rgf ePsf ljb\ofno, dxfljb\ofnoaf6 ;Lldt pd]/ cjlwsf nflu lbOg] lzIffnfO{ 
cf}krfl/s lzIff elgG5 eg] uef{j:yfb]lv hLjgsf] cGt;Ddsf] l;sfO cgf}krfl/s lzIffsf] kl/efiffleq 
kb{5 . jf:tjdf l;Sg] j|mdsf] s'g} ;Ldf x'“b}g . kfl/jfl/s, cfly{s, ;fdflhs, wfld{s, ;f+:s[lts, 
ef}uf]lns cflb ljljw sf/0faf6 cf}krfl/s lzIff cfh{g ug{ ljd'v ePsf JolStsf lgldTt v'nf 
l;sfOsf] Joj:yf j/bfg ;fljt x'g] tYonfO{ gsfg{ ;lsGg . k|fylds txdf egf{ ePsf ljb\ofyL{dWo] 
sl/a ## k|ltzt dfq lgDg dfWolds txdf k'Ug] / To;dWo] %) k|ltzt dfWolds txdf k'U5g\ .  
h;dWo] %) k|ltztsf] xf/fxf/Ldf dfq P;Pn;L pTtL0f{ ePsf] kfOG5 (MOE,2014) . 7'nf] ;ª\Vofsf] 
hgzlStn] ljb\ofno txsf] lzIff k'/f gu/]sf] jt{dfg cj:yf Psflt/ 5 eg] csf]{tkm{ pTtL0f{ x'g]x¿sf] 
k|fKtfª\s ;/b/ %) k|ltzt k'Ug klg xDd] xDd] 5 . sltko ljifox¿df k"0ff{ª\s k|fKt ug'{ eg]sf] 
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cf7f}F cfZor{ ePsf] 5 . pknlAw :t/ sdhf]/ ePsf hgzlSt a]/f]huf/ /xg' :jfefljs} xf] . /fli6«o 
hgu0fgf @)^* cg';f/ % jif{ jf ;f]eGbf dflyNnf] pd]/sf s'n hg;ª\Vof @,#(,@^,%$! df ^%=( 
k|ltzt ;fIf/ ePsf] b]lvG5 . h;df k'?if &%=! / dlxnf %&=$ k|ltzt ;fIf/tf /x]sf] 5 (CBS 2068) . 
cgf}krfl/s lzIff s]Gb|af6 ;~rflnt /fli6«o ;fIf/tf cleofg, dlxnf lzIff cflb sfo{j|mdaf6 cfwf/
e"t ;fIf/tf xfl;n u/]sf nfvf}Fgj ;fIf/nfO{ lg/Gt/ lzIffsf] d"n k|jfxdf ;d]6\g kof{Kt sfo{j|mdx¿ 
5}gg\ . h;n] ubf{ ;fIf/ k'gM lg/If/ aGg] hf]lvd clws 5 . ljleGg k];fdf nfu]sf gful/snfO{ cfk\mgf] 
/f]huf/Ld} a;]/ ;'ky / ;xh ¿kdf pRr lzIff xfl;n ug{] cj;/ k|bfg ug{ v'nf ljZj ljb\ofno 
Ps ;zSt ljsNksf] xf] . t;y{ pgLx¿sf] of]Uotf bIftf ;dfog's"n kl/dfh{g / kl/is[t ub}{ k"0f{tf 
lbg v'nf lzIff ckl/xfo{ x'G5 . ljleGg sf/0fn] ljb\ofnoaf6 aflxl/Psf hg;d'bfonfO{ k'gM lg/Gt/ 
lzIffsf] d"n k|jfxdf Nofpg Ps ckl/xfo{ dfWod xf] v'nf l;sfOsf] Joj:yf . k/Dk/fut 1fg / l;k 
cb\ofjlws u/L u'0f:t/ j[b\lw ub}{ k];fut bIftf clej[b\lwsf ;fy} ljleGg rfxgf ePsf l;sf?x¿sf 
nflu lzIffdf kx'“rsf] lj:tf/ ug{ o;sf] pNn]Vo of]ubfg /xG5 . b"/ tyf v'nf l;sfOsf] ljsf; kl5Nnf] 
;dodf dxTTjsf ;fy ePsf] 5 . 

ljifo j:t'sf] ljZn]if0ffTds lj:tf/

!= b"/ tyf v'nf l;sfOsf] ljsf; j|md

-s_ ljZj ;Gbe{ 

 j|mfO:6n] cfkm\gf cg'ofoLx¿nfO{ k|lzlIft ug{ ljleGg :yfgdf x'g] ;Dd]ngdf kq k7fP/ k|fy{gf 
;dodf k|lzlIft ug]{ u/]sf] . (Daniel, 1998),

 ;g\ !*$) df a]nfotsf] afydf lr7Lkqsf] dfWodaf6 b"/ tyf v'nf lzIffsf] k|f/De ePsf], 
 ;g\ !*&# df cd]l/sfdf 3/ 3/df cWoog ug]{ ;dfhsf] :yfkgf ePsf], 
 ;g\ !(!$ df v'nf ljb\ofnosf] ;'?cft c:6«]lnofsf] hª\undf sfd ug]{ sfdbf/x¿sf 5f]/f 

5f]/LnfO{ k9fpg] Joj:yfaf6 ePsf], 
 ;g\ !(!( df Sofg8fn] 5l/P/ /x]sf a:tLsf afn aflnsfnfO{ ;d]6\g] pb\b]Zon] v'nf ljb\ofno 

;~rfng u/]sf], 
 ;g\ !(@^ df tTsfnLg ;f]leot ;ª\3df lr7Lkqaf6 cWoog ug]{ ;dfhsf] :yfkgf ul/Psf],
 ;g\ !(#) df lhDafa]n] b]zdf 5l/P/ a;]sf uf]/f hfltsf afn aflnsfsf nflu v'nf ljb\ofno 

;~rfng u/]sf], 
 ;g\ !(&) df a]nfotdf v'nf ljZj ljb\ofno :yfkgf ug]{ P]g lgdf{0f eO{ ;g\ !(&! b]lv 

kf7\oj|md lgdf{0f u/L ;~rfng ul/Psf],
 ;g\ !(&( df ef/tdf g];gn v'nf ljb\ofno :yfkgf ePsf] / xfn !# nfveGbf a9L ljb\ofyL{x¿ 

cWoog ul//x]sf (Goel,2000), 
 ;g\ !(*% df ef/tdf OlGb/f ufGwL v'nf ljZj ljb\ofnosf] :yfkgf ePsf], 
 ;fs{ d'n's >Lnª\sf, aª\unfb]z / kfls:tfgdf v'nf ljZj ljb\ofno :yfkgf eO{ ;~rfng 

eO/x]sf tyf  g]kfn, e'6fg, dflNbK; / ckmuflg:tfgdf :yfkgf x'g] j|mddf /x]sf . 

-v_  g]kfn ;Gbe{ 

 lj=;+ @)!$ df sn]h ckm Ph's];gsf] k|f}9 lzIff zfvfaf6 o'jfx¿sf nflu k|;fl/t sfo{j|mdnfO{ 
klxnf] b"/ lzIff kb\wlt dflgPsf],  
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 lj=;+ @)#% /]l8of] lzIff lzIfs tflnd o'P;cfO8L USAID sf] ;xof]udf ;~rfng ePsf], 

 lj=;+ @)%) df b"/ lzIff s]Gb|sf] :yfkgf ePkl5 sfo{j|mdsf] ljsf; / lj:tf/ ePsf], 

 gjf}F of]hgf @)%$–@)%( n] v'nf ljZj ljb\ofnosf] :yfkgf ug]{ gLlt lnPsf],  

 lzIff dGqfnoaf6 @)^( kf}if @) df v'nf lzIff tyf b"/ l;sfO gLlt nfu' ul/Psf], 

 lj=;+= @)^# df3 @% ut] dlGqkl/ifbaf6 kfl/t /fli6«o cgf}krfl/s gLltn] 
…ljleGg pd]/ / ju{sf JolStx¿nfO{ cfjZostfcg';f/ k|fl1s tyf 
Jofjxfl/s 1fg, l;k / ;"rgf k|bfg u/L cgf}krfl/s lzIff If]qsf] lj:tf/ ug]{Ú
-clzs],@)^#_ pNn]v ePsf] h;cg';f/ xfn cgf}krfl/s lzIff s]Gb|n] lgdflj txsf] v'nf 
ljb\ofno ;~rfng u/]sf] 5 . To:t} dfWolds txsf] v'nf ljb\ofno z}lIfs hgzlSt 
ljsf; s]Gb|af6 ;~rfng x'“b} cfPsf] 5 .

g]kfndf v'nf lzIff tyf b"/ l;sfO ;DaGwL gLlt @)^# df nfu' ePsf] lyof] h;df lzIffdf kx'Fr 
lj:tf/, k/Dk/fut lzIffsf] u'0f:t/ j[b\lw, hLjg ko{Gt lzIff / k];fut clej[b\lw tyf 1fg / l;ksf] 
k|df0fLs/0f ug]{ gLltnfO k|fyldstf lbOPsf] 5 -z}hljs], @)^#_ . ljb\ofno aflx/ /x]sf ljb\ofno 
pd]/ ;d"xsf lszf]/ lszf]/Lx¿nfO{ lzIffsf] d"n k|jfxLs/0fdf Nofpg j}slNks, v'nf tyf k|f}9 
ljb\ofno sfo{j|mdx¿ ;~rflnt x'“b} cfPsf 5g\ .

;'emfj

b"/ tyf v'nf lzIffsf nflu s:tf] gLlt cjnDag ug'{knf{ < ;+:yfut ;+/rgf / Joj:yfkg s:tf] 9f“rfsf] 
x'g'k5{ < v'nf lzIffsf nlIft ju{ v'6\ofP/ ltgLx¿sf] pT;fxhgs ;xeflutf s;/L h'6fpg ;lsPnf 
< ;+:yfsf] ;fwg ;|f]t th'{df ug{ s:tf] Joj:yfksLo /0fgLlt ckgfpg'knf{ < lzIf0f l;sfO lj|mofsnfk 
tyf ljifo j:t' lgSof}{n s;/L ug]{ < ljZj;gLo k/LIff / d"Nofª\sgsf] th'{df s;/L ug{ ;lsG5 < oL / 
o:t} k|Zgx¿sf] pTt/sf cfwf/df b"/ tyf v'nf lzIffsf] gLlt tyf sfo{j|md ;'lglZrt ul/g'kb{5 . v'nf 
lzIffsf] bfo/f :jefjn] g} km/flsnf] x'g] ePsfn] o;nfO{ Jojl:yt ug{sf nflu ;/f]sf/jfnsf lardf 
Jofks 5nkmn Pjd\ ;xsfo{ x'g cfjZos 5 . sfd sf/afxLdf kf/blz{tf, lg0f{odf ;/f]sf/jfnfsf] 
;xeflutf, ljs]lGb|t lhDd]jf/L / hjfkmb]lxtfsf] gLlt cjnDag ul/g'kb{5 . ;fj{hlgs ;/sf/L 
gLltcg'¿k ;fwg ;|f]tsf] th'{df / kl/rfngsf ;fy} sfo{ bIftf / k|ultsf] d"Nofª\sgsf cfwf/ 
kl/j|mdfeGbf k/fj|md, xfd|f]eGbf /fd|f] tyf :jfyL{ lgoteGbf /fli6«o gLltnfO{ k|f]T;flxt ug]{ vfnsf] 
x'g'k5{ . v'nf lzIffsf] kx“'rsf] bfo/f klg :jefj}n] km/flsnf] x'g'kb{5 . ljleGg sf/0faf6 cf}krfl/s 
lzIff k'/f ug{ g;s]sfnfO{ k'gM cf}krfl/s lzIffsf] d"n k|jfxdf Nofpg] /0fgLltnfO{ pRr k|fyldstf 
lbOg'kb{5 . cf}krfl/s lzIffsf ljs[lt, lj;ª\ult tyf IfltnfO{ Go"gLs/0f ug{ ;Ifd v'nf lzIff gLlt 
cfhsf] cfjZostf xf] . 

v'nf lzIffsf ljb\ofno / dxfljb\ofno 5'6\6f 5'6\6} ;~rfng ul/Ptf klg ;f/e"t ¿kdf Ps csf{sf 
kl/k"/s x'g'kb{5 . b'j}sf] pb\b]Zo Pjd\ dd{ / efjgf ;~/rgfut ¿kdf ;fdfGotof km/s ePtfklg 
;f/df tflTTjs leGgtf x'g'x'“b}g . /fli6«o gLltn] lgb]{lzt u/]cg';f/ v'nf lzIffsf] sfo{j|md tyf 
kf7\oj|mdnfO{ k|efjsf/L ¿kdf sfof{Gjog ul/g'kb{5 . sfo{j|mdsf] ;fy{stf ta x'G5 ha nlIft ju{sf] 
cf:yf / ljZjf; lhtL ckgTjsf] efjgf l;h{gf ug{ ;lsG5 cyf{t\ cfly{s, ;fdflhs, ef}uf]lns, ;+:sf/ 
/ ;+:s[lt, pd]/, ;do cflb ljljw afWotfdf ;xh x'g] u/L ;a}nfO{ ;d]6\g] vfnsf] v'nf lzIff gLlt 
cjnDag ul/g'kb{5 . 
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v'nf lzIff / gf} …;Ú

b"/ tyf v'nf lzIffnfO{ ;fy{s 
nIodf k'¥ofpg ;/sf/ tyf 
;d'bfonufot ;/f]sf/jfnf 
;a}sf ;fy ;xof]u ckl/xfo{ 
x'G5 . tLdWo] tn 8fou|fddf 
b]vfPcg';f/ ;/sf/, ;ª\3 
;+:yf, ;d'bfo / ;/f]sf/jfnf 
tyf ltgLx¿sf lardf :jfldTj, 
;dGjo, ;xsfo{, ;dLIff / 
;~rf/  -sfsL{,@)^&_ sf] 
k|jfesf/L sfof{Gjogaf6 v'nf lzIff lbuf] ¿kdf km:6fpg] oyfy{tf xf] . 

;fj{hlgs lghL ;fem]bf/L cjwf/0ffsf] dd{nfO{ cfTd;ft\ ug]{ gLlt lnPdf ;xsfo{ ;dGjo / ;b\efjnfO{ 
k|jw{g u5{ . ;/f]sf/ kIfsf] ckgTjsf] efjgfnfO{ a9fjf lbg'k5{ . vr{ ldtJooL ug{ ljifout 
ljz]if1tfnfO{ lzIf0fdf leq\ofpg cf+lzs ;]jf s/f/df lng] Joj:yf ul/g'kb{5 . v'nf ljb\ofno lzIff 
;~rfng Pjd\ Joj:yfkgdf ;fd'bflos cWoog s]Gb|nfO{ klg lhDd]jf/ agfpg ;lsG5 . ljb\ofyL{sf] 
hLjg kb\wltnfO{ ;xh / k|lt:kwL{ agfpg cfjZos 1fg, l;k / clej[lTtsf] ljsf; / lj:tf/ ug]{ 
vfnsf] ljifo Pjd\ ljlw x'g'kb{5 .

kf7\oj|md / ;"rgf tyf ;~rf/ k|ljlw 

kf7\oj|md tyf kf7\o k':tsnfO{ oyfzSo :yfgLos/0fsf ;fy} ;dofg's"n kl/dfh{g / kl/:s[t 
ug]{ nrstf k|bfg ugf{n] hLjgf]kof]uL lzIff xfl;n ug]{ df}sf k|fKt x'g'sf ;fy} sfo{j|mddf 
/f]rstf Nofpg klg Tolts} xf};nf k|bfg ub{5 . v'nf lzIff / lgoldt cf}krfl/s lzIffsf 
kf7\oj|mdx¿lar tflTTjs km/s x'g' x'“b}g . lgoldt / v'nf lzIffaf6 Ps csf{df hfg ;Sg] 
vfnsf ;'ljwfo'St kf7\oj|md nfu' ul/g'kb{5 . kf7\o j:t'sf] k|s[lt / cfjZostfcg';f/ ;Dks{ 
sIff / ;~rf/ dfWodaf6 l;Sg] l;sfpg] vfnsf] l;sfO k|0ffnL rog ul/g'kb{5 . k/Dk/fut 
lzIf0f ljlwnfO{ lj:yfkg ub}{ ;"rgf tyf ;~rf/ k|ljlw (ICT) cg'¿k e-learning nfO{ k|f]T;flxt 
ul/g'kb{5 . Od]n, OG6/g]6, 6]lnkmf]g, 6]lnlehg, PkmPd, df]afOn, 6]lnsGlG;ª, lel8of] sGk|m]lG;ª 
-z}hljs], @)^#_ cflb ;~rf/sf dfWodsf] rog ljifo cWoog stf{sf] kx'“r / Ifdtfcg';f/ ul/
g'kb{5 . jt{dfg k|lt:kwL{ o'udf u'0f:t/Lo hLjg ofkg nflu lj1fg / k|ljlwdf ePsf] gjLgtd 1fg 
/ l;kaf6 ;';lHht x'g OR5's hf] sf]xLnfO{ v'nf lzIffn] ;d]6\g ;Sg'kb{5 . l;sfO efiffsf] dfWod 
nlIft ju{sf] r]tgf Pjd\ lzIffsf] :t/sf cfwf/df :yfgLos/0f ub}{ bfo/f km/flsnf] ug'{kb{5 . ljb\ofno 
lzIffsf nflu b]ze/ ljb\ofnox¿ ;~rfng ul/P h:t} v'nf lzIffsf nflu klg kfPs kg]{ 7fpFdf :yfoL 
k|s[ltsf ;+:yfut ;+/rgfsf] Joj:yfkg x'g'kb{5 . 

k|f/Dedf v'nf lzIffsf] ;Dks{ / cWoogsf nflu z}lIfs ;+:yfsf ¿kdf cgf}krfl/s lzIff s]Gb|af6 
;~rflnt  ;fd'bflos cWoog s]Gb|, z}lIfs hgzlSt s]Gb|af6 ;~rflnt z}lIfs tflnd s]Gb| s / v 
tyf ;|f]ts]Gb|nfO{ ;d]t ;"rgf / k|ljlwnufot z}lIfs ;fdu|L Pjd\ bIf dfgjLo ;fwg ;|f]taf6 ;';lHht 
u/]/ k|of]u ug{ ;lsG5 . To;} u/L cGo ;/sf/L u}/;/sf/L ;ª\3 ;+:yfx¿;“u pgLx¿sf] Ifdtf / 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

13

b"/ lzIff @)&@

x}l;otcg';f/ ;dGjo / ;fem]bf/Ldf v'nf lzIffsf] ljsf; / lj:tf/ lbuf] ¿kdf ug{ ;lsG5 . v'nf 
lzIffsf] cfjZostf / cf}lrTo, ljsf; / lj:tf/ Pjd\ nf]slk|otf Toxf+“af6 pTkfbg x'g] ljb\ofyL{sf] 
pknlAw :t/n] lgSof}{n ub{5 .

k/LIff / d"Nofª\sg 

v'nf lzIffsf] j}wflgstf / ljZj;gLotfnfO{ ;'lglZrt ug{sf nflu Jojl:yt / dof{lbt k/LIff k|0ffnLsf] 
cxd\ e"ldsf x'G5 . ljb\ofyL{sf] pknlAw w/ftn kTtf nufO{ pgLx¿sf] k|ultnfO{ lg/Gt/ k|f]T;flxt 
ug{sf nflu k/LIff / d"Nofª\sg s]lGb|t x'g'k{5 . xfn z}lIfs hgzlSt ljsf; s]Gb|af6 *% v'nf 
dfWolds ljb\ofno ;~rfnfgdf 5g\ . v'nf ljb\ofno :yfkgf ePkZrft\ @)^% ;fnb]lv P;Pn;L 
k/LIffdf ;lDdlnt ePsf] kfOG5 . tn plNnlvt tflnsfcg';f/ k/LIffyL{sf] ;ª\Vof k|To]s jif{ a9\b} 
uPsf] b]lvPtf klg pTtL0f{ k|ltzt pT;fxhgs 5}g . v'nf ljb\ofnox¿nfO{ ;fwfg ;|f]t ;DkGg agfP/ 
lgoldt cg'udg, lgodg / k[i7 kf]if0fsf nflu ljz]if Wofg lbg cfjZos b]lvG5 . 

v'nf ljb\ofnosf] k|f/fDeb]lv P;Pn;L glthf ljj/0f

P;Pn;L jif{ k/LIffdf ;lDdlnt pTtL0f{ ;ª\Vof  k|ltzt
@)^% !!^#  %%( $$=)&
@)^^ $@!$ !*** $$=*)
@)^& ^#&$ @&&* $#=%*
@)^* *(^^ @#() @^=^^
@)^( %@)%  ^$^ !@=$!
@)&) %@@& !)^! @!=!!
@)&! &&#^ glthf cfpg af+sL

;|f]t M k/LIff lgoGq0f sfof{no, ;fgf]l7dL .

pRr lzIff cfh{gsf nflu klg v'nf lzIff gLlt ;zSt ljsNk xf] . v'nf lzIffsf] ;'ljwfaf6 cfkm\gf] 
cg's"n jf km';{bsf] ;dodf cWoog ug]{ df}sf ldN5 . ;fy} k/Dk/fut lgoldt lzIffeGbf ;do / 
;DklTtsf] lskmfot x'g] oyfy{tf xf] . v'nf lzIff kb\wltaf6 hf] sf]xL k];fsdL{nfO{ gjLgtd 1fg / 
l;kaf6 ;';lHht eO{ k];fut bIftf a9fpg] cj;/ k|fKt x'G5 . o;sf] k'li6 k"jf{~rn ljZj ljb\ofnoaf6 
xfn ;~rfngdf /x]sf] Ps a;{] aLP8 cWoog u/]/ pRr >]0fL xfl;n ug]{ /fhkqflª\st sd{rf/Lx¿n] 
kbf]Gglt k|lt:kwf{df clws ;kmntf ldn]sf] oyfy{tf xf] . csf]{tkm{ pSt :gfts tx cWoog ug]{dWo] 
clwsf+zn] k|yd >]0fL jf ;f]eGbf dfly k|fKtfª\s Nofpg] u/]sf] tYofª\sn] k'li6 ub{5 . h;af6 v'nf 
ljZjljb\ofno ;d]tsf] u'0f:t/ / ;fGble{stf Pjd\ nf]slk|otf cem a9]sf] k'li6 x'G5 .  

v'nf ljb\ofno jf dxfljb\ofnosf] k/LIff k|0ffnLdf nrstf x'g' cfjZos 5 lsgls v'nf lzIffdf 
ljb\ofyL{n] cfcfkm\gf] cg's"n ;dodf lzIff cfh{g ug]{ ePsfn] pgLx¿sf] k/LIff / d"Nofª\sgsf] ;dodf 
klg nrstf ckgfpg' Jofjxfl/s x'G5 . o;sf nflu ljb\ofyL{sf] dfudf cfwfl/t k/LIff  (on demand 
exam) ;~rfng ug{ ;lsG5 . ljb\ofyL{sf] cfGtl/s k/LIff lzIfsn] lng] Joj:yf x'g'kb{5 . sDKo'6/ 
tyf cgnfOg (online) df cfwfl/t k/LIff tyf kmf]gaf6 k|ToIfjftf{ u/L df}lvs k/LIff lng ;lsG5 . 
P;fOgd]G6 (assignment) sf cfwf/df lng] k/LIffsf nflu s]xL cª\s ef/ 5'6\ofpg ;lsG5 . v'nf 
lzIff sfo{j|mdsf] cg'udg / lg/LIf0f df}h'bf lzIffsf] ;+/rgfsf cltl/St ;]jfu|fxL / ;/f]sf/jfnfsf] 
k|ToIf ;+nUgtfdf ug]{ gLlt ePdf sfo{j|md cem ;zSt x'g] 5 t/ u'0f:t/ sfod /fVg s'g} klg 
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lsl;dsf] ;Demf}tf ul/g' x'Gg . cg'udg lg/LIf0fnfO{ cfjb\w ;+:yf / kbflwsf/Lx¿lar ;~hfn v8f 
u/L cfk;L ;dembf/Lsf cfwf/df sfo{j|md agfO{ lg/Gt/tf lbg ;s] jf:tljs ¿kdf kmnbfoL cg'udg 
x'g] 5 . 

cfly{s Joj:yfkg 

b"/ tyf v'nf l;sfO ;~rfngdf cfly{s Joj:yfkgn] k|ToIf c;/ kfb{5 . b"/ tyf v'nf lzIff 
k/Dk/fut cf}krfl/s lzIffeGbf ;:tf] kg]{ oyfy{tf xf] . /fHoaf6 lzIffdf kof{Kt nufgL ug{ g;s]sf] 
jt{dfg cj:yfdf v'nf lzIffdf k"0f{ nufgLsf] ck]Iff ug{ ;lsGg . To; sf/0f cfly{s Joj:yfkgsf 
nflu lgDgfg';f/sf] gLlt Jofjxfl/s x'g ;S5 M 

-s_ cfwf/e"t txsf] lzIff lgMz'Ns (cost free) ug]{ . 

-v_ dfWolds txsf] xsdf nfut ;fem]bf/L (cost sharing) ug]{ .

-u_ pRr lzIffsf] xsdf cfk"/0f (cost recovery) sf] gLlt cjnDag ug]{ .

plNnlvt vr{ Joj:yfkg cf}krfl/s lzIfftkm{ /fHon] lnPsf] gLlt g} cfjZostfcg';f/ j|mlds ¿kdf 
nfu' ub}{ hfg' Gofof]lrt x'G5 lsgls clxn] v'nf ljb\ofnodf k9fpg] kof{Kt bIf lzIfssf] cefj ePsf] 
;j{q u'gf;f] 5 . gful/snfO{ pgLx¿sf of]Uotf, Ifdtf cfjZostf / rfxgfcg';f/sf] lzIff cfh{g ug]{ 
cj;/sf] ;'lglZrttfsf nflu z}lIfs ;+:yfx¿sf] ljsf; / lj:tf/ ug'{ /fHosf] bfloTj xf] . 

;f/f+z 

v'nf lzIff ;dfj]zLs/0fsf] 9f]sf xf] . o;sf] bfo/f pd]/, ;do, kf7\oj|md tyf ljifo j:t'df nrstf 
ePsfn] ;a}sf] kx'“r ;xh x'G5 . g]kfn h:tf] wfld{s, ;f+:s[lts, ;fdflhs, cfly{s ljljwtf / ef}uf]lns 
ljs6tf ePsf] b]zsf] lzIffdf ljsf; / lj:tf/sf nflu u'0f:t/Lo v'nf lzIffsf] ;'lglZrttf ckl/xfo{ 
5 . lzIffsf] ;xh kx'“raf6 cGtlg{lxt k|ltefsf] k|:km'6g u/fp“b} Ps kf}/vL gful/s agfpg Jojl:yt 
Pjd\ ultzLn v'nf lzIff gLlt cTofjZos x'G5 . lgoldt / v'nf lzIff Ps csf{sf] kl/k"/s x'g\ . 
t;y{ v'nf dfgl;stfn] oL b'j}nfO{ plTts} dxTTj lbP/ ;~rfng ug'{ eg]sf] df}h'bf hgzlStnfO{ 
gjLgtd\ 1fg / l;kaf6 ;';lHht Pjd\ ;zStLs/0f ub}{ gof“ g]kfn agfpg] s'zn sfnLu9 pTkfbg 
ug'{ xf] . 

;Gbe{ ;fdu|L 
lzIff dGqfno -@)&!_, z}lIfs ;"rgf, sf7df8f}+ M lzIff dGqfno .

clzs] -@)^#_, cgf}krfl/s lzIff gLlt, @)^#, eStk'/ M cgf}krfl/s lzIff s]Gb| . 

z}hljs] -@)^#_, v'nf tyf b"/ lzIff l;sfO gLlt, eStk'/ M z}lIfs hgzlSt ljsf; s]Gb| . 

sfsL{, aL=s]=-@)^&_, uf]/vfkq b}lgs -c;f/ @^ ut]_, sf7df8f}F M  uf]/vfkq ;+:yfg .
Daniel, JS(1998) Mega- Universiti es and knowlegde Media: Technology, Strategies for Higher Educati on , 

Koganpage: London.

Goel, A. (2000), Distance Educati on in the 21 fi rst century, Aruna Goel & S.L. Goel, New Delhi: Deep & Deep . 

MOE, (2010), Nepal Educati on in Figures 2014 At a Glance. Kathmandu: MOE.

CBS,(2012), Nati onal Populati on Census 2011,Kathmandu: Author. www.benefi ts of distance learning.
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g]kfndf afn ljsf; ;xhstf{sf] k];fut 
¿kfGt/0fsf]  cfjZostf M sfo{jfbaf6 k|flS;;lt/

8f= ;'/]Gb| l3ld/]
Uff]/vf SofDk;, uf]/vf

n]v ;f/

g]kfn ;/sf/n] ltg / rf/ jif{ pd]/sf afnaflnsfnfO{ afn ljsf; lzIffsf] cg'ej k|bfg 
ug{] pb\b]Zon] kf7\oj|md lgdf{0f u/L afn ljsf; ;xhstf{sf] e"ldsf ;kmfl/; u/]sf] 5 h'g 
k/Dk/fut lzIf0fsf] wf/eGbf km/s k|sf/sf] 5 . o:tf] kf7\oj|md sfof{Gjog ug{ ;xhstf{x¿ 
s'g xb;Dd ;Ifd 5g\ eGg] lh1f;fn] rf/cf]6f ;fd'bflos ljb\ofnosf afn ljsf; s]Gb| / To;sf 
;xhstf{x¿sf] cWoog ubf{ afn ljsf;sf] dd{cg';f/ sfd ug{ ;xhstf{x¿ ;kmn x'g g;s]sf] 
kfOof] . o; cWoogn] afn ljsf;df xfd|f] b]zsf] b; jif{sf] cg'ejsf cfwf/df jt{dfgsf] 
kf7\oj|mdn] /fv]sf ;"rsx¿nfO{ k'gJof{Vof ug{ / ;xhstf{sf] tna tyf ;]jf ;'ljwf a9fpFb} 
pgLx¿nfO{ cEof;df ;Ifd, ;kmn / ;sf/fTds agfpg l;kmfl/; u/]sf] 5 .

d'Vo zAbfjnL 

lsG8/uf6{g (Kindergarten), k|flS;; (Praxis), afn ljsf; (Child Development), dG6]:j/L 
(Montessori)

ljifo k|j]z

ltg / rf/ jif{ pd]/sf afnaflnsfsf nflu ljb\ofnon] jf ;d'bfon] jf lghL If]qn] ;~rfng ug{] 
afn ljsf; s]Gb|sf nflu g]kfn ;/sf/n] l;kmfl/; u/]sf] kf7\oj|md sfof{Gjog ug{] lzIfssf] e"ldsf 
k/Dk/fut wf/eGbf km/s k|sf/sf] ck]Iff ul/Psf] 5 (MoE, 2062 BS) . kf7\oj|mdn] lzIf0fnfO{ eGbf 
l;sfOnfO{ hf]8 lbPsf] 5 (MoE, 2069BS) / afnaflnsfnfO{ ef]lnsf] k|ToIf l;sfOsf nflu rflxg] 
k"jf{wf/ ljsf; ck|ToIf l;sfOåf/f ljsf; ug{] cfzf u/]sf] 5 . o; sfo{sf nflu afnaflnsfnfO{ 
dgf]/~hgfTds tl/sfn] l;sfpg tyf v]n / jftf/0foLo cg'ejsf] dfWodaf6 pgLx¿sf] cGtlg{lxt 
Ifdtfsf] clej[b\lw u/fpg l;kmfl/; ul/Psf] 5 (MoE, 2062BS, p. 7) . afn ljsf; s]Gb|n] # / $ 
jif{sf afnaflnsfsf] ;jf{ª\uL0f -dfgl;s, zf/Ll/s, ;+j]ufTds / ;fdflhs_ tyf g}lts / l;h{gfTds 
ljsf;sf] cj;/ k|bfg ug{] ck]Iffsf ;fy To;sf nflu ;f]xLcg'¿ksf] ef}lts tyf z}lIfs jftfj/0fsf] 
zt{ klg o; lbUbz{gn] /fv]sf] 5 (MoE, 2062BS, p. 3) .

kf7\oj|mdsf] sfo{Gjog ug{] d'Vo stf{ lzIfs÷;xhstf{x¿ x'g\ t/ afn ljsf; lzIffsf] of] Jofks 
a[xt\ ck]Iff / k|lj|mofnfO{ sfof{Gjog ug{] ;xhstf{x¿sf] sfo{ ;Dkfbgsf] u'0f:t/ Go"g /x]sf] / To;sf] 
sf/0f tna tyf cGo ;'ljwfsf] sdLn] Go"g sfo{ pTk|]/0ff /x]sf] tYo w]/} cWoogn] -h:t} M ;g\ @))
( df unicef   / ;g\ @)!# df Madhu Rajbhandari, 2013, p. 16)  b]vfPsf 5g\ . Go"g sfo{ ;Dkfbgsf] 
sf/0f Go"g sfo{ Ifdtf klg x'Gg ;S5 / of] kf6f]nfO{ o; cWoogn] x]g{ vf]h]sf] 5 . lZfIff dGqfnon] 
cª\lusf/ u/]sf] dfGotfcg';f/ lzIfssf] sfo{ Ifdtfsf] ljsf; rf/ r/0fsf] l;sfOaf6 x'G5 M -s_ 
cfkm" ljb\ofyL{ 5Fbf lzIfsåf/f ul/Psf] lzIf0f cg'ejsf] uxg k|ltljDag, -v_ k"j{ ;]jfsfnLg lzIfs 
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tof/L sf]if{, -u_ ;]jf k|j]z cled'vLs/0f / -3_ k];fut ljsf; (NCED, 2070 BS, p. 4) . afn ljsf; 
s]Gb|df cfpg] clws ;xhstf{x¿ cl3Nnf b'O{ cf]6f r/0fdf k/Dk/fut wf/df cEo:t ePsf x'G5g\ . 
t/ l;sfO ;xhstf{sf] e"ldsf k'/f ug{sf nflu pgLx¿ cfw'lgs wf/af6 bLlIft ePsf] x'g'k5{ h'g 
cj;/ pgLx¿n] kl5Nnf b'O{ r/0fsf l;sfOaf6 dfq kfpg] cj:yf ePsfn] ToxLFaf6 cfkm"nfO{ ljsf; 
u/]sf] x'g'k5{ . To;f] x'gfn] k|f/lDes afn ljsf; s]Gb|sf] l;sfOsf] u'0f:t/ k"0f{ ¿kdf ;xhstf{sf 
oL b'O{ r/0fsf l;sfOsf] u'0f:t/df e/ kg{] x'G5 . ælzIfsx¿sf] cf}ift r]tgf :t/n] g} lzIffsf] :t/ 
lgwf{/0f u5{Æ elgG5 . ctM afn ljsf; lzIffsf] cf}lrTo tyf ;f] sfo{df ;xhstf{sf] e"ldsf ;DaGwdf 
;}b\wflGts 1fg dfqn] klg JolStsf] sfo{ Ifdtfdf ;s/fTds k|efj kfg]{ x'G5 . o; cWoogdf 
;xhstf{x¿sf] oxL ;}b\wflGts 1fg tyf dfGotf s'g xbdf / s;/L ljsf; ePsf] 5 ;f] x]g{] hdsf{] 
ul/Psf] 5 .   

k|f/lDes afn ljsf; s]Gb| ÷ k"j{k|fylds lzIffsf] pTklTt tyf bfz{lgs cfwf/

;fd'bflos ljb\ofnosf nflu g]kfn ;/sf/n] l;kmfl/; u/]sf] k|f/lDes afn ljsf; lzIffsf ltg / rf/ 
jif{ pd]/sf afnaflnsfsf nflu xf] . lghL ;+:yfx¿n] k"j{k|fylds lzIff jf dG6]:j/L :s'n eg]/ g;{/L # 
jf $ jif{sf, tNnf]  lsG8/uf6{g % jif{ / pkNnf] lsG8/uf6{g ^ jif{ pd]/sf aRrfnfO{ k9fpg], hfFrdf 
kf; u/L sIff r9fP/ sIff ! df nfg] rng klg 5 . z}lIfs ;+:yfx¿n] lbg] u/]sf] l;sfO cg'ej 
k|f/lDes afn ljsf;sf nflu ls jf k"j{k|fylds lzIffsf nflu, s'g pko'St eGGf]df lj1x¿lardf 
dt}Sotf 5}g (Nikolay, 2014, p. 585) gePsf] cj:yfdf g]kfnsf] ;Gbe{df oL pd]/ ;d"xsf aRrfx¿nfO{ 
s:tf] z}lIfs cg'ej lbOb} ul/Psf] 5 / s:tf] cg'ej lbg pko'St x'G5 / ;f] ug{ s;/L ;lsG5 eGg] 
;Gbe{df wf/0ff ljsf; ug{sf nflu  dG6]:j/L :s'n jf lsG8/uf6{gsf] gfddf cfPsf k"j{k|fylds 
lzIffsf] P]ltxfl;s tyf bfz{lgs cfwf/sf] 5f]6f] rrf{ cfjZos /x]sfn] ;f]sf] rrf{ ul/Psf] 5 . 

k|]m8]l/s cu:6 k|mf]j]n (Friedrich August Frobel, 1782–1852)  / lsG8/uf6{g :s'n 

;g\ !&*@ clk|n @! df hlGdPsf Nf'y/fg kfb/Lsf] 5f]/f] k|mf]a]nsf] afn dfg;k6ndf rr{ / Nf'y/fg 
cf:yfsf] 5fk k/]sf] lyof] . ;fy} pgn] lszf]/ cj:yfdf g} cjnf]sg, j0f{g, cg';Gwfg / lg0f{o h:tf 
l;kx¿ l;s] (Goesel, 2011) . ;q jif{sf] pd]/df h]Gbce]:tf u|Gysf] cWoog / cg'jfb u/]sf (Ulich, 
2006, p. 285) pgn] schelling sf] ;j{]Zj/jfbL bz{g cWoog u/] . /fi6« k|]dn] cf]tk|f]t eP/ g]kf]lnog 
lj?b\w hd{g ;]gfdf egf{ sfd ubf{ o'b\wsf ;]gfsf] ;fx;, bM'v ;xg / d[To';“usf] a]kjf{x ef]u]sf jf 
glhsaf6 cjnf]sg u/]sf pgn] ToxfF efjgf;Fu JolStsf ;+1fgfTds / zf/Ll/s lj|mofsnfk Psfsf/ 
ePsf] b]v] / Tof] s'/f pgnfO{ b]x / cfTdfsf] ;+of]hg eP h:t} nfUof] / ToxL 36gf pgnfO{ O{Zj/Lo 
PsfTdstfsf] bz{glt/ 8f]¥ofpg] ;|f]t AfGof] (Michaelis & Moore, 1889, p. 94) . pgn] kindergarten 
df oxL cWofTdjfbL bz{gsf] cEof; ug{ vf]h]sfn] lj|mlZrogx¿n] pgnfO{ clgZjf/jfbL (atheist) / 
;dfhjfbL (socialist) sf] cf/f]k nufO{ ;g\ !*%! Dff pgsf] ljb\ofnonfO{ k|ltalGwt u/] . 

pgn] hDdf !% lbg k]:tfnf]hL;“u sfd u/], Toxf“sf] ljb\ofno tyf z}lIfs k|0ffnLsf] cjnf]sg u/]kl5 
pgL /f]dflG6s g]r'/flnhd\af6 k|efljt eO{ (Ibid, p. 54) Hfd{gL kms{] / ;g\ !*!^ df b'MvL ul/j / cgfy 
aRrfx¿ hDdf u/]/ universal german educational institute gfds Ps z}lIfs kl/jf/ -u'?s'n_ ;'? u/] 
(Ibid, 1889, p. 122) .  cWoog / cg'ejaf6 pgn] cfkm\gf] bfz{lgs dfGotf (metaphysical assumption) 
sf] ;Dn]if0f u/], JolStsf] ;fdflhs, ;+j]ufTds, zf/Ll/s, j}1flgs, bfz{lgs, wfld{s ;a} ljsf;sf] 
cfwf/ Pp6} b}jL ;|f]t jf cfWoflTds zlSt xf], To;}n] Pp6} df]8sf] lzIff (monolithic curriculum) åf/f 
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JolStsf] tg / dg b'j}sf] ljsf; ug{ ;lsG5 . o;f] elg/x“bf pgL rr{ / Nf'y/fg cf:yfeGbf dfly p7]sf] 
cfef; x'G5 . pgn] cfkm\gf] bfz{lgs dfGotfnfO{ Jojxf/df ptfg{] k|0f u/], To;}cg';f/ ;j{]Zj/jfb jf 
O{Zj/Lo PsfTdstfdf cfwfl/t /x]/ aRRffnfO{ lzIff lbg] of]hgf agfP .  

pgn] aRRffnfO{ jo:s cj:yfsf] k"j{ ¿k xf] jf hLjgsf] tof/L xf] eGf]/ x]/]gg\ a? aRRff Ps k"0f{ 
dfgj xf] / pm jo:sn] h;/L g} cfkm\gf] ef}lts jf cfWoflTds ;+;f/df cGtlj{|mof ug{ ;S5 eg]/ x]/] . 
aRRffsf] k"0f{tf / /rgfTdstfnfO{ l:jsf/L ;s]kl5 lzIff jf lzIf0fsf] gfddf afnsnfO{ aflx/L 1fg 
y'kfg{ jf nfb\g cfjZostf /x]g a? pmleqsf] /rgfTdstfnfO{ k|:k'm6g u/fpg] sfo{ k|fylds eof] . o;} 
cfwf/df ;g\ !*#& df Ps k"j{ k|fylds ljb\ofnosf] :yfkgf u/] h;nfO{ afnssf] au}“rf (children's 
garden, or kindergarten) elgof] . Tof] afnaflnsfsf] au}“rf gfdsf]  ljb\ofno, 3/af6 ljb\ofno hLjgtk{m 
hf“b} u/]sf] #÷$ jif{ pd]/sf afnaflnsnfO{ ;ª\j|md0fsfnLg ;fdflhs cg'ej lbnfpg / ;jf{ª\uL0f 
ljsf;sf u/fpgsf nflu :yfkgf ul/Psf] lyof] . 

ToxfF afnaflnsf ¿kL km'nsf la?jf au}+rfdf h:t} :jtGq t/ x]/ ljrfl/t eP/ ljsf; x'g kfpg\ eGg] 
dfGotf /flvPsf] lyof] . c´ dfnLsf] ;+/If0f dfq x}g afnaflnsfsf lardf g} ;xof]u / ;xsfo{ x'g] t/ 
k|lt:kwf{ gx'g] Joj:yf ul/Psf] lyof] . Affnssf] ;jf{ª\uL0f ljsf;sf] ;|f]t / ;f/ b'j} cfWoflTds ljsf; xf] 
/ cfWoflTdstf ljifout / snfTds x'G5 eGg] dfGotfdf kindergarten school sf] kf7\oj|md ljsf; ul/of] . 
To;}n] cfWoflTds, ljifout / ;jf{ª\uL0f ljsf;sf nflu afnaflnsfnfO{ v]Ng], ufpg], syf eGg]÷;'Gg] 
jf ljleGg lj|mofsnfk ug{ lbOof] / ;f] sfo{df ;+nUg u/fpFbf klg snf / ljifout kIfnfO{ g} hf]8 lbOof] . 
kindergarten df afnaflnsfnfO{ :jtGq ¿kdf v]Ng], ufpg], syf eGg]÷;'Gg] jf ljleGg lj|mofsnfk ug{] 
ub{y] . hLjgsf] k|f/lDes ljsf;n] g} pTt/fw{df k|efj kf5{ eGg] dfGotfn] of] sfo{÷lzIff k"j{ 
afNofj:yfaf6} ;'? ul/Psf] xf] . ToxfF v]Ng / lj|mofsnfk ug{sf nflu lbOPsf ljleGg ;fdu|LnfO{ 
froebel's gifts  elgG5 (Gutek, 2013) . t/ k|mf]j]nn] o:tf uf]nfsf/, ju{sf/ / O6fsf/ ;fdu|L;“u v]Ng, 
jf l;nfO a'gfO ug{ lbg ;'emfPsf rflx“ HofldtLo cfsf/ k|sf/sf] wf/0ff lbg xf]Og, k"j{ Jofj;flos 
lzIffsf nflu klg xf]Og, ;fj{ef}d ¿kdf JofKt Pstf / ;fd~h:o h:tf cd"t{ lrGtgsf] cfwf/lznf 
ljsf; u/fpg xf] (Elkind, n d). 

dfl/of dG6]:j/L (Maria Montessori, 1870-1952)  / dG6]:j/L :s'n 

O6fnLsf] chiaravalle ;x/df ;g\ !*&) cu:t #! Dff Ps lzlIft / ;DkGGf kl/jf/df hlGdPsL dfl/of 
dG6]:j/L ljb\ofno lZfIffdf s'zfu|| a'b\lwsL ljb\ofyL{ lyOg\ . tTsfnLg ;dfhdf :qLnfO{ lrlsT;s 
aGg] cg'dlt lyPg t/ pgsf] pTs6 OR5f b]v]/ pope leo XIII n] x:tIf]k ul/lbPsfn] ;g\  !*(^ pgL 
O6fnLdf lrlsT;f zf:qsf] l8u|L xfl;n ug{] k|yd dlxnf aGg ;lsg\ -Hainstock, n d, p. 12) . Tolt dfq 
xf]Og cWoog ug{]b]lv sfd ug{] 7fp“;Dd, 3/b]lv ;/sf/L ;+:yf;DDf hxfF txLF dlxnfnfO{ tNnf] bhf{df 
/fv]sf] b]vfO{ ef]ufO g} pgnfO{ hLjge/ n}ª\uLs ;dfgtfsf] nflu n8\g] k|]/0ff aGg ;Sof] . 

cfkm\gf] lzIffsf] cEof; ug{] j|mddf dfl/ofn] /f]d ljZj ljb\ofnosf] dgf]lrlsT;f ljefudf (psychiatric 
department of the university of rome)  /xL ;':t dfgl;s ljsf; ePsf afnaflnsfnfO{ s;/L l;sfpg 
;lsG5 eGg] sfo{sf] cWoog ul/g\ / b'O{ jif{sf] k|of]ukl5 To:tf afnaflnsfsf nflu eg]/ pko'St 
lzIf0f ljlw l;kmfl/; ug{ ;lsg\ To; ljlwn] k9fp“bf ;':tx¿n] ;fdfGon] ;/x l;Sg ;Sy] (Holfester,  
2008) . k|of]ufTds cg';Gwfgaf6 1fg]lGb|onfO{ ;lj|mo agfpg], aRrfnfO{ :jtGq / :j:k"mt{ l;Sg lbg] / 
u/]/ l;Sg lbg] lzIf0f ljlw ;a}eGbf pko'St ePsf] 7x/ eof] .
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Tof] 5f]6f] k|of]ufTds cg'ejdf …pgn] k|To]s afns 5'6\6f 5'6\6} / ljz]if Ifdtf lnP/ hGd]sf] x'G5 / 
lzIffn] To;nfO{ lrGg / ljsf; ug{ ;Sg k5{, To;}n] lzIff k"j{ afNofj:yfaf6} x'g'k5{Ú eGGf] ljrf/sf] 
;Zn]if0f ul/g\ . ToxLcg'¿k ;g\ !()& df pgn] /f]d ljZj ljb\ofnosf] dgf]lrlsT;f ljefusf] cEof; 
5f8]/ ;':t dfgl;s ljsf; ePsf elgPsf afnaflnsfsf nflu children’s house eGg] ljb\ofno vf]lng\, 
ToxfF pgn] afn ljsf;sf nflu j}olSts lzIffsf] pko'St jftfj/0fsf] Joj:yf ul/g\ . dfl/ofn] 
dfgj k/LIf0f k|of]uzfnf b'O{ jif{b]lv 5 jif{sf %) hgf ul/a / clzlIft aRrfaf6 ;'? ul/g\  . lzIff 
ljsf;sf nflu j}1flgs cWoogdf pgn] lbPsf] hf]8 pgsf] of] egfOdf emNsG5, æclxn] cfjZos 
b]lvPsf] ;dfh / lZfIffsf] ¿kfGt/0f j}1flgs cWoogdf cfwfl/t x'gk5{ (Lillard, 2005, p. 3)” . To; 
k|of]uzfnf ljb\ofnodf cfk}+mn] tflnd lbPsf lzIfsnfO{ lzIf0f ug{ nufP/ k|To]s lbg :s'nkl5 
lbgel/sf] l/kf]l6{ª ;'Gg] / EofPsf] a]nfdf sIff cjnf]sg ug{] ub{} pgn] lzIf0f ljlw / ;fdu|Lsf] ljsf; 
/ ;'wf/ ul/g\ . pko'St lzIf0f ljlw / ;fdu|Lsf nflu slxn]sfxL“ /ft /fte/ klg sfd u/]/ ef]ln kN6 
lzIfsnfO{ tflnd lblGyg\ . o;/L sl/a %) jif{sf] cys cEof;kl5 pgL gofF k|sf/sf] lzIff k|0ffnL 
ljsf; ug{ ;kmn eOg\ (ibid, p. 18) . 

j}olSts leGgtfsf ;Gbe{df pgL elG5g\, æolb xfdL km/s vfnsf jo:s rfxG5f}F eg] xfdLn] aRrfnfO{ 
;f]rf}F lsgls dfG5]n] cfkm\gf] ;+;f/ cfk}+m agfp“5 / olb xfdL of] ;+;f/nfO{ cem /fd|f], ;'/lIft / ;'vL 
7fpF agfpg rfxG5f}“ eg] of] sfd dfG5]df kl/jt{g NofP/ dfq ;Dej 5 / kl/jt{g aRrfaf6} ;'? 
u/]dfq ;Dej 5 (Haines, 2007, p. 1)Æ eGbl5g\ . j}1flgs cfwf/df dG6]Zj/Ln]] dfgj ljsf;nfO{ ljleGg 
cj:yfdf (plane of development) df ljeflht u/]sL 5g\ (Haines, 2007, pp. 2&3); h;cg';f/ hGdb]lv 
5 jif{;Dd afns jftfj/0fdf leHb} cfkm\gf] :jM lgdf{0f ub{5 / of] cj:yf g} p;sf] JolStTjsf] cfwf/ 
x'G5 . pgsf] k|of]ufTds cg';Gwfg cg';f/ ltg jif{sf] pd]/b]lv olb aRrfn] jo:ssf] pko'St ;xof]u 
kfof] / p;nfO{ ljZjf; ug{ ;Sof] eg] pm;“u ;+j]ufTds ;DaGw uf“:b} ;'/Iff, kof{Kttf, :jtGqtf / 
cfTdljZjf;sf] dx;'; ub{} cl3 a9\5 / 5 jif{sf] pd]/df cfOk'Ubf lw/tf, :jMcg'zf;g / cf1fkfngsf 
u'0f ljsf; ug{ ;S5 . 5 jif{b]lv !@ jif{;Dd  afnsn] ;dfh / ;+:s[ltdf leHb} cfkm\gf] ;fdflhs 
:jMlgdf{0f ub{5 / of] cj:yf g}lts ljsf;sf] cfwf/ x'G5 . 

k|mf]a]n / dG6]:j/Lsf] dfgjLo oyfy{ (ontology) / d"No (axiology) sf] t'ngf

k|mf]j]n dG6]:j/L

bfz{lgs 
cfwf/

pgL cfWoflTdstf / ;j{]Zj/jfbdf ljZjf; 
ub{y], ;a} JolStdf b}jL :jefj x'G5, ;a} JolSt 
;dfg 5g\ / lzIffåf/f JolStsf] b}jL :jefj 
k|:k'm6g ug{ ;lsG5 eGg] dfGotf /fVy] . pgL 
cfbz{jfb (idealism) af6 k|efljt b]lvG5g\ .

pgL j}olSts leGgtfdf ljZjf; ub{lyg\ / 
lzIffåf/f JoStsf] cGt/lglxt Ifdtf ljsf; ug{ 
;lsG5 eGg] dfGotf /flVyg\ . To;sf lglDt s:tf] 
lzIff pko'St x'G5 pgn] j}1flgs k|of]uåf/f 
ljsf; ul/g\ . pgL k|of]hgjfb (prgamatism) af6 
k|efljt b]lvlG5g\ .

afns pgn]  afnsnfO{ b}jL k|ltlglw (pure  prophet) 

sf ¿kdf dfg] h;n] Ps k"0f{ dfgjsf 
¿kdf jo:sn] h;/L g} cfkm\gf] ef}lts jf 
cfWoflTds ;+;f/df cGt/lj|mof ug{ ;S5 . 
pgL ckl/jt{gLo cfGtl/s :jM (an eternal inner 

core/self)  l:jsfb{5g\ .  

pgn] afnsnfO{ Ps 5'6\6} dfgjLo k|s[lt ePsf] 
r]tgfåf/f rNg] k|f0fLsf ¿kdf dfg]sL 5g\ . pgsf 
cg';f/ dfgj cfkm\g} ljlzi6 k|sf/sf] pTt]hgf 
zlSt  (psychoogical drives) n] rN5 / Tof] 
rnfpg] pTt]hgf zlSt pd]/ cg';f/ kl/jt{g 
eO/xG5 (changing self) . 
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cWoogsf ] 
k[i7e"ld 

pgn] cfkm\gf] cWoognfO{ ul0ft, lj1fg, wd{ 
zf:q / bz{g zf:qdf k}mnfP, clg hLjg 
ef]ufOsf] cg'ejaf6 gofF bz{gsf] ;+n]if0f u/] 
/ k|of]ufTds lzIffdf÷k]8fuf]hLdf uP . pgsf] 
kindergarten school  cflb ef}lts (metaphysical)  
kl/sNkgf (hypothesis)  k/LIf0f ug{] k|of]ufzfnf 
xf] . 

pgsf] cfkm\gf] cWoognfO{ ul0ft, lj1fg lrlsT;f 
lj1fgaf6 HfLj lj1fg x'“b} dfgjzf:qdf k}mnfOg, 
clg k]8fug]lhsn k|of]usf] 5f]6f] cg'ejaf6  
bz{gsf] ;+n]if0f ul/g\ /  k|of]ufTds lzIffdf 
-k]8fuf]hLdf_ uOg\ . pgsf] children’s home  
j}1flgs (scientifi c) kl/sNkgf (hypothesis) 
k/LIf0f ug{] k|of]ufzfnf xf] .

V f ] n s f ] 
e"ldsf

Vf]nsf af/]df k|mf]a]nsf] JofVof b]Vbf t pgsf] 
bz{g g} v]ndf s]lGb|t xf] h:tf] b]lvG5 . pgn] 
v]ndf Jo:t x'g] jf To;df 8'Ag] lj|mofnfO{ 
ljsf;sf] pRrtd cj:yf eg]sf 5g\ lsgls 
Tolt a]nf dfq JolSt :jtM :k"mt{, k|:km'l6t / 
/rgfTds x'g ;S5 . Vf]n dflg;sf] ;a}eGbf 
kljq lj|mofsnfk xf] . Tolt a]nf JolStsf] 
n's]sf pQ]hgf zlSt / k"0f{tf (wholeness) 
k|:k'ml6t x'G5 . pgn] Vf]nnfO{  afnssf] 
cfTdfleJolStsf] dfWod dfg]sf 5g\ . h;/L 
cfTdf / cfWoflTdstf ljifout x'G5 To;/L g} 
v]ndf klg ljifout / snfTdstf cleJolSt 
x'G5 . Vf]nåf/f g} JolStsf] cGtl/s clenfzf 
(inward desire) aflx/ cfpF5 (russell & aldridge, 
2009).

dfl/ofsf] hf]8 v]ndf eGbf lj|mofsnfknfO{ 
a9L lyof] . :j}lR5s, cfgGbbfoL / pb\b]Zok"0f{ 
/ :jfefljs eof] eg] lj|mofsnfk g} v]n x'g 
;S5 . lj|mofsnfko'St v]nn] GfofF ljrf/sf] lj:tf/ 
ug{, ;dflhsLs/0f x'g, efjgfTds cleJolStsf] 
lgoGq0f ug{, df+;k];Lsf rfn lgoGq0f / ljsf; 
ug{, c¿;Fu ;xsfo{ ug{, sNkgf ug{ / c¿sf 
ljrf/ / z}nL l;Sg tyf j:t'n] sfd s;/L u5{ 
To;sf] tl/sf a'‰g db\bt u5{ (CDI, 2013). 

lj|mofsnfko'St v]ndf afnsn] ljleGg l;kx¿, 
h:t} M ;d:of ;dfwfg, ;fdflhs,  Zff/Ll/s / 
eflifs cflb l;S5 h;n] JolStsf] /rgfTds 
Ifdtf a9fp“5 . 

v ]n f } g fs f ] 
e"ldsf

v]n h:t} v]nf}gfnfO{ klg pgn] pRr dxTTj 
lbPsf 5g\ . afn ljsf;sf nflu pgn] k|of]u 
u/]sf v]nf}gfnfO{ (froebel's gifts) elgG5 . pgn] 
k|of]u jf cjnf]sgeGbf klg ljZjf; u/] ls 
Ans;“u v]Nbf hLjgsf] PsfTdstf / cfTdfsf] 
cleJolSt x'G5 . Anssf PsfO / ;+of]hgn] 
a|x\df08sf] Pstf / c+zsf] wf/0f lbG5 . d"t{ 
j:t'sf] cfwf/df cd"t{ wf/0ff agfpg ;3fpF5 . 

dfl/ofsf] hf]8 v]nf}gfdf eGbf v]ndf / v]ndf 
eGbf lj|mofsnfkdf a9L lyof] pgn] k/LIf0f 
u/L x]bf{ aRrfn] v]nf}gf 5f]8]/ v]ndf / v]n 
5f]8]/ lj|mofsnfkdf ;+nUg ePsf] kfOg\ . sIff 
sf]7fsf] gf6sLo v]neGbf sIff aflx/sf] jf:tljs  
v]naf6 afnsdf ;+1fgfTds ljsf; / ;Gt'li6 
k|fKt ePsf] pgn] kfOg\ (lillard, 2005, p. vii).

dflysf] 5nkmnaf6 s] b]lvG5 eg] b'j}sf] Olk:6]df]nf]lhsn ljZjf; /rgfjfb (constructivism) xf] . 
b'j}n] ljb\ofyL{ s]lGb|t k]8fuf]hLdf hf]8 lbG5g\ . b'j}sf] k]8fuf]hLsf] cfwf/ v]n / lj|mofsnfk xf] . 
k|mf]a]n ;fd"lxstfdf ljZjfz ub{5g\, pgsf nflu ;a} JolStsf] ;jf{ª\uL0f ljsf;sf] cfwf/ Pp6} 
b}jL ;|f]t jf cfWoflTds zlSt xf] (monolithic/universal curriculum) / To;sf] pRrtd k|ltljDa 
#÷$ jif{sf afnaflnsfdf kfOG5 . afnsnfO{ v]nf}gf / v]nåf/f g} ;a}eGbf v';L (divine expression) 
agfpg] / To; dfWodaf6 p;sf] cGt/lglxt u'0f cleJoSt (expression of soul) u/fpg] clek|fon] 
afnssf] au}“rf (kindergarten) :yflkt ul/Psf] lyof] . dG6]:j/Lsf j}olStstfdf ljZjfz ub{l5g\ 
(pluralistic/individualized curriculum) . pgn] c;fwf/0f aRrfsf] l;sfO / lzIf0faf6 cfkm\gf] cWoog 
;'? ul/g\ . To;kl5 ;fwf/0f aRrfsf] l;sfO / lzIf0f;“u t'ngf ul/g\ / cGTodf aRrfnfO{ c;fwf/0f 
/ ;fwf/0f eg]/ juL{s/0f ug{eGbf klg To:tf] km/snfO{ j}olSts leGgtfsf ¿kdf kl/eflift ul/g\ 
/ Tof] j}olSts leGgtfnfO{ ;Daf]wg x'g] vfnsf] lzIffsf nflu gofF lzIff k|0ffnLsf] ljsf; ul/g\ . 
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pgsf] z]ifkl5 To;nfO{ dG6]:j/L lzIff elgof] . o;/L lsG8/uf6{g / dG6]:j/L :s'n b'O{ km/s bfz{lgs 
cfwf/df pTklTt ePsf] kfOG5 .  t}klg bfz{lgs cfwf/ g} km/s x'“bf klg k"j{ k|fylds lzIffsf cl3Nnf] 
! jf @ jif{nfO{ dG6]:j/L lzIff / kl5Nnf] ! jif{nfO{ lsG8/uf6{g lzIff eGg] ul/G5 . 

g]kfnsf ;fd'bflos ljb\ofnodf ;~rflnt k"j{ k|fylds lzIffsf] d'Vo cEof;stf{ ;xhstf{x¿sf] afn 
ljsf; ;DaGwdf /x]sf] 1fg, l;k, clej[lTt / sfo{ cEof; cflb cWoog ug{ o; bfz{lgs ;dLIffn] 
;xof]u ub{5 .  

cWoog ljlw

afn ljsf; ;xhstf{x¿df /x]sf] k];fut 1fg, l;k, clej[lTt / sfo{ cEof;sf] cj:yf cf“sng ug{sf 
nflu uf]/vf gu/kflnsf If]qleqsf /fd|f dflgPsf rf/cf]6f ;fd'bflos÷;+:yfut ljb\ofnodf ;~rflnt 
afn ljsf; s]Gb|x¿df sfo{/t ;xhstf{÷lzIfs;“u cGt/jftf{{ lnP/ hfgsf/L pTkfbg ul/of], oxfF 
k|:t't cj:yfn] /fd|f dflgPsf ;fd'bflos ljb\ofnosf] k|ltlglwTj ub{5 . cgf}krfl/s s'/fsfgL÷u'0ffTds 
cGt/jftf{ -boyce & Neale, 2006) lng] j|mddf Affn ljsf; s]Gb|÷sIff sf]7f / ToxfFsf lj|mofsnfknfO{ 
klg s]xL xb;Dd cjnf]sg ul/Psf] lyof] . hfgsf/Lsf] ljZn]if0f klg cWoogsf] pb\b]Zo pGd'v eP/ 
;f/d"ns (braun & clarke, 2006) ul/Psf] 5, o;df ;du|df u'0ffTds cWoog ljlw ckgfOPsf] 5 . 
;xhstf{;“u ul/Psf] cgf}krfl/s s'/fsfgLdf ;xhstf{sf] z}lIfs k[i7e"ld, tflnddf l;s]sf 1fg tyf 
l;ksf] k|of]u / k|efjsfl/tf, ;DalGwt ljifosf k':ts / n]vaf6 l;sfO, sfof{g'ejaf6 l;sfO, k9fpg] 
tl/sfaf/] ;Gt'li6÷c;Gt'li6, s;f] u/] cem /fd|f] agfpg ;lsPnf cflbnfO{ s]lGb|t ul/Psf] lyof] .

tYofª\ssf] ljZn]if0f / JofVof

;xhstf{x¿nfO{ afn ljsf;sf nflu pko'St e"ldsf v]Ngsf nflu cfjZos kg{] l;k ljsf; ug{] 
Wo]on] ;]jf k|j]z cled'vLs/0f tflnd tyf To;kl5 ;do ;dodf cled'vLs/0f tflnd lbPsf] kfOG5 . 
oL b'O{ k|sf/sf l;sfOn] ;xhstf{df ‘afn ljsf; eg]sf] s] xf] / o; k|lj|mofnfO{ ;xhstf{x¿n] s;/L 
;xh agfpg ;S5g\, eGGf]df ;}b\wflGts 1fg tyf :jwf/0ff ag]sf] x'G5, o; cWoogsf j|mddf pTkfbg 
ul/Psf] hfgsf/LnfO{ ;f]xL cg'¿k oL b'O{ If]qdf cy{ cfpg] u/L tnsf ltg cf]6f zLif{sdf ;ª\ul7t 
ul/Psf] 5 .  

afn ljsf;sf] ;}b\wflGts cfwf/sf] cgle1tf 

afn ljsf;nfO{ ;xh agfpg] ;xhstf{ / ;xhstf{nfO{ ;xh agfOlbg] ;fd'bflos ljb\ofnosf] k|=c= 
b'j}df afn ljsf;sf] ;}b\wflGts cfwf/sf] cgle1tf /x]sf] kfOof] . aLP8 u/]/ la; jif{ cWofkg 
cg'ej ePsf / PdP8 klg ul/;s]sf k|cx¿n] klg ;xhstf{nfO{ jf:tljs e"ldsf v]Ng ;xh ug{] 
eGbf a? tL ;xhstf{x¿n] ætflnddf t o;/L o;/L k9fpg] eg]sf 5g\ .Æ eg]/ cfzo JoSt ubf{ 
klg To;nfO{ a]jf:tf u/L cfkm\g} dfGotfcg';f/ k9fpg nufPsf] kfOof] . la; jif{ cWofkg cg'ejsf 
j|mddf lzIfsx¿n] æafnaflnsfx¿sf] ;jf{ª\uL0f ljsf; s;/L ug{ ;lsG5 tyf pgLx¿nfO{ s;/L 
l;Sg ;xh x'G5 .Æ eGg] s'/f g t cEof;af6 insightful learning ug{ ;s] g t :jcWoogaf6 ;}b\wflGts 
1fg l;s]/ To;nfO{ cEof;df x]b{} praxis  ug{ ;s] . a? ev{/ -s]xL dlxgfcl3_ dfq k|=c=nfO{ klg 
;|f]t s]Gb|df afn ljsf; ;DaGwL tflnd lbPkl5 pgLx¿n] ;xhstf{nfO{, æl;sfpg] t tkfO{+x¿n] eg] 
h:t} /xG5 t/ s] ug{] < k'/fg} tl/sfn] k9fpgf];\ eg]sf] kfOof] .Æ of] cGt/lj/f]wL jfSosf] cy{ l;sfO 
l;b\wfGtk|lt pgLx¿sf] nufj / ljZjf; 5}g eGg] x'G5 . ;xhstf{x¿nfO{ Psflt/ lzIf0f ljlwsf] 
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1fg / l;k tyf pedagogy sf] 1fg klg 5}g / csf{] lt/ cfk"m;“u ePsf] hlt 1fg l;k k|of]u ug{] 
jftfj/0f tyf cfTdljZjf; 5}g -ob\olk pgLx¿df klg sltko aLP8 pTtL0f{ 5g\_ . 

;xhstf{ tyf k|=c=nfO{ tflnddf ;}b\wflGts 1fg t lbOG5 t/ ;f] 1fg sfd ug{] xb;Dd k'Ubf] dfqfdf 
5}g . pgLx¿nfO{ k|mf]a]n, dG6]:j/Lb]lv lkofh] jf a'g{/;Ddsf] afn ljsf;sf] ;}b\wflGts 1fg lbg 
cfjZos 5 . ;fy} pgLx¿df aRrfsf] l;sfO clwsf/sf] pkef]u u/fpg] lhDd]jf/Lsf] pTt/bfloTj af]w 
klg ePsf] 5}g . praxis sf nflu klg cfwf/ rflxG5, To;}n] z}lIfs ljsf; s]Gb|n] ljsf; u/]sf] l6lk8L 
tflndsf] dfGotf "practice changes attitude rather than vice-versa" (NCED, 2070 BS, p. 4) rl/tfy{ x'g 
cEof; ;'? ug{ klg lzIfsdf Go"gtd\ 1fgsf] cfjZostf k5{ . 

afn ljsf; sfo{j|mdsf] ;xhstf{ ls k"j{k|fylds lzIffsf] lzIfs 

lhNnfsf ljleGg ljb\ofnox¿dWo] ;b/d'sfddf cjl:yt / :yflkt hDdf rf/cf]6f ljb\ofnodf ;~rflnt 
afn ljsf; ;xhLs/0f sfo{j|mdsf] cjnf]sg ubf{ b'O{ km/s k|sf/sf -Psdf lzIfs ;lj|mo / csf{]df 
lgl:j|mo ePsf]_ t/ ;f/df Ps} Kf|sf/sf] -b'j}df ljb\ofyL{ lgl:j|mo /x]sf]]_ jftfj/0f b]lvof] . 

Ps pRr dfljsf] afn ljsf; sIffdf l5bf{ rf/ hgf ljb\ofyL{ v]ln/x]sf lyP . Ps hgf kf“r jif{sf] 
aRRff ;fgf] kf6Ldf dfs{/n] zAb n]lv/x]sf], b'O{ hgf aRRff v]nf}gf a; u'8fO/x]sf / Pp6f rf/ jif{sf] 
aRrL sf7sf cIf/x¿ lemSb} ldnfp“b} ul//x]sf lyP . d sf]7fdf l5bf{ ;xhstf{sf] O;f/fcg';f/ Ps 
aRRffn] dnfO{ ægd:sf/ ;/ ¤Æ eg] kl5 af“sL ltg hgfn] klg gd:sf/ u/] . emG8} #) !@ ju{ lkm6sf] 
sf]7fdf Ps 5]pdf ;fgf] lngf]lnod dfly ̂ ÷& hgfnfO{ k'Ug] kftnf] rSnf cf]R5\|ofOPsf] lyof] . sf]7fsf] 
af“sL efudf w'nf] hd]sf !) cf]6f s';L{ vK6fP/ /flvPsf] lyof] . ljb]zL bftfx¿n] lbPsf ;fdu|Lx¿ 
sf]7fsf] leTtfdf em'G8\ofOPsf tyf oq tq /flvPsf lyP / w'nf] hd]sfn] jif{} k'/fgf h:tf b]lvGy] . s]xL 
;dokl5 aRrfx¿n] l6lkmg vfg yfn] . pgLx¿sf kf7\o k':ts lyPgg\ / s'g} k|sf/sf z'Ns ltb{}gy] .

pgLx¿sf] skfn gsf]l/Psf, sk8f kmf]xf]/ tyf gldnfOPsf / vfhf ?vf ;'Svf b]lvGYof] / ltgLx¿ 
/fHo zlStsf d"nwf/sf ju{sf xf]Ogg\ eGg] k|ltt x'GYof] . lzIfssf] a'emfOdf tL aRrfx¿ clt lgDg 
cy{ ;fdflhs kl/jf/af6 cfPsf x'g\ / 3/df lkml6Ss} k9\b}gg\ .

csf{] Ps pRr dfljdf afn ljsf; sfo{j|mdnfO{ g;{/L / s]hL u/L b'O{ txdf af“l8Psf] /x]5 . kmnfdsf 
k|m]ddf sf7 sl;Psf 8]:s a]~rdf vf“b]/ /flvPsf ljb\ofyL{x¿dflysf] ljb\ofnosf] t'ngfdf d"nwf/;“u 
glhs ePsf] k|ltt x'GYof] . ltgLx¿nfO{ g;{/L sIff -hDdf !$ hgf ljb\ofyL{_ df ‘cn Og jfg' k':ts 
ltg hgf km/s km/s ljifo lZfIfsn] / s]hL sIff -hDdf @) hgf ljb\ofyL{_ df kf“r km/s ljifo ltg 
hgf lzIfsn] k9fpg] u/]sf] kfOof] . pgLx¿;“u lghL k|sfzgsf dx“uf kf7\o k':tsx¿ clgjfo{ ¿kdf 
lyP eg] ck|ToIf ¿kdf -cleefjsn] rGbfdfk{mt_ z'Ns ltb{y] . skfn sf]l/Psf / o'lgkmd{ nufPsf 
ljb\ofyL{x¿ cª\u|]hLdf kf7 3f]Sy] eg] zf/Ll/s b08af6 aRg b}lgs / ;a} ljifodf xf]djs{ ub{y] . 

cl3Nnf] k|sf/sf] Ps :yflkt pRr dfljdf ljb\ofyL{ cfsif{0f gePsfn] Toxf“sf] b/aGbL sfl6P/ 
kl5Nnf] ljb\ofnodf ylkPsf] tYon] cleefjssf] cfsif{0f s:tf] lzIffdf 5 eGg] 5gs lbG5 . kl5Nnf] 
ljb\ofnosf ;xhstf{x¿ xfdLnfO{ tflnd lb“bf lzIfs x}g ;xhstf{ x'g', v]nfpg', uLtåf/ l;sfpg', 
g3f]sfpg', xf]d js{ -clgjfo{<_ glbg' eg]sf 5g\ t/ To;f] u¥of] eg] t ;Sg] cleefjssf aRrf lghL 
:s'ndf hfG5g\, g;Sg]sf aRrf ls t afn ljsf; s]Gb|df g} cfp“b]gg\ ls t cGoq hfG5g\, xfd|f] 
:s'ndf klg b/aGbL sfl6g ;S5 / hflu/ hf]lvddf k5{ . To;}n] cleefjssf] nflu, ljb\ofnosf nflu 
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/ cfkm\gf nflu of] tl/sfn] k9fp“5f}+ . t/ tflnddf df}lvs ;f]Wbf jf kmf/fd e/fp“bf eg] l;sfPs} 
ljlwn] sfd u5f}{+ eGg] u/]sf 5f}+ . sIff Psdf jf ljb\ofno lzIffdf egf{ x'g cfpg] ljb\ofyL{df s]xL 
lglZrt cg'ej jf ljsf; x'g kg{] jf agfpg] ;/sf/L nIo k'/f u/fpgsf nflu lgo'St ul/Psf JolSt 
afn ljsf;sf ;xhstf{ x'g'kg{]df lj8Djgf k"j{k|fylds lzIffsf] sf]r jf tflndstf{ ePsf 5g\ . 

afn ljsf; ;xhstf{df cEof; l;b\wfGtsf] sdL

dfgj d'lStsf] bz{gsf ¿kdf kfpnf] k|m]/]n] k|flS;; (praxis) eGg] zAbfjnL k|of]u u/] h;sf] cy{ 
…sfdaf6 l;b\wfGt l;Sg]Ú eGg] x'G5 . of] kb\wlt …lagfsfd l;b\wfGt l;Sg]Ú sfo{ af}b\lwstfjfb 
(intellectualism) jf …sfd ug{] t/ To;af6 l;b\wfGt slxNo} gl;Sg]’ sfo{ sfo{jfb (activism) eGbf 
km/s / pTs[i6 5 (Macdonald, 1975, p. 291) . g]kfnsf ;fd'bflos ljb\ofnodf ;~rflnt afn 
ljsf; ;xhstf{x¿ klg …sfo{jfb’ af6 u|l;t 5g\Ú, ljut &÷* jif{b]lv ToxL sfd ul//x]5g\ t/ To; 
cg'ejnfO{ Jojl:yt ¿kdf k|:t't ug{ ;Sb}gg\ . h:t} M ;xhstf{x¿sf] df]6fdf]6L cg'ejnfO{ ;d]6\bf # 
/ $ jif{sf afnaflnsfx¿ k|lt:kwL{eGbf ;xof]uL x'“bf /x]5g\ / pgLx¿nfO{ k|lt:kwL{ jf d]/f] xf];\ c¿sf] 
gxf];\ eGg] efjgfsf] ljsf; pmeGbf kl/kSs hgx¿sf] hfg cGhfgsf] shaping  (dos and do nots) n] 
u/fpFbf] /x]5 . of] pd]/sf] b}jL :jefjnfO{ arfP/ jf hf]ufO/fVg vf]Hg] k|mf]j]lnog cfbz{sf] k|fKotf 
ck|fKotfnfO{ lj1fgdf x]g{ ;xhstf{n] hfg]gg\ . Tof] ;f/df x'g] k/fef}lts cfbz{ ¿kdf s;/L k|To]s 
aRRffsf] j}olSts ljljwtfdf -dG6]Zj/Lsf] j}1flgs cfbz{_ v'n]sf] 5 / Tof] j}olSts ljljwtfnfO{ 
s;/L l;sfOdf ;xof]uL agfO ulx/fOdf /x]sf] dfgjLo d"No dfGotfnfO{ hufpg ;lsG5 eGg] lrGtg 
tyf sfd ug{] cEof; ;xhstf{df 5}g h'g s'/f pgLx¿n] dfq ug{ ;S5g\ . s]hLdf k9fpg]nfO{ 
lsGg/uf6{gsf] cfbz{ (assumption) yfxf 5}g / dG6]:j/Ldf l;sfpg]nfO{ dG6]Zj/L ljlwsf] k|lj|mofut 
(procedural knowledge) 1fg 5}g . 

lgisif{ 

g]kfn ;/sf/n] # / $ jif{sf afnaflnsfx¿sf] ljsf;sf nflu l;kmfl/; u/]sf] kf7\oj|md sfof{Gjogsf 
nflu lzIfs÷;xhstf{sf] h] e"ldsf ck]Iff u/]sf] 5 Tof] sfo{ If]qdf kfpg c;Dej k|fo 5 . 
afnaflnsfx¿sf] ;jf{ª\uL0f ljsf; u/fpg s;/L ;xhLs/0f ug{] To;sf nflu s:tf] jftfj/0f 
rflxG5 / To;df ljb\ofno, k|=c= tyf ;xhstf{sf] e"ldsf s] x'g] eGg]df oL kIfx¿ cGof]nu|:t dfq 
x}g lrGtgljxLg 5g\ . To;}n] of] k/Dk/fut wf/eGbf km/s k|sf/sf] kf7\oj|md sfof{Gjogsf nflu 
;/f]sfjfnfx¿n] km/s vfnsf] lrGtg  ljsf; ug{ kg{] cfjZos b]lvG5 . 

xfnsf ;xhstf{x¿n] cfk"m ljb\ofyL{ 5“bf ;xhstf{åf/f ul/Psf] sfo{sf] cg'ej lng] cj;/ g} kfPgg\ 
To;sf] uxg k|ltljDagsf] ;Defjgf /x]g / afn ljsf; s]Gb|sf] ;xhstf{sf nflu k"j{ ;]jfsfnLg 
lzIfs tof/L sf]if{df o:tf] uxgtf g} rflx+b}g . ;]jf k|j]]z cled'vLs/0f tyf k'gtf{huL tflnd t 
;xhstf{n] klg lnPsf 5g\ t/ tflndsf] k|efjsfl/tf z}lIfs ljsf; s]Gb|n] cEof; u/]sf tflndsf 
cGo Kofs]h tyf df]8'nx¿sf] h:t} Go"g 5 (e.g. Mishra, 2069BS) . ;xhstf{x¿sf] sfo{ pTk|]/0ffnfO{ 
df:nf]sf] l;b\wfGtcg';f/ x]g{] xf] eg] klg pgLx¿sf] sfdsf u'0f:t/ Nofpg ;ls+b}g lsgls tNnf b'O{ 
cfjZostfx¿ zf/Ll/s (physiological) / ;fdflhs (sociological)  Go"gtd\ :t/df klg k'/f ePsf 
cj:yf 5}gg\ (e.g. Rajbhandari , 2013) o:tf] cj:yfdf dgf]j}1flgs (psychological) cfjZostf k'/f ug{ 
;xhstf{x¿n] sfd ub}{gg\ . df:nf]sf] l;b\wfGtnfO{ v08g u/L, tNnf] tx k'/f geP klg dgf]j}1flgs 
(psychological) cfjZostf k'/f ug{ ;xhstf{x¿ sfddf pTk|]l/t x'G5g\ eGg] dfGgnfO{ pgLx¿df self 
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propelling  x'g ;Sg] u/L ;}b\wflGts tyf bfz{lgs lrGtg / k|flS;; (praxis) sf] l;k ljsf; ePsf] 
b]lv+b}g . To;}n] ;xhstf{x¿sf] sfo{ ;Dkfbg a9fpg pgLx¿sf] sfo{ pTk|]/0ff a9fpg'k5{, To;sf nflu 
;xhstf{sf] ltg j6} :t/sf -df:nf]sf] cg';f/– zf/Ll/s, ;fdflhs / dgf]j}1flgs_ cfjZostfx¿ 
k'/f ug{ ;Sg] u/L gLlt Nofpg'k5{ . To;df tna j[lb\w -of] s'/f g]kfndf afn ljsf; lZfIff ;DaGwdf 
ePsf ;a} h;f] cWoogn] p7fPsf 5g\ / oxfF tYo k]; gu/] klg d o;df ;xdt 5'_, ;]jf ;'ljwf yk 
/ afn ljsf;df d}n] s;/L of]ubfg ug{ ;S5' eGg] lrGtg ljsf; cfjZos 5g\ . sfo{ Ifdtf a9fpg 
k|flS6;sf] l;k ljsf; u/fpg'k5{ .

afn ljsf; lZfIff ;DaGwdf cleefjsx¿sf] unt a'emfO 5, ;xhstf{ tyf k|=c= To;nfO{ ;Rofpg]eGbf 
cleefjsx¿ s} rfxgfcg';f/ ljb\ofyL{ cfsif{0f ug{ aRrfnfO{ 3f]sfpg] / wDsfpg] lzIf0f ljlwsf] 
cEof; u/]sf 5g\ . ;xhstf{sf ;]jf ;'ljwf tflnd cWoogsf nflu ljb\ofno dfq lhDd]jf/ 5, :yfgLo 
lgsfonfO{ afn ljsf; lZfIffsf] dxTTj dx;'; u/fP/ lhDd]jf/ tyf ;xefuL agfPdf dfq afn ljsf; 
s]Gb|x¿sf] lardf ;xsfo{ u/fpg ;lsG5 cGoyf c:j:y k|lt:kwf{sf] l;sf/ eO{ lzIff unt af6f]df 
hfG5 . 

of] cWoogn]  klg  k|mf]j]nn] h:tf]  ;fd"lxstf / ;xof]usf] ;ª\s]t  #÷$ jif{sf  afnaflnsfdf  
kfOPsf] 5 . of] ;fgf]  cWoogn]  clns  Jofks  cWoogsf]  Tof]  klg praxis df hfg ;Sg] 
;xhstf{x¿dfkm{t cfjZostf dx;'; u/]sf] 5 . ;xhstf{x¿n] klxrfg / k|of]u ubf{ slt pd]/sf 
afnaflnsfx¿nfO{ monolithic/universal curriculum  pko'St kfOG5 To;nfO{  kindergarten school  egf}+nf 
/ slt pd]/sf aRrfdf j}olSts leGgtfnfO{ ;Daf]wg x'g] vfnsf] lzIff jf pluralistic/individualized 
curriculum pko'St kfOG5 To;nfO{ montessori School  egf}+nf . ;f]xLcg';f/ ug{ ;lsof] eg] To; 
sfo{j|mdnfO{ k|f/lDes afn ljsf; egf}+nf x}g dfly eg] h:tf curricula lbg ;lsPg / lglZrt 1fg / 
l;k dfq l;sfpg ;lsof] eg] To;nfO{ k"j{ k|fylds lzIff egf}+nf .  

;'emfjx?  

ljb\ofno If]q ;'wf/ of]hgfn] rf/ jif{sf aRrf *&∞ nfO{ k|f/lDes afn lzIffsf] cg'ejsf] cj;/ lbg] 
/ sIff Psdf cfpg]dWo] ^$∞ n] afn lzIff sf] cg'ejsf lnPsf] x'g]nfO{ of]hgf sfof{Gojosf] d'Vo 
glthfsf ¿kdf /fv]sf] 5 . t/ jt{dfg kl/j]znfO{ x]bf{ k|f/lDes afn lzIffsf] kf7\oj|mdn] pNn]v 
u/]adf]lhdsf …cg'ejÚ x¿ dxTTjfsfª\IfL b]lvG5g\ . ;f] …cg'ejÚ x¿ k|lKtsf nflu lzIff dGqfnon] 
s]xL yk sfo{x¿ ug{'kg{] b]lvG5 . 

jt{dfgsf] kf7\oj|mdn] /fv]sf afnaflnsfx¿sf] ;jf{ª\uL0f ljsf;sf ;"rsx¿nfO{ k'gJof{Vof u/f+} . 
k'gJof{Vofsf] cfwf/ ;"rs k|flKtsf] dfqf / To;sf] ;xhtfdf xfd|f] b]zsf] b; jif{sf] cg'ej x'g ;S5 
/ ;kmn ;xhsL/0fsf cg'ejx¿ ;a}n] ;f6f}+ . ljZj ;d'bfon] afn ljsf; lZfIffnfO{ pRr k|fyldstfdf 
/fv]sf] cj:yf 5 t/ g]kfnn] slt d"No (value)  lbg] xf] / To;sf nflu slt df]n (price) nufgL ug{] 
xf] gLlt agfcf}“ . ;xhstf{sf] tna tyf ;]jf ;'ljwfdf nufgL a9fcf}+ .

sfo{jfbnfO{ 5f]8]/ k|flS;;sf] af6f] ;dftf}+ . k|flS6;sf nflu ;xhstf{nfO{ rflxg] Go"gtd\ k];fut 
1fgsf nflu Kofs]h agfcf}“, To;sf nflu sDtLdf :gfts tx pTtL0f{nfO{ sDtLdf Ps jif{sf] k];fut 
lzIff lbg'k5{ . Tof] sf]if{sf nflu ljZj ljb\ofno;“u ;xsfo{ x'g'k5{ . 

sfg'gdf ufpF lZfIff ;ldltsf] wf/0ff cfPsf] 5 / o; ;ldltn] sfo{ ug{ yfn]kl5 afn ljsf; 
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lZfIffnufotsf w]/} z}lIfs ;d:ofx¿ ;dfwfg x'G5g\ eGg] ck]Iff 5 . o;df cWoog geP klg tfls{s 
cfwf/df eGg ;lsG5 ls cj}tlgs / lgjf{lrt JolStaf6 of] sfd ;Dej 5}g, ToxL sfdsf nflu 
tf]lsPsf] j}tlgs / lgo'St JolStsf] h?/t x'G5 . of]nufotsf cGo z}lIfs sfo{ ug{ k|To]s :yfgLo 
lgsfodf Go"gtd\ of]Uotf tf]lsPsf], cfjlws / sfo{ ;Dkfbgsf cfwf/df tna vfg] ufpF÷gu/ lZfIff 
clwsf/L lgo'St ul/g'k5{ . lghsf] l;kmfl/;df dfq :yfgLo lgsfon] lzIffdf gLlt, sfo{j|md / ah]6 
agfpF5 . 
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b"/ lzIff @)&@

b"/ lzIff / ;fdflhs Gofo lzIffsf] cGt/;DaGw

ls;fgk|;fb clwsf/L
pkk|fWofks, k[YjLgf/fo0f SofDk;, kf]v/f

;f/ ;ª\If]k

b"/ lzIffn] ;fdflhs b[li6n] Gofok"0f{ lzIffsf] sfof{Gjogdf d]?b08sf] sfd ub{5 . lzIffsf 
ljleGg k|sf/af6 ;fdflhs GofonfO{ k|jw{g ug{ ;lsG5 . cf}krfl/s lzIff, b"/ lzIff, cgf}krfl/s 
lzIffsf cGo cfofdx¿ / clgoldt lzIff cflb o:t} k|sf/sf lzIffsf dfWod x'g\ . ;fdfGotM 
ljsl;t /fi6«x¿sf t'ngfdf ljsf;zLn /fi6«df a9L dfqfdf lj;ª\ultx¿sf] xfaL x'g uPsf] 
b]lvG5 . To;sf] d'Vo sf/0f clzIff xf] . JolSt hlt a9L lzlIft xF'+b} hfG5g\ TolTts} dfqfdf 
JolStsf] ;f]rfOdf kl/jt{g x'Fb} hfG5 . ;fdflhs Gofo lzIffsf] k|jw{gsf nflu b"/ lzIffn] 
dxTTjk"0f{ e"ldsf v]N5 . b"/ lzIffn] ;fdflhs Gofo lzIffsf] ljsf;sf nflu ;dfhsf] ef}uf]lns 
ljs6tf Pjd\ b'u{d :yfg ljz]ifdf hLjgofkg ug]{ JoflStx¿ ;fy} ;dfhdf /x]sf ckfª\utf ePsf 
JolSt, c;xfo / ljljw clwsf/x¿af6 al~rt JoflStx¿sf] lxt / /IffnfO{ ;fd"lxs sfo{sf 
¿kdf :jLsf/ ug'{kb{5 eGg] s'/fdf ljZjf; /fV5 . b"/ lzIffnfO{ s]Gb| laGb'df /fvL ;fdflhs 
Gofo lzIffsf b[li6n] s'g} v]nsf] d}bfgleq /x]sf] s'g} v]nf8LnfO{ kIfkft ug{ ldNb}g . b"/ 
lzIffsf dfWodaf6 k|fKt ug{ ;lsg] ;fdflhs Gofo lzIff ;fd"lxs :jfy{ xf] . ;dfhdf Gofo 
k|bfg u/]/ dfgj ;DaGwnfO{ alnof] agfpFb} ;fdflhs Pstf sfod ug]{ cjwf/0ff h'g;'s} ;dfhdf 
pTkGg ePsf] kfOG5 . k|frLg ;dfhdf ;d]t b"/ lzIffsf] k/Dk/f lyof] . o;} u/L dWosfnLg 
;dfhdf klg o;sf] cfkm\g} lsl;dsn] k|of]u ub}{ cfOPsf] lyof] . cfw'lgs ;dfhn] ;fdflhs 
Gofo lzIffnfO{ ;do / kl/l:yltcg'¿k pGgt / k|efjzfnL agfO{ /fVgdf b"/ lzIffsf] dxTTjk"0f{ 
e"ldsf /x]sf] tYonfO{ cfhsf] v'nf lrGtgjfbL ;dfhn] :jLsf/ u/]sf] kfOG5 .

ljifo k|j]z 

;dfh ljljw JolStx¿sf] ;d"x xf] . ljljwtf g} JolStut leGgtfsf] cfwf/ xf] . k|s[ltsf] cfkm\g} 
lgod x'G5 . k|s[ltn] s;}nfO{ cGofo ub}{g . k|s[ltsf] lgod ;fdflhs lgodeGbf km/s x'G5 . k|s[ltsf] 
lgodnfO{ tf]8\g] JolStsf] ;fdYo{ x“'b}g . ;dfhåf/f l;lh{t JolSt JolStlarsf] ljljwtfnfO{ lg/fs/0f 
ug{ ;S5f}+ . o;/L ;dfhåf/f lgld{t c;dfgtf x6fO{ ;dfgtf Nofpg kxn ug'{ ;fdflhs Gofo lzIffsf] 
bfloTj xf] -clwsf/L, @)%& M !-#_ . ;dfhleq /x]sf c;dfgtfx¿, h:t} M hfthflt, ju{, wd{ cflb 
If]qdf x'g] e]befjlagf ;dfhdf ljb\odfg ;a} k|sf/sf aGwg / c;dfgtfsf] cGTosf nflu ;a}sf nflu 
lzIff, gful/s :jtGqtf, ;xeflutf, zlStsf] ljt/0f, ;DklTtsf] cj;/ / ;|f]tsf] Gofof]lrt ljt/0f 
ug'{ g} ;fdflhs Gofo lzIffsf] lhDd]jf/L xf] -clwsf/L, @)%& M !-#_ .    

b"/ lzIff lzIffsf] o:tf] dfWod xf] h;n] ;fdflhs Gofo lzIffsf] k|jw{gdf d]?b08sf] sfd ub{5 . 
ljleGg k|sf/af6 ;fdflhs Gofo lzIffnfO{ k|jw{g ug{ ;lsG5, h:t} M b"/ lzIff, cf}krfl/s lzIff, 
cgf}krfl/s lzIffsf cfofdx¿ / clgoldt lzIff cflb -clwsf/L, ;g\ @)!$ M #@_ . ;fdfGotM 
ljsl;t /fi6«x¿sf t'ngfdf ljsf;zLn /fi6«df a9L dfqfdf lj;ª\ultx¿sf] xfjL x'g] u/]sf] b]lvG5 . 
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b"/ lzIff @)&@

To;sf] d'Vo sf/0f clzIff xf] . JolSt hlt a9L lzlIft x“'+b} hfG5 TolTts} dfqfdf p;sf] ;f]rfOdf 
klg kl/jt{g x'“b} hfG5 . b"/ lzIffåf/f ;dfhdf r]tgfsf] lj:tf/ ug{sf ;fy} ;fdflhs Gofo lzIff 
Joj:yfkgsf nflu dxTTjk"0f{ e"ldsf /x]sf] kfOG5 . ;fdflhs Gofo lzIffsf] k|jw{gdf b"/ lzIff 
;a}eGbf k|efjsf/L dfWod jf pkfo xf] . b"/ lzIff o:tf] ;xL ljsNk xf], h;n] ;fdflhs Gofo lzIffsf] 
sfof{Gjogdf x/ k|sf/n] db\bt ub{5 . b"/ lzIffnfO{ r]tgf ljsf;sf] ;zSt dfWod, ;dfh kl/jt{gsf] 
jfxs / dfgjLo ;zStLs/0fsf] k|d'v xltof/ dflgG5 -clwsf/L, ;g\ @)!$ M #@_ . o;n] dfgjLo 
Jojxf/, dgf]j[lTt ;fy} ;f]rfOdf kl/jt{g Nofp“5 . csf]{ cy{df o;n] dfgjLo ;dfhnfO{ km/flsnf] 
agfp“b} hfG5 / ;fdflhs Gofo lzIffsf sbdx¿df r]tgf clej[b\lwsf sfo{x¿ / Gofo ;DaGwL 
pkfox¿k|lt dflg;nfO{ ;r]t agfpg] sfo{ u5{ .

ljZjdf ;du| lzIff kb\wlt / ;fdflhs Gofo lzIffsf] cj:yf v:s“bf] 5 . o;sf] k|flKt tyf plrt 
Joj:yfkgsf nflu b'j} k|s[ltsf lzIffsf ljleGg ¿k / ;f/df ;d]t Wofg k'¥ofpg'kg]{ cfjZostf 
a9\b} uPsf] 5 . ljsf; ;a} /fi6«x¿df ;dfg'kflts ¿kdf gx'g', ljs6 ef}uf]lns agf]6, ;fdflhs 
s';+:sf/ / cGw ljZjf; cflb sf/0fx¿n] ;fdflhs c;dfgtf k}bf x'g uPsf] kfOG5 -clwsf/L, @)^* 
M_ . b"/ lzIff ;fdflhs r]tgfsf] dfWod xf] . ;fdflhs Gofo lzIff ;dfh ;';~rfngsf] Ps Jojl:yt 
lgod tyf kb\wlt xf] . of] ;Totfdf cfwfl/t Goflos k|0ffnL xf] . ;fdfGo cy{df eGg' kbf{ ;fdflhs 
Gofo lzIff s'g} klg s'/fx¿nfO{ ;To–c;To, ;xL unt, kIfkft/lxt ;fy} /fd|f] g/fd|f] s] xf] eg]/ 
5'6\ofpg] jf s]nfpg] cfwf/ xf] . k|To]s ;dfhnfO{ dfGo x'g], ;dfhn] ;xh ¿kdf :jLsf/ ug]{ / s;}n] 
lyrf]ldrf]sf] cg'ej ug{ gkg]{ cj:yf ;dfhdf :yflkt ug{sf nflu ;fdflhs Gofo lzIffsf] e"ldsf 
dxTTjk"0f{ dflgG5 -clwsf/L, @)%& M #_ .

b"/ lzIff

ef}uf]lns ljs6tf ePsf :yfg ljif]zdf ;/n 9ª\un] ;'ljwf ;DkGg tl/sfaf6 k|bfg ul/g] lzIffnfO{ 
b"/ lzIff elgG5 . b"/ lzIffsf sfo{j|mdx¿ x/]s b]zn] cfkm\gf] ef}uf]lns l:ylt / ;fwg ;|f]tsf] 
cj:yfcg';f/ ;~rfng ug]{ ub{5g\ . ef}uf]lns ljs6tf ;fy} Go"g hg;ª\Vof /x]sf :yfgx¿df b"/ 
lzIffsf sfo{j|mdx¿ ;~rfng ug{ ;lsG5 . km';{bsf] ;donfO{ ;b'kof]u u/L l;sf?n] cfk\mgf] pb\b]Zo 
s|lds ¿kdf k'/f ug{ ;lsg] Joj:yf o;df ldnfOPsf]] x'G5 -clwsf/L, ;g\ @)!$ M #@-##_ . b"/ 
lzIffsf nflu /]l8of], l6=eL=, kmf]g, Od]n, OG6/g]6, kmofS;, x'nfs ;fy} ljleGg ;"rgf tyf ;~rf/sf 
dfWodsf] pkof]u ug{ ;lsG5 . o; af/]df lsª\u / a6]{;g (King and Berteson, 1996) eG5g\, 
æl;sf?nfO{ lzIfsaf6 5'6\ofOPsf] Pjd\\ ;do jf :yfgsf] lx;fan] l;sf?nfO{ lzIf0faf6 5'6\ofPsf] 
cf}krfl/s jf cgf}krfl/s lzIf0f ljlwx¿sf] ;d"xnfO{ b"/ lzIff elgG5 .Æ pRr :t/Lo /fli6«o lzIff 
cfof]usf] k|ltj]bg -@)%%_ n] z}lIfs k|lzIf0fsf sfo{j|mdnfO{ Jofkstf lbg :yfgLo cfjZostfcg';f/ 
b"/ lzIffsf sfo{j|mdx¿ ;~rfng ug'{kb{5 eGg] s'/fnfO{ hf]8 lbPsf] 5 -clwsf/L, ;g\ @)!$ M #@-
##_ .

b"/ lzIffsf] ljsf; cgf}krfl/s lzIffsf] ljsf; j|md ;“u;“u} ePsf] kfOG5 . v'nf l;sfO k|lj|mofsf] 
ljsf; / b"/ lzIffsf] ljsf; j|mdnfO{ x]bf{ nueu v'nf z}lIfs cjwf/0fsf] ;dob]lv b"/ lzIffsf] ljsf; 
ePsf] kfOG5 . ;g !(^@ df o'g]:sf] (UNESCO) n] cfkm\gf] k|ltj]bgdfkm{t b"/ lzIff / hLjgko{Gt 
lzIffnfO{ hf]8 lbPsf] kfOG5 . ;g\ !((* sf] l8;]Da/ !$ b]lv !* ;Dd yfONofG8sf] a}ª\ssdf b"/ 
lzIffsf] l;sfO / Joj:yfkg (The learning and management of distance learning) ;DaGwL sfo{zfnf 
;DkGg u¥of] . ;g\ @))! df a9L hg;ª\Vof ePsf] d'n'snfO{ hf]8 lb“b} o'g]:sf] (UNESCO) n] Pp6f 
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k|ltj]bg k|:t't u¥of] . g]kfndf eg] ;g\ !(&* df k|fylds lzIfsnfO{ /]l8of] lzIf0f tflnd sfo{j|mdsf] 
cfof]hgf u/L tflnd lbOPsf] lyof] -clwsf/L, ;g\ @)!$ M #@-##_ . @)%) ;fn -;g\ !(($_ >fj0f 
! ut] eStk'/df b"/ lzIffsf] cfk\mg} sfof{no :yfkgf u/L of] sfo{j|mdsf] ;~rfng ul/of] . jt{dfgdf 
lzIff dGqfnosf] dftxtdf z}lIfs hgzlSt ljsf; s]Gb|;Fu ;dGjo u/L lzIfsnfO{ tflnd lbg] / 
cfk\mgf ljljw b"/ lzIffsf sfo{j|md ;~rfng ug]{ sfo{ o;}cGtu{t eO/x]sf] 5 . b"/ lzIffsf ljz]iftfx¿ 
lgDg cg';f/ /x]sf 5g\ M 

!= cfly{s b[li6n] sd vlr{nf] / w]/} ljb\ofyL{nfO{ Ps} ;fydf ;+nUg u/L lzIff cfh{g u/fpg ;lsG5, 

@= ljifo ljz]if1n] tof/ u/]sf z}lIfs ;fdu|Ldfkm{t of] sfo{j|md ;~rfng ug{ ;lsG5,

#= pRr z}lIfs ;+:yfdf ;+nUg lzIfsnfO{ ljz]if kfl/>lds lbP/ sfo{j|md ;~rfng ug{ ;lsG5,

$= ljb\ofno ejg, kmlg{r/ ;fy} cgf}krfl/s lzIf0f ;+:yfsf] cfjZostf kg]{ x'G5,

%= ljb\ofyL{nfO{ k|j]zdf ;d:of x'Fb}g ;fy} k/LIffsf] glthf k|sfzg ;dod} ug{ ;lsG5,

^= z}lIfs nrstf x'g] ePsfn] ;a} txdf gofF gofF ljifox¿ ;~rfng ug{ ;lsG5,

&= ;"rgf, ;~rf/sf dfWoddfkm{t lglZrt 7fpF ljz]ifaf6 z}lIfs sfo{j|md k|;f/0f u/L w]/} 
ljb\ofyL{nfO{ k|lzlIft u/fpg ;lsG5,

*= l;Sgsf nflu s'g} ;do, :yfg, hfthflt, j0f{, lnª\u / pd]/ h:tf ;Ldfx¿sf] aGb]h x'“b}g,

(= l;sf?sf] rfxgf, cfjZostf ;fy} cf}krfl/s lzIffaf6 al~rt x'g]x¿sf nflu clgjfo{ h:t} 
dflgG5,

!)= l;sf?nfO{ lg/Gt/ l;Sgsf nflu k|f]T;fxg ul//xg] x'G5 .   

b"/ lzIffsf pb\b]Zox¿ 

b"/ lzIffsf pb\b]Zox¿ lgDg lnlvt 5g\ M

!= ;a} gful/s jf JolStnfO{ lzIffsf] cj;/ k|bfg ug'{, 

@= cf}krfl/s lzIffaf6 al~rt JolStnfO{ lzIffsf] d"n wf/df Nofpg', 

#= ;d'bfodf pkof]uL x'g] ljljw z}lIfs sfo{j|md k|;f/0f u/L ;';"lrt u/fpg',

$= u'0ffTds lzIffdf ;xof]u k'¥ofpg lzIff k|bfg ug]{ lzIfsx¿nfO{ tflndsf dfWodaf6 cfjZos 
1fg l;k pknAw u/fpg',

%= cf}krfl/s lzIffdf ePsf] rfknfO{ ;xh agfpg ;xof]u ug'{,

^= k];fut bIftf / Jofj;flos 1fg a9fpg ;xof]u k'¥ofpg',

&= lzIf0f l;sfO / d"Nofª\sg kb\wltdf :t/Lotf k|bfg ug'{,

*= cfk"mn] rfx]sf] 7fpF ljz]if / ljifo j:t'df ljljw sf/0fn] cWoog ug{af6 al~rt x'g]x¿sf nflu 
cj;/ k|bfg ug'{,

(= ljb\ofno / pRr lzIffnfO{ ;j{;'ne agfpg ;xof]u k'¥ofpg',

!)= km';{bsf] ;do ;b'kof]u u/L lg/Gt/ lzIffnfO{ hf]8 lbg ;xof]u ug'{ .  
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b"/ lzIffsf sfo{j|mdx?

b"/ lzIff;“u ;DalGwt sfo{j|mdx¿ lgDg lnlvt 5g\ M 

!= sd ;'ljwf k|fKt ;d"xsf nflu z}lIfs sfo{j|md, 

@= dlxnfx¿sf nflu z}lIfs sfo{j|md,

#= cNk;ª\Vos ;d"xsf nflu z}lIfs sfo{j|md,

$= ljb\ofno 5f8\g]x¿sf nflu z}lIfs sfo{j|md,

%= o'jf tyf k|f}9x¿sf nflu z}lIfs sfo{j|md,

^= /f]huf/sf nflu z}lIfs sfo{j|md,

&= ljb\ofyL{sf nflu ljz]if ljifosf ljz]if z}lIfs sfo{j|md,

*= ckfª\utf ePsf JolStx¿sf nflu ljz]if z}lIfs sfo{j|md,

(= ljleGg k];fdf cfab\w JolStx¿sf nflu l;kd"ns k];fut tflnd sfo{j|md, 

!)= lzIfsx¿sf nflu z}lIfs tflnd sfo{j|md .

;fdflhs Gofo lzIff 

;fdflhs Gofo lzIff ;dfhdf ;'zf;gsf] Joj:yfkg ug]{ pkfo xf] . dflg;n] h:tf] lzIff kfof], To:t} 
Jojxf/ k|:t't x'g] ub{5 . ;fdflhs Gofo lzIff ;dfhdf Tolt a]nf :yflkt ePsf] dflgG5, h'g ;dfhdf 
/x]sf ljleGg lsl;dsf hft hflt, ju{ ;d'bfo lagf e]befj, lagf lxrlsrfx6, lagf cfu|x / k"jf{u|x 
cfkm\gf s'/fx¿ /fVb} ljsf;sf] ultdf cfkm"nfO{ cufl8 a9fp“5g\ -clwsf/L, ;g\ @)!$ M !)^-!)*_ . 
of] k|hftflGqs d"No dfGotf xf] . o:tf] dfGotfsf] d'Vo ;|f]t ;fdflhs Gofo lzIff xf] . lzIffn] z}lIfs 
;+:yfnfO{ GofopGd'v agfpg ;xof]u k'¥ofp“5 . z}lIfs ;dfhdf lzIfsn] ljb\ofyL{nfO{ ;defjsf 
lx;fan] Jojxf/ u/L u'0f:t/Lo lzIffsf nflu k|]l/t ug'{kb{5 . cfhsf] v'Nnf ;dfhdf ;fdflhs Gofo 
lzIffsf] a9LeGbf a9L cfjZostf dx;''; ePsf] 5 . o;sf] kl/k"lt{sf nflu ljb\ofyL{x¿nfO{ k|To]s sIff 
lj|mofsnfkaf6 ;';"lrt u/fpg' lzIfs / z}lIfs ;+:yfsf] d'Vo bfloTj dflgG5 . ;dfhdf kg]{ lzIffsf] 
k|efjaf6 lgb]{lzt x'g] ;Eo ;dfhsf] pbfx/0f jf:tljs ;fdflhs Gofo lzIffsf] k|ltlaDa jf :j¿k 
xf] -clwsf/L, ;g\ @)!$ M !)^-!)*_ . 

GofonfO{ cª\u|]hLdf Justice elgG5– of] zAb cª\u|]hLsf] Just af6 cfPsf] xf] . oxfF Just sf] cy{ Fair 
lgikIf, ;kmf, Gofoo'St, hfn;femL gul/Psf] eGg] x'G5 (Adhikari, 2014) . To;}n] Justice zAbsf] cy{ h'g 
s'/f ;xL 5, To;sf] /Iff ug'{ eGg] x'G5 . ;fdfGotof Justice sf] g]kfnL cy{ e]befj gug'{ / lgikIftfsf] 
cfwf/df ;a}nfO{ ;dfg Jojxf/ ug'{ eGg] x'G5 . o;/L ;xL s'/fsf] /Iff / pkof]u u/L ;To tYodf 
cfwfl/t eP/ kIfkft/lxt sfo{nfO{ Jojxf/ ptfg'{nfO{ Gofo elgG5 . ;dfhdf /x]sf gful/sdfly 
s'g} k|sf/sf] e]befj gu/L ;xL, ;To, tYo / ts{nfO{ cfwf/ dfg]/ ul/g] Jojxf/nfO{ ;fdflhs Gofo 
lzIffsf] k|d'v sfo{ dflgG5 .   

;fdflhs Gofo lzIff eGgfn] ljz]if l;sfO cfjZostf ePsf afn aflnsfx¿ vf;u/L ;fdflhs, 
cfly{s ¿kn] kl5 k/]sf, ckfª\utf ePsf afn aflnsf, cNk;ª\Vos efiffefifL, blnt ;d'bfosf afn 
aflnsfx¿, b'u{d If]qsf afnaflnsfx¿, sl7g kl/l:yltdf k/]sf afnaflnsfx¿ cflb ;a}nfO{ e]befj 
gu/L lgoldt ljb\ofno k9\g kfpg] cj;/ k|bfg ug]{ z}lIfs kl/kf6LnfO{ a'lemG5 -sf]O/fnf / cfrfo{ 
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@)^!_ . ;fdflhs Gofo lzIffsf] ;}b\wflGts cjwf/0ffn] n}ª\lus, ;fdflhs, cfly{s, hftLo, wfld{s, 
eflifs, ;f+:s[lts cfwf/df e]befj gu/L ;a} ;d"xsf afn aflnsfx¿;“u} sIffdf a;L k9\g kfpg] 
cj;/sf] Joj:yfksLo kIfnfO{ hf]8 lbPsf] x'G5 . 

;fdflhs Gofo lzIffn] ljb\ofnodf dfq geO{ ;dfhdf x'g] u/]sf ;fdflhs lje]bsf lj?b\w g}lts 
Pjd\ ;fdflhs Gofosf] cfjfh p7fp“5 . ;dfhdf prlgr, cfly{s ;DkGgtf ljkGgtf, ;fgf] 7'nf], 
5'jf5't, wgL ul/a cflb ljljwtf /x] tfklg afns Ps ;fdflhs k|f0fL x'g\, ;dfhsf] Ps ;b:o x'g\, 
lzIff k|fKt ug'{ pgLx¿sf] hGdl;b\w clwsf/ xf] . k|fs[lts Gofosf] l;b\wfGtn] s;}nfO{ klg e]befj 
ug'{, u/fpg' x'“b}g, afns ToxL ;dfhdf hGdG5g\, x's{G5g\ / a9\5g\, ctM pgLx¿n] ;dfhdf lzIff 
k|fKt ug{ kfpg'kb{5 eGg' ;fdflhs Gofo lzIffsf] k|d'v cfzo xf] -clwsf/L, ;g\ @)!$ M !)^-!)*_ . 
;dfhdf cfly{s ¿kaf6 lk5l8Psf, ;fdflhs ¿kaf6 alxisf/ ePsf jf tNnf] ju{df k/]sf, ljleGg 
sf/0fn] lk5l8Psf hflt, hghflt / cflbjf;L tyf zf/Ll/s / dfgl;s ¿kaf6 sdhf]/ ePsf jf 
ljljw ;'ljwfaf6 al~rt ePsf afnaflnsfnfO{ e]befj gu/L ;fdflhs Gofosf cfwf/df ;a}nfO{ lzIff 
k|bfg ug'{ ;fdflhs Gofo lzIffsf] k|d'v pb\b]Zo xf] -clwsf/L, @)%& M #_ . 

;dfhdf ljleGg lsl;dsf ;fdflhs, cfly{s, z}lIfs tyf af}b\lws ultljlwx¿ x'g] ub{5g\ . tL 
ultljlwx¿ ;~rfng ug{ ;dfhn] lglZrt lsl;dsf gLlt÷lgodx¿ cjnDag u/]sf] x'G5 . o;sf 
cfwf/df lgikIftfsf] l;b\wfGt cjnDag u/L z}lIfs ultljlwx¿ sfof{Gjog ug'{, u/fpg'nfO{ ;fdflhs 
Gofo lzIff elgG5 . h;/L ;dfhdf cfly{s ultljlwx¿ ;';~rfng ug{ cfly{s gLltsf] cfjZostf kb{5 
To;}u/L z}lIfs ultljlw ;~rfngdf ;d]t z}lIfs gLltsf] cfjZostf kb{5 . lzIffsf] ;dfg cj;/, 
ljt/0f / ;f]sf] sfof{Gjog u/L ;dfhdf /x]sf c;dfgtf, lje]b, 5'jf5't, pr lgr h:tf kIfx¿nfO{ 
x6fpg' / ;a}nfO{ ;dfg b[li6sf]0faf6 x]g'{ ;fdflhs Gofo lzIff xf] -sf]O/fnf / cfrfo{ @)^!_ .  

cfhsf] @! cf}F ztfAbLnfO{ ljZj ;d'bfon] lzIffdf ;dtfd"ns kx'“r / ;fdflhs Gofo lzIff cjnDag 
ug]{ k|d'v kIfsf ¿kdf :jLsf/ u/]sf] 5 . lzIffnfO{ cfh ljsf;sf] k|lj|mofsf] ¿kdf lnOG5, h'g 
jt{dfg ;dodf Ps cfwf/e"t cfjZostfsf ¿kdf kl/0ft eO;s]sf] 5 . ha;Dd ;d'bfodf /x]sf 
;a} ju{, If]q, lnª\u / ;Dk|bfosf afnaflnsfsf] lzIffdf kx'“r x'“b}g ta;Dd pgLx¿n] ;fdflhs 
hLjgsf clt cfjZos kIfdf cj;/ k|fKt ug{ ;Sb}gg\ -clwsf/L, ;g\ @)!$ M !)^-!)*_ . ;fdflhs 
Gofo lzIffsf] d"No dfGotfdf cfwfl/t eP/ lagf e]befj lzIffsf] cj;/nfO{ hf]8 lbOPsf] kfOG5 . 
h:t} M g]kfnsf] ;Gbe{df cfw'lgs sfndf ePsf ;fdflhs Gofo lzIffsf s]xL k|of; Pjd\ cjwf/0ffx¿ 
lgDgfg';f/ 5g\ M 

!= clgjfo{ k|fylds lzIffsf] cjwf/0ff, 

@= lzIffsf] u'0f:t/ ljsf;sf] cjwf/0ff, 

#= lzIffdf ;dfg cj;/sf] cjwf/0ff, 

$= lzIffdf n}ª\lus ;dfgtfsf] cjwf/0ff, 

%= lzIffdf afnaflnsf ;DaGwL lgod sfg'gsf] cjwf/0ff, 

^= pTkLl8t hflt hghfltsf] z}lIfs, ljsf;sf] cjwf/0ff, 

&= dft[efiffdf lzIff k|fKt ug{ kfpg] clwsf/sf] cjwf/0f .

jt{dfg ;dodf k|To]s ;d'bfo / /fi6«n] ;fdflhs Gofo lzIffsf ljleGg cjwf/0ffnfO{ sfof{Gjogdf 
NofPsf 5g\ . ljZjJofkL ¿kdf ljsf; ePsf sfg'gL cjwf/0ffx¿ lgDgfg';f/ 5g\ M
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!= dfgj clwsf/ (Human right), 

@= afn clwsf/ (Child right), 

#= ;dfj]zL lzIff (Inclusive education), 

$= ck/fwLsf nflu lzIff (Education for deliquents), 

%= ;'ljwfljxLg ;d"xsf nflu lzIff (Education for disadvantages group) .

;}b\wflGts b[li6sf]0f 

b"/ lzIffsf] k|of]hgfy{ ;fdflhs Gofo lzIffsf] ;}b\wflGts cfwf/n] k|hftGq (Democracy), ;xeflutf 
(Participation), ;sf/fTdsf] ;f]r (Affi rmative thinking), ;dfj]zLs/0f (Inclusive), zlStsf] k|of]u 
(Use of power) ;fy} ;fdflhs kl/36gf (Social phenomenon) cflb kIfnfO{ hf]8 lbPsf] x'G5 (Adhikari, 
2014) . ;fdflhs Gofo lzIff Pp6f k|lj|mof xf] . b"/ lzIff / ;fdflhs Gofo lzIff ;dtfd"ns ;dfh 
lgdf{0fdf nlIft x'G5g\ . b"/ lzIff / ;fdflhs Gofo lzIffn] k/Dk/fut ;dfhdf ePsf] cGofo, bdg, 
zf]if0f, cTofrf/, b"/frf/ h:tf d"No dfGotfnfO{ cWoog u/L ;dtfd"ns ;dfh lgdf{0fdf k|]l/t ub{5 . 
g]kfnsf ;Gbe{df ef}uf]lns ljs6tf, hft hflt, efiff efifL, ju{, lnª\u, 5'jf5't h:tf Jofjxfl/s 
lj|mofsnfk k/Dk/fut ;dfhdf /x]sf] kfOG5 -clwsf/L, ;g\ @)!$ M !)^_ . b"/ lzIffdfkm{t ;dfhdf 
;fdflhs Gofo lzIff :yflkt ug{ ;dfj]lztfdf pTkL8gsf] l;b\wfGtnfO{ pkof]udf Nofpg ;lsG5 . 

;g\ !(^) sf] bzsb]lv gj afd lrGts (New left thinker), gful/s clwsf/ (Civil rights) sdL{, 
dlxnfjfbL lrGts (Women thinker) x¿n] o; ;Gbe{df 7'nf] of]ubfg k'¥ofPsf] kfOG5 . ;dfhdf /x]sf] 
hftLo cxª\sf/ ;DaGwL ;d;fdlos d'b\bfsf af/]df ;g\ !(%) b]lv ;g\ !(^) sf] bzsotf Jofks 
cWoog x'g yfn]sf] kfOG5 . ;dfhdf ePsf] k/Dk/fut ;f]r cyf{t ;f+:s[lts ;fd|fHojfb (Cultural 
imperialism) ;fy} hftLo lx+;f / snª\lst (Stigmatizes) Jojxf/ cflbsf af/]df pTkL8gsf] l;b\wfGtn] 
dfu{ lgb]{zg u/]sf] kfOG5 -clwsf/L, @)^*_ . b"/ lzIffdfkm{t ;dtfd"ns ;dfh lgdf{0f u/L ;Gt'ng 
sfod ug{ ;lsG5 .  ;fdflhs Gofo lzIff :yflkt ug{sf nflu juL{o cfGbf]ngn] dxTTkk"0f{ of]ubfg 
k'¥ofPsf] kfOG5 . ;g\ !(^) b]lv ;g\ !(&) sf] bzs;Dd /fhgLlts lrGtsx¿n] juL{o cfGbf]ngsf 
d'b\bfx¿nfO{ a9L hf]8 lb“b} jsfnt u/]sf 5g\ . /fhgLlts d"No dfGotfnfO{ hf]8 lb“b} afpN; tyf 
lhlG6; (Bowles and Ginitis, 1987) n] :ki6 b[li6sf]0f k|:t't u/]sf 5g\ . o;} u/L gjjfd lrGtsx¿n] 
dfS;{jfbL d"NodfGotfnfO{ Jojxf/df ¿kfGt/0f ug'{ kg]{ wf/0ff k|:t't u/]sf] kfOG5 .

;}b\wflGts cfwf/df ;fdflhs Gofo lzIffsf] cjwf/0ff ljz]if u/L ;+/lIft Gofo (commutative justice) 
/ ljtl/t Gofo (distributive justice) sf] d"Go dfGotfaf6 cufl8 a9]sf] kfOG5 . ;fdflhs Gofo lzIffsf] 
ljsf;sf j|mddf ;'?jftdf elSt tyf bof efj (charity) sf] b[li6sf]0faf6 cufl8 a9]sf] b]lvG5 . 
jt{dfgdf bofefjsf] :yfgeGbf klg clwsf/df cfwfl/t b[li6sf]0f (right base approach) n] a9L :yfg 
lnPsf] kfOG5 (adhikari, 2014) . 

klZrdL Gofo (western justice) sf] ljsf; a]nfotsf] …j]N;’ /fHoaf6 Plnhfj]y k|ydsf] kfnfdf ePsf] 
xf] . ds}sf] sfg'g / ul/asf] sfg'gsf] ljsf;af6 ;fdflhs Gofo lzIffsf] ;'?jft ePsf] xf] . ;fdflhs 
Gofo lzIff tyf ;dGofon] ul/a / c;xfosf nflu ;fdflhs c;'/Iff sd ug]{ jf ;du| hLjg :t/df 
;'wf/ ug]{ s'/fdf hf]8 lbG5 -clwsf/L, @)^*_ . o;n] ;Dk"0f{ ;fdflhs kIf¿nfO{ ;dflxt u/L dfgj 
hLjg :t/ psf:g jf ;'wf/ ug{sf nflu plrt ;DaGw :yfkgf ug]{ cj;/ k|bfg ub{5 . ;fdflhs Gofo 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

31

b"/ lzIff @)&@

lzIffn] jt{dfgdf sfg'g lgdf{0f k|lj|mofdf dxTTjk"0f{ of]ubfg lbFb} cufl8 a9]sf] 5 .

dlxnfjfbL lrGtsx¿n] n}ª\lus d'b\bfsf af/]df jsfnt u/]sf] kfOG5 . dlxnfjfbL lrGts OefG; 
(Evans, 1979) n] dlxnf bdg tyf pbf/tfsf af/]df cfkm\gf] wf/0ff ;fj{hlgs u/fPsf 5g\ . k'?ifjfbL 
d"No dfGotf tyf x}sdjfbnfO{ r'gf}tL lb“b} n}ª\lus e"ldsf, kfl/jfl/s hLjg, dfgjtf cflbsf af/]df 
l8g;{6g] (Dinnerstein, 1976), rf8f]/f] (Chodorow, 1978) / kmfo/ :6f]g (Firestone, 1970) n] jsfnt 
u/]sf] b]lvG5 . klxrfgn] JolSt jf ;dfhnfO{ :yflkt u/fp“5 . JolStjfbL tyf ;fd"lxs lrGtgsf 
af/]df of]ª\u (Young, 1990) n] JolStsf] clwsf/sf nflu pT;j (Celebration the right of individual) 
tyf Oltxf; / ;fdflhs ;DaGwaf6 d'St eO{ :jtGq ¿kdf p7 (Stand free from history and social 
affi liations) eGg] ts{nfO{ a9L hf]8 lbPsf] kfOG5 . ;f+:s[lts klxrfgsf ¿kdf dfgj ;d'bfo /x]sf] 
x'G5 eGb} (Bakhtin, 1981), PK:6]g (Epstein, 1987) / leuf]T:sL (Vygotsky, 1978) n] :ki6 b[li6sf]0f k|:t't 
u/]sf] kfOG5 . 

;fdflhs Gofo lzIff Joj:yfkgsf] ;}b\wflGts cfwf/ Ps} lsl;dsf] x'g ;Sb}g . jt{dfgdf ljsl;t 
;dfnf]rgfTds ;f]r, v'nf ax;, n}ª\lus lrGtg, dfgj clwsf/ ;DaGwL cfwf/x¿ ljsNksf ¿kdf 
ljsf; eO{ cfPsf] kfOG5 . cfw'lgs ;dfhdf hl6ntfx¿ Jofks /x]sf 5g\ . hl6ntfsf] ;dfwfg Pp6} 
dfu{af6 x'g ;Sb}g . ljsNkx¿;lxtsf] ljlwsf] zf;gåf/f ;dfhdf ;fdflhs Gofo lzIffsf] ;'lglZrt 
u/fpg ;lsG5 . jt{dfg ;dfhdf ckfª\utf, n}ª\lus lrGtg, t];|f] lnª\uLo d'b\bf, ;dlnª\uLo d'b\bf, 
juL{o d'b\bf, If]qLo d'b\bf cflb ;fdflhs Gofosf If]qdf p7]sf] kfOG5 -clwsf/L, @)%& M !-#_ . 
o;/L j}slNks cfwf/x¿ k|of]u u/L Gofo k"0f{ ;dfwfg vf]Hg' ;a}sf nflu ;femf cfjZostfsf] ljifo 
alg/x]sf] 5 . 

b"/ lzIff / ;fdflhs Gofo lzIffsf] ;+/If0fjfbL lrGtg 

b"/ lzIffn] ;dfhdf ;fdflhs Gofo lzIffsf] :yfkgf u/fpg dxTTjk"0f{ e"ldsf v]Nb5 . z}lIfs kx'“rsf] 
lj:tf/ u/L ;fdflhs ;b:ox¿sf] ;dflhs d"No dfGotfk|ltsf] ;sf/fTds b[li6sf]0fsf] ljsf; u/fpg 
dxTTjk"0f{ e"ldsf v]N5 . To;}n] of] ;+/If0fjfbL zlSt xf] . o;n] ;dfhdf ;fdflhs kl/jt{g ljsf;, 
;fdflhs Gofo lzIffsf] Joj:yfkg ug{ of]ubfg k'¥ofp“5 -clwsf/L, ;g\ @)!$ M !)^-!)*_ . b"/ 
lzIffsf dfWodaf6 ;dfhdf ePsf ;+:sf/x¿nfO{ kl/jt{g u/L ;';++:s[tLs/0f ub}{ gful/snfO{ 
;Eo agfpg', cfkm\gf] d"No dfGotfnfO{ kl/jt{g u/L ;do / ;dfh cg's"n kl/jt{g u/fpgdf ;xof]uL 
e"ldsf v]N5 . To;}n] b"/ lzIff ;+/If0fjfbL lrGtg jf zlSt xf] . o;n] ljljw clwsf/ / sfg'gx¿sf] 
lgdf{0f u/L cEof;df kl/0ft ug{ ;xof]u k'¥ofp“5 ;fy} lj1fgn] k|ltkfbg u/]sf z}lIfs cflj:sf/nfO{ 
Jojxf/df ¿kfGt/0f u/fpg dxTTjk"0f{ e"ldsf v]N5 -clwsf/L, ;g\ @)!$ M !)^-!)*_ . To;}n] b"/ 
lzIff ;dfh kl/jt{g / ;fdflhs Gofo lzIffsf] cEof;sf nflu ;+/If0fjfbL lrGtg jf zlSt 
xf] . 

;dfh kl/jt{gsf @ cf]6f d'Vo ;fdflhs Gofo lzIff;“u ;DalGwt cfwf/ :tDe ljsf; ePsf 5g\ . 
klxnf] ;fdflhs Gofo lzIffsf] ljsf;jfbL (incremental) lrGtg xf] . o;n] ;dfhdf ePsf sfg'gL / 
;fdflhs d"No dfGotfnfO{ ;docg';f/ kl/jt{g u/L ljsf; ug'{kb{5 eGg] s'/fdf hf]8 lbG5 . ;fdflhs 
Gofo lzIffsf] :yfkgf u/fpg] csf]{ bf];|f] lrGtg j|mflGtsf/L (radical) cjwf/0ffdf cfwfl/t lrGtg xf] . 
o;n] x/]s ;dfhsf] ljsf;sf nflu k'g;{+/rgf / k'g;{+u7gsf] ljsf;jfbL cjwf/0fnfO{ cª\uLsf/ 
u/]sf] x'G5 . o;sf] cy{ lgdf{0fjfb (constructivism) cyf{t\ ;fdflhs Gofo lzIffsf nflu cfjZos gofF 
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sfg'gsf] lgdf{0f xf] -clwsf/L, @)^*_ . oL b'a} kl/jt{gjfbL lrGtgsf nflu b"/ lzIffsf] dxTTjk"0f{ 
e"ldsf /xG5 . To;}n] cfw'lgs v'nf ;dfhdf b"/ lzIff ;dfh kl/jt{g / ;fdflhs Gofo lzIff :yfkgf 
ug{sf nflu ;+/If0fjfbL lrGtg jf zlStsf] ¿kdf ljsf; ePsf] xf] . ;dfhdf ljleGg d"No dfGotf 
wd{, ;+:s[lt, JolStut leGgtf, cfly{s, ;fdflhs, ljifdtf / ef}uf]lns ljs6tf cflb /x]sf x'G5g\ . 
P]ltxfl;s cGt/ (historical gap) cflbnfO{ dWogh/ u/L ;a}nfO{ ;dfj]z u/L ;fdflhs ;dfof]hg 
(social inclusion) sf dfWodaf6 k|hftflGqs k|lt:kwf{sf] cjwf/0ffsf] cfwf/df b"/ lzIffdfkm{t ;fdflhs 
km\o'hg (social fusion) cyf{t\\ ;j{dfGo cjwf/0ffsf] ljsf; x'G5 . Tof] ;a}sf nflu dfGo / ;dfh 
kl/jt{gsf] sfg'gL cfwf/ :tDe aG5 . 

b"/ lzIff / ;fdflhs Gofo lzIffsf] ¿kfGt/0fjfbL lrGtg 

b"/ lzIffsf] ¿kfGt/0fjfbL lrGtgn] z}lIfs cflwkTotf (educational hegemony) tyf ;fdflhs d"No 
dfGotfnfO{ hf]8 lbPsf] kfOG5 . dflg;nfO{ ;fdflhs k|f0fLsf ¿kdf :yflkt ug{ af]8\o{' (Bourdieu, 
1991) n] 1fgnfO{ Jojxf/df ptfg{ hf]8\g k'gM pTkfbg (reproduction) df hf]8 lbg'kg]{ ts{ k|:t't u/]sf 
5g\ . b"/ lzIffnfO{ ¿kfGt/0fsf/L zlStsf ¿kdf PGyf]gL lu8]G; (Giddens, 1984) sf] lrGtg / k|m]/] 
(Freire, 1970) n] ;r]tLs/0f (conscientizaton) nfO{ cfwf/ dfgL ;fdflhs d"No dfGotfnfO{ ¿kfGt/0f 
ug{ ;lsG5 . ;dfhdf ePsf ljljw lje]bx¿ h:t} M hftLo, n}ª\lus, eflifs cflbsf] cGTo x'g' ;fdflhs 
Gofo lzIffsf] ;an kIf xf] eGg] ts{ lh/f]S; (Giroux, 1998) n] /fv]sf] kfOG5 . dfs{ 8\;gn] klg 
lh/f]S;sf ;an kIfnfO{ hf]8 lbPsf] b]lvG5 . lh/f]S;n] cfkm\gf] k':ts Ideology culture and process 
of schooling, 1981 dfkm{t l;sfOnfO{ l;h{gfTds / Jofjxfl/s agfpg' jf:tljs ¿kfGt/0fjfbL lrGtg 
xf] . xj6{ lhlG6; (Hebent Gintis) n] Schooling in capitalist America, 1976 dfkm{t sfdsf] af“8kmf“8nfO{ 
k|fyldstf lbPsf] b]lvG5 . n'sf; (Lukass), sfg]n sf]l;s (Kanel, Kosik) cflbn] ;dfhsf åGåfTds 
lj|mofsnfksf] ljZn]if0f ug'{kb{5 eGg] ts{ /fv]sf] b]lvG5 . u|fG;L (Gramsci) n] j}rfl/s cflwkTotf 
(Ideoligical hegemony) nfO{ Jojxf/;“u hf]8]/ cWoog ug'{kb{5 (Rawls, 1972) elg :ki6 u/]sf 5g\ . 
log} ljrf/sf cfwf/df b"/ lzIffn] ;dfhsf] kl/jt{g, ljsf; Pjd\ ¿kfGt/0fdf dxTTjk"0f{ e"ldsf 
v]N5 . ctM of] lrGtgsf dfWodaf6 jt{dfg v'nf ;dfhnfO{ ¿kfGt/0f ug]{ sfg'gL cfwf/ aG5 . 

b"/ lzIff / ;fdflhs Gofo lzIffsf] ;'wf/fTds lrGtg 

;'wf/jfbL (reformative) lrGtgn] ;fdflhs ultljlwx¿n] ;dfhsf] kl/jt{gsf nflu lglZrt If]qx¿nfO{ 
cfwf/ dfgL 7'nf] kl/0ffddf kl/jt{g Nofpg k|of; ub{5g\ . o;sf] cy{ ;dfhsf] JolStut wf/0ff / 
JolStut hLjg kb\wltsf ;fy} ljljw clwsf/x¿ / gful/s clwsf/sf af/]df b"/ lzIffsf dfWodaf6 
;dfh cg's"n ;'wf/ u/fpg' ;fdflhs Gofo lzIffsf] b[li6sf]0fn] pko'St x'G5 -clwsf/L, @)^*_ . b"/ 
lzIff o:tf] ;'wf/jfbL zlSt xf], h;sf dfWodaf6 ;dfhdf ePsf ljljw ;+/rgfx¿nfO{ ;fdflhs 
gLlt lgoddf k'g;{+/lIft ub}{ ;dfhsf] ljsf; / kl/jt{g u/fpg ;lsG5 . jf:tljs cy{df kl/jt{gsf] 
k|efj / nIo xfl;n ug{ s]lGb|t /x]sf JolSt jf ljljw ;+/rgfnfO{ k'glg{df{0f u/fp“5 . o;n] z}lIfs 
;fdflhs Gofo lzIffsf] b[li6sf]0fn] ;'wf/jfbL lrGtgnfO{ Jojxf/df ¿kfGt/0f ug'{k5{ egL :ki6 u/]sf] 
5 . ;fdflhs ultljlw / ;+:sf/x¿n] ;dfhsf] sfg'gL k|fjwfgnfO{ k|jw{g ug{ cfjZos r'gf}tLx¿sf] 
;fdfgf ug{ af/Daf/ cEof; u/L /xG5g\ . b"/ lzIffsf dfWodaf6 cJofjxfl/s sfg'gL ;dfhnfO{ 
Jojl:yt u/L ;fdflhs ;+/rgf / ;fdflhs kb\wltsf] ljsf; u/fpg'kb{5 -P]hg_ . lx+;fnfO{ k"0f{ ¿kdf 
TofuL ljlwsf] zf;g :yfkgf u/L ;dfhdf Gofo lzIffsf] Joj:yfkg ug'{kb{5 . of] jf:tljs cy{df 
z}lIfs ;fdflhs Gofo lzIffsf b[li6n] ;'wf/jfbL Gofo xf] . 
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b"/ lzIffsf dfWodaf6 ;dfhdf Goflos sfo{x¿ ug{ ;lsG5 . of] ;'wf/fTds lrGtgdf cfwfl/t x'G5 . 
o; lsl;dsf] lrGtg k'ghf{u/0f (renaissance) sf] ;dob]lv j|mdzM eO/x]sf] kfOG5 . b"/ lzIffdfkm{t 
;'wf/fTds lrGtgsf] ljsf; u/fpgsf nflu l;sfO k|lj|mofnfO{ cGTo u/L dfgjLo d"No / oyfy{tfnfO{ 
hf]8 lbg'kg]{ eGg] dfGotf 8]l;8f]l/; O/f;d; (Desiderius Erasumus), k|mfGsf];L v]nfh tyf ljlnod 
;]S;lko/ cflbn] /fv]sf] kfOG5 . ;'wf/fTds lrGtgsf] ljsf;s} j|mddf lnof]gf8f]{ bf leGrL (Leonardo 
Da Vinchi) ;fGb|f] af]l6;]nL (Sandro Botticelli), /fkm]n l6l6og (Rapheal Titian) / dfOs]nGu]nf] 
(Michdangelo) h:tf snf lj1x¿n] cfkm\gf sfnLu8 ;DaGwL sf}znaf6 ;dfhdf ;'wf/fTds sfo{ 
u/fPsf] tYo klg kfOG5 -jfUn] / sfsL{ @)%*_ . snf ;flxTo ;dfh ;'wf/sf] dxTTjk"0f{ zlSt xf] . 
ljb\ofnoLo lzIffsf] ;'wf/ u/L lzIf0f kb\wltdf cfd"n kl/jt{g ug]{ sfo{ dfl6{g n'y/ (Matin Luther) 
n] u/]sf] kfOG5 . ;g\ !$(@ lt/ lj|m:6f]km/ sf]nDa; (Christopher Columbus) sf] gofF lrGtgn] ljZj 
;d'bfonfO{ ;'wf/fTds lbzfdf cufl8 a9fPsf] Oltxf;nfO{ ;d]t cWoog ug{ ;lsG5 . oL tYonfO{ 
cWoog ubf{ of] ;dfhsf] ;'wf/jfbL lrGtg tyf cfwf/ xf] egL :ki6 x'g ;lsG5 .

lgisif{

b"/ lzIffsf dfWodaf6 ;DalGwt ;a}df r]tgf km}nfpg'k5{ . b"/ lzIffåf/f ;dfhdf r]tgfsf] lj:tf/ 
ug{sf ;fy} ;fdflhs Gofo lzIffsf lj?b\wdf /x]sf s';+:sf/x¿ etfe'ª\u x'g] ub{5g\ . ;fdflhs Gofo 
lzIffsf] ljsf;df b"/ lzIff ;a}eGbf k|efjsf/L dfWod jf pkfo xf] . o;n] ;fdflhs Gofo lzIffsf] 
sfof{Gjogdf x/ k|sf/n] db\bt ub{5 . b"/ lzIffnfO{ r]tgf ljsf;sf] ;zSt dfWod, ;dfh kl/jt{gsf] 
afxs / dfgjLo ;zStLs/0fsf] k|d'v xltof/ dflgG5 . o;n] dfgjLo Jojxf/, dgf]j[lTtsf ;fy} 
;f]rfOdf kl/jt{g Nofp“5 . o;n] dfgjLo ;dfhnfO{ km/flsnf] agfpFb} hfG5 . ;fdflhs Gofo lzIffsf 
sbdx¿df, r]tgf clej[b\lwsf sfo{x¿ / Gofosf pkfox¿k|lt dflg;nfO{ ;r]t agfpg] sfo{df b"/ 
lzIffsf] cu|ufdL e"ldsf /xG5 .

b"/ lzIffdfkm{t ;fdflhs Gofo lzIffn] ljz]if kl/l:ylt /x]sf kIfx¿lardf s;}sf] xf/ geO{ ;a}sf] 
lht ePsf] cg'e"lt u/fp“5 . ;d:ofsf] ;dfwfg / ;fdflhs Gofo lzIffsf nflu b"/ lzIff dxTTjk"0f{ 
cfwf/ xf] . ;d:ofsf] ;dfwfgdf lht xf/ b[li6sf]0f /fd|f] xf]Og . o;n] wgL / ul/a, alnof] / lgwf]{, 
zlStzfnL / zlStxLg lardf dgd'6fjsf] l:ylt sfod /flv/xG5 . cem dgd'6fjsf] l:yltnfO{ o;n] 
a9fjf lbG5 . ;fdflhs Gofo lzIffsf nflu ;a} kIfsf] lht clgjfo{ x'G5 . 

;fdflhs Gofo lzIff clwsf/df cfwfl/t (rights based) cjwf/0ff ePsfn] o;n] gful/s clwsf/ 
(civil rights) nufot cGo clwsf/x¿sf] ;'/IffnfO{ a9LeGbf a9L k|:6 kfg]{ k|of; o;af6 ePsf] kfOG5 . 
;fdflhs Gofosf] l:ylt /fd|f] agfpg j|mdzM lg0f{o k|lj|mofdf kx'“r a9fpg], ;"rgfsf] xssf] Joj:yf 
ug]{, ;fdflhs Gofo lzIffdf kx'“r a9fpg] tyf cGo dfgj clwsf/sf] kIfsf] klg ;'/Iff a9fpg] sfo{ 
x'g'kb{5 . ;fdflhs Gofo lzIffn] dxTTj lbg] To:tf ;fF:s[lts d"No, dfGotf, gLlt lgod, Jojxf/ 
/ lg0f{ox¿ x'g\, h;n]  ;d'bfosf] lbuf] ljsf;df ;xof]u ub{5 . b"/ lzIffdfkm{t dflg;x¿ cfkm\gf] 
jftfj/0f ;'/lIft agfp“b} pTkfbg d'vL jftfj/0f lgdf{0fdf ;fd"lxs cGt/lj|mof ug{ ;S5g\ . b"/ lzIffn] 
;f+:s[lts Pjd\ ef}uf]lns ljljwtfsf] sb/, ;Ddfg / pRr d"Nofª\sg u/fpF5 . To;} u/L ;fdflhs 
Gofo lzIffn] sfg'gaf6 ;a}sf] ;dfg ;+/If0f ug'{kg]{ eGg] a'emfp“5 . b"/ lzIff / ;fdflhs Gofo lzIff 
b'j}n] :yfg ljz]if, If]q, hft hflt y/, /ª / ;d'bfosf cfwf/df ul/g] ;fwg ;|f]tx¿sf] c;dfg ljt/0f, 
kIfkftk"0f{ e"ldsf / ef]Ug'kg]{ ;d:ofsf] lg/fs/0f cflb h:tf s'/fx¿df ;/f]sf/ /fV5g\ . 
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;Gbe{ ;fdu|L

clwsf/L, ls;fgk|;fb, -@)^*_, ;fdflhs Gofo lzIff, sf7df8f}F M cS;kmf]8{ klAns];g k|f=ln= 
cgfdgu/ .

clwsf/L, ls;fgk|;fb, -;g\ @)!$_, lzIffsf] bz{gzf:qLo / ;dfh zf:qLo cfwf/, sf7df8f}F M 
Pl;of a'S; l8l:6«Ao'6;{\ k|f= ln= afuahf/ .

clwsf/L, o1k|;fb, -@)%&_, ;fdflhs GofoM g]kfnsf] ;Gbe{, sf7df8f+} M k|hftGq ;+jw{g s]Gb| / 
km]l8«{s Oj6{ l:6km\6'ª .

sf]O/fnf, ljb\ofgfy / cfrfo{, ;'zg, -@)^!_, ;fdflhs Gofosf] ;]/f]km]/f]df lzIff, sf7df8f}F M 
:6'8]G6\;\ a'S; klAn;;{ PG8 l8l:6«Ao'6;{ .

jfUn], dg k|;fb / pk]Gb|s'df/ sfsL{, -@)%*_, lzIffsf cfwf/x?, sf7df8f}F M ljb\ofyL{ k':ts e08f/ .
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b"/ lzIff tyf v'nf ljb\ofno ;~rfng ;DaGwL 
cj:yf / efjL sfo{lbzf

uf]ljGbk|;fb cof{n
pklgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL

n]v;f/

lzIff k|To]s JolStsf nflu cfjZos 5 / lg/Gt/ cfjZos 5 . k|To]s JolStsf] ?lr, Ifdtf, 
cfjZostf ;fy} ef}uf]lns, ;fdflhs, ;f+:s[lts nufotsf ljljwtfsf cfwf/df lzIff k|fKt ug]{ 
cfwf/, ;|f]t, dfWod km/s km/s x'g ;S5 . g]kfnsf] cGtl/d ;+ljwfg @)^# n] lzIffnfO{ gful/ssf] 
df}lns clwsf/sf ¿kdf :yflkt u/]sf] 5 h;af6 k|To]s JolStsf] kx'Frdf lzIff Joj:yf ug'{ /fHosf] 
bfloTj klg xf] . ;dosf] kl/jt{g, lj1fgsf gofF gofF cfljisf/, ;"rgf k|ljlwsf] b'|t ljsf;, abln+bf] 
dfgjLo ?lr, ahf/sf] lj:tf/, e"d08nLs/0fsf] k|efjsf ;fy} /fhgLlts, ;fdflhs, ;f+:s[lts kIf 
leqsf ljljw ;f]r / k|j[lTtn] 1fgsf] If]q lj:tf/ ePsf] 5 . JolStsf] pd]/, k];f, ?lr, Ifdtf, 
cfjZostf, ;docg';f/ km/s km/s 1fg, l;k, Ifdtfsf] cfjZostf kb{5 . lglZrt :yfg, ;do 
/ ljifodf cfwfl/t cf}krfl/s lzIffn] ;a}sf] cfjZostf / rfxgf k'/f ug{ ;Sb}g .

lzIff lg/Gt/ rln/xg] k|lj|mof xf] . JolStsf] hLjgsf] h'g;'s} pd]/ / cj:yfdf ;d]t lzIffsf] 
cfjZostf x'G5 . cf}krfl/s k|df0fkq / /f]huf/Lsf] nflu dfq geO{ hLjg lgjf{xsf nflu ;d]t 
lzIff hLjgko{Gt cfjZos 5 . lzIffn] of]Uotf, Ifdtf, klxrfg / k|e'Tj a9fpF5 . o;y{ lzIff 
;a}sf nflu lg/Gt/ cfjZos 5 . lzIff lng]lbg] kb\wlt cf}krfl/s, cgf}krfl/s jf clgoldt x'g 
;S5 . 1fgsf] Jofks ljifoIf]q tyf JolStsf] ?lr, Ifdtf / cfjZostfsf cfwf/df cf}krfl/seGbf 
cgf}krfl/s jf clgoldt lzIffsf] dxTTj Hofbf b]Vg ;lsG5 . l;sf?sf] kx'Fr, cj;/, ;do, ;|f]t 
nufotsf kIfsf] ;Lldttfn] b"/ lzIff tyf v'nf l;sfOsf sfo{j|md yk dxTTjk"0f{ / pkof]uL x'g 
;S5 . 

lzIffdf ;a}sf] kx'Fr a9fpgsf nflu k/Dk/fut lzIff k|0ffnLsf ljsNk vf]Hg] j|mddf b"/ tyf 
v'nf l;sfO kb\wltsf] ljsf; ePsf] xf] . of] nlrnf] Joj:yfkg Pjd\ l;sf? s]lGb|t lzIff kb\wlt 
xf] . k];fut ;+nUgtf, cfly{s ljkGgtf, ef}uf]lns ljs6tf, kfl/jfl/s ;+nUgtf tyf cGo sf/0fn] 
cWoognfO{ lard} 5f8L /f]huf/df nfUg afWo ;d"x tyf lzIffsf] cj;/af6 al~rt cyjf lzIff 
cfh{gsf gofF pkfosf] cfjZostf ePsf ;d"xnfO{ cfkm\g} cg's"nsf] ;do, :yfg, Ifdtf / ultdf 
l;Sg] kl/j]z l;h{gf ug{sf nflu v'nf ljb\ofnosf] cjwf/0ff NofOPsf] xf] .

b"/ lzIff 

l;Sg] / l;sfpg] JolStx¿ b'O{ leGg leGg :yfg / ;dodf a;]/ ljleGg >Jo, b[Zo, >Jo b[Zo h:tf 
;fdu|Lx¿sf] dfWodaf6 lzIff k|bfg ug]{ ljlw b"/ lzIff xf] . of] lgwf{l/t ;ª\u7gfTds / ;+/rgfTds 
:j¿k Pjd\ lgwf{l/t kf7\oj|md / pb\b]Zodf cfwfl/t x'G5 . l;sf?sf] :jtGqtfeGbf klg ;ª\u7gsf] 
pb\b]Zo / lgb]{zgdf cfwfl/t o; kb\wltdf lglZrt dfWodsf] pkof]uaf6 l;sf?;Dd l;sfOsf 
cfwf/x¿ k|bfg ul/G5 . o;/L lglZrt pb\b]Zo k|flKtsf nflu lglZrt dfWodaf6 lglZrt ;dodf 
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l;sfO ;ª\u7geGbf 6f9f /x]/ lzIff xfl;n ug]{ k|lj|mof b"/ lzIff xf] .

v'nf lzIff 

h'g;'s} ;do, kl/l:ylt, :yfg, ;fdu|Lsf cfwf/df l;sf?sf ?lr, cfjZostf, Ifdtfadf]lhdsf] l;sfO 
kb\wlt v'nf lzIff xf] h'g lglZrt cfwf/df k|df0fLs/0f ug{ ;lsG5 . v'nf lzIff ljb\odfg lzIff xfl;n 
ug]{ cf}krfl/s gLlt lgod jf aGwgdf g/xL sfo{ynf]df g} a;]/ sfd / cWoognfO{ cfk\mgf] ultcg';f/ 
xfl;n ul/g] lzIff xf] . pd]/sf] lx;fan] v'nf, ;dosf] lx;fan] v'nf, lzIf0f ljlwsf] lx;fan] v'nf, 
:yfgsf] lx;fan] v'nf / l;sf?sf] ultsf] lx;fan] v'nf, egf{ k|lj|mofdf k"j{ lgwf{l/t ;t{x¿ nfu' gx'g] 
lzIff xfl;n ug]{ of] Pp6f j}slNks lzIff kb\wlt xf] 

b"/ lzIff tyf v'nf l;sfOsf ljz]iftf

 ljleGg pd]/ ;d"xsf ljljw sf/0fn] ljb\ofno lzIffsf] kx'“r / cj;/af6 al~rt ePsf 
JolStsf nflu cfw'lgs tf}/tl/sf, kb\wlt, pb\b]Zo, d"Nofª\sg cflbsf] k|of]uaf6 ;~rfng 
ul/Psf] lzIf0f l;sfO k|lj|mof 

 l;sf?sf] :jtGq :jcWoogaf6 l;Sg] l;sfO 
 cf}krfl/s ¿kdf ljb\ofno lzIff k|fKt ug{sf nflu ef}uf]lns ljs6tf, ;do cefj, cfly{s 

cefj, pd]/, ?lr / cfjZostf cflbsf sf/0f lzIff k|fKt ug{ g;s]sf JolStnfO{ pgLx¿sf] 
cfjZostf tyf ?lrcg'¿ksf] lzIff k|flKtsf nflu ul/Psf] Joj:yf 

 cf}krfl/s gLlt lgod / aGwg eGbf s]xL :jtGq, ;Lldt k"jf{wf/ / k"j{ z}lIfs cg'ejsf 
cfwf/df lzIff lng] k|lj|mof

 b"/ lzIff tyf v'nf l;sfOnfO{ bf]>f] ljb\ofnoL  cj;/ -second chance of schooling_ .

b"/ tyf v'nf lzIffsf] pb\b]Zo
 b]zsf ;a} gful/snfO{ lzIffsf] ;dfg cj;/ k|bfg ug'{

 /f]huf/d"ns, l;kd"ns, Joj:yfksLo l;k l;sfpg d'n'ssf ljleGg tx, ju{ / tKsfsf 
dflg;nfO{ cj;/ k|bfg ug'{

 cf}krfl/s lzIffdf cfpg g;s]sf] JolStnfO{ lzIffsf] kx'“r lbnfpg'

 k];f tyf Joj;fodf ;+nUg JolStnfO{ k];fut tyf Joj;flos l;k ljsf;sf] cj;/ k|bfg ug'{

 cfkm"n] rfx]sf] 7fp“df hfg g;Sg] tyf /f]h]sf] ljifo lng g;Sg] cj:yfsf JolStnfO{ ;d]t 
lzIffdf cj;/ k|bfg ug'{

 b]zdf ePsf ;Lldt ;|f]t / ;fwgsf] afah'b klg lzIffsf] cj;/ km/flsnf] kfg'{

 kl/jlt{t ljZjdf cfPsf gjLgtfx¿sf] lg/Gt/ hfgsf/L k|bfg ug'{

 cf}krfl/s lzIffdf x'g] hgbafa / vr{df sdL Nofpg'

nlIft ju{
 sIff jf txcg';f/sf] pd]/ kf/ u/]sf, lgoldt ljb\ofno jf ljZjljb\ofnodf cWoog ug{ 

5f8]sf, cfly{s, ;fdflhs, ef}uf]lns, k];f, Joj;fo, ;+:s[lt, åGå, 3/fo;L lhDd]jf/L, ljjfx, 
;dosf] cefj cflbsf sf/0fn] ubf{ lzIffsf] cj;/ gkfPsf JolStx¿

 j}slNks dfWodaf6 lzIff cfh{g ug{ rfxg] JolStx¿ 
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 lk5l8Psf] ju{
 b'u{d 7fp“df a;f]af; ug]{x¿
 ljb\ofno jf sn]hdf lgoldt pkl:yt x'g g;Sg]x¿ 
 cWoog cg';Gwfgstf{ 
 k];fut ljsf; ug{ rfxg]x¿ 
 k]zfut 1fg, l;k, Ifdtf cfh{g ug{ rfxg]x¿
 k];fdf Jo:t x'g] t/ pRr cWoog ug]{ OR5f ePsf ;d"x

b"/ tyf v'nf lzIffsf] ;fGble{stf÷cfjZostf

b"/ lzIff tyf v'nf l;sfO jt{dfg cj:yfdf emg} pkof]uL / ;fGble{s x'“b} uO/x]sf] 5 . ul/aLsf sf/0f 
ljb\ofnodf x'g] 7'nf] dfqfsf] z}lIfs c;kmntf, ljleGg sf/0fn] ljb\ofno 5f]8\g afWo o'jf tyf k|f}9sf] 
;ª\VofTds j[b\lw, v]tLkftL of 3/fo;L sfddf Jo:t eO{ hLjg lgjf{x ug'{kg]{ JolStsf] afx'No, lzIffsf] 
cj;/ ;a} 7fp“df ;dfg ¿kdf ljt/0f x'g g;Sg', ljutsf] åGåsf] rk]6fdf k/L cfk\mgf] k9fOnfO{ 
uGtJodf k'¥ofpg g;Sg] JolStx¿sf cfjZostf cflb ljljw sf/0fn] xfd|f] h:tf] d"n'sdf b"/ tyf 
v'nf l;sfO a9L ;fGble{s÷cfjZos x'g] b]lvG5 . 

 ljleGg sf/0fn] cf}krfl/s lzIffsf] cj;/af6 al~rt l;sf?nfO{ v'nf lzIffdfkm{t k|yflds 
tyf cfwf/e"t, dfWolds / pRr lzIffsf] cj;/ k|bfg ul/g] x'“bf ;|f]t, ;fwg, ;do, cj;/af6 
al~rtnfO{ lzIffsf] cj;/ k|bfg ug{

 lzIffdf ;a}sf] kx'“r lj:tf/ ug{

 gjLgtd\ 1fg tyf k|ljlwnfO{ :yfgLo 1fg;“u ldnfg ug{, l;sf?sf ?lr, OR5f / cfjZostfnfO{ 
dWogh/ u/L lzIff lbg 

 z}lIfs nufgLsf] k|efjsfl/tf a9fpg 

 ljleGg lgsfo tyf ;+:yfdf sfo{/t JolStsf] k];fut ljsf; ug{ 

 /f]hfuf/L, Joj;fo nufot ljleGg sf/0fn] ljb\ofno lzIffsf] cj;/af6 al~rt ;d"xsf] 
cfjZostfcg'¿k lzIff k|bfg ug{ 

 lgoldt sIffdf k'/f ;do lbg c;dy{ x'g]x¿sf nflu :jfWofogaf6 Go"gtd\ cfjZostf k'/f 
u/]/ lzIff k|fKt ug]{ cj;/ k|bfg ug{

 ef}uf]lns b[li6n] clt ljs6 If]q tyf z}lIfs, ;fdflhs, cfly{s sf/0fn] lk5l8Psf hg;d'bfosf]] 
z}lIfs cj;/ ;'lglZrt ug{

b"/ tyf v'nf l;sfOsf df]8]nx?÷tl/sfx?
 kqfrf/ lzIff

 :jtGq cWoog

 ;Dks{ sIff

 cfTd lzIf0f

 l;sf? s]lGb|t 

 sfo{:yn cg'ejdf cfwfl/t

 l;sfOdf nrstf



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

38

b"/ lzIff @)&@

 ;"rgf tyf ;~rf/ k|ljlwdf cfwfl/t lzIf0f / l;sfO

 cgnfOg l;sfO

b"/ tyf v'nf l;sfOsf] P]ltxfl;s k[i7e"ld
 ;g\ !*$) df a]nfotaf6 kqfrf/ lzIffsf] dfWodaf6 b"/ lzIffsf] ;'?cft ePsf] dflgG5 .

 o:t} ;g\ !(*% df ef/tdf OlGb/f ufGwL /fli6«o v'nf ljZj ljb\ofno, >Lnª\sfdf ;g\ !(&* 
df >Lnª\sf v'nf ljZj ljb\ofno, aª\unfb]zdf ;g\ !(*% df cnfd Osafn v'nf ljZj 
ljb\ofno, rLgdf ;g\ !(&( / ;g\ !(*% df hfkfgdf x\jfsf] ljZj ljb\ofno :yfkgf ePsf] 
kfOG5 . 

 g]kfndf sn]h ckm Ph's];gsf] k|f}9 lzIff zfvfaf6 ;g\ !(%&-@)!$_ df o'jfx¿sf nflu 
/]l8of]af6 k|;f/0f ul/Psf] z}lIfs /]l8of] sfo{j|mdaf6 v'nf tyf b"/ lzIff kb\wltsf] cjwf/0ff 
;'? ePsf] dflgG5 . o;kl5 kqfrf/sf] dfWodaf6 lzIfs tflnd ;~rfng ePsf] lyof] .

 ;g\ !(&* -@)#%_ df /]l8of] lzIff lzIfs tflnd cfof]hgfsf] ;'?jft eof] / o; cof]hgfaf6 
;g\ !(*) -efb| @,@)#&_ df ;]jfsfnLg k|fylds lzIfssf nflu /]l8of]af6 …aL n]enÚ 
tflndsf ljifo j:t' k|;f/0f ePsf] yof] . 

 lj=;+= @)$% b]lv /]l8of] lzIff lzIfs tflnd cfof]hgfn] b"/ lzIff ljlwdfkm{t k|fylds lzIfs 
tflnd ;~rfng ub}{ b"/ lzIff s]Gb|sf] :yfkgf sfn;Dd ;~rfngdf /x\of] .

 /fli6«o lzIff cfof]usf] k|ltj]bg @)$( df pNn]v ePcg';f/ v'nf tyf b"/ lzIff k|0ffnLnfO{ 
Jofkstf lbg] pb\b]Zon] lj=;+= @)%) df b"/ lzIff s]Gb|sf] :yfkgf eof] .

 g]kfnn] gjf}F k~rjifL{o of]hgfb]lv cfjlws of]hgfdf cf}krfl/s ¿kdf v'nf lzIffsf] cjwf/0ff 
cufl8 NofPsf] xf] .

 lj=;+= @)^! b]lv b"/ lzIff s]Gb|n] z}lIfs hgzlSt ljsf; s]Gb|cGtu{t b"/ lzIff tyf v'nf 
l;sfO dxfzfvfsf] ¿kdf b"/ lzIff tyf v'nf l;sfO sfo{j|mdsf] lgodg, ;~rfng / Joj:yfkg 
ub}{ /x]sf] 5 .

  lj=;+= @)^# df cgf}krfl/s lzIff gLlt nfu' ePkl5 lzIff ljefudfkm{t cgf}krfl/s k|f}9 
ljb\ofno -FSP @#% cf]6f, cfwf/e"t txsf] k|f}9 u[lx0fL ljb\ofno ### cf]6f, dfWolds txsf] 
k|f}9 u[lx0fL ljb\ofno ## cf]6f_, cgf}krfl/s lzIff s]Gb|dfkm{t lgDg dfWolds txsf] v'nf 
ljb\ofno #& cf]6f / z}lIfs hgzlSt s]Gb|dfkm{t dfWolds txsf] v'nf ljb\ofno *$ cf]6f 
;~rfng ePsf 5g\ .

 s]xL ;+:yfx¿n] ef/tdf :yfkgf ePsf v'nf ljZj ljb\ofno tyf v'nf ljb\ofnodfkm{t ;DaGwg 
lnP/ sfo{j|md ;~rfng ul//x]sf 5g\ .

df}h'bf gLltut Joj:yf
s_  cgf}krfl/s lzIff gLlt @)^# M v'nf ljb\ofnodfkm{t ljb\ofno txsf] ;dsIfL lzIff pknAw 

u/fpg], v'nf ljZj ljb\ofnodfkm{t pRr txsf] ;dsIfL lzIff pknAw u/fpg] .

v_  ljb\ofno If]q ;'wf/ sfo{j|md -@)^^–&@_ Mljljw cfjZostf k'/f ug{ nfut ;fem]bf/Lsf 
cfwf/df v'nf / b"/ lzIff tyf nlrnf ljb\ofnosf] lj:tf/, lk5l8Psf afnaflnsfsf nflu 
lgMz'Ns j}slNks lzIffsf] k|fjwfg, j}slNks aGbf]a:t u/L Joj;flos l;kdf hf]8 lbg] u/L 
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k|fljlws lzIffsf] Joj:yf ug]{ .

u_  t]/f}F of]hgf -@)&)÷&!–@)&@÷&#_ M lgMz'Ns clgjfo{ cfwf/e"t lzIffdf kx'“r lj:tf/ ug{ 
j}slNks lzIffsf sfo{j|mdx¿nfO{ Jojl:yt / ;dGjofTds 9ª\un] sfof{Gjog ul/g], dflgt 
ljZj ljb\ofno, v'nf ljZj ljb\ofnosf] cjwf/0ffnfO{ k|f]T;flxt ug'{sf ;fy} sfg'gL ;+/rgfdf 
;'wf/ u/L sfof{Gjog ul/g] .

3_  b"/ lzIff÷v'nf l;sfO sfo{j|md ;~rfng ;DaGwL lgb]{lzsf, @)^# -rf}yf] ;+zf]wg @)&@_ 
M ljb\ofno txsf] lzIffaf6 al~rt ;d"xnfO{ sIff ^–!@ ;Ddsf] ljb\ofnoLo lzIff v'nf 
ljb\ofnodfkm{t k|bfg ug]{, ljb\odfg ljb\ofno lzIffsf] u'0f:t/sf nflu ;~rflnt ;xof]u 
sfo{j|md cGtu{t lzIfs tflnd, P;Pn;L ;xof]u sfo{j|md, hLjgko{Gt lzIff, k];fut bIftf 
clej[b\lw tyf 1fg / l;k k|df0fLs/0f tyf Jofj;flos lzIffsf sfo{j|mdx¿sf nflu b"/ 
lzIff÷v'nf l;sfOsf] dfWodaf6 lzIff Pjd\ tflndsf yk cj;/x¿ pknAw u/fpg] . 

ª_  v'nf lzIff tyf b"/ l;sfO gLlt @)^# M ljleGg rfxgf ePsf l;sf?x¿sf nflu lzIffdf 
kx'“rsf] lj:tf/ ug]{, k/Dk/fut lzIffsf] u'0f:t/ j[b\lw ug]{, hLjgko{Gt lzIff / k]zfut 
ljsf;sf] clej[lb\w ug]{, 1fg / l;ksf] k|df0fLs/0f ug]{ kb\wltsf] :yfkgf ug]{

@)^# ;fndf :jLs[t v'nf lzIff tyf b"/ l;sfO ;DaGwL gLltut ¿k/]vfdf v'nf ljb\ofno 
;DaGwdf lgDgcg';f/ sfo{gLltsf] Joj:yf ul/Psf] 5 M

 ljb\odfg k/Dk/fut lzIffsf] ljsNkdf k9\g rfxg] ul/a, dlxnf / cj;/af6 al~rt gful/s 
cflbnfO{ lzIffsf] kx'“rleq Nofpg ljb\ofno / pRr lzIffdf ;d]t v'nf / b"/ l;sfO k|0ffnLsf] 
:yfkgf ug]{ 

 v'nf / b"/ l;sfO k|0ffnLcGtu{t ;fwf/0f / Jofj;flos u/L b'O{ lsl;dsf] v'nf lzIffsf] Joj:yf 
ug]{ . ;fwf/0f / Jofj;flos b'j}sf nflu /fli6«o kf7\oj|mdsf] 9f“rfcGtu{t g} ;do, ef}uf]lns 
tyf z}lIfs cj:yf;d]tnfO{ b[li6ut u/L cWoog /0fgLltnfO{ v's'nf] cyjf nlrnf] agfpg] 
k|lj|mof k|:t't ug{]

 gLlt lgdf{0f tyf ;Dk"0f{ sfo{ ;~rfng ug{ ;Sg] clwsf/o'St cw{:jfoTt /fli6«o :t/sf] 
pRr:t/Lo kl/ifb\ u7g u/L v'nf tyf b"/ l;sfOnfO{ ;+:yfut ug]{ 

 ;/sf/n] cfly{s nufotsf d'Vo d'b\bf;lxt ;+:yfut lg/Gt/tf lbg lghL, u}/;/sf/L tyf cGo 
;+:yfx¿;“u ;fem]bf/L ljsf; ug{ pko'St k|0ffnLsf] ljsf; ug{] .

r_   /fli6«o :t/sf cfof]usf k|ltj]bgx¿ M /fli6«o lzIff cfof]usf] k|ltj]bg @)$( / pRr:t/Lo 
/fli6«o lzIff cfof]u @)%% cg';f/ b"/ lzIff tyf v'nf l;sfOdfkm{t ljb\ofno lzIff k|bfg 
ul/g] .

5_   ;a}sf nflu lzIff /fli6«o sfo{of]hgf @))!–@)!% M ;a}sf nflu lzIffsf nIox¿sf] k|flKtsf 
nflu / cfhLjg l;sfOsf] clej[b\lwsf lgldTt v'nf l;sfOsf cj;/x¿sf] l;h{gf ul/g] .

-h_  lzIff P]g @)@* tyf lzIff lgodfjnL @)%( M lzIf0f lzIff / lzIfs tflnd, ljb\ofno lzIff 
;DaGwdf / v'Nnf lzIff ;DaGwL cGo sfo{j|mdsf ;DaGwdf b"/ lzIff k|bfg ug{ ;lsg], b"/ lzIff 
;DaGwL gLlt lgdf{0f, ;dGjo, /]vb]v tyf Joj:Yffkg ug{sf nflu lzIff ;lrjsf] cWoIftfdf 
b"/ lzIff ;ldltsf] Joj:yf, s'g} ;+:Yffn] b"/ lzIff ;~rfng ug{ rfx]df b"/ lzIff ;ldltaf6 
:jLs[lt lng'kg]{ .
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em_  g]kfndf ljb\ofno lzIffsf nflu /fli6«o kf7\oqmdsf] k|f¿k, @)^# M cgf}krfl/s ¿kaf6  
lzIff xfl;n u/]sf t/ k|dfl0ft x'g g;s]sf / cf}krfl/s lzIff -ljb\ofno lzIff_ df ;dfj]z x'g 
OR5's JolStnfO{ pgLx¿sf] z}lIfs cj:yfsf] k|df0fLs/0f u/L lglb{i6 cf}krfl/s lzIffleqsf] 
sIffdf k|j]z ug{ kfpg] cj;/ v'nf ul/g], ljljw sf/0faf6 z}lIfs cj;/ k|fKt ug{ g;s]sf 
ljb\ofno pd]/ ;d"xsf afnaflnsfx¿nfO{ v'nf lzIffsf] Joj:yf u/L cf}krfl/s lzIff ;/xs} 
ljb\ofno lzIff lng kfpg] ;+:yfut ljsf; u/L sfo{j|mdnfO{ of]hgfab\w 9ª\uaf6 ;~rfng 
ul/g] .

xfn v'nf tyf j}slNks ljb\ofnosf] ;~rfng cj:yf

ljb\ofno lzIffsf] kx'Fraflx/ /x]sf afnaflnsfnfO{ b[li6ut u/L ;a}sf nflu lzIffsf] cj;/ k|bfg 
ug]{ l;nl;nfdf xfn eO/x]sf] cf}krfl/s lzIff kb\wltsf cltl/St :jfWofog / cEof;åf/f cfk\mgf] 
cg's"nsf] ;do ldnfP/ cfk\mg} Ifdtf / ultdf ljb\ofno lzIffsf] cj;/af6 al~rt, lk5l8Psf 
;d'bfo, hghflt, dlxnf cflbsf nflu lzIffsf] cj;/ j[b\lw ug{sf nflu lgDgadf]lhd v'nf tyf 
j}slNks ljb\ofnox¿ ;~rfngdf /x]sf 5g\ .

sfo{j|md v'nf ljb\ofno 
df=lj=

v'nf ljb\ofno lg=df=lj= cgf}krfl/s k|f}9 ljb\ofno -u[lx0fL 
ljb\ofno_

;ª\Vof *$ #& cgf}krfl/s k|fylds lzIff @#%
u[lx0fL -cfwf/e"t ### / dfWolds 
##_

ah]6 
-jflif{s 
cg'bfg_

! nfv !) xhf/ ! nfv ^( xhf/ @ ;o -b'j} 
tx ;~rfng ePsfdf_
-v'nf ljb\ofno sIff ^–* 
cled'vLs/0f k'l:tsf 
@)&!_

cgf}krfl/s k|fylds lzIff -;=sf= 
tnj dfl;s ? @ xhf/ / kf=k'= 
cGo ljb\ofyL{ ;/x_
u[lx0fL -cfwf/e"t () xhf/ / 
dfWolds ! nfv %) xhf/_

lgodg ug]{ 
lgsfo

z}=h=lj=s]= cgf}krfl/s lzIff s]Gb| lzIff ljefu

:jLs[lt lbg] 
lgsfo

b"/ lzIff ;ldlt lhNnf lzIff sfof{no lhNnf lzIff sfof{no

sfo{j|md 
;~rfng 
ug]{ cjlw

! jif{ @ jif{ k|f= tx # jif{, lg=df= tx @ jif{ / 
df= tx ! jif{ u/L ^ jif{

kf7\oj|md cf}krfl/s 
ljb\ofnosf] 
kf7\oj|md

;+Zn]lift kf7\oj|md k|f= / lg=df= txsf] ;+Zn]lift 
kf7\oj|md df= txsf] cf}krfl/s 
ljb\ofnosf] kf7\oj|md

sIff 
;~rfng 
cjlw

% lbgsf b/n] & 
k6s ;Dks{ sIff

b}lgs @ 306fsf b/n] 
xKtfdf ^ lbg

b}lgs @ 306fsf b/n] xKtfdf ^ 
lbg



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

41

b"/ lzIff @)&@

kf7\o ;fdu|L z}=h=lj=s]n] tof/ 
u/]sf] :jfWofog 
;fdu|L / 
cf}krfl/s 
ljb\ofnosf] kf7\o 
k':ts

cgf}krfl/s lzIff s]Gb|n] 
tof/ u/]sf] :jfWofog 
;fdu|L

cgf}krfl/s lzIff s]Gb|n] tof/ 
u/]sf] :jfWofog ;fdu|L / 
dfWolds txsf] nflu cf}krfl/s 
ljb\ofnosf] kf7\o k':ts ;d]t

    ;|f]t M sfo{j|md sfof{Gjog k'l:tsf @)&!÷&@, lzIff ljefu

b"/ tyf v'nf lzIffdf ;d:ofx? 
-!_  cf}krfl/s lzIffsf] k"/s jf ;dfgfGt/ eGg] ;DaGwdf gLltut c:ki6tf 
-@_  PseGbf a9L lgsfoaf6 leGg leGg lgb]{lzsfadf]lhd Ps} k|s[ltsf ljb\ofno ;~rfng ubf{ 

Ps¿ktfsf] cefj
-#_  hxfF klg, hlxn] klg l;Sg] cj;/ / jftfj/0f ePsf] v'nf lzIff Joj:yfsf] cefj 
-$_  k/Dk/fut 1fg, l;ksf] ljljwtfnfO{ :jLsf/ / j}wflgstf lbg] dfWod aGg ;s]g  
-%_  ;~rfng, lgodg, cg'udg, d"Nofª\sg h:tf sfo{x¿df km/s kg, låljwf / cGof]n
-^_  l;sf?sf] dfu / cfjZostfadf]lhdsf] lzIff ljifoeGbf lgwf{l/t kf7\o j:t'df cfwfl/t 1fg, 

l;k xfl;n ug'{kg]{ afWotf
-&_  cWoog, ;xeflutfkZrft\ k/LIf0f, d"Nofª\sg, k|df0fLs/0f / j}wtf ;DaGwdf :ki6 Joj:yf 

gx'g'
-*_  cfjZos, pko'St, kof{Kt l;sfO ;fdu|Lsf] pknAwtf gx'g'
-(_  k|efjsf/L Joj:yfkg / ;xh kx'“rsf] nflu cfjZos ;|f]t ;fwgsf] cefj
-!)_  sfo{j|mdsf] Jofkstf x'g g;Sg'
-!!_  ;DalGwt ljifosf k|fl1s tyf k|fljlws hgzlStsf] cefj
-!@_  b"/ lzIff tyf v'nf ljb\ofnok|lt cfd hgdfg;df ;sf/fTds ;f]rsf] cefj u'0f:t/, ;fGble{stf 

/ ljZj;gLotfdf sdL
-!#_  lghL If]q;“u ;fem]bf/L x'g g;Sg' h;n] ubf{ ;|f]tsf] ;Lldttf / sfo{s|d Jofks agfpg g;lsg'

efjL sfo{ lbzf
-!_  b"/ lzIff ;DaGwL /fli6o gLlt, P]g, lgod th{'df

    b"/ lzIff ;DaGwL /fli6«o gLlt, P]g, lgod th{'df cfjZos 5 . v'nf ljb\ofnonfO{ cf}krfl/s 
ljb\ofnosf] k"/s jf ;dfgfGt/ kb\wltsf ¿kdf ;~rfng ug]{ . k"/s eP cf}krfl/s lzIff;“u 
hf]l8g] cfwf/ :ki6 agfOg'kg]{ . ;dfgfGt/ kb\wlt eP v'nf lzIffsf] cfwf/e"t txb]lv pRr 
lzIff;Ddsf] ;+/rgfTds Joj:yf x'g'kg]{ . gLltut :ki6tf x'g'kg]{ h?/L b]lvG5 . 

-@_  b"/ lzIff tyf v'nf l;sfO ;~rfng ug]{ 5'6\6} s]Gb|Lo lgsfo, ljZj ljb\ofno, ljb\ofnosf] 
Joj:yf ug]{ .

-#_  ;fGble{s kf7\oj|md
    lglZrt kf7\oj|mddf cfwfl/t eGbf l;sf?sf ljljw ?lr, cfjZostf, Ifdtfadf]lhdsf] lzIff 

xfl;n ug]{, d"Nofª\sg / k|df0fLs/0f x'g] Jofks ljsNk;lxtsf] z}lIfs Joj:yf / ;+/rgf a9L 
pko'St / ;fGble{s x'g ;S5 .

-$_  cf}krfl/s / v'nf lzIfflarsf] ;dGjo M 
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     z}lIfs hgzlSt ljsf; s]Gb|, cgf}krfl/s lzIff s]Gb| / lzIff ljefun] Ps} k|s[ltsf v'nf 
ljb\ofno ;~rfng ul//x]sf]df Pp6} lgsfon] ;~rfng ug]{ jf Pp6} lgb]{lzsf adf]lhd ;~rfng 
ug]{ jf cg'dlt, :jLs[lt, lgodg, cg'udg sfo{lar ;dGjo ug]{ ;DaGwdf :ki6 Joj:yf ug]{ .

-%_  pko'St / kof{Kt ;|f]t ;fdu|Lsf] Joj:yf M 
     lglZrt kf7\oj|mddf cfwfl/t cf}krfl/s lzIffsf] h:tf] kf7\o j:t' ls6fgeGbf ljljw If]q, 1fg, 

l;k;“u ;DalGwt ;Gbe{ ;fdu|Lx¿sf] pTkfbg / ljsf;df hf]8 lbO{ l;sf?sf ljljw ?lr, 
cfjZostf, Ifdtf adf]lhdsf] lzIff xfl;n ug{] cj;/nfO{ ;xh / Jofks agfpg] vfnsf 
l;sfO ;fdu|Lx¿;d]tsf] Joj:yf ug]{ 

-^_  ;"rgf tyf ;~rf/ k|ljlwsf] pkof]u lj:tf/ ug]{ . online/offl ine l;sfO ;fdu|Lx¿;d]tsf] 
Joj:yf ug]{ .

-&_  k/Dk/fut 1fg, l;ksf] k|df0fLs/0f / lj:tf/sf] plrt Joj:yf
     :yfgLo :t/df /x]sf k/Dk/fut l;k, 1fgnfO{ v'nf tyf j}slNks lzIffsf] ljifosf ¿kdf 

:jLsf/ u/L pSt 1fg, l;ksf] k|ab\w{g / j}wtf k|bfg ug{ v'nf tyf j}slNks lzIffsf] 
kf7\oj|mddf ;dfof]hg ug{ ;lsG5 . 

-*_  cfjZos ;|f]t ;fwgsf] Joj:yf ug]{ 

-(_  cfjZos bIf hgzlSt ljsf; / pkof]u ug]{ 

!)_  v'nf l;sfOsf] Jofks cj;/sf] l;h{gf ug]{  

     xfn ;~rfngdf /x]sf v'nf tyf j}slNks ljb\ofnox¿ lglZrt :yfg, ;dodf ;~rfng 
ePsf]df h'g;'s} :yfg, ;do, kl/j]zdf lzIff lng rfxg]x¿sf nflu v'nf ¿kdf l;Sg] cj;/, 
l;s]sf 1fg l;ksf] k|df0fLs/0f / j}wtf k|bfg ul/g' pko'St b]lvG5 . 

-!!_  d"Nofª\sg, k|df0fLs/0f / j}wtfsf] plrt Joj:yfug]{ M  

     xfnsf] cgf}krfl/s k|fylds lzIff, cfwf/e"t txsf] u[lx0fL ljb\ofnodf ;xefuL l;sf? jf 
ljb\ofyL{x¿sf] d"Nofª\sg, k|df0fLs/0f / j}wtf ;DaGwdf :ki6 Joj:yf /x]sf] kfO“b}g . j}slNks 
tyf v'nf lzIffdf ;xefuL x'g]x¿sf] l;sfOsf] k|df0fLs/0f / j}wtfsf] :ki6 Joj:yf x'g' 
cfjZos 5 . 

-!@_  lghL If]q;“usf] ;fem]bf/Ldf v'nf lzIff sfo{j|md ;~rfng ug]{ M
     cfjZostfg';f/sf nlrnf sIff s]Gb|, ;Dks{ s]Gb|, :jfWofog Pjd\ l;sfO ;fdu|L Joj:yf, 

;xhstf{sf] Joj:yf, k|ljlwsf] k|of]]u, d"Nofª\sg / k|df0fLs/0fsf nflu 7'nf] dfqfdf nufgL ug'{ 
:jfefljs 5 . t;y{ ;/sf/L, lghL tyf bft[;d"x ;d]tsf] ;xof]udf ;|f]]t Joj:yf ug'{kg]{ b]lvG5 .

lgisif{

PSsfO;f}“ ztfAbLsf] 1fgsf] If]qsf] ljljwtfnfO{ ;"rgf ;~rf/ k|ljlwsf] dfWodaf6 ljljw cfjZostf, 
rfxgf / Ifdtfsf l;sf?df pknAw x'g] pko'St jftfj/0f l;h{gf ug{df b"/ lzIff tyf v'nf l;sfO 
kb\wlt clt pkof]uL x'g] b]lvG5 . t;y{ l;sf?sf] dfu, rfxgf / cfjZostf ;Daf]wg ug{ /fHo jf 
lzIff k|bfos lgsfon] cf}krfl/s lzIffsf] ljsNk jf k"/ssf ¿kdf cfjZosLo ;|f]t ;fwg, z}lIfs 
;fdu|L, Joj:yfkg bIftf / k|efjsfl/tfsf ;fy b"/ lzIff tyf v'nf l;sfO kb\wltnfO{ ;~rfng Pjd\ 
Joj:yfkg ug'{ h?/L b]lvG5 . 
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;Gbe{u| ;"rL
lzIff P]g @)@*, lzIff lgodfjnL  @)%(

cgf}krfl/s lzIff s]Gb|, ;fIf/tf ljz]iffª\s @)&!, ;fgf]l7dL, eStk'/ .

lzIff ljefu, sfo{j|md sfof{Gjog k'l:tsf @)&!, ;fgf]l7dL, eStk'/ 

z}lIfs hgzlSt ljsf; s]Gb|, v'nf ljb\ofno ;~rfng ;DaGwL sfof{Gjog k'l:tsf, @)^&, ;fgf]l7dL, 
eStk'/

z}lIfs hgzlSt ljsf; s]Gb|, cgnfOg÷ckmnfOg k];fut Ifdtf ljsf; tflnd ;~rfng k'l:tsf, 
@)^*, ;fgf]l7dL, eStk'/

z}lIfs hgzlSt ljsf; s]Gb|, dfWolds txsf] v'nf ljb\ofno ;~rfng ;DaGwL cled'vLs/0f tflnd 
k'l:tsf, @)^&, ;fgf]l7dL, eStk'/

cgf}krfl/s lzIff s]Gb|, v'nf ljb\ofno -sIff ^–*_ cled'vLs/0f k'l:tsf @)&!, ;fgf]l7dL, eStk'/ .

cgf}krfl/s lzIff s]Gb|, cgf}krfl/s k|f}9 ljb\ofno kl/rofTds k'l:tsf, @)&!, ;fgf]l7dL, eStk'/ .
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;fdflhs ;'/Iff / ul/aL klxrfg sfo{j|mddf lzIff 
dGqfnosf] e"ldsf

8f= /f]hgfy kf08]
pklgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL

n]v;f/

ul/aL lgjf/0f tyf ;fdflhs ;'/Iffsf If]qdf yk of]ubfg k'¥ofpg lzIff If]qnfO{ k|fyldstf 
lbO{ yk nufgL j[b\lw ug]{, cGo dGqfno tyf If]qsf] ;xof]u, ;dGjo tyf u}/;/sf/L If]q / 
;d'bfonfO{ kl/rfng ug{ ;lsPsf] 5}g . of] cWoogsf nflu k"j{ ;flxTox¿sf] k'g/fjnf]sg tyf 
cWoog ljlwsf nflu ;ª\VofTds / u'0ffTds ljlw ckgfOPsf] / ljleGg ;|f]tx¿sf] pknAw 
;"rgfnfO{ o;df tYofª\s ljZn]if0f u/L lgisif{ k|:t't ul/Psf] 5 . cWoogaf6 k|f]T;fxg / 
;xof]u h:tf nlIft ;d'bfo s]lGb|t sfo{j|mdx¿sf] Joj:yfkg, cem lj:tf/ / k|efjsf/L agpg'kg]{ 
b]lvG5 . ljb\ofno txb]lv s]Gb|;Dd cg'udg ;dGjo / pWj{t/ ;DaGw, :yfgLo :t/sf] cg'udg, 
ljz]if1sf] k|of]u, cg';GwfgfTds sfo{, ;fd"lxs lg/LIf0f, ;"rgf tyf ;~rf/sf] lg/LIf0fdf 
pkof]u tyf k|ltj]bg sfof{Gjog h:tf If]qdf ljz]if Wofg lbg h?/L b]lvPsf] 5 . o; n]vdf 
/fd|f cEof;x¿sf] klxrfg, ;fj{hlgsLs/0f, cGo lgsfox¿sf /fd|f cg'ejx¿sf] cfbfg k|bfg 
tyf To;nfO{ b]zJofkL ¿kdf nfu' ug]{ sfo{df k|fyldstf lbO{ z}lIfs Joj:yfkgdf lg/Gt/ 
;'wf/sf] vfFrf] k'/f ug{ cfjZos /x]sf] cf}+NofOPsf] 5 . 

k[i7e"ld

lzIffnfO{ ;fdflhs ;'/Iff / dfgj clwsf/sf ¿kdf cª\uLsf/ u/L cGtl/d ;+ljwfg @)^# n] dfWolds 
tx;Ddsf] lzIffnfO{ lgMz'Ns ug]{ k|fjwfg pNn]v u/]sf] 5 . g]kfnn] ;a}sf nflu lzIff, ;x;|fAbL 
ljsf; nIo nufotsf cGt//fli6«o ;dembf/Ldf x:tfIf/ ul/;s]sf] 5 . tL ;a} cjwf/0ffsf ;fydf 
;+o'St /fi6« ;ª\3n] kfl/t u/]sf cle;lGwx¿df ;d]t k|ltab\wtf hgfO;s]sf] 5 . oL k|fjwfgx¿nfO{ 
Jofjxfl/s ¿kdf sfof{Gjog ug{ ;/sf/n] lzIff If]qdf s'n /fli6«o ah]6sf] !% b]lv !& k|ltzt;Dd 
ljlgof]hg ub}{ cfPsf] 5 . lzIffdf ;/sf/sf ;fydf lghL If]q Pjd\ ;d'bfosf] ;d]t nufgLsf] dfqf 
a;{]lg a9]sf] 5 . u'0f:t/Lo lzIff k|fKt ug{] afnaflnsfsf] clwsf/ ;'lglZrt ug{ /fli6«o Pjd\ cGt/
f{li6«o ¿kdf 3f]lift k|ltab\wtf k'/f ug{ g]kfnn] ;fj{hlgs ah]6sf] dfqf a9fpg'sf ;fy} lzIff If]q tyf 
o;leqsf pkIf]qdf ljleGg sfo{qmd cfof]hgf Pjd\ kl/of]hgfx¿ th'{df u/L sfof{Gjogdf NofPsf] 5 . 
o; sfo{sf nflu g]kfnn] låkIfLo tyf ax'kIfLo bft[ lgsfox¿af6 ;d]t ;xof]u k|fKt ul//x]sf] 5 . 
sfo{j|mdaf6 nlIft ;d"xnfO{ a9LeGbf a9L k|ltkmn k|bfg ug{ / sfof{Gjogdf ;xhtf k|bfg ug{ sfg'g 
tyf lgoddf ;dofg's"n ¿kdf ;'wf/ ug{] k|of;x¿ eO/x]sf 5g\ . ljleGg lgb]{lzsf, sfo{ljlw k'l:tsf 
tof/ ul/Psf 5g\ / ltgsf] k|af]wLs/0f;d]t eO/x]sf 5g\ .

lzIff If]qdf 5cf]6f pkIf]q 5g\ . tL pkIf]qx¿sf] k|fyldstf j|mdcg';f/ cfwf/e"t lzIff, dfWolds 
lzIff, cgf}krfl/s lzIff / lg/Gt/ lzIff, k|f/lDes afn ljsf; sfo{j|md, k|fljlws lzIff tyf 
Jofj;flos tflnd sfo{j|md / pRr lzIff /x]sf 5g\ . lzIff If]qdf lgoldt sfo{sf ;fy} ljsf; sfo{x¿ 
klg lg/Gt/ ¿kdf ;~rfngdf /x]sf 5g\ . lzIffsf] ljsf; sfo{;“u k|ToIf ;DalGwt cfof]hgf tyf 
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sfo{j|mdx¿df ljb\ofno If]q ;'wf/ sfo{j|md, Jofj;flos tflnd clej[b\lw kl/of]hgf, bf];|f] pRr lzIff 
kl/of]hgf / ljb\ofno kf}li6s cfxf/ sfo{j|md /x]sf 5g\ .

d'n'ssf nueu (% k|ltzt 3/w'/Lsf afnaflnsfx¿ cfwf 3G6f lx“8]/ k|fyldsljb\ofno k'Ug 
;Sg] b]lvPsf] 5 . cfwf/e"t tx sIff ! b]lv * ;Dd ;fd'bflos ljb\ofnodf lgMz'Ns lzIff /x]sf] 5 
eg] sIff ( b]lv !@ sf nlIft ;d"xsf ljb\ofyL{x¿sf nflu dfWolds lzIff lgMz'Ns /x]sf] 5 . ;/sf/n] 
o;} z}lIfs jif{b]lv sIff ( b]lv k|fljlws Jofj;flos lzIff ;'? u/]sf] 5 . g]kfnsf] hg;ª\Vofsf] 
$)% lx:;f afnaflnsf 5g\ To;df klg !) b]lv !% k|ltzt afnaflnsf ckfª\utf ePsf 5g\ . HR 
Watch n] # nfv afnaflnsfsf] eljio vf]l;Psf] (futures stolen) ljj/0f lbPsf] 5 . *$ xhf/ ljb\ofyL{ 
ljb\ofnodf /x]sfdWo] @* xhf/ zf/Ll/s ckfª\u 5g\ eg] ^))) ljb\ofyL{ xf]:6]ndf /x]sf 5g\ . 
xfn;Ddsf pknlAw / cfufdL ltg jif{sf nIox¿ lgDgcg';f/ /x]sf] 5 M

;"rsx¿ PsfO t]/f}F of]hgfsf] 
nIo 

cf=j= @)^(—&) 
;Ddsf] k|ult 

;fIf/tf b/ k|ltzt ^&=) ^*=( 
sIff Psdf afn ljsf;sf] cg''ej;lxt egf{ x'g 
cfpg] afnaflnsfsf] b/ 

k|ltzt %&=) %%=^ 

cfwf/e"t tx -sIff !–%_ v'b egf{ b/ k|ltzt (*=) (%=# 
cfwf/et txdf sIff ^—* sf] vb egf{ b/ k|ltzt &%=) &@=@ 
dfWolds tx sIff (—!) df vb egf{ b/ k|ltzt %)=) %$=# 
cfwf/e"t tx -sIff !–*_ v'b egf{ b/ k|ltzt (!=# *&=% 
sIff % ;Dd l6sfp b/ k|ltzt *%=% *$=@ 
sIff * ;Dd l6sfp b/ k|ltzt &)=) ^(=^ 
dfWolds tx sIff ( b]lv !@ sf] v'b egf{ b/ k|ltzt #%=) #@=$ 
pRr lzIffdf ;xh} b]lvg] egf{ b/ k|ltzt !)=) !#=) 
;|f]t M lqjifL{o of]hgfsf] cfwf/ kq, @)&)

k|fljlws lzIfftkm{ k|fljlws lzIff tyf Jofj;flos tflnd kl/ifb\dfkm{t &$ lhNnfdf ;+:yf lj:tf/ 
ul/Psf], @$ cf]6f cfª\+lus ;+:yfx¿ / &# cf]6f -Pg]S;_ ljb\ofnox¿ ;~rfngdf /x]sf 5g\ . 
xfn;Dd #)! cf]6f lghL ;+:yfx¿n] ;DaGwg lnO{ k|fljlws lzIff tyf Jofj:fflos tflnd sfo{j|mdx¿ 
;~rfng ul//x]sf 5g\ . !% xhf/ hgfnfO{ jflif{s 5f]6f] cjlwsf] tflnd lbg] Ifdtf /x]sf] tyf  
k|fljlws P;Pn;L sf] ^$ cf]6f kf7\oj|md, k|df0f–kq txsf] ## cf]6f, 5f]6f] cjlwsf] !!@ cf]6f ljleGg 
ljifosf kf7\oj|md nfu' ePsf] cj:yf 5 . b}lgs !#)) hgf eGbf a9L o'jf lab]l;g] xfnsf] cj:yfdf 
k|fljlws lzIff k|bfg ug]{ ;+:yfx¿sf] Ifdtf sl/a @&))) hgf ljb\ofyL{nfO{ ;]jf lbg ;Sg] cj:yf 
/x]af6 of] lgs} ckof{Kt b]lvG5 .

o; tYofª\saf6 xfn ;~rfngdf /x]sf sfo{j|mdx¿n] ljb\ofno / lzIf0f ;+:yfx¿af6 pknAw ;]jfx¿ 
;fdflhs ;'/Iffsf] ;Gbe{df ckof{Kt /x]sf] b]vfPsf] 5 .

lzIffsf] If]qut tyf /fli6«o gLlt

;g\ @)@@ ;Dd clt sd ljsl;t /fi6«af6 ljsf;zLn /fi6«df k|j]z ug]{ g]kfn ;/sf/sf] nIo k'/f ug{ 
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/ cGt/f{li6«o If]qdf ;/sf/n] JoSt u/]sf k|ltab\wtf tyf ;lGw ;Demf}tf sfof{Gjog clg ljsf; ;fem]bf/ 
;ª\3 ;+:yfx¿;dIf JoSt u/]sf k|ltab\wtfx¿sf] sfof{Gjog ug]{ / e"d08nLs/0f, lj1fg / k|ljlwsf] 
:yfgLos/0fsf] ;+of]hg ub}{ hfg] ;/sf/sf] gLltnfO{ ;fdflhs ;'/Iff tyf ul/aL lgjf/0fdf s]lGb|t ub}{ 
lzIff dGqfno / dftxtsf lgsfox¿ ;x>fAbL ljsf; nIo / ;a}sf nflu lzIffsf nIox¿af6 lglb{i6 
z}lIfs gLlt tyf sfo{j|mdx¿sf] th'{df / sfof{Gjogdf ;+nUg eO/x]sf 5g\ .

g]kfn /fHosf] cGtl/d ;+ljwfg @)^# n] ljb\ofno lzIff lgMz'Ns k|fKt ug{ kfpg] df}lns xssf ¿kdf 
Joj:yf u/]sf] eP klg of] ;zt{ /x]sf] / pknAw ;|f]t / ;fwg tyf pko'St sfg'gsf] Joj:yf u/L pSt 
;]jf ;'ljwf Joj:yf ug]{ elgPsf] 5 . lzIff If]qcGtu{t xfn;Dd ljz]if lzIff gLlt @)%# / k|fljlws 
lzIff tyf Jofj;flos tflnd gLlt @)^( sfof{Gjogdf NofOPsf] 5 . PsLs[t lzIff gLlt aGg ;s]sf] 
5}g eg] PsLs[t pRr lzIff gLlt 5nkmnd} /x]sf] 5 . lzIff If]qsf] nufgLsf ;Gbe{df k|fylds lzIff 
k"0f{ lgMz'Ns, cfwf/e"t tx;Dd clgjfo{ / lgMz'Ns ul/g], dfWolds tx;Dd lgMz'Ns -kf7\o k':ts, 
z'Ns, k/LIff z'Ns_, pdflj txdf nlIft ju{ tyf s0ff{nL c~rndf lgMz'Ns Joj:yf ul/Psf] 5 eg] 
pRr lzIff / k|fljlws lzIffdf nfut cfk"/0f -cost recovery_ gLlt ckgfOPsf] 5 . pRr lzIff / 
k|fljlws lzIffdf s]xL 5fqj[lTtsf] Joj:yf klg pknAw /x]sf] 5 .

rfn' jif{af6 sfof{Gjogdf cfPsf] ltg jifL{o of]hgfdf lgDg cg';f/ NfIo lgwf{/0f ul/Psf 5g\ M

;"rsx¿ PsfO
nIo -cfly{s jif{ut ?kdf_

)&)÷&! )&! ÷&@ )&@÷&#
;fIf/tf b/ k|ltzt *( (% (&

cfwf/e"t txsf] v'b egf{ b/ k|ltzt ** *( ()=)

sIff ! sf] sIff bf]xf]¥ofpg] b/ !) % @=)
cfwf/e"t txsf] n}ª\lus lje]bLs/0f ;"rs )=(( !=)) !=))

sIff Psdf afn ljsf;sf] cg''ej;lxt 
egf{ x'g cfpg] afnaflnsfsf] b/

k|ltzt %(=) ^@=) ^$=)

afn ljsf; s]Gb|df egf{ b/ &%=) *!=) *&=)
cfwf/e"t tx -sIff !–%_ v'b egf{ b/ k|ltzt (^=) (*=) ((=)

dfWolds tx -sIff (–!@_ v'b egf{ b/ k|ltzt #^=) #*=) $)=)

k|j]lzsf k/LIff pTtL0f{ b/ k|ltzt %^=) ^&=) &!=)
sIff % ;Dd l6sfp b/ k|ltzt *$=% *^=) *&=%
sIff * ;Dd l6sfp b/ k|ltzt &!=) &@=) &#=)
pRr lzIffdf ;xh} b]lvg] egf{ b/ k|ltzt !$=) !%=) !^=)

;|f]t M lqjifL{o of]hgfsf] cfwf/ kq, @)&)

;fdflhs ;'/Iffsf] If]qut ljj/0f M lzIff If]q

ljut jif{x¿df ;a}sf nflu lzIff sfo{j|md -@))$—@))(_, dfWolds lzIff ;xof]u sfo{j|md 
-@))#—@))(_, ;fd'bflos ljb\ofno ;xof]u sfo{j|md -@))#—@))&_, ljb\ofno ef}lts ;'ljwf 
lj:tf/ cfof]hgf -@))*—)(_, lzIfs lzIff cfof]hgf -@))@–@))*_ h:tf sfo{j|mdx¿ ;DkGg 
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eP eg] Rffn' cfof]hgf tyf sfo{j|mdx¿df ljb\ofno If]q ;'wf/ sfo{j|md -@))(—@)!%_, bf];|f] pRr 
lzIff kl/of]hgf -@))&—)!$_, ;a}sf nflu lzIff lzz' ljsf; sfo{j|md, ;fd'bflos ljb\ofno Ifdtf 
clej[b\lw sfo{j|md /x]sf 5g\ .

o;sf cnfjf lj1fg ljifo cWofkg u/fpg] pdfljsf nflu ;3g sfo{j|md, sDKo'6/ internet connection 
/ nfOa|]/L Joj:yfsf nflu  ;xof]u cg'bfg, early childhood education and development sfo{j|md, 
s0ff{nL c~rn lbjf vfhf sfo{j|md -ECD, sIff !–%_, yk !) lhNnfdf lbjf vfhf sfo{j|md, sIff #, 
% / * sf] pknlAw dfkg tyf k/LIf0f sfo{j|md (NASA), clgjfo{ cfwf/e"t lzIff sfo{j|md k/LIf0f, 
ljb\ofnosf] k'g;+{/rgf ;DaGwL (school merging, downsizing and upgrading ), PsLs[t dfWolds lzIff 
-sIff (–!@_ gd'gf k/LIf0f sfo{j|md, ljb\ofyL{ k|ltefsf] vf]hL h:tf yk sfo{j|mdx¿ klg ;~rfngdf 
NofOPsf 5g\ .

j}slNks z}lIfs sfo{j|mdx¿

ljb\ofno k|sf/ ;ª\Vof  

wfld{s k|s[ltsf ljb\ofnox¿ cfwf/e"t tx M !^$^, dfWolds tx M !^ 

k|fylds lzIff lj:tf/ sfo{j|md @$* 

cgf}krfl/s k|fylds lzIff sfo{j|md  phase out gx'g] M #%#, x'g] M!&#

v'nf ljb\ofno sIff ^–* #&

cgf}krfl/s k|f}9 ljb\ofno sIff !–* &%( 

3'DtL ljb\ofno @

;|f]t sIff  #^)

v'nf ljb\ofno sIff (–!) *$

ljz]if ljb\ofno @*

cgf}krfl/s k|f}9 -u[lx0fL_ ljb\ofno sIff (–!) %) 
;|f]t M cgf}krfl/s lzIff s]Gb|, @)&)

xfn;Dd ul/Psf k|of;x¿df PsLs[t 5fqj[lTt ljt/0f k|0ffnLsf] ljsf;, dfWolds txdf k|fljlws Pjd\ 
Jofj;flos lzIff, lgMz'Ns tyf clgjfo{ cfwf/e"t lzIff, /]l8of] sfo{j|md k|;f/0f tyf uf]/vfkqaf6 
;fdlos ;"rgf ;Dk|]if0f / gLlt lgb]{zg k|jfx /x]sf 5g\ .  

xfn ;~rfngdf /x]sf sfo{j|mdsf d'Vo If]qx¿df k|f/lDes afn lzIff tyf ljsf;, cfwf/e"t tyf 
dfWolds lzIff, ;fIf/tf tyf hLjgko{Gt l;sfO, k|fljlws lzIff tyf Jofj;flos tflnd, lzIfssf] 
k];fut ljsf;, Ifdtf ljsf;, cg'udg tyf d"Nofª\sg, ljTtLo Joj:yf, ;xfotf Joj:yfkg /x]sf 
5g\ . To:t} u/L cgf}krfl/s lzIff / ;fIf/tf sfo{j|mdcGtu{t k|fylds lzIff lj:tf/ sfo{j|md -SOP_, 
cgf}krfl/s k|fylds lzIff sfo{j|md (FSP), 3'DtL ljb\ofno ;~rfng, v'nf ljb\ofno cgf}krfl/s 
k|f}9 -u[lx0fL_ ljb\ofno, wfld{s ljb\ofnox¿nfO{ cg'bfg ;xof]u -u'?s'n÷cf>d, db/;f, u'Daf÷ljxf/,  
;fd'bflos cWoog s]Gb| ;~rfng, k|f}9 tyf dlxnf ;fIf/tf låtLo tyf cfo cfh{g sfo{j|mdx¿ /x]sf 
5g\ .
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5fqj[lTt sfo{j|mdx¿df lgDg cg';f/sf 5fqj[lTt ljt/0f ul/Psf 5g\ M 

 5fqfx¿sf nflu 5fqj[lTt 
 blnt ljb\ofyL{sf nflu 5fqj[lTt 
 nlIft ;d"xsf ljb\ofyL{sf nflu 5fqj[lTt -@@ hghflt tyf ;LdfGts[t ;d"x, d'St sd}of, jfbL, 

xlnof, r?jfsf ;GtltnfO{ ;d]t_
 ckfª\ux¿sf nflu 5fqj[lTt 
 dfWolds lzIff 5fqj[lTt 
 clt ljkGg nlIft dfWolds 5fqj[lTt 
 ;lxbsf 5f]/f5f/Lx¿sf nflu 5fqj[lTt 
 sdn/Lsf nflu Ifdtf ljsf; / 5fqj[lTt 
 åGå kLl8t 5fqj[lTt 
 lxdfnL 5fqfjf;sf ljb\ofyL{sf nflu 5fqj[lTt 
 lkm8/ 5fqfjf;sf ljb\ofyL{sf nflu 5fqj[lTt 
 gd'gf ljb\ofnosf ljb\ofyL{sf nflu 5fqj[lTt 
 lj1fg ljifosf ljb\ofyL{sf nflu 5fqj[lTt 

sfo{j|mdsf] If]q / nlIft ju{ klxrfg

sfo{j|mdnfO{ ljz]ift ;dfj]zL agfO{ ;Dk"0f{ If]qdf ;]jf k|jfx lj:tf/ ug]{ nIo lnOPsf] 5 . o;sf] 
cnfjf nlIft ;d'bfo s]Gb|Lt sfo{j|mdaf6 hf]lvddf /x]sf / z}lIfs ;'ljwfaf6 al~rt ju{nfO{ nlIft 
u/fO{ sfo{j|md ;~rfngdf NofOPsf] 5 .

ljb\ofnodf Go"gtd\ cfjZostfsf kf“r If]qx¿ klxrfg u/L tL s'/fx¿nfO{ k"jf{wf/sf ¿kdf lnO{ tL 
cfjZostf k'/f ug{ sbd rflnPsf] 5 h;df sIff sf]7f, lzIfs Joj:yfkg, Kff7\o k':ts, Zff}rfno 
kfgLsf] Joj:yf / ;/;kmfO, Zf}lIfs ;fdu|L book corner sf] Joj:yf ug]{ sfo{df k|fyldstf lbOPsf] 5 .

xfn;Dd s'n ljb\ofyL{df 5fqf ;xeflutfsf] l:ylt k|fylds txdf %)=$ k|ltzt, lgdflj txdf %)=% 
k|ltzt, dflj txdf df $(=& k|ltzt / pRr dflj txdf %!=@ k|ltzt /x]sf] 5 . s'n ljb\ofyL{df 
blnt ljb\ofyL{sf] k|ltzt k|fylds txdf @!=& k|ltzt, lgdflj txdf !$=^ k|ltzt, dflj txdf !)=% 
k|ltzt / pRr dflj txdf ^=* k|ltzt /x]sf] 5 . k|fylds txdf dlxnf lzIfssf] cg'kft ;du|df 
$@=@ k|ltzt / ;fd'bflos ljb\ofnodf #&=% k|ltzt /x]sf 5g\ .

ljb\ofno lzIff M Ps emns

ljb\ofno k|sf/ ljb\ofno ljb\ofyL{ 
k|fylds tx #$@(* $%&^^(# 
lgDg dfWolds tx !$$$& !*@#!(@ 
dfWolds  *$!^ *&*)$& 
pRr dfWolds #%(^ #*&%!^ 
s'n ljb\ofno tx ^)&%& / ljb\ofno #$&*@ &^^%$$* 

afn ljsf; / k"j{ k|flj #$!&$ !)%#)%$ 
;|f]t M lzIff ljefu, @)&)
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lj=;+= @)&) xfn ;Dd #$, &*@ ljb\ofnox¿df sl/a &^,^%,$$* ljb\ofyL{x¿ ljb\ofnodf /x]sf 
/ sl/a $=& k|ltzt ljb\ofno pd]/ ;d"xsf k|fylds txsf ljb\ofyL{x¿ ljb\ofnoaflx/ /x]sf] km\Nof; 
l/kf]6{n] b]vfp“5 .

ljut ( jif{sf] jflif{s ah]6

lzIff If]qdf ljlgof]lht jflif{s ah]6nfO{ ljZn]if0f ubf{ ljz]iftM ljutb]lv s'n /fli6«o ah]6sf] !@ 
b]lv !& k|ltztsf] xf/fxf/Ldf b]lvG5 . cGo ljsf;zLn d'n'sx¿n] lzIff If]qdf 5'6\ofPsf] ah]6sf] 
lx:;f @% k|ltzt;Dd b]lvG5 . ljut jif{x¿df cGt/f{li6«o ;fem]bf/ ;+:yfx¿;“u g]kfn ;/sf/n] u/]sf] 
k|ltab\wtfcg'¿k klg lzIff If]qsf] ah]6 j[b\lw ub}{ sDtLdf klg @) k|ltzt k'¥ofpg'kg]{ b]lvG5 . tnsf] 
tflnsfaf6 lzIff If]qsf] ah]6 lx::ffnfO{ t'ngf ug{ ;lsG5 M

cfly{s jif{ ljlgof]lht ah]6 hDdf ah]6sf] k|ltzt
2064/65 @*#())))))) !^=*
2065/66 #()*^$)&))) !^=^
2066/67 $^^!^^&@))) !^=#
2067/68 %&*@&%$@))) !&=!
2068/69 ^#(!**#())) !^=^
2069/70 ^#$#!#(&))) !%=^&
2070/71 *)(%*)*)))) !%=^%
2071/72 *^)#$)%)))) !#=(!
2072/73 (*^$))))))) !@=)$

;|f]t M cy{ dGqfno, @)&@

lzIff If]qsf] ah]6 ljt/0f cj:yf klg ljz]iftM cfwf/e"t lzIffdf a9L b]lvG5 . k|fljlws lzIffdf 
cfjZostfcg'¿k ah]6 pknAw u/fpg ;lsPsf] 5}g . lzIff pkIf]qdf ljtl/t ah]6nfO{ ljutsf rf/ 
jif{sf] ah]6 k|If]k0faf6 lgDg cg';f/ t'ngf ug{ ;lsG5 M

Education sub-sector 2010/011 2011/012 2012/013 2013/014
Pre primary 1.4 1.3 1.7 1.3
Basic Education 66.9 65.9 65.2 65
Secondary Education 16 16 17 17.04
TEVT 2.3 2.9 2.1 2.91
Tertiary Education 9 9.9 10 8.35
Non formal 1.1 1 1 1.85

Education Management and Administration 3.4 3.1 3.4 4
Total 100 100 100 100

;|f]t M lzIff dGqfno, @)&)

lzIff If]qdf ;/sf/L nufgL afx]sf ljleGg u}/ ;/sf/L If]q, j}b]l;s s"6gLlts lgof]unufot ;d'bfo / 
cGo lgsfox¿af6 ePsf nufgLx¿sf] klxrfg tyf cf“sng x'g g;ls/x]sf] / o;sf] lx:;f 7'nf] /x]sf] 
b]lvG5 . o;sf nflu lzIff If]qsf] ;du| ah]6 emlNsg] PsLs[t n]vf k|0ffnLsf] ljsf; u/L To;}cg'¿k 
lzIffdf nufgL ug{ cfjZos b]lvG5 . 
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sfo{ljlw tyf lgb]{lzsf

sfo{j|md sfof{Gjog ug{ dfu{ lgb]{z ug]{ cfwfx¿df cGtl/d ;+ljwfg, lzIff P]g, ljleGg lzIff If]qsf 
:jfoTt ;+:yfx¿sf P]g, lzIff lgodfjnL, ljlgod tyf lzIff dGqfnoaf6 hf/L ePsf lgb]{lzsf tyf 
lgb]{zgx¿ /x]sf 5g\ . lzIff If]qsf sfo{j|md ;~rfngsf nflu ljleGg sfo{j|md ;~rfng sfo{ljlw, 
kl/of]hgf ;~rfngsf nflu :jLs[t 8s'd]G6x¿sf ;fy} cy{ dGqfnosf] ah]6 sfof{Gjog lgb]{lzsf, 
gd{;\, ;do ;dosf] lgb]{zg, /fli6«o of]hgf cfof]uaf6 hf/L x'g] ah]6 l;lnª, cg'udg lgb]{lzsf, 
:jLs[t cg'udg tyf vl/b of]hgf, lzIff dGqfnoaf6 hf/L x'g] lgb]{lzsf nufotnfO{ cfwf/ agfOg] 
ul/G5 .

xfd|f pknlAwx?

lj=;+= @)&) ;Dd k|fylds txsf ljb\ofyL{x¿sf] v'b egf{ b/ (%=# k|ltzt k'u]sf] / ;fIf/tf b/ 
^*=( k|ltzt k'u]sf]  5 . ljb\ofno lzIffdf 5fqf / blntsf] ;xeflutfdf pNn]vgLo j[b\lw ePsf] 
5 . 5fq5fqfsf] ;ª\Vof cg'kft !M! /x]sf] 5 eg] ljb\ofnosf] ef}lts k"jf{wf/df ;'wf/ ePsf] 5 . afn 
d}qL ljb\ofno cEof;sf] /fd|f] k|efj kl//x]sf] b]lvG5 . To:t} u/L ljb\ofno Joj:yfkgdf ;d'bfosf] 
;xeflutf, Kff/blz{tf / ;"rgf k|jfxdf j[b\lw ePsf] 5 .

k|d'v z}lIfs ;"rs, pknlAw / nIo

;"rs @))! @)!@ @)!%

k"j{ k|flj / afn ljsf;sf] ;xh} b]lvg] egf{ b/ 13 73=7 80

afn ljsf;af6 sIff ! df cfpg] afnaflnsf 10=5 55=6 80

sIff ! sf] ;xh} b]lvg] egf{ b/  141 137=7 102

sIff ! sf] gof“ egf{ b/ 53=7 91=2 98

k|fylds txsf] ;xh} b]lvg] egf{ b/ 119=8 130=1 105

k|fylds txsf] v'b egf{ b/ 80=4 95=3 100

lhPglksf] t'ngfdf lzIffdf nufgL 1=8 – 2=5

s'n z}lIfs ah]6sf] k|fylds lzIffdf nufgL 56=7 60 nueu 65

tflnd k|fKt lzIfssf] k|ltzt 15=4 94=4 100

of]Uotf k|fKt lzIfssf] k|ltzt – 100 100

lzIfs ljb\ofyL{ cg'kft 37 38 30

sIff ! df bf]xf]¥ofpg] b/ 42 19=9 10

sIff % df bf]xf]¥ofpg] b/ 11 5=3 8

sIff % df l6sfp b/ 63 84=2 90

k|fylds lzIffsf] ;Ifdtf b/ – 76=6 80

sIff % df l;sfO pknlAw b/ 40 – 80

;|f]t M lzIff dGqfno, @)&)
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xfd|f ;d:of tyf d'b\bfx?

;Dk"0f{ afn aflnsfdf s;/L lzIffsf] kx'“r k'¥ofpg], xfnsf] sIff bf]xf]¥ofpg] / 5f8\g] ;d:of s;/L 
xn ug]{ eGg] ljifo uDeL/ ¿kdf p7]sf] 5 . xfnsf] P;Pn;L glthf ck]lIft ePg eGg] hg cfjfhnfO{ 
hjfkm lbg k|efjsf/L sfo{j|mdn] ;Daf]wg ug'{kg]{ b]lvG5 . sfo{j|mdx¿ nlIft ju{cg'¿k eP klg 
sfo{j|md sfof{Gjogsf ;DaGwdf cg'udg tyf d"Nofª\sg k|efjsf/L gx'g'n] ck]lIft k|ltkmn pknAw 
x'g ;s]sf] 5}g . csf]{lt/ lzlIft a]/f]huf/sf] ;ª\Vof a9]sf sf/0f lzIffsf] u'0f :t/ / ;fGb{lestfsf] 
k|Zg 68\sf/f] ¿kdf p7]sf] 5 . Psflt/ nufgLcg';f/sf] k|ltkmn k|fKt ePg eGg] u'gf;f] a9]sf] 5 eg] 
csf]{lt/ ;|f]tsf] pko'St kl/rfng / ckof{Kttf k|efjsf/L sfof{Gjogdf afws ag]sf] 5 . lzIffnfO{ 
hLjg;“u uf“:g / /fd|f ul/Psf cEof;x¿ b]vfpg ;lsPsf 5}gg\ . hjfkmb]lxtf / pTt/bfloTjsf] 
kfnfgf /fd|f] ePg eGg] hgu'gf;f];“u} ;a} ;|f]t s]Gb|x¿af6 vf]h] hlt ;]jf lng ;lsPsf] 5}g . 

lzIffsf] gLlt ;dofg's"n ePg eGg] cfd hgu'gf;f];“u} ;fd'bflos ljb\ofnosf] :t/ lbgx'“ lubf]{ cj:yfdf 
5 . ;fIf/tf sfo{j|md k|efjsf/L yk k|efjsf/L agfpg / hLjg kb\wlt;“u hf]8\g cem} w]/} ug{ af“sL 
5 . afn ljsf; sIffx¿ k|efjsf/L eO/x]sf 5}gg\ / :yfgLo lgsfo;“usf] ;xsfo{ k|efjsf/L x'g 
;s]sf] 5}g . ljb\ofnosf sIffx¿ Jofjxfl/s ¿kdf afn d}qL x'g ;s]sf 5}gg\ . kl/0ffddfeGbf 
k|lj|mofdf a9L  Wofg lbgfn] sfo{j|md sfof{Gjog k|efjsf/L x'g ;s]sf] 5}g .

k|fljlws lzIff tyf Jofj;flos tflndnfO{ Jofks / k|efjsf/L agfpg k|fljlws lzIff tyf Jofj;flos 
tflnd kl/ifb\sf] ;+/rgfTds k'g/jnf]sg, :yfgLo lgsfo, u};; / lghL If]q;“u ;fem]bf/L, Pg]S; sfo{j|md 
lj:tf/, kf]ln6]lSgs tyf k|fljlws lzIffnox¿sf] Ifdtf j[b\lw, k|fljlws lzIff tyf Jofj;flos lzIff 
clej[b\lw kl/of]hgfsf] lg/Gt/tf cfjZos b]lvG5 .

r'gf}tLx?

;fdflhs ;'/Iffsf b[li6sf]0faf6 ljZn]if0f ubf{ lzIff If]qdf lgDg lnlvt r'gf}tL / cj;/x¿ /x]sf] 
b]lvG5 M

!= ljb\ofno If]q ;'wf/ sfo{j|mdsf] k|efjsf/L sfof{Gjog ;DaGwL M 

lzIff P]g ;+zf]wg, kf7\o k':ts 5kfO, b/aGbL ldnfg h:tf ;/sf/n] k|ltab\wtf hfx]/ u/]adf]lhdsf] 
gLltut ;'wf/ / sfg'gL k|aGw ldnfpg] tyf /fli6«o k/LIff af]8{ u7gnufot z}lIfs k|zf;lgs 
;+/rgfx¿sf] ;'wf/ ug{] .

@= clgjfo{ cfwf/e"t lzIffsf] sfof{Gjog ug{] ;DaGwL M 

sfg'gL k|aGw / :yfgLo lgsfosf] ;xeflutf, ljb\ofnoaflx/ /x]sf afn aflnsfnfO{ ljb\ofnodf Nofpg] 
ljifodf nlIft ljb\ofyL{sf] klxrfg (sf] xf], sxf“ 5, s] ubf{ ljb\ofno cfp“5), lbuf] ;|f]tsf] Joj:yfkg 
/ cj;/ nfut (opportunity cost) Joj:yf ug]{ .

#= lhNnf txdf ;]jf k|jfxsf] k|efjsfl/tf clej[b\lw ug{] ;DaGwL M

lhNnf lzIff ;ldlt u7g / z}lIfs ljsf;df ;+nUgtf, sd{rf/L Joj:yfkg / kbk"lt{, cfly{s cg'zf;g 
sfod ug{, a]?h' km:of{}6 / ;du| ljTtLo Joj:yfkgdf ;'wf/, ;|f]t s]Gb|sf] k|efjsf/L kl/rfng, 
ljb\ofno cg'dlt tyf :jLs[lt lbg] .
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$= lzIfs Joj:yfkg ;DaGwL M

lhNnf txdf ljb\ofyL{sf] cg'kftdf lzIfs b/aGbL ldnfg / ljifout lzIfs Joj:yfkg, :yfoL kb k"lt{ 
/ k|=c= lgo'lSt, pRr dfljsf lzIfsx¿sf] Joj:yfkg ug]{ .

%= ljb\ofno txdf k|efjsf/L Joj:yfkg / u'0f:t/Lo l;sfOsf] ;'lglZrttf ;DaGwL M

ljb\ofno Joj:yfkg ;ldlt u7g / o;sf] lj|mofzLntf a9fpg], ljb\ofno cg'dlt lbg] k|lj|mofnfO{ 
Jojl:yt ug{], ljb\ofno ufEg] ljifo, ljb\ofnodf sd{rf/Lsf] k|aGw, ljTtLo Joj:yfkg / n]vf k/LIf0f, 
;fdflhs k/LIf0f u/fpg], lzIfs 5gf]6 / lgo'lSt, ljb\ofnosf] lgoldt ;'kl/j]If0f / cg'udg, :yfgLo 
txdf Ifdtf ljsf; ;DaGwL, dfWolds tx lgMz'Ns ug{] ljifo, lbuf] ;|f]tsf] Joj:yfkg, PsLs[t 
dfWolds lzIff sIff (–!@ sf] sfof{Gjog, ljb\ofno lzIffsf] ;du| u'0f :t/df ;'wf/, ljb\ofnodf 
Go"gtd\ l;sfO jftfj/0fsf] ;'lglZrttf, lghL / ;fd'bflos ljb\ofnosf lardf /x]sf] glthfsf] 
c;dfgtfnfO{ sd ug{], Kff7\o k':tssf] ;dodf g} pknAwtf, lg/Gt/ ljb\ofyL{ d"Nofª\sgsf] k|efjsf/L 
k|of]u / l;sfO pknlAwsf] ;'lglZrttf, k/LIffsf] ljZj;gLotf / dof{bfdf clej[b\lw ug]{ h:tf s'/fx¿ 
sfof{Gjog ug]{ . 

^= ljb\ofnoaflx/ /x]sf afn aflnsfnfO{ ljb\ofnodf Nofpg], klxrfg ug]{ l6sfpg], clen]vLs/0f, 
/0fgLlts tof/L, of]hgf sfof{Gjog tyf k|ltj]bg ug]{ sfo{ csf]{ r'gf}tLsf ¿kdf /x]sf] 5 .

&= ljb\ofnonfO{ zflGt If]qsf ¿kdf Jofjxfl/s ¿kdf nfu' ug]{ / o;nfO{ ;Dk"0f{ lzIf0f ;+:yfdf 
lj:tf/ ug]{ sfo{df /fhgLlts / Joj:yfksLo ¿kdf cfd ;xdlt h'6fP/ nfu' ug{ yk r'gf}tL b]lvPsf] 
5 .

cj;/x?
• xfn ljb\ofno If]q ;'wf/ sfo{j|mdsf] lj:tf/ ug]{ sfo{ eO/x]sfn] ljutsf /fd|f cEof;sf] 

lg/Gt/tf / ;'wf/sf yk sfo{j|mdx¿ ;~rfng ug{ ;lsg] cj:yf /x]sf] 5 . 

• lzIffdf ;/sf/, :yfgLo lgsfo, lghL If]q, JolSt / ;xsf/L ;d"xx¿sf] cfsif{0fdf j[b\lw ePsf] 
5 . o;nfO{ k|efjsf/L ;+of]hg ug{ ;s] w]/} pknlAw xfl;n ug{ ;lsG5 .

• cfwf/e"t txsf] lzIffdf ljsf; ;fem]bf/ ;+:yfx¿sf] k"0f{ ;xof]u / k|fyldstf /x]sfn] o;af6 
cfufdL lbgdf ul/aL lgjf/0f tyf ;fdflhs ;'/Iffsf yk sfo{j|md th'{df / sfof{Gjog ug{ 
;lsG5 .

• pRRf tyf k|fljlws lzIffdf ljleGg kl/of]hgfx¿Dffkm{t k|fyldstf lgwf{/0f u/L z}lIfs ;'wf/ 
ug{ ;lsG5 .

• z}lIfs Joj:yfkg ;"rgf k|0ffnLnfO{ :t/j[b\lw u/L PsLs[t / j}1flgs agfpg] sfo{ cl3 a9]sfn] 
;"rgf tyf tYofª\ssf] ljZn]if0f u/L of]hgf tyf sfo{j|md a9L j:t'ut agfpg ;lsG5 .

• pRr lzIffdf u'0f:t/ ;'lgZrtQf / :t/ lgwf{/0f k|lj|mof ;~rfngdf cfPsf] cj:yfdf o;nfO{ 
k|fljlws / cGo If]qdf lj:tf/ ug{ ;s] u'0f :t/ ljsf;df lgodg ug{ db\bt k'Ug] b]lvG5 .

• If]qut ¿kdf gofF ljZj ljb\ofnosf] :yfkgfn] If]qLo ;Gt'ngsf] cj;/ h'6]sf] 5 .

• ax' k|fljlws lzIffno :yfkgf / gofF TEVT fund board :yfkgf ug]{ sfo{ cl3 al9/x]sf] 5 .

• ax' If]qLo sfo{j|mdaf6 ljb\ofyL{nfO{ kf]if0f o'St lbjf vfhf, :j:y vfg]kfgL / cfw'lgs k|fljlwsf] 
pknAwtf x'g ;Sg] b]lvG5 .
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;'emfj / lgisif{

ul/aL lgjf/0f tyf ;fdflhs ;'/Iffsf If]qdf yk of]ubfg k'¥ofpg lzIff If]qnfO{ k|fyldstf lbO{ yk 
nufgL j[b\lw ug]{, cGo dGqfno tyf If]qsf] ;xof]u, ;dGjo tyf u}/;/sf/L If]q / ;d'bfonfO{ kl/rfng 
ug{ cfjZos b]lvG5 . k|f]T;fxg / ;xof]u h:tf nlIft ;d'bfo s]Gb|Lt sfo{j|mdx¿, h:t} M 5fqj[lTt 
Joj:yfkg, lbjf vfhf, sdn/L Ifdtf ljsf;, lkm8/ 5fqfjf;, lxdfnL 5fqfjf;, nlIft sfo{j|mdx¿sf] 
Joj:yfkg, cem lj:tf/ / k|efjsf/L agpg'kg]{ b]lvG5 . ljb\ofno txb]lv s]Gb|;Dd cg'udg ;dGjo 
/ pWj{t/ ;DaGw, :yfgLo :t/sf] cg'udg, ljz]if1sf] k|of]u, cg';GwfgfTds sfo{, ;fd"lxs lg/LIf0f, 
;"rgf tyf ;~rf/sf] lg/LIf0fdf pkof]u tyf k|ltj]bg sfof{Gjog h:tf If]qdf ljz]if Wofg lbg h?/L 
b]lvG5 . /fd|f cEof;x¿sf] klxrfg, ;fj{hlgsLs/0f, cGo lgsfox¿sf /fd|f cg'ejx¿sf] cfbfg k|bfg 
tyf To;nfO{ b]zJofkL ¿kdf nfu' ug]{ sfo{df k|fyldstf lbO{ z}lIfs Joj:yfkgdf lg/Gt/ ;'wf/sf] 
vf“rf] k'/f ug{ ;lsG5 .

;Gbe{ ;"rL

cy{ dGqfno -@)&)_ . cfly{s ;j]{If0f, @)&!, n]vs .

Ministry of Education (2009) School Sector Reform Plan, 2009-2015, Kathmandu : Author

Ministry of Education (1997) Basic and Primary education master plan, Kathmandu : Author

Per Dalin (1998) School Development, theories and strategies Cassell, lmtec, the international Learning 
Cooperative.

vgfn /fhg -@)&!_ ;fj{hlgs Joj:yfkgsf ;fdlos ax;, ;f]kfg dfl;s, sf7df8f}+ . 

lzIff dGqfno, z}hljs] -@)^(_ lzIff If]qsf ;d;fdlos d'b\bfx¿df pRr :t/Lo ;]ldgf/, sfo{kq 
;ª\u|x– z}hljs], eStk'/ .

g]kfnsf] cGtl/d ;+ljwfg, @)^#– sfg'g lstfa Joj:yf ;ldlt . 

cgf}krfl/s lzIff s]Gb| -@)&!_. jflif{s k|ltj]bg, @)&).
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ljb\ofno txdf v'nf lzIff sfo{j|mdsf] k|efjsfl/tf

;Gh' e';fn, lzIfs, dx]Gb| cfbz{ ljb\of>d, ;ftbf]af6f] nlntk'/ .

uf]df uf}td, ;xhstf{, v'nf tyf b"/ l;sfO d~r, sf]6]Zj/, sf7df8f}+ .

n]v;f/

cf}krfl/s lzIff lngaf6 al~rt ePsf ljleGg cj:yfaf6 ljkGg, ;'lawf / cj;/ gkfPsf 
JolStx¿nfO{ nlIft u/L lzIffdf cfPsf] gofF lrGtg gofF ;f]r, gofF cjwf/0ff jf gofF b[li6sf]0f 
v'nf l;sfO ePsfn] of] cf}krfl/s lzIffsf] ljsNkdf ljsl;t ePsf] cfwf/ xf] . kfpnf] k|m]/]sf] 
lrGtgnfO{ o; cWoogsf] cfwf/ agfO{ k|:t't cWoogcGtu{t u'0ffTds tyf dfqfTds u/L ldl>t 
9fFrfsf] k|of]u ul/Psf] 5 . kl/df0ffTds tYofª\snfO{ sf]/f ¿kdf ;ª\sng ul/ ;ª\s]tLs/0f / 
tflnsLs/0f u/L ljZn]lift tYofª\snfO{ :tDe lrq / k|ltztsf] ;xfotfn] k|:t't ul/Psf] 5 eg] 
k|fKt u'0ffTds tYofª\s / ;"rgfsf] ulx/fO;Ddsf] v'nf cGt/jftf{ k|ZgfjnL, k|ToIf cjnf]sg / 
lnlvt ;fdu|Lsf] cWoog u/L JofVof / ljZn]if0f ul/Psf] 5 . lzIffsf] cfw'lgs k|s[ltsf] ¿kdf 
nfu' ul/Psf] dfWolds txsf] v'nf lzIff sfo{j|mddf cjnDag ul/Psf ljb\ofyL{ egf{ k|lj|mof, 
lzIf0f l;sfO lj|mofsnfk, d"Nofª\sg k|lj|mof, Joj:yfkg kIfx¿, ljb\ofyL{ pknlAw :t/ / k|of]u 
ul/Psf :JffWoog ;fdu|Lx¿ sfo{j|mdsf] 9fFrfcg';f/ pko'St /x]sf] kfOof] . >Jo, >Job[Zo 
;fdu|L, OG6/g]6, Od]n, Sof;]6, l;8L cflbsf] tyf ;f];DaGwL k|fljlws 1fg, l;k / Jofjxfl/s 
k|of]u Joj:yfkgsf] kIf sdhf]/ ePsf] tYo k|fKt ePsf] kfOof] .

d'Vo zAbfjnL

b"/ lzIff, v'nf l;sfO, ;"rgf ;~rf/ k|ljlw, v'nf ljb\ofno, ;Dks{ sIff 

cWoogsf] k[i7e"ld

cf}krfl/s lzIffsf ljleGg txx¿ Gfk9\b} jf k9\bf k9\b} 5f]8]/ klg ;dfhdf u'hf/f rnfP/ al;/x]sf 
x'G5g\ . o; k|sf/ ljleGg pd]/ ;d"x, lnª\u ;d"xsf JolStsf cfcfkm\gf cfjZostf / OR5fx¿ x'g] 
ub{5g\ . ljljw JolStx¿sf o:tf cfjZostf / OR5fx¿ cf}krfl/s lzIffnox¿n] k'/f ug{ ;Sb}gg\ . 
To:tf lzIffnox¿sf] lglZrt pb\b]Zo, aGwg / bfo/f x'G5 . ctM cf}krfl/s lzIff lngaf6 al~rt 
ePsf ljleGg cj:yfaf6 ljkGg, ;'ljwf / cj;/ gkfPsf JolStnfO{ nlIft u/L lzIffdf cfPsf] gofF 
lrGtg gof“ ;f]r, gof“ cjwf/0ff jf gof“ b[li6sf]0f v'nf l;sfO xf] . v'nf l;sfO cf}krfl/s lzIffsf] 
j}slNks k|s[lt xf] . v'nf lzIffsf] k|s[ltsf cfwf/df o;sf] ;'?Jfft dflg;sf] pTklTtsf] ;'?jft ;“u;“u} 
ePsf] xf] . hxf“;Dd cf}krfl/s lzIffsf] ljsNkdf ljsl;t ePsf] cfwf/ xf] . 

v'nf lzIffno kb\wltdf ;fIf/tfb]lv ljb\ofjfl/lw;Ddsf lzIff k|bfg ug]{ cEof;x¿ eO/x]sf 5g\ . 
o;cGtu{tsf] z}lIfs pkflw k|bfg ug]{ sfo{j|mddf efu lng lzIffyL{n] ;fdfGtof $ cf]6f lgodsf] kfngf 
u/L] lzIff xfl;n u/]sf] x'g'kb{5 . != ;+:yfsf] lgodcg';f/ egf{ x'g'kb{5, @= lgwf{l/t kf7\of+z k'/f 
u'g{kb{5, #= lzIffyL{n] ;Dks{ ;q (contact session) df klg ;dfj]z x'g'kb5{, $= ;+:yfsf] lgodcg';f/ 
d"Nofª\sg k|lj|mofdf ;l/s x'g'kb{5 . t;y{ v'nf lzIffsf] d"n l;b\wfGt …s;}nfO{ klg l;Sg l9nf] x'“b}gÚ 
eGg] g} xf] -s]=;L=, @)^^ k[= **_
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Philip Coombs sf] 'World education crisis' Evan Elitch sf] 'Deschooling Society' Paulo Freire sf] Learning 
to be eGg] k|ltj]bgn] lzIffsf] If]qdf lgs} xnrn Nofof] . cf}krfl/s lzIffsf] ljsNksf ¿kdf ;f]Rg 
hgdfg;df r]tgf hufof] / ;dfh cfGbf]lnt eof] . kmn:j¿k cf}krfl/s lzIffsf] ljsNksf ¿kdf 
ljb\ofno :t/df cfPsf] gof“ ljsNksf] wf/0ff v'nf lzIffsf] cjwf/0ff xf] . ljZjd} v'nf ljZj 
ljb\ofnosf] cjwf/0ff ;g\ !(^# af6 ;'? ePsf] kfOG5 eg] g]kfndf klg o;sf] ;'?jft v'nf tyf b"/ 
lzIffsf] yfngLaf6 ePsf] kfOG5 .  -clws/L, @)^$_ .

v'nf lzIffsf] P]ltxfl;s k[i7e"ld

v'nf l;sfOsf] ljsf; nueu @%) jif{ cufl8 o'/f]k / cd]l/sfdf jo:sx¿nfO{ kqfrf/sf] dfWodaf6 
lzIff lbg] sfdsf] yfngLaf6 ePsf] lyof] . ;j{k|yd ;g\ !(%) df a]nfotL k|rf/ ;+:yf la|l6; a|f]8 
sfl:6ª\u -lala;L_ dfkm{t v'nf ljZj ljb\ofnosf] k|rf/ ePsf] lyof] . a]nfotL o'jfx¿nfO{{ lj1fg, 
k|ljlw / lzIffsf wf/0ffx¿af6 ;';'lrt t'Nofpg lala;Ldfkm{t v'nf ljZj ljb\ofnosf] k|rf/ ;j{k|yd 
ePsf] lyof] . a]nfotL o'jfx¿n] 3/df a;L a;L cfkm"n] rfx]cg';f/sf] lzIff lng kfpg] clwsf/ v'nf 
ljZj ljb\ofnodfkm{t ul/g] 5 egL ;g\ !(^@ df x]/f]N8 ljN;gn] r'gfjL k|rf/sf] bf}/fgdf u/] . 
pgn] r'gfjL k|rf/df xjfO{ ljZj ljb\ofno / u[x cWoog ljZj ljb\ofnosf] cjwf/0ff NofP/ oxL 
cjwf/0ffsf sf/0f ljN;gn] r'gfj lht] / ;g\ !(^^ df pgL a]nfotsf] k|wfg dGqL alg;s]kl5 pgsf] 
k|ltab\wtf sfof{Gjog ug{ ag]sf] lzIffljb\ /ljG;sf] lzIff cfof]usf] k|ltj]bgn] v'nf ljZj ljb\ofno 
:yfkgf ug'{kg]{ l;kmfl/; u¥of] . kmn:j¿k ;g\ !(^( df a]nfotdf v'nf ljZj ljb\ofnosf] :yfkgf 
eof] . To;kl5 ljZjsf cGo d'n'sx¿df klg v'nf ljZj ljb\ofno :yfkgf x'Fb} uP . kl5 @) cf}+ 
ztfAbLaf6 v'nf lzIff ljZj ljb\ofno :t/df g/fvL ljb\ofno :t/df klg ljsf; ug]{ j|mdx¿ a9] 
/ o;sf] d'Vo pb\b]Zo ;fIf/tfsf] ljsf; ;r]tLs/0fsf] ljsf; / lzIff ;a}nfO{ k'¥ofpg] eGg] /x]sf] 
lyof] . o;sf nflu ljleGg d'n'sx¿ >Lnª\sf, ef/t, kfls:tfg, rLg, cd]l/sf, hd{gL, hfkfg, cflbn] 
cfcfkm\gf] ;fdflhs ef}uf]lns cj:yfcg';f/ v'nf lzIffsf] ;'?jft u/] . -clwsf/L, @)^$ k[= !@_ 

g]kfndf ljb\ofno txdf v'nf lzIff sfo{j|md

g]kfnsf] ;Gbe{df sn]h ckm Ph's];gsf] k|f}9 lzIff zfvfaf6 ;g\ !(%& af6 /]l8of]af6 o'jfx¿sf 
nflu k|zf/0f ul/Psf] sfo{j|mdaf6 g]kfndf v'nf tyf b"/ lzIff kb\wltsf] z}lIfs cjwf/0ff ;'? ePsf] 
dflgG5 . ;g\ !(^@ b]lv oL sfo{j|mdx¿ xKtfsf] b'O{ rf]6L k|;f/0f ul/Psf] lyof] . ;g\ !(&# df 
kf7\oj|md / kf7\o ;fdu|Ldf cfwfl/t /]l8of] sfo{j|mdsf] ljsf; ul/of] / /]l8of]af6 k|;f/0f ul/of] pSt 
sfo{j|md ljb\ofnosf ljb\ofyL{x¿sf nflu s]lGb|t  lyof] . -v'nf lzIff ;~rflnt ;DalGwt sfof{Gog 
k'l:tsf @)^&, k[i7 %_ .

æ;a}sf nflu lzIffÆ sf] cj;/ k|bfg ug]{ l;nl;nfdf xfn eO/x]sf] cf}krfl/s lzIff kb\wltsf 
cltl/St :jfWoog / cEof;åf/f cfkm\gf] cg's"nsf] ;do ldnfP/ cfkm\g} Ifdtf / ultdf ljb\ofno 
lzIffsf] cj;/af6 al~rt, lk5l8Psf, ;d'bfo, hghflt, dlxnf cflbsf nflu dfWolds lzIff k|fKt 
ug]{ cj;/ j[b\lw ug{sf nflu b]zdf /fli6«o :t/sf] v'nf ljb\ofno ;~rfng ug{  ;/sf/n] v'nf lzIff 
gLlt tyf lgb]{lzsf @)^# ;fndf g} :jLs[t ul/;s]sf] 5 . 

v'nf ljb\ofno @)^# ;fnb]lv dfWolds txdf k/LIf0fsf ¿kdf nfu' ug{ g]kfn ;/sf/n] lzIff 
dGqfnocGtu{t z}lIfs hgzlSt ljsf; s]Gb|n] tof/ kf/]sf] v'nf lzIff sfo{j|mdsf] cjwf/0ff / o;sf] 
gLltut pb\b]Zox¿ tyf sfo{lgltx¿ gLltut b"/ b[li6 cflb ;DaGwL sfof{Gjog k'l:tsfn] v'nf lzIff 
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sfo{j|mdnfO{ lbzfaf]w u/fPsf] 5 . o;} ;Gbe{df pSt sfo{j|mdsf] cj:yf, ;fGble{stf / k|efjsfl/tf 
slt 5, ;fy} v'nf ljb\ofnosf] pb\b]Zocg'¿k ;~rfng eP gePsf] / o;n] u'0f :t/df kl/jt{g NofP 
gNofPsf] tYonfO{ phfu/ ug{ of] cWoogdf k|oTg ul/g] 5 . 

v'nf l;sfOsf bfz{lgs tyf ;}b\wflGts kIf  

Pedagogy of the oppressed (1970) kfpnf] k|m]/]sf] lrGtgnfO{ o; cWoogsf] ljifo j:t';“u  hf]8\g 
;fGble{s b]lvG5 . lsgeg] ;dfhdf kl5 k/]sf JolStx¿ dlxnf, sfdbf/, >dhLjL, åGåkLl8t, 
pTkLl8t ;d"x, cfly{s ¿kdf ljkGg ju{sf JolStx¿sf nflu klg lzIff u|x0f ug]{ clwsf/sf] 
;'lglZrttf x'g'kb{5 . x'g] vfg]x¿sf nflu dfq geO{ ;a}sf nflu lzIffdf ;dfg cj;/ / kx'“r x'g'kb{5 
clg dfq lzlIft ;dfhsf] kl/sNkgf ug{ ;lsg] ePsfn] v'nf lzIff sfo{j|mdnfO{ ;kmn / k|efjsf/L 
agfpg] kfpnf] k|m]/]sf] j}rfl/s 9f“rf cToGt} ;fGble{s 5 . 

cfjZostf g} cfljisf/sf] hggL xf] eGg] s'/f ljZjJofkL ¿kdf :jLsf/ ul/Psf] plSt xf] . Maslow 
sf cg';f/ dflg;sf ;a}eGbf klxnf zf/Ll/s cfjZostf x'G5 . uf“;, af; / skf; h:tf ;d:ofx¿sf] 
k"lt{ geP/ cGo cfjZostf uf}0f /xG5g\ . zf/Ll/s cfjZostf k"lt{ ePkl5 dfq ;'/IffTds cfjZostf 
cl:tTjdf cfp“5 . ;'/Iff cfjZostf k'/f ePkl5 ;fdflhs cfjZostf k'/f ug]{ tkm{ dfgj s]lGb|t 
x'G5 . 

o;df ;fdflhs rfxgf, ;fdflhs Jojxf/, ;fdflhs lj|mofsnfkdf ;xeflutf h:tf sfo{ /xG5g\ . 
oL cfjZostf k'/f ePkl5 :jfledfgsf] cfjZostfsf] af]w x'G5 . o;df cfkm\gf] :jfledfgsf nflu 
dflg;n] ljleGg lj|mofsnfkx¿ ub{5 / p;df cxdtfsf] ljsf; x'G5 . c¿eGbf cfkm"nfO{ ;Eo, lzlIft 
/ ljsl;t k|f0fLsf ¿kdf ljsf; ug]{ k|of; ub{5 . o;kl5 dflg;df cfTd ;Gt'li6sf] cfjZostf 
x'G5 . o; cfjZostfsf nflu JolStut ¿kdf 5'6\6} klxrfg sfod ul/G5 . of] cfjZostfsf] clGtd 
z[ª\vnf xf] . o; txdf cfTd ;Gt'li6sf nflu ljleGg lj|mofsnfkx¿ ul/G5 . o;/L cfjZostf 
randomaly xf]Og ls chronologically pTklTt x“'b} hfG5 / cfjZostf k"lt{sf nflu dfgj lj|mofsnfk 
ul/G5 eGg] df:nf]sf] clek|]/0ff ;DaGwL l;b\wfGt /x]sf] 5 . cfjZostfsf] of] l;b\wfGtnfO{ v'nf 
lzIffdf cWoog ug{sf nflu cfjZostf 5gf]6;“u ;DalGwt /x]sfn] o;nfO{ cWoogsf] j}rfl/s cfwf/ 
dflgPsf] 5 . 

o;/L kfpnf] km]/]sf] lrGtg / df:nf]sf] clek|]/0ff ;DaGwL l;b\wfGtnfO{ g]kfnsf] v'nf lzIff sfo{j|mdsf] 
Joj:yfkg;“u hf]8\g ;lsG5 . cfjZostfx¿nfO{ k|ltlglwTTj ug{sf nflu lzIff Pp6f geO{ gx'g] tTTj 
ePsfn] v'nf lzIff tyf v'nf ljb\ofno sfo{j|mddf df:nf]sf] j}rfl/s 9f“rf klg cWoogsf] pb\b]ZonfO{ 
k'/f ug{ ;xof]u x'g] cfzf lnOPsf] 5 . o;/L ljleGg l;b\wfGtx¿n] cf}“NofPsf s'/fx¿nfO{ g]kfnsf] 
v'nf lzIff sfo{j|mdsf] Joj:yfkg gfds o; cWoogdf k|ToIf ck|ToIf ¿kdf ;DaGw :yfkgf ug{ 
;lsG5 . 

cWoog ljlw

k|:t't cWoogcGtu{t u'0ffTds tyf dfqfTds u/L ldl>t 9f“rfsf] k|of]u ul/Psf] 
5 . gd'gf 5gf]6 k|lj|mofdf pb\b]Zod"ns ljlw / ;dfg ;Defjgfo'St gd'gf ljlwaf6 5gf]6 ul/Psf] 
5 . v'nf lzIff sfo{j|md nfu' ePsf] ljb\ofnosf sfo{j|md ;+of]hs, lhNnf lzIff clwsf/L, ljb\ofno 
lg/LIfs, ;|f]t JolSt, ;xhstf{ / ljb\ofno Joj:yfkg ;ldlt cWoIfsf nflu ;+/lrt cGt/jftf{ ;"rL 
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/ cleefjs tyf ljb\ofyL{nfO{ k|ZgfjnL tof/ kf/L ;"rgfx¿ ;ª\sng ug{{ u'0ffTds ljlwsf] k|of]u 
ul/Psf] 5 eg] ljb\ofno / lhNNff lzIff sfof{noaf6 lnlvt ¿kdf /x]sf ljb\ofyL{sf] egf{ /]s{8, pknlAw 
/ ljb\ofnosf] cj:yf ;DaGwL ;"rgfx¿ kl/df0ffTds ljlwaf6 ljZn]if0f ul/Psf] 5 . o; cWoogsf 
nflu hDdf hg;ª\Vof sf7df8f+} pkTosfdf /x]sf s]Gb|Lo sfof{no, nlntk'/ lhlzsf / kf6g pdfljdf 
;~rfngdf /x]sf dflj txsf ljb\ofyL{, lzIfs, cleefjs, k|=c= / ;DalGwt ;|f]t JolSt /x]sf 5g\ . 
pko'{St cf}hf/x¿sf ;xfotfaf6 k|fKt k|yd / låtLo tYofª\s / ;"rgfnfO{ cfjZostfcg';f/ u'0ffTds 
/ kl/df0ffTds ljZn]if0f ul/Psf] 5 . kl/df0ffTds tYofª\snfO{ sf]/f ¿kdf ;ª\sng u/L ;ª\s]tLs/0f 
/ tflnsLs/0f u/L ljZn]lift tYofª\snfO{ :tDe lrq / k|ltztsf] ;xfotfn] k|:t't ul/Psf] 5 eg] 
k|fKt u'0ffTds tYofª\s / ;"rgfsf] ulx/fO;Ddsf] v'nf cGt/jftf{ k|ZgfjnL, k|ToIf cjnf]sg / lnlvt 
;fdu|Lsf] cWoog u/L JofVof / ljZn]if0f ul/Psf] 5 .  

v'nf lzIff sfo{j|mdsf] jt{dfg cj:yf

;fwf/0f dfWolds ljb\ofnodf k9fO x'g] ljifo, kf7\oef/ / k"0ff{ª\s b]vfOPsf] 5 . h;nfO{ ljZn]if0f 
ubf{ ljifo / k"0ff{ª\s ;fwf/0f / v'nf ljb\ofnodf Ps} k|sf/sf] eP tfklg kf7\oef/ eg] ;fwf/0f / 
v'nf ljb\ofnodf Pp6} x“'b}g . lsgeg] v'nf lzIffdf lgoldt ¿kdf ljb\ofno hfg'kg]{ ;donfO{ 5'6fP/ 
jif{el/df hDdf #% lbgsf] dfq ;Dks{ sIffdf / af“sL :jfWoogaf6 cWoog sfo{ ;DkGg ul/G5 . 

tflnsf  ! M dfWolds ljb\ofnosf] kf7\oj|md -xfn ;~rflnt_

j|m=;+= ljj/0f kf7\o ef/ -xKtfdf_ k"0ff{ª\s
! g]kfnL % !))
@ cª\u|]hL % !))
# ul0ft % !))
$ lj1fg % !))
% ;fdflhs cWoog % !))
^ :jf:Yo hg;ª\Vof / jftf/0f $ !))
& P]lR5s k|yddWo]af6 Ps ljifo % !))
* P]lR5s låtLodWo]af6 Ps ljifo % !))

hDdf #( *))
;|f]t M z}hljs], v'nf ljb\ofno ;~rfng ;DaGwL sfof{Gjog k'l:tsf, @)^&, k[i7 $ .

plNnlvt tflnsfsf] ljZn]if0f ubf{ v'nf ljb\ofnodf k9fO x'g] ljifo, k"0ff{ª\s / kf7\oef/ b]vfOPsf] 
5 . pSt tflnsfsf] cWoogaf6 s] b]lvG5 eg] v'nf lzIfftkm{sf ljifox¿ / k"0ff{ª\s Pp6} eP tfklg 
kf7\oef/ cyf{t\ sIffsf] ;do x]bf{ / v'nf ljb\ofnotkm{ ljifocg';f/ km/s /x]sf] 5 . o;sf ;fy} 
;fwf/0ftkm{ xKtfdf #( lkl/o8 sIff x'G5 eg] v'nftkm{ jif{el/df hDdf !&% 306f sIff ;~rfng 
x'G5 . o; k|sf/ ;fwf/0f lzIffdf ljb\ofyL{n] jif{el/df !(@ lbg ljb\ofno uP/ k9\g] sfo{ ub{5 eg] 
v'nf lzIffdf hDdf #% lbg dfq sIff ;~rfng  x'G5 .

sfd;“u} lzIff cfh{g ug{ ;xh ePsfn] klg v'nf lzIff sfo{j|md km';{b gx'g], hflu/ ug]{, cfly{s cj:yf 
sdhf]/ ePsf / u[lx0fLx¿sf dfem cem nf]slk|o / k|efjsf/L x'g k'u]sf] kfOG5 . :jfWoog ;fdu|L 
tyf cGo dfWodaf6 :ki6 gePsf ljifoj:t'df :ki6 x'g ljifout ¿kdf b]vf k/]sf ;d:ofx¿ ;dfwfg 
ug{sf nflu ;xhstf{ / ljb\ofyL{sf] k|ToIf e]63f6 x'g] Ps dfq ynf] ;Dks{ sIff ePsfn] o; ;Dks{ 
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sIffdf lgDg lnlvt lj|mofsnfkx¿ ;~rfng ug'{kg]{ Joj:yf z}hljs], v'nf ljb\ofno ;~rfng ;DaGwL 
sfof{Gjog k'l:tsf, @)^&, df pNn]v ul/Psf] 5 . h;cg';f/ lgDgfg';f/df lj|mofsnfk ;~rfng 
x'g'kg]{ gLltut Joj:yf /x]sf] kfOof] M

!=  cfjZostfcg';f/ :jfWoog ;fdu|L tyf kf7\o j:t' ;DaGwL 5nkmn, k'g/jnf]sg tyf k|Zgf]Tt/ .
@=  >Jo tyf >Jo b[Zo kf7x¿df 5nkmn tyf k|Zgf]Tt/ .
#=  u[xsfo{, kl/of]hgf sfo{ k|:t'tLs/0f tyf 5nkmn .
$=  P;Pn;L k/LIff;“u ;DalGwt ljlzi6Ls/0f tflnsf tyf k|Zgx¿dfly 5nkmn / ;dfwfg .
!= ;Dks{ sIffdf ul/g] 5nkmn lgoldt kf7\oj|md, kf7\o k':ts :jfWoog ;fdu|L, >Jo, >Job[Zo 

;fdu|L cflbsf] cfwf/df ug'{kg]{ . 
@=  ljb\fyL{sf] lgoldt ;xeflutfsf nflu j}olSts clen]vsf] Joj:yf .
#=  ljb\ofyL{åf/f cWoogsf nflu sfo{of]hgfsf] ljsf; .
$= ljb\ofyL{sf] cfGtl/s d"Nofª\sg / To;sf] clen]vLs/0f . 

d"Nofª\sg k|lj|mof

v'nf ljb\ofnosf] z}lIfs sfo{j|mddf cfGtl/s d"Nofª\sg sfo{j|mdsf] Joj:yf klg ul/Psf] kfOof] . 
h;cg';f/ cfGtl/s d"Nofª\sgdf pTtL0f{ k/LIffyL{nfO{ P;Pn;L k/LIffdf ;fd]n u/fOg] Joa:yf /x]sf] 
b]lvG5 . k|of]ufTds k/LIff lng'kg]{ ljifox¿sf xsdf kf7\oj|mdn] tf]s]adf]lhd / v'nf ljb\ofno 
lgb]{lzsfdf pNn]v u/]adf]lhd k/LIff ;~rfng u/]s]f kfOof] . To;}u/L cjnf]sg tyf l;sfOsf] 
clen]v /fVg] u/]sf] klg kfOof] . afx\o k/LIffsf ¿kdf P;Pn;L k/LIff ;~rfng kf7\oj|md ljsf; 
s]Gb|n] lgdf{0f u/]sf] ljifout ljlzi6Ls/0f tflnsfcg';f/ k/LIff lgoGq0f sfof{noåf/f x'g] u/]sf] 
kfOof] . o;/L cfGtl/s d"Nofª\sgsf ;Dk"0f{ sfo{ ljb\ofnoaf6} x'g] u/]sf] kfOof] .  

tflnsf  @ M ljifout d"Nofª\sg k|lj|mof

j|m=;= d"Nofª\sgsf cfwf/ k"0ff{ª\s pTtL0ff{ª\s
! lgoldttf / ;xeflutf !) %
@ u[xsfo{÷kl/of]hgf sfo{ #) !@
# dWofjlw k/LIff @) ^=$
$ clGtd k/LIff $) !@=*
hDdf !)) #&

;|f]t M z}hljs], v'nf ljb\ofno ;~rfng ;DaGwL sfof{Gjog k'l:tsf, @)^&, k[i7 & .

dflysf] tflnsf cWoog ubf{ ljb\ofyL{sf] d"Nofsª\gdf $ cf]6f cfwf/x¿ lnOPsf] kfOG5 . h;nfO{ o; 
k|sf/ pNn]v ug{ ;lsG5M 

cfGtl/s d"Nofsª\sgcGtu{t #) k"0ff{ª\ssf] u[xsfo{ tyf kl/of]hgf sfo{sf nflu 5'6\ofOPsf] 5 . 
u[xsfo{÷kl/of]hgf sfo{ clgjfo{ ¿kdf k/LIf0f u/L k[i7kf]if0f lbg'kg]{ Joj:yf 5 . lbOPsf ;a} u[xsfo{ 
clgjfo{ ¿kdf ljb\ofyL{x¿n] ug'{kg]{ 5 . u[xsfo{ tyf kl/of]hgf sfo{ k|To]s ljifosf nflu ;DalGwt 
:jfWofo ;fdu|Ldf cfwfl/t ug{ ;Sg] Joj:yf /x]sf] 5 . k|To]s ljb\ofyL{sf u[xsfo{ tyf kl/of]hgsf sfo{ 
cWoog u/L cfjZostfcg';f/ k[i7kf]if0f ;xhstf{n] lbg'kg]{ Joj:yf /x]sf] kfOof] . u[xsfo{÷kl/of]hgf 
sfo{sf] #) k"0ff{ª\sdf ljb\ofyL{x¿nfO{ lbg] cª\s lgDg cfwf/df ug'{kg]{ Joj:yf /x]sf] kfOof] . pTtd, 
dWod / ;fdfGo ljifosf] ;xhstf{n] g} ug]{ Joj:yf /x]sf] kfOof] . 
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v'nf ljb\ofno ;~rfng k|lj|mof 

ljb\odfg ljb\ofno :t/sf] kf7\oj|md k|f¿k @)^# / dfWolds txsf] kf7\oj|md @)^$ sf cfwf/df 
:jfWoog ;fdu|L, kf7\o j:t'df cfwfl/t cEof; k'l:tsf, >Jo ;fdu|L, >Jo b[Zo ;fdu|L cflbsf] ljsf; 
tyf ljt/0f u/L kl/ro, pb\b]Zo, ljifo j:t', cEof;, lj|mofsnfk / k[i7kf]if0f ;dfj]z u/L k|To]s kf7 
tyf PsfOx¿nfO{ ljb\ofno :t/sf] kf7\o k':tssf] ¿kdf ljsf; u/]sf] kfOof] . ljb\ofyL{ egf{sf nflu 
ljb\ofnon] lgDgcg';f/sf] k|lj|mof cjnDag u/]sf] kfOof] M

!=  egf{sf nflu lj1fkg .
@=  egf{sf nflu sIff * pTtL0f{ u/]sf] k|df0fkq clgjfo{ ¿kdf k]; ug'{kg]{ . 
#=  !% jif{ pd]/ k'uL sIff * jf ;f]/xsf] k/LIff pTtL0f{ eO{ sDtLdf @ jif{ k'u]sf] . 
$=  cGo d'n'saf6 cfPsf ljBofyL{sf nflu klg pko'{St ;/xsf] k|lj|mof k'Ug'kg]{ Joj:yf /x]sf] 

kfOof] .

;Dks{ sIff ;~rfng k|lj|mof

Ps z}lIfs ;qdf !&% 306fsf] ;Dks{ sIff ;~rfng x'g] u/]sf] z}lIfs ;q e/Ldf & k6s -! k6sdf 
% lbgsf b/n]_ ;Dks{ sIff ;~Rffng x'g] / klxnf] lbgsf] ;Dks{ sIff ^ lbgsf] x'g] u/]sf] kfOof] . 
h;df klxnf] ! lbgdf kl/rofTds sfo{j|md ;~rfng ul/g] /x]5 . ljb\ofyL{sf lh1f;fx¿ ljifout 
¿kdf ;dfwfg ul/g]nfO{ Jojl:yt ul/Psf] kfOof] . ;fd'bflos ljb\ofnosf of]Uotf k'u]sf lzIfsnfO{ 
tflnd lbO{ ;xhstf{sf ¿kdf Joj:yf ul/Psf]  kfOof] . ;Dks{ sIffdf k|of]ufTds k/LIffx¿ x'g] 
ljifox¿sf nflu kof{Kt cEof; klg u/fpg] u/]sf] kfOof] . o; kf6g dflj v'nf ljb\ofnon] ljb\ofyL{sf] 
cfjZostfnfO{ Wofg lbO{ ;Dks{ sIffsf] ;do tf]lsPsf] lbgdf g36\g] u/L ;dfof]hg ug{ ;Sg] Joj:yf 
/x]sf] kfOof] . 

bf];|f] ;Dks{ sIff ;~rfngsf j|mddf ;xhstf{n] ljb\ofyL{n] cl3Nnf] ;Dks{ sIffdf ljifout ¿kdf 
lbPsf u[xsfo{ tyf kl/of]hgf sfo{x¿ ;ª\sng u/]sf] kfOof] . To;} u/L ljb\ofyL{n] p7fPsf lh1f;f 
;dfwfg ug{ ;xof]u ug]{ u/]sf] kfOof] . yk ljifo j:t'sf af/]df 5nkmn ug]{ u/]sf] kfOof] . csf]{ ;Dks{ 
sIffdf cfp“bf s'g s'g PsfO cWoog ug]{ < s:tf u[xsfo{ ug]{ < cflb s'/fx¿sf af/]df 5nkmn u/L 
ljb\ofyL{nfO{ hfgsf/L u/fpg] u/]sf] kfOof] .

t];|f] ;Dks{ sIffdf ;a} ljifodf, bf];|f] ;Dks{ sIffdf lbPsf u[xsfo{ tyf kl/of]hgf sfo{sf] ;ª\sng 
tyf cWoog u/L ljb\ofyL{NffO{ k[i7kf]if0f lbg] u/]sf] kfOof] . To;} u/L rf}yf] ;Dks{ sIffdf x'g] dWofjlw 
k/LIffsf nflu cWoog ug'{kg]{, ljifo j:t' tyf gd'gf k|Zgsf af/]df k|:6 kfg]{ u/]sf] kfOof] . ;xefuLn] 
cWoog ubf{ cfOk/]sf ;d:ofx¿ ;dfwfgsf nflu 5nkmn u/]sf] kfOof] . rf}yf] ;Dks{ sIffdf t];|f] 
;Dks{ sIffdf lbPsf u[x sfo{ tyf kl/of]hgf sfo{ cjnf]sg u/L cfjZostfcg';f/ k[i7kf]if0f lbg] 
u/]sf] kfOof] . ljb\ofyL{nfO{ cfOk/]sf ljifout ;d:of ;dfwfg ug]{ u/]sf] klg kfOof] . kf“rf“} ;Dks{ 
sIff;Ddsf nflu u[x sfo{ tyf kl/of]hgf sfo{ lbg] u/]sf] kfOof] . dWofjlw k/LIff;d]t ;~rfng x'g] 
u/]sf] kfOof] . kf“rf“} ;Dks{ sIffdf rf}yf] ;Dks{ sIffdf lbPsf u[x sfo{ tyf kl/of]hgf sfo{ cjnf]sg 
u/L k[i7kf]if0f lbg] u/]sf] kfOof] . ljb\ofyL{nfO{ cfOk/]sf ;d:ofx¿ ;dfwfg ug]{ u/]sf] kfOof] . 5}7f“} 
;Dks{ sIffsf nflu u[x sfo{ tyf kl/of]hgf sfo{ lbg] u/]sf] kfOof] . 5}7f} ;Dks{ sIffdf kf“rf“} ;Dks{ 
sIffdf lbOPsf u[x sfo{ tyf kl/of]hgf sfo{ cjnf]sg u/L k[i7kf]if0f lbg] u/]sf] kfOof] . ;ftf“} ;Dks{ 
sIffdf ul/g] clGtd k/LIffsf gd'gf k|Zgsf af/]df 5nkmn ug]{ u/]sf] kfOof] . ljb\ofyL{nfO{ cfOk/]sf 
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ljifout ;d:ofx¿ ;dfwfg ug]{ u/]sf] kfOof] . ;ftf“} ;Dks{ sIffdf ;a} ljifo j:t'x¿ ;d]l6g] u/L 
lj|mofsnfkx¿ ;~rfng ug]{ u/]sf] kfOof] . cfGtl/s d"Nofª\sg ;DaGwL ;a} sfo{x¿ k'/f ug]{ u/]sf] 
kfOof] . cl3Nnf ;Dks{ sIffdf lbOPsf s'g} kl/of]hgf sfo{ af“sL /x]df 5nkmn ug]{ u/]sf] kfOof] . 
To;} u/L P;Pn;L k/LIff;“u ;DalGwt ljlzi6Ls/0f tflnsf / gd'gf k|Zg kqx¿sf af/]df 5nkmn 
ug]{ u/]sf] kfOof] . clGtd k/LIff ;~rfng ug]{ u/]sf] kfOof] . 

v'nf ljb\ofnodf egf{ ePsf ljb\ofyL{x¿sf] l:ylt  

o; v'nf ljb\ofnodf ljut kf“r cf]6f z}lIfs ;qdf cWoogsf nflu egf{ ePsf ljb\ofyL{sf] ljj/0f 
o; k|sf/ /x]sf] 5 . :tDe lrqsf] cWoogaf6 ljb\ofnodf k|To]s z}lIfs ;qdf ljb\ofyL{sf] egf{ j|md 
j[b\lw x“'b} uO/x]sf] 5 .

lrq  ! M v'nf ljb\ofnodf z}lIfs ;qcg';f/ egf{ ePsf ljb\ofyL{sf] ljj/0f

      ;|f]t M :ynut ;j]{If0f @)&)

z}lIfs ;q @)^% / @)^( df 5fqeGbf 5fqfx¿sf] egf{ ;ª\Vof a9L ePsf] kfOof] . To:t} u/L z}lIfs 
;q @)^^ b]lv @)^* ;Dd 5fqfeGbf 5fqsf] egf{ ;ª\Vof a9L ePsf] kfOof]] . ul/aLsf sf/0fn] k9\g 
gkfPsf / gf]s/L nfu]sf s]6f s]6Lx¿ / dlxnf ePsf] sf/0fn] k9\g gkfPsf s]6Lx¿sf] ;ª\Vof sl/a 
a/fa/ /x]sf] kfOof] .   

tflnsf  # M ljb\ofyL{x¿sf] z}lIfs ;qcg';f/sf] pknlAw ljj/0f

z}=;=
k/LIffdf ;lDdlnt pTtL0f{ pTtL0f{ k|ltzt

5fq 5fqf hDdf 5fq 5fqf hDdf 5fq 5fqf hDdf

@)^% !) !! @! ) ! ! ) ( $=&^

@)^^ !@ ( @! * & !% ^^=^^ &&=&& &!=$#

@)^& % $ ( @ @ $ $) %) $$=$$

@)^* ^^ ^! !@& @* @$ %@ $@=$@ #(=#$ $)=^#

@)^( !! !@ @# ! # $ (=! @% !&=#(

;|f]t M k/LIff lgoGq0f sfof{nosf] clen]vaf6 ;fef/ ul/Psf], @)&) .
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z}lIfs @)^% df 5fq ) k|ltzt pTtL0f{ 5g\ eg] 5fqf ( k|ltzt pTtL0f{ 5g\ . To:t} z}lIfs ;q @)^^ 
df 5fq ^^=^ k|ltzt pTtL0f{ 5g\ eg] 5fqf &&=&& k|ltzt pTtL0f{ 5g\ .  o; tYofª\saf6 dfWolds 
txsf] lzIffdf @)^%, @)^^, @)^& / @)^( df 5fqeGbf 5fqfx¿sf] pknlAw a9L /x]sf] b]lvof] . t/ 
@)^* df eg] 5fqfx¿sf] eGbf 5fqx¿sf] P;Pn;L pTtL0f{ b/ a9L b]lvof] . o;sf] d'Vo sf/0f vf]hL 
ubf{ ljb\ofyL{sf] JolStut leGgtf / 5fqeGbf 5fqf l;sfOdf a9L ;+j]bgzLn tyf ;dlk{t /x]sf] tYo 
km]nf k¥of] . dfWolds txsf] lzIffaf6 ljleGg sf/0fn] dlxnf u[lx0fLx¿ k5fl8 k/]sf] b]lvG5 . t/ 
df}sf kfof] eg] 5fqfx¿n] 5fqx¿n] eGbf a9L /fd|f] ug{ ;Sbf /x]5g\ eGg] tYo phfu/ ePsf]  5 . 
of] tYo k|m]/]sf] pedagogy of the oppressed ;“u d]n vfG5 .

v'nf lzIff sfo{j|mdsf] k|efjsfl/tf 

dfWolds txsf] v'nf lzIff sfo{j|mdsf] Joj:yfkgsf ;DaGwdf ;"rgf k|fKt ug{ v'nf lzIff sfo{j|md 
nfu' ePsf] ljb\ofnosf sfo{j|md ;+of]hs, lhNnf lzIff clwsf/L, ljb\ofno lg/LIfs, ;|f]t JolSt, 
;xhstf{, ljb\ofno Joj:yfkg ;ldltsf cWoIf, ljb\ofyL{ / cljefjs;“u k|ZgfjnL ;"rL tof/ kf/L 
;"rgfx¿ ;ª\sng u/L k|fKt ;"rgfx¿nfO{ * cf]6f ;"rsdf cfab\w u/L tkl;nadf]lhd k|ltlj|mofx¿sf 
cfwf/df o;sf] k|efjsfl/tfsf] ljZn]if0f ul/Psf] 5 . 

cfly{s, ;fdflhs, ef}uf]lns cflb sf/0faf6 cf}krfl/s lzIff lng g;s]/ a;]sf ;d'bfosf JolStnfO{ 
of] lzIff k|fKt ug]{ cj;/ k|bfg x'g' plrt k|ltlj|mof cleefjsaf6 kfOof] . cfly{s l:ylt sdhf]/ ePsf] 
sf/0fn] ubf{ lar}df cf}krfl/s lzIff xfl;n ug{ g;s]sfn] clxn] cfly{s l:ylt s]xL ;an ePsfn] 
v'nf lzIff sfo{j|mdaf6 k9\g] cj;/ k|fKt ePsf]df ljb\ofyL{x¿ Hofb} pT;flxt ePsf] kfOof] . ;fy} 
k6s k6s Pp6} sIffdf cg'TtL0f{ x'g], ljz]if u/L dlxnfx¿ cfkm\gf] kfl/jfl/s sf/0fn] ubf{ cf}krfl/s 
lzIffaf6 al~rt x'g] ePsfn] k9\g] cj;/ k|fKt ePsf] k|ltlj|mof ljb\ofyL{af6 k|fKt eof] . h;nfO{ 
df:nf]sf] cfjZostf z[ª\vnf;“u hf]8]/ cWoog ug{ ;lsG5 . 

ljb\ofyL{sf] l;sfO pknlAw 

ljut jif{sf] cf}krfl/stkm{ / v'nf lzIfftkm{sf] pknlAw x]bf{ t'ngfTds ¿kdf o;sf] pknlAw 
lgoldteGbf sd eP klg nfutsf cfwf/df ;sf/fTds /x]sf] kfOof] . o; sfo{j|mdn] ljb\ofyL{sf] 
cfGtl/s bIftf / afx\o bIftfdf lgs} /fd|f] k|efj kf/]sf] k|ltlj|mof lhNnf lzIff clwsf/Laf6 kfOof] . 
ljleGg >d ahf/sf If]qdf sfo{ ub}{ cfO/x]sf ljb\ofyL{x¿n] sfo{Ifdtf, l;k / ;Ifdtf k|fKt u/L 
kbf]Gglt x'g / /f]huf/Ldf cj;/ k|fKt u/]sfn] o; sfo{j|mdsf] z}lIfs pknlAwdf lgs} ;sf/fTds 
k|efj k/]sf] k|ltlj|mof cleefjsaf6 kfOof] . ljb\ofyL{ egf{ rfk a9\g' / j|mlds ¿kdf ljb\ofyL{ pTtL0f{ 
b/ j[b\lw x“'b} hfg'af6 klg o;sf] k|efj pko'St /x]sf] k|ltlj|mof ;xhstf{af6 kfOof] . o; v'nf lzIff 
sfo{j|mdaf6 ljb\ofyL{sf] JolStTj ljsf; x'g'sf ;fy} pRr txdf cWoogsf lglDt Ifdtf ljsf; / dfu{ 
k|z:t u/]sf] k|ltlj|mof cleefjsaf6 kfOof] . 

;|f]t ;fdu|L / logLx?sf] k|efjsfl/tf

v'nf ljb\ofnodf cWoog/t ljb\ofyL{sf] lzIfs;“usf] k|ToIf sIffx¿df ;xeflutf Hofb} Go"g /x]tf 
klg o; sfo{j|mddf ;Dks{ sIff afx]s :jfWoog ;fdu|L, /]l8of], 6]lnkmf]g x6 nfOg, Od]n, OG6/g]6, 
kqfrf/ cflbsf] plrt Joj:yfkg u/]/ lzIf0f k|efjsf/L agfpg ;lsG5 . d'lb|t :jfWoog ljifout 
kf7\o k':tsx¿, cEof; k'l:tsf / ;xof]uL k'l:tsf lgdf{0f eP tfklg ;dodf pknAw x'g g;s]sf] 
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k|ltlj|mof ;+of]hs, ;xhstf{, cleefjs, ljb\ofyL{ / ;|f]t JolStn] lbPsf] kfOof] . ;Dks{ sIffdf 5nkmn, 
k|Zgf]Tt/, JofVofg, kl/of]hgf sfo{, cjnf]sg ljlw, vf]h tyf k|bz{g ljlw h:tf k|d'v ljlwx¿ 
k|of]udf NofOPsf] kfOof] . >Jo ;fdu|L, /fli6«o k|;f/0f /]l8of]dfkm{t k|;f/0f ul/Psf] kfOof] t/ :yfgLo 
PkmPd /]l8of], >Jo Sof;]6, dlN6ldl8of, OG6/g]6, kmf]gOg, >Jo / >Jo sGk|m]l;ª cflb pknAw x'g 
g;s]sf] k|ltlj|mof lhlzc, ljlg, ;+of]hs, ;xhstf{, cleefjs, ljb\ofyL{ / ;|f]t JolStn] lbPsf] kfOof] .

;'kl/j]If0f 

v'nf lzIff sfo{j|mdsf] Joj:yfkgnfO{ k|efjsf/L agfpgsf nflu ;do ;dodf cg'udg tyf ;'kl/j]If0f 
sfo{nfO{ k|efjsf/L agfpg'kg]{ b]lvG5 . v'nf lzIff sfo{j|mdnfO{ lzIff ljefu, If]lzlg, lhlzsf tyf 
z}lIfs hgzlSt ljsf; s]Gb|n] d"t{ ¿kdf cg'udg u/L sIff cjnf]sg tyf ljifout ¿kdf ;'emfj 
k|bfg ug]{ u/]sf] kfOPg . v'nf ljb\ofno sfo{j|mdnfO{ k|fyldstfdf gkf/]sf] k|ltlj|mof k|c, ;+of]hs, 
;xhstf{, ljJo; cWoIf, cleefjs tyf  ljb\ofyL{n] lbPsf] kfOof] . 

nfut cfk"/0f cj:yf 

o; v'nf lzIff sfo{j|mddf k|ToIf jf k/f]If ¿kaf6 ljb\ofyL{, lzIfs, cleefjs, ;dfh, ;d'bfo tyf 
/fi6«n] vr]{sf] >d, ;do / cfly{s nufgLsf b[li6af6 klg z}lIfs u'0f :t/ x]bf{ pko'St  /x]sf] k|ltlj|mof 
lhNnf lzIff clwsf/L / ;|f]t JolStaf6 kfOof] . o; v'nf lzIff sfo{j|mdn] z}lIfs pknlAwdf kf/]sf] 
k|efjnfO{ x]bf{ z}lIfs If]qdf cfGtl/s / afx\o bIftf Pjd\ nfut k|efjsfl/tfsf cfwf/df x]g{'kg]{ ePsfn] 
ljb\ofyL{sf] egf{ rfk, pTtL0f{ / cg'TtL0f{ b/, sfo{bIftf, ;Ifdtf / pRr lzIffsf nflu cfwf/ lgdf{0f 
u/]sf] 5 . o; cGtu{t ljb\ofyL{sf] egf{ rfk a9\b} hfg', pTkflbt hgzlSt pRr lzIffsf nflu lgdf{0f 
x'g', ljleGg ;+:yfx¿df /f]huf/Lsf] cj;/ k|fKt ug'{, ljleGg Joj;fox¿df bIftfsf ;fy sfo{ ug]{ cj;/ 
k|bfg ug'{, kbf]Gglt x'g', ;/sf/L hflu/;d]t vfg ;Ifd ePsf] kfOof] . dfly log} ;"rgfsf cfwf/df x]bf{ 
v'nf lzIfftkm{sf] pTkflbt hgzlSt klg ;Ifd /x]sf] / j|mlds ¿kdf pknlAw j[b\lw x“'b} uO/x]sf] cj:yf 
kfOof] h;af6 v'nf lzIff sfo{j|mdsf] k|efj ;sf/fTds /x]sf] k|ltlj|mof ;xhstf{af6 kfOof] . h;nfO{ 
g]kfn ;/sf/n] @)^# df k|sflzt u/]sf] lzIff tyf b"/ l;sfO gLlt;“u ;DalGwt ug{ ;lsG5 . 

cg';Gwfgsf k|flKtx? 

ljb\ofno txsf] v'nf lzIff sfo{j|mdsf] Joj:yfkg;“u ;DalGwt k|fKt tYofª\s / ;"rgfsf cfwf/df 
lgDg lnlvt tYox¿ k|fKt ePsf] kfOof] M 

!=  o; v'nf lzIffsf] kf7\oj|md k"0f{tof cf}krfl/s ljb\ofno lzIffsf] sIff !) sf] kf7\oj|md;“u d]n 
vfg] lsl;dsf] kfOof] . h'g P;Pn;Lsf] k|Zg kqaf6 g} lgoldt / v'nftkm{sf ljb\ofyL{sf] k/LIff 
x'g] u/]sf] kfOof] .

@=  lgoldt ljb\ofyL{eGbf v'nf lzIffdf cWoog ug]{ ljb\ofyL{sf] cf};t pknlAw sd /x]sf] kfOof] .
#=  ;dod} kf7\o ;fdu|L / :jfWofo ;fdu|L pknAw x'g g;s]sf] sf/0fn] klg ljb\ofyL{n] ;d:of 

ef]Ug'k/]sf] kfOof] . 
$=  ljb\ofyL{ cf}krfl/s lzIffsf sIffx¿ 5f]8L v'nf lzIfftkm{ cfslif{t x'g ;Sg] h:tf] ljs[lt 

eljiodf cfpg ;Sg] ;d:of /x]sf] kfOof] . 
%=  cf}krfl/s lzIffdf cWofkg ug]{ lzIfsnfO{ g} yk ;'ljwf lbO{ v'nf ljb\ofnotkm{ lzIf0f 

u/fOPsfn] lzIfsdf clStl/t sfo{ef/n] ubf{ Go"gtd\ ;'ljwf / clwstd ef/sf sf/0f lzIf0f 
ug{ lgs} af]lemnf] ePsf] kfOof] . 
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^=  v'nf lzIffdf ;/sf/sf tkm{af6 pknAw u/fOg] sf]6f Go"g /x]sf] t/ v'nf lzIfftkm{ egf{ x'g] 
ljb\ofyL{sf] rfk cTolws ePsf]n] w]/} h;f] afnaflnsfn] lzIffaf6 al~rt x'g' k/]sf] tYo k|fKt 
eof] . 

&=  ljleGg cfjZostf / rfxgf af]s]sf ljz]iftM cj;/af6 al~rt ;d'bfo, dlxnf tyf sfdbf/nfO{ 
lzIffsf] clwsf/ ;'lglZrt ug{ / cf}krfl/s lzIffsf] kx“'r clej[b\lw u/L pgLx¿sf] JolStTj 
ljsf;sf nflu dfWolds txdf nfu' ul/Psf] v'nf lzIff sfo{j|mdsf] Joj:yf x'g' /fd|f] /x]sf] 
kfOof] . 

*=  lgoldt sIffdf k'/f ;do lbg c;dy{ x'g]x¿sf nflu :jfWofoaf6 Go"gtd\ cfjZostf k'/f u/]/ 
lzIffsf] cj;/ k|fKt ePsf] kfOof] . 

(=  åGåaf6 k|efljt ePsf sf/0fn] ljb\ofno hfg g;s]sf al~rt ;d"xnfO{ lzIff cfh{g ug]{ cj;/ 
k|bfg u/]sf] kfOof] . 

!)  ef}uf]lns b[li6n] ljs6 If]q, ;fdflhs, cfly{s cflb sf/0fn] lk5l8Psf hg ;d'bfosf] ljb\ofno 
:t/sf] dfWolds txdf cWoog ug]{ cj;/ k|fKt ePsf] kfOof] . 

!!  o; v'nf lzIff sfo{j|mdn] dfWolds txdf cWoog ug{ c;dy{ ;d"xnfO{ /f]huf/Ldf k|j]zsf 
nflu Jofj;flos tflnd  k|bfg ug]{ u/]]sf] kfOof] . 

!@=  dfWolds txsf] v'nf lzIff sfo{j|mdaf6 w]/} h;f] ljb\ofyL{sf] /f]huf/Ldf kbf]Gglt / Jofj;flos 
l;kdf clej[b\lwsf ;fy} pRr lzIff cWoog ug{ cj;/ k|fKt ePsf] kfOof] .

!#=  v'nf ljb\ofnodf cWoog ug{] ;a} ljb\ofyL{nfO{ ;Dks{ sIffsf nflu Pp6} sIff sf]7fdf /flv“bf 
sIff 7'nf] x'g] ;f]lwPsf ;a} ;d:of ;dfwfg ug{ g;lsg] OG6/g]6, Od]n, Sof;]6, l;8L / ;f]sf] 
k|fljlws 1fg, l;k / Jofjxfl/s k|of]u ;DaGwL cfjZos Joj:yf gx“'bf v'nf lzIffsf] u'0f :t/ 
clej[b\lw x'g g;s]sf] tYo k|fKt eof] .  

lgisif{ 

ljb\ofno txdf v'nf lzIff sfo{j|mdsf] Joj:yfkg zLif{sdf ul/Psf] cWoog cg';Gwfgdf /flvPsf 
pb\b]Zox¿sf cfwf/df zf]w sfo{ ul/Psf] lyof] . Pp6} ;dfh / Pp6} e"uf]ndf km/s km/s tx / 
tKsfsf JolStx¿sf] a;f]af; /x]sf] x'G5 . ;dfhdf lk5l8Psf ju{ cfly{s ¿kn] ljkGg ju{ sfdbf/, 
u[lx0fL, dlxnf, åGåkLl8t, lar}df ljb\ofno 5f8\g] cflbsf sf/0fn] dfWolds txsf] ljb\ofno lzIff 
u|x0f ug]{ cj;/ k|fKt x'gdf o; v'nf lzIff sfo{j|mdsf] Joj:yfkgsf] dxTTj /x]sf] b]lvG5 . 

lzIffsf] cfw'lgs k|s[ltsf ¿kdf nfu' ul/Psf] dfWolds txsf] v'nf lzIff sfo{j|mddf cjnDag 
ul/Psf ljb\ofyL{ egf{ k|lj|mof, lzIf0f l;sfO lj|mofsnfk, d"Nofª\sg k|lj|mof, Joj:yfkg kIfx¿, 
ljb\ofyL{ pknlAw :t/ / k|of]u ul/Psf :JffWoog ;fdu|Lx¿ sfo{j|mdsf] 9f“rfcg';f/ pko'St /x]sf] 
kfOof] . >Jo, >Jo b[Zo ;fdu|L, OG6/g]6, Od]n, Sof;]6, l;8L cflbsf] tyf ;f] ;DaGwL k|fljlws 1fg, 
l;k / Jofjxfl/s k|of]u Joj:yfkgsf] kIf sdhf]/ ePsf] tYo k|fKt ePsf] kfOof] . o;sf ;fy} v'nf 
ljb\ofno lzIff sfo{j|md ;~rfngsf nflu lgdflj tx / dflj txnfO{ PsLs[t ¿kdf ;~rfng ug{ 
Pp6f 5'6\6} lgsfo b'/ lzIff tyf v'nf l;sfO s]Gb| jf ljefusf] cfjZostf;d]t /x]sf] b]lvof] .

k9\g kfpg' ;a}sf] clwsf/ ;'lglZrt x'“bf x“'b} klg v'nf lzIff sfo{j|mddf egf{sf] cj;/ rfx] hlt 
gx'g', ljljw sf/0faf6 ;Dk{s sIffdf pkl:yt x'g g;Sg', dlN6ldl8ofaf6 k|;f/0f ul/g] sfo{j|mdx¿ 
;a} If]qdf geO{ ;Lldt If]qdf k|;f/0f ul/g' ;dod} :jfWofo ;fdu|L pknAw u/fpg g;Sg', cg'TtL0f{ 
b/ lgoldt lzIffdf cWoog ug]{ ljb\ofyL{eGbf sd x'g', ;do ;dodf ;DalGwt lgsfoaf6 cg'udg 
tyf ;'kl/j]If0f gx'g', Go"g cfly{s nufgL x'g', Pp6f 5'6\6} ;+:yfsf ¿kdf ;~rflnt x'g g;Sg' h:tf 
sf/0fn] o; sfo{j|mdsf] Joj:yfkgdf gsf/fTds c;/ kf/]sf] lgisif{ kfOof] . 
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;Gbe{ ;fdu|Lx?
clwsf/L v'aL/fd -@)^$_, g]kfndf b'/ lzIff tyf v'nf l;sfO kb\wltsf] ljb\odfg cj:yf M Ps 

cWoog= sf7df8f}+ M lqlj hgk|zf;g s]Gb|Lo ljefu, Joj:yfkg ;ª\sfo, hgk|zf;g SofDk; .
s];L, /fdaxfb'/, -@)^^_, dfWolds ljb\ofnodf 5fqf ;xeflutfsf] cj:yf, PdP8 zf]w kq, ;'v]{t 

M ;'v]{t lzIff SofDk; .
z}hljs] -@)^#_, v'nf lzIff tyf b"/ l;sfO gLlt @)^#= eStk'/ M g]kfn ;/sf/, lzIff  tyf v]ns'b 

dGqfno z}lIfs hgzlSt ljsf; s]Gb| . 
z}hljs] -@)^^_, v'nf lzIff ;~rflnt ;DalGwt sfof{Gog k'l:tsf @)^^= eStk'/ M g]kfn         

;/sf/,  lzIff tyf v]ns'b dGqfno z}lIfs hgzlSt ljsf; s]Gb| .
kfljs] -@)^#_, /fli6«o kf7\oj|md k|f?k -@)^#_= eStk'/ M g]kfn ;/sf/ lzIff tyf v]ns'b dGqfno, 

kf7\oj|md ljsf; s]Gb| . 
z}hljs] -@)^^_, b"/ lzIff ljz]if -@)^^_, eSk'/ M z}lIfs hgzlSt ljsf; s]Gb|,  ;fgf]l7dL .
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lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnL

k'ik/fh 9sfn
kf7\oj|md clws[t, kf7\oj|md ljsf; s]Gb|, ;fgf]l7dL

n]v;f/

ljb\ofyL{ d"Nofª\sg yk l;sfOsf nflu l;sf?sf] l:ylt klxrfg u/L pkrf/fTds ;]jf k|bfg ug{ / 
l;sf?n] l;s]sf s'/fx¿sf] cfwf/df :t/Ls/0f u/L p;sf] af/]df lg0f{o ug{ Pjd\ k|df0fkq k|bfg 
ug{sf nflu ul/G5 . ljb\ofyL{x¿nfO{ l;sfO Ps} a]nf s] slt l;s] eg]/ n]vfhf]vf u/L cfufdL 
lbgdf s] s:tf] pkfox¿ cjnDag u/L yk l;sfOsf nflu ;xhLs/0f ug]{ eGg] s'/fdf lg/Gt/ 
d"Nofª\sg k|0ffnL s]lGb|t x'G5 . g]kfndf lg/Gt/ d"Nofª\sg k|0ffnL @)^@ df sIff ! b]lv # ;Ddsf] 
gofF kf7\oj|md sfof{Gjogdf cfPkl5 sfg'gL ¿kd} cª\uLsf/ ul/Psf] kfOG5 . clxn];Dddf o;sf] 
lj:tf/ eO{ cfwf/e"t txsf] sIff & ;Dd k'u]sf] 5 . lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnLnfO{ pbf/ 
sIff]Gglt;Fu ufF;]/ NofOg', hl6n k|s[ltsf ;fwgx¿sf] k|of]u ug'{kg]{ x'g', ;/f]sf/jfnfaf6 cj/f]w v8f 
x'g', lzIf0f l;sfO ls|ofsnfksf] ;'wf/sf] s'/} gu/L d"Nofª\sg k|0ffnLdf dfq Psfª\sL 9ª\un] ;'wf/ 
ug{ vf]lhg', kf7\oj|md sfof{Gjogdf lkmTtnf]kgf /xg', cg'udg tyf ;'kl/j]If0f k|0ffnL sdhf]/ x'g' 
h:tf sf/0fx¿n] lg/Gt/ d"Nofª\sg k|0ffnLsf] sfof{Gjogdf ck]lIft ;kmntf k|fKt x'g g;s]sf] xf] .

lg/Gt/ d"Nofª\sg k|0ffnLsf] sfof{Gjogsf nflu Psfª\sL xf]Og, ;dli6ut b[li6sf]0faf6 lgb]{lzt 
eO{ cl3 a9\g'k5{ . kf7\oj|md, kf7\o k':ts / lzIfs lgb]{lzsfdf ;'wf/ u/L lg/Gt/ d"Nofª\sgsf 
dfkb08d}qL agfOg'k5{ . lzIf0f l;sfO ls|ofsnfkdf kl/jt{gkl5 dfq dfkb08 cg';f/ lg/Gt/ 
d"Nofª\sg ug{ ;lsG5 eGg] s'/f ;a}n] a'em\g'k5{ . lzIfsx¿ ;sf/fTds ;f]rsf lnO{ o;sf] 
sfof{Gjogaf6 cfkm}F}nfO{ ;lhnf] x'g] ljZjf;sf ;fy b[9 ;ª\slNkt eO{ nfUg'k5{ . lg/Gt/ d"Nofª\sgsf] 
k|To]s dfkb08cg';f/ lzIf0f l;sfO ls|ofsnfk u/fpg ;a} ljifosf] k|To]s kf7df dfkb08ut 
ls|ofsnfk / lgb]{zg ;lxtsf] lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjog ;xhLs/0f k'l:tsf tof/ u/L 
;a} lzIfsx¿nfO{ ljt/0f ul/g'k5{ . o;n] lzIfsnfO{ ls|ofsnfk ug{ / ;f] ;Fu;Fu} d"Nofª\sg 
ug{ dfu{lgb]{z u5{ . kf7\oj|mdsf cfwf/df lzIf0f, ls|ofsnfkd'vL lzIf0f, sIffsfo{÷l;h{gfTds 
sfo{÷kl/of]hgf sfo{÷k|of]ufTds sfo{df clws hf]8 lbPkl5 dfq lg/Gt/ d"Nofª\sg ljb\odfg 
;"rssf cfwf/df ug{ ;lsG5 . h/}b]lv ;'wf/sf] nflu kf7\oj|md, kf7\o k':ts, lzIfs lgb]{lzsf 
;d]tdf :ki6tfsf] nflu ;'wf/ x'g'k5{ . o;sf] ;'wf/sf nflu ax'cfoflds k|of;nfO{ PsLs[t ¿kdf 
cl3 a9fpg'kg]{ cfhsf] cfjZostf xf] .

d"n zAbfjnL (Keywords)

lg/Gt/ d"Nofª\sg k|0ffnL (continuous Assessment System), kl/of]hgf sfo{ (Porject Work), Jojxf/ 
kl/jt{g (Behavior Change), l;h{gfTds sfo{ (Creative Work), Ifdtf ljsf;(Capacity Development), 
cg'udg (Monitoring), ;'k/Lj]If0f (Supervision), l;sfO pknlAw (LearningOutcome), lgdf{0ffTds 
d"Nofª\sg (Formative Evaluation), lgbfgfTds d"Nofª\sg (Diagnostic Evaluation), >]0fLs/0f 
(Grading), pbf/ sIff]Gglt (LIberal Pormotion)
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ljifo k|j]z

lg/Gt/ d"Nofª\sg k|0ffnL lgbfgfTds / lgdf{0ffTds d"Nofª\sgsf] ;ld>0f xf] . o;sf] clek|fo 
g} ljb\ofyL{sf] l;sfO pknlAw ;'lglZrt u/L pgLx¿sf] l;Sg kfpg] clwsf/sf] k|Tofe"lt 
ug'{ xf] . g]kfndf klg lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnLsf] sfof{Gog ug{ yflnPsf] sl/a Ps 
b;s k'Ug nflu;s]sf] 5 . t/ bzs nfdf] k|of; kl5 klg cj:yf k'/fg} 5 . sIff ! sf] klg 
;|f]ts]Gb| :t/Lo k|Zgkq 5kfO{ u/L lnlvt k/LIffs} cfwf/df d"Nofª\sg ug]{ kl/kf6Lsf] k'g/fj[lTtdf 
/f]s nufpg ;lsPsf] cj:yf 5}g . csf{lt/ lg/Gt/ d"Nofª\sg k|0ffnLn] gl;lssg} sIff]Gglt u/L 
lzIffsf] u'0f:t/ v:sfpgdf d'Vo e"ldsf v]n]sf] / z}lIfs 89]nf] nufPsf] cf/f]k klg v]Kg'k/]sf] 
5 . 

;f]rfOdf, a'emfOdf / u/fOdf ePsf] b[li6 e|dn] ubf{ lg/Gt/ d"Nofª\sg k|0ffnL jf:tljs dd{ adf]lhd 
sfof{Gjogdf cfpg ;s]sf] 5}g . l;sfpgsf nflu lg/Gt/ d"Nofª\sg eGg] ;f]rsf] ljsf; ug'{sf] 
;6\6f gl;sfO kf; u/fpg lg/Gt/ d"Nofª\sg NofOPsf] eGg] ;f]rn] pN6f] lbzflt/sf] ofqfnfO{ 
dnhn u/]sf] b]lvG5 . kf7 of]hgf lgdf{0f, lzIf0f l;sfO ls|ofsnfk ;~rfng / d"Nofª\sgnfO{ 
Ps} lqe'hsf] ltg e'hf h:t} u/L cl3 a9fpg g;sL d"Nofª\sgdf dfq ;'wf/ ug{ vf]Hg] xfd|f] 
k|of;n] lj?jfsf] kfn'jfaf6 o'l/of dn xfn] h:tf] cj:yf b]lvPsf] 5 . o;} ;Gbe{df lg/Gt/ 
d"Nofª\sg k|0ffnLsf] cjwf/0ff, o;sf] cfjZostf, ljb\odfg Joj:yf Pjd\ cj:yf, sfof{Gjogdf 
cfOk/]sf ;d:of / k|efjsf/L ¿kdf sfof{Gjogsf nflu ;'emfjx¿ ;d]6]/ of] n]v tof/ kfl/Psf] 
5 . 

lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnLsf] kl/ro 

;fdfGo cy{df ljb\ofyL{sf] lgdf{0ffTds d"Nofª\sgnfO{ lg/Gt/ ljb\ofyL{ d"Nofª\sg eGg] ul/Psf] 
5 . lzIf0f l;sfO k|efjsf/L agfpg / kf7\oj|mdn] nIo u/]sf l;sfO pknlAwx¿ ljb\ofyL{df k'/f 
u/fpg ul/g] d"Nofª\sg lgdf{0ffTds d"Nofª\sg xf] . lg/Gt/ ;'wf/sf] pb\b]Zon] lgoldt ¿kdf ul/g] 
lgdf{0ffTds d"Nofª\sgnfO{ g} lg/Gt/ d"Nofª\sg eGg' pko'St x'G5 . lzIf0f l;sfOnfO{ k|efjsf/L 
agfpg] pb\b]Zocg';f/ lgdf{0ffTds d"Nofª\sg lzIf0f l;sfO lj|mofsnfk;“u} lg/Gt/ rln/xG5 . 
To;}n] lgdf{0ffTds d"Nofª\sgnfO{ ;/n efiffdf lg/Gt/ ljb\ofyL{ d"Nofª\sg elgPsf] xf] . o;n] s]jn 
lgdf{0ffTds d"Nofª\sg dfq geO{ lgbfgfTds d"Nofª\sgsf] ;d]t ljz]iftf af]Sg] ePsf]n] jf:tjdf 
lgbfgfTds / lgdf{0ffTds d"Nofª\sgsf] ;ld>0fsf] ¿kdf lg/Gt/ d"Nofª\sg k|0ffnLnfO{ a'em\g' cem} 
a9L ;fGble{s / jf:tljs x'G5 . 

d"Nofª\sgsf] pb\b]Zo k|efjsfl/tf, ;Ifdtf, ldtJolotf, k|oTgzLntf, kof{Kttf, j:t'lgi7tf / hjfkmb]lxtf 
h:tf kIfsf] dfkg ug]{ x'g'k5{ -/fhk't, @))@_ . lzIff If]qdf d"Nofª\sgsf vf; b'O{kIf x'G5g\ M sdL 
sdhf]/L kTtf nufO{ sfo{j|mddf ;'wf/ Nofpg' / eO;s]sf] z}lIfs lj|mofsnfksf] ;sf/fTds gsf/fTds 
kIf / sdhf]/Lx¿ kTtf nufO{ eljiodf ul/g] sfo{j|mddf ;'wf/ Nofpg] (Simith, 1996) . o;/L l:dyn] 
eO/x]sf] sfdsf] sdL sdhf]/L kTtf nufO{ ljrng cj:yfx¿ kTtf nufO{ cfjZos ;'wf/ ug]{ k|of]hg 
(Backward Mapping) / ;DkGg ePsf] sfdsf] cg'ejsf] cfwf/df eljiosf] sfo{lbzf lglZrt ug{ 
(Forward looking) sf] ¿kdf d"Nofª\sg kb\wltsf] pkof]u ug{ ;lsg] s'/f pNn]v u/]sf 5g\ . 

d"Nofª\sg / lzIffsf] u'0ffTds kIfsf] rrf{ ub}{ jfUn] n]V5g\, ælzIff If]qdf u'0f:t/Lo lzIff u'0f:t/Lo 
d"Nofª\sg k|0ffnLdf e/ kb{5 -jfUn], @)^&_ . sIff sf]7fsf] lzIf0f lj|mofsnfknfO{ k|efjsf/L agfpg, 
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ljb\ofyL{sf] IfdtfnfO{ phfu/ ug{ sIff]Ggltsf af/]df lg0f{o lng, lzIfsn] cfÇgf] cWofkg sfo{df 
nuftf/ k[i7kf]if0f k|fKt ug{ d"Nofª\sg ul/G5Æ-pxL_ . pko'{St b[i6fGtx¿n] lgdf{0ffTds d"Nofª\sg 
cfjZos /x]sf] / o;sf] dfWodaf6 l;sfOdf ;'wf/ Nofpg] k|of; ul/g] s'/fdf hf]8 lbPsf] cg'dfg 
nufpg ;lsG5 . lgdf{0ffTds d"Nofª\sgnfO{ lg/Gt/ ¿kdf ax'cfoflds tl/sfx¿sf] k|of]u u/L 
pkof]udf Nofpg' g} lg/Gt/ d"Nofª\sg k|0ffnL xf] eGg'df cTo'lSt gxf]nf .

lg/Gt/ d"Nofª\sg ljb\ofyL{sf] jf:tljs l;sfOsf] n]vfhf]vf ug]{ / l;sfO;DaGwL sl7gfOx¿sf] 
klxrfg u/L pkrf/fTds lzIf0f ug]{ clek|fon] ul/G5 . lxhf]cfh lgdf{0ffTds pb\b]Zon] ul/g] ljb\ofyL{ 
d"Nofª\sgn] :yfg kfPsf] 5 . sIffsfo{, u[xsfo{, PsfO k/LIff, q}dfl;s k/LIff, kl/of]hgf sfo{, ljb\ofyL{ 
Jojxf/ h:tf kIfx¿sf] cjnf]sg u/L ljb\ofyL{sf] l;sfOsf] jf:tljs cj:yf klxrfg ul/G5 -k|fylds 
lzIff kf7\oj|md, @)^@_ . clg ;'wf/sf nflu pko'St pkfox¿sf] cjnDag ul/G5 . o; cy{df lg/Gt/ 
d"Nofª\sg l;sfOsf nflu d"Nofª\sg xf] eGg ;lsG5 . of] cflwsf/df cfwfl/t l;sfOsf nflu ul/g] 
jf:tljs d"Nofª\sg klg xf] .

lg/Gt/ d"Nofª\sg l;s]s} a]nfdf ul/g] d"Nofª\sg xf] . of] ax'ljlwaf6 ul/g] d"Nofª\sg xf] . ljb\ofyL{sf] Jojxf/df 
cfPsf] kl/jt{g n]vfhf]vf ug]{ j}w d"Nofª\sg xf] . pkrf/fTds lzIf0fsf nflu ;"rgf k|bfg ug]{ lgbfgfTds 
d"Nofª\sg xf] . :d/0f / lj:d/0f Ps} l;Ssfsf b'O{ kf6f x'g\ eGg] dfGotfnfO{ cfTd;ft ug]{ d"Nofª\sg k|0ffnL 
xf] . cfjlws k/LIffn] dfq ljb\ofyL{sf] oyfy{ d"Nofª\sg ug{ g;Sg] x'gfn] o;sf] kl/k"/0fsf nflu 
NofOPsf] ax'cfoflds d"Nofª\sg k|lj|mof xf] .

lg/Gt/ d"Nofª\sg k||0ffnLsf] dxTTj

lg/Gt/ ljb\ofyL{ d"Nofª\sgsf] d'Vo pb\b]Zo eg]sf] k|efjsf/L lzIf0f l;sfOsf dfWodaf6 ljb\ofyL{x¿df 
kf7\oj|mdn] tf]s]sf l;sfO pknlAw xfl;n u/fpg lzIfs / ljb\ofyL{sf ls|ofsnfkx¿nfO{ lgb]{lzt ug'{ 
xf] . o;}nfO{ lg/Gt/ d"Nofª\sg k|0ffnLsf] d'Vo dxTTjsf ¿kdf klg lng ;lsG5 . o;sf cltl/St 
tnsf a'“bfx¿n] klg lg/Gt/ d"Nofª\sg k|0ffnLsf] dxTTjnfO{ Oª\lut ub{5M 

 ljb\ofyL{sf] ;xhtfk"j{s, zL3| / oyfy{ d"Nofª\sg ug{,
 ljb\ofyL{x¿df kf7\oj|mdn] tf]s]sf 1fg, l;k, clej[lTt / bIftf ljsf; u/fpg,
 ljb\ofyL{ d"Nofª\sgsf gfddf vr{ x'g] cltl/St ;do / ;|f]t arfpg,
 ljb\ofnodf afn aflnsfx¿nfO{ /dfP/ l;Sg] (Learning with fun) sf] jftfj/0f l;h{gf ug{,
 ljb\ofyL{x¿df k/LIffsf] ;Gqf; x6fO{ ljb\ofyL{sf] c;kmn x'g] b/ Go"gLs/0f ub}{ hfg,
 ljb\ofyL{sf] l;sfO ;d:ofx¿sf] klxrfg u/L pkrf/fTds lzIf0f ug{,
 ljb\ofyL{n] :jod\ kxndf jf b}lgs hLjgsf ls|ofsnfkx¿af6 l;s]sf s'/fx¿nfO{ j}wflgstf 

k|bfg u/L kf7\oj|mdnfO{ b}lgs hLjg;“u hf]8\g,
 cg'TtL0f{ x'g] b/, sIff 5f8\g] b/ 36fO{ z}lIfs Iflt sd ug{,
 ;xkf7L l;sfO / u/]/ l;Sg] jftfj/0f l;h{gf u/L afnd}qL lzIf0f l;sfOsf] k|jw{g ug{ cflb .

g]kfnsf] ;Gbe{df lg/Gt/ ljb\ofyL{ d"Nofª\sggsf] dxTTj cem} 7'nf] 5 . g]kfn ;/sf/n] cfwf/e"t txdf 
u/]sf] nufgLsf] sxfnL nfUbf] Iflt ePsf] 5 . k|fylds txdf sIff bf]xf]¥ofpg], l;sfO c;xh ePsf] 
sf/0f / km]n ePsf] sf/0f lar}df k9fO 5f]8\g] ljb\ofyL{ w]/} 5g\ . o;n] ubf{ tf]lsPsf] ;doeGbf l9nf] 
/ yf]/} ljb\ofyL{n] dfq tx k'/f ug]{ u/]sf 5g\ . ljb\ofyL{sf] lg/Gt/ d"Nofª\sg u/]/ pkrf/fTds lzIf0f 
l;sfO k|lj|mofaf6 dfq of] Iflt lgoGq0f ug{ ;lsG5 . o;} b[li6sf]0faf6 g]kfn ;/sf/ lzIff dGqfnon] 
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k|fylds tyf lgDg dfWolds txdf lg/Gt/ ljb\ofyL{ d"Nofª\sg nfu' u/]sf] 5 .

lg/Gt/ ljb\ofyL{ d"Nofª\sgsf ljlwx?

lg/Gt/ ljb\ofyL{ d"Nofª\sg lzIf0f l;sfO k|lj|mof;“u} rNg] k|lj|mof xf] . k|efjsf/L lzIf0f l;sfOdf 
lzIf0f l;sfO k|lj|mof / d"Nofª\sg k|lj|mofnfO{ cnu ug{ ;ls“b}g . lzIf0f l;sfO k|lj|mof / d"Nofª\sg 
k|lj|mof ;fy} cufl8 a9fpg ljb\ofyL{ s]lGb|t lzIf0f l;sfO lj|mofsnfk pkof]uL x'G5g\ . k|Zgf]Tt/, 
5nkmn, clego, gf6sLs/0f, ;Djfb, k|bz{g, cjnf]sg e|d0f, jf:tljs sfdsf] cEof; cflb ljb\ofyL{ 
s]lGb|t lzIf0f l;sfO lj|mofsnfk x'g\ . o:tf lj|mofsnfkaf6 lzIf0f l;sfO k|efjsf/L x'G5 . ljb\ofyL{sf] 
lg/Gt/ d"Nofª\sgsf nflu lgDg d"Nofª\sg ljlw Pjd\ k|lj|mof pkof]uL x'G5 M

-s_ cjnf]sgM cjnf]sg ljb\ofyL{ d"Nofª\sgsf] ;lhnf] k|lj|mof xf] . cjnf]sgaf6 ljb\ofyL{sf] 1fg, 
l;k, wf/0ff, d"No / Jojxf/ h:tf ;a} kIfsf] d"Nofª\sg ug{ ;lsG5 . cfr/0f, Jojxf/, ljleGg l;k / 
;/;kmfO{ h:tf s'/f cjnf]sgaf6 dfq ;Dej 5 . o;sf nflu ?h" ;"rL, >]0fLdfkg, cjnf]sg kmf/fd 
h:tf ;fwgx¿sf] k|of]u ug{ ;lsG5 . cjnf]lst Jojxf/sf] clen]v kf]6{kmf]lnof]df /fVg] ug'{k5{ . 
kf]6{kmf]lnof]df ;l~rt clen]v / 36gfj[Tt clen]v klg /fVg ;lsG5 .

-v_ k|Zgf]Tt/ / 5nkmn M k|Zgf]Tt/ klg ljb\ofyL{ d"Nofª\sgsf] ;lhnf] k|lj|mof xf] . o;af6 ljb\ofyL{sf] 
l;sfO klg x'G5 / d"Nofª\sg klg . sIffdf lgoldt k7gkf7gsf] j|mddf ul/g] k|Zgf]Tt/n] l;sfOnfO{ 
k|jb\w{g u5{ eg] sIff lzIf0fnfO{ hLjGt ;d]t agfp“5 . k|Zgf]Tt/ / 5nkmn sIff sfo{d} ug{ u/fpg 
;lsG5 . k|Zgf]Tt/ 5nkmndf ljb\ofyL{n] JoSt u/]sf s'/f / pgLx¿sf] xfpefpaf6 pgLx¿sf] 
d"Nofª\sg ug{ ;lsG5 . o;af6 ljz]iftM 1fg kIfsf] d"Nofª\sg ug{ ;lsG5 . 

-u_ lnlvt hf“r M lnlvt hf“raf6 ljb\ofyL{sf] n]vfO, 1fg kIf / wf/0ffut s'/fsf] d"Nofª\sg ug{ 
;lsG5 . lnlvt hf“r ;do tf]s]/ sIffd} jf u[xsfo{sf] ¿kdf klg u/fpg ;lsG5 . lnlvt hf“r 
;a} ljifodf pkof]uL x'G5 . lnlvt hf“r ;s];Dd 9f]n lk6\g] tl/sfn] ge}sg sIffdf g} k|To]s kf7 
;lsPkl5 Ps lkl/o8 cjlwsf] ;do tf]s]/ PsfO k/LIff jf sIff k/LIffsf] ¿kdf lng' pko'St x'G5 . 
pSt PsfO÷kf7÷sIff k/LIffn] s'g ljb\ofyL{nfO{ slt cf]6f /]hf lbg] eGg] ljifodf lgSof]{n ug{ klg 
;3fp k'Ub5 . lsgls o;af6 ljb\ofyL{n] xfl;n u/]sf] l;sfO pknlAwsf] af/]df hfgsf/L lng ;lsG5 .

-3_ sfo{ ;~rlosf cWoog M sfo{ ;~rlosf ljb\ofyL{sf lnlvt sfo{ tyf /rgf hDdf ug]{ kmfOn 
xf] . sfo{;~rlosf x/]s ljb\ofyL{sf] 5'6\6f5'6\6} x'G5 . sfo{ ;~rlosf kmfOndf ljb\ofyL{sf lnlvt sfd 
tyf /rgf /fVg ;lsG5 . oL s'/f ljb\ofyL{sf l;sfO tyf k|ltefsf k|df0f x'g\ . o;df /x]sf ljb\ofyL{sf 
gd'gf sfo{ -x:tlnlvt ;fdu|L, cEof;, u|fkm, rf6{, gS;f, lgaGw, syf, sljtf cflb_, l;h{gfTds sfo{, 
lzIfsn] n]v]sf l6Kk0fL / ljb\ofyL{ k|ult ljj/0f ;dfj]z ul/g'k5{ . o:tf sfo{x¿af6 ljb\ofyL{sf] 
ljleGg kIfsf] d"Nofª\sg x'g ;Sb5 . 

-ª_ cfTd d"Nofª\sg M cfTd d"Nofª\sg eg]sf] ljb\ofyL{ :jod\n] cfk"mn] l;s]sf / l;Sg g;s]sf s'/fsf 
af/]df cfkm}+af6 ul/g] n]vfhf]vf xf] . ljb\ofyL{ cfkm}+n] cfkm\gf] n]vfhf]vf u/L l;Sg g;s]sf s'/fx¿sf] 
af/]df lzIfsnfO{ hfgsf/L u/fPdf lzIfsn] ljb\ofyL{ d"Nofª\sgdf w]/} ;do vr{ ug'{kb}{g . To;}n] 
ljb\ofyL{nfO{ pgLx¿sf cfkm\gf af/]df u/]sf] d"Nofª\sg lzIfs;dIf k|:t't ug{ k|f]T;fxg ug'{kb{5 . 
cfTd d"Nofª\sg h'g;'s} ljifodf hlxn] klg k|of]udf Nofpg ;lsG5 . 

-r_ ;fyL ;ª\ultaf6 x'g] d"Nofª\sg  -;xkf7L d"Nofª\sg_ M ljb\ofyL{x¿sf] cfcfkm\gf 3lgi6 ;fyLx¿ 
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x'G5g\ . tL ;fyLx¿nfO{ cfkm\gf] ;fyLsf] af/]df w]/} s'/fsf] hfgsf/L x'G5 . To;} u/L ljb\ofyL{sf] l;sfO:t/ 
/ l;sfO ;d:ofsf af/]df klg ;fyLx¿n] ;"rgf lbg ;S5g\ . ;fyL;“usf] x]nd]n, ;xof]unufotsf 
;fdflhs Jojxf/sf af/]df ;fyLx¿af6} d"Nofª\sg ubf{ a9L jf:tljs x'G5 . ;fyL lardf k9fOsf 
af/]df x'g] s'/fsfgL 5nkmnaf6 Ps cfk;df l;s]sf / gl;s]sf s'/fsf af/]df hfgsf/L x'G5 . To;}n] 
lzIfsn] slxn] sxL+ s'g} ljb\ofyL{sf] d"Nofª\sg ug{ k|ToIf ¿kdf p;};“u ;"rgf lng'eGbf p;sf] 3lgi6 
;fyL;“u cGt/lj|mof ubf{ klg x'G5 . sltko u[xsfo{ jf sIffsfo{ k/LIf0f ;fyLx¿af6 u/fO{ ;xkf7L 
;fyLx¿af6 d"Nofª\sg u/fpg klg ;lsG5 .

-5_ cleefjs ;Dks{M ljb\ofyL{n] ljb\ofnodf l;s]sf s'/fsf] Jofjxfl/s sfof{Gjog 3/ / ;d'bfodf 
ug]{ ub{5g\ . ljb\ofyL{ nfdf] ;do cfkm\g} 3/ kl/jf/;“u latfpg] ePsfn] ljb\ofyL{df cfPsf] Jofjxfl/s 
kl/jt{g kl/jf/sf ;b:on] dx;'; u/]sf x'G5g\ . To;}n] cleefjs;“u ;Dks{ u/]/ pgLx¿af6 k|fKt 
k|ltlj|mofx¿sf] cfwf/df klg ljb\ofyL{sf] d"Nofª\sg ug{ ;s] d"Nofª\sg jf:tljjs x'g hfG5 . 
ljb\ofyL{n] cleefjsnfO{ ug]{ ;xof]u, p;sf] p7\g] / ;'Tg] ;do, 3/sf] sfddf ?lr, 5/l5d]sL;“usf] 
;DaGw, ;fdflhs sfo{df ;xeflutfsf af/]df cleefjsaf6 k|ltlj|mof lnP/ klg ljb\ofyL{sf] d"Nofª\sg 
ug{ ;lsG5 . To;}n] lzIfsn] ljb\ofyL{sf] jf:tljs d"Nofª\sgsf nflu cleefjs;“u klg ;Dks{ ug'{ 
/fd|f] xf] . 

lg/Gt/ d"Nofª\sgsf dfkb08

ljb\ofyL{ d"Nofª\sgsf nflu dflysf ljlwx¿ k|of]u ul/G5 . tL ljlw tyf tl/sfx¿ k|of]u u/L 
d"Nofª\sg ubf{ ljleGg dfkb08x¿ k|of]u ug{ ;lsG5 . k|fylds tyf lgDg dfWolds txsf] kf7\oj|mddf 
klg tL cfwf/x¿ :ki6 ul/Psf] 5 . pk/f]Stfg';f/sf dfkb08x¿ lgDgfg';f/ 5g\ M

k|fylds kf7\oj|mdn] tf]s]sf cfwf/x¿ lgDg dfWolds txsf] kf7\oj|mdn] tf]s]sf cfwf/x¿

1. sIffsfo{ -sIff ;xeflutf_

2. kl/of]hgf sfo{

3. l;h{gfTds sfo{

4. xflh/L

5. Jojxf/ kl/jt{g -l;sfO pknlAw_

1. sIff ;xeflutf

2. kl/of]hgf sfo{ jf k|of]ufTds sfo{

3. l;sfO ;Dab\w l;h{gfTds sfo{x¿

4. sIff sfo{

5. pknlAw k/LIff -;fKtflxs, PsfO, dfl;s_

6. l;sfO Jojxf/df cfPsf] kl/jt{g -l;sfO pknlAw_

gf]6M lzIfsn] d"Nofª\sg ug{ rfx]sf cGo kIf yKg ;lsg] .

pko'{St dfkb08x¿df g} ;Lldt ge} logLx¿sf] cltl/St u[xsfo{, ljz]if k|ltef k|:t'lt nufot lzIfsx¿n] 
cfjZos 7fg]sf s'g} klg dfkb08 yk ug{ ;lsG5 . b'j} txdf k|of]u ul/g] dfkb08x¿ p:t} vfnsf b]lvP klg 
k|fylds txdf pknlAw k/LIffsf] pNn]v ul/Psf] kfOFb}g . To;f] eP klg sIff k/LIff, PsfO k/LIff, dfl;s 
k/LIff cflb lnP/ ;f] adf]lhd l;sfO pknlAw xfl;n eP, gePsf] PsLg ub}{ pkrf/fTds lzIf0fnfO{ lg/Gt/tf 
lbg /f]s gnufOPsf]n] ljb\ofyL{x¿sf] lgdf{0ffTds Pjd\ pkrf/fTds k|of]hgsf nflu pknlAw k/LIff lng 
;lsG5 . lng] ul/Psf] klg 5 . dflysf dWo] clGtd gDa/df lbOPsf] dfkb08n] glthfsf] k|ltlglwTj 
u5{ eg] cGon] k|lj|mofsf] . To;}n] ljb\ofyL{ d"Nofª\sg u/L kf7ut /]hf nufp“bf l;sfO pknlAw xfl;n 
ePsf] cfwf/df ul/g'k5{ lsgls k|lj|mofdf ;'wf/ cGttM glthf ;'wf/s} nflu xf] . glthfdf ;'wf/ ug{ 
g;Sg] xf] eg] k|lj|mofsf] ;'wf/ s]jn b]vfj6L dfq x'g hfG5 . 
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oxfFg]/ s] :ki6 x'g'k5{ eg] k|lj|mofut ;'wf/ ePsf] 5 t/ l;sfO pknlAw xfl;n ePsf] 5}g eg] To;df 
st} g st} ljifout k|efj cjZo k/]sf] 5 . s'g} klg kf7 lzIf0f kZrft\ To; kf7sf] l;sfO pknlAw 
xfl;n eP, gePsf] cj:yfnfO{ ljz]if dxTTj lbg} k5{ . k|lj|mofut ;"rs t glthf ;'wf/sf nflu 
;xfos dfq x'g ;S5g\ . cGtdf glthf g} ;'wfg'{ g} xfd|f] clGtd nIo ePsf]n] l;sfO pknlAw k|flKt 
jf Jojxf/ kl/jt{gnfO{ ljz]if Vofn ug'{k5{ . 

lg/Gt/ d"Nofª\sg k|0ffnL;DaGwL df}h'bf Joj:yf
 lgbfgfTds / ;'wf/fTds d"Nofª\sgnfO{ a9fjf lb+b} ljb\ofyL{sf] l;Sg kfpg] clwsf/sf] 

;+/If0f ug{ g]kfndf lg/Gt/ d"Nofª\sg k|0ffnL cEof;df NofOPsf] xf] . o; k|0ffnLn] l;sfO 
pknlAw ;'wf/ ub}{ z}lIfs Iflt Go"gLs/0f ug{df klg ljz]if hf]8 lbg vf]h]sf] kfOG5 . lg/Gt/ 
d"Nofª\sg k|0ffnL;DaGwL df}h'bf Joj:yfnfO{ lgDgfg';f/ a'“bfut ¿kdf k|:t't ul/Psf] 5 .

1. ljb\ofno If]q ;'wf/ of]hgf -@)^^—&@_ df lgDg Joj:yf ul/Psf] kfOG5 M

 ælg/Gt/ d"Nofª\sg tyf pkrf/fTds ;xof]u kb\wltsf] sfof{Gjog ug]{Æ egL of]hgfn] gLlt 
lgb]{z u/]sf] 5 .

 of]hgfsf] cfwf/e"t lzIffsf] /0fgLlts sfo{snfkcGtu{t cfGtl/s ;Ifdtf ;'wf/sf nflu kof{Kt 
pkrf/fTds ;xof]u k'¥ofpg] u/L lg/Gt/ d"Nofª\sg kb\wltsf] sfof{Gjog ug]{ s'/f pNn]v 
ul/Psf] 5 .

 cfwf/e"t txsf] cGtdf lhNnf:t/Lo k/LIff lnOg] Joj:yf ul/Psf] 5 .

2. /fli6«o kf7\oj|md k|f¿k -@)^#_ df lgDg Joj:yfx¿ /x]sf] 5 M

 cfwf/e"t txdf lg0f{ofTdseGbf a9L lgdf{0ffTds÷;'wf/fTds d"Nofª\sg kb\wltsf cfwf/df 
ljb\ofyL{sf] l;sfOnfO{ ;'lglZrt ug'{kg]{ 5 . lgdf{0ffTds d"Nofª\sgsf] d'Vo pb\b]Zo ljb\ofyL{x¿sf] 
l;sfO:t/df ;'wf/ ug'{ xf] . o;sf nflu lzIfsn] ljb\ofyL{sf] JolStut l;sfO pknlAwsf 
cfwf/df k6s k6s l;sfO cj;/ k|bfg ug'{kg]{ 5 .

 ljb\ofyL{ d"Nofª\sg k|lj|mofnfO{ Jojl:yt ug{ ljb\ofyL{sf] JolStut k|ult ljj/0f kmfon /fVg'kg]{ 
5 . o;nfO{ ljb\ofyL{sf] sIff sfo{, kl/of]hgf sfo{, l;h{gfTds sfo{, u[xsfo{, pknlAw k/LIff, 
xflh/L, cg'zf;g, Jofjxfl/s kl/jt{gsf] cjnf]sg cflbsf dfWodn] cb\ofjlws ug'{kg]{ 5 .

 ljb\ofyL{ d"Nofª\sgsf j|mddf ljb\ofyL{sf] l;sfO pknlAwsf] jf:tljs cj:yf klxrfg u/L 
;'wf/fTds lzIf0f ug'{kg]{ 5 . 

 cfwf/e"t tx -sIff ^ / &_ df ^) k|ltzt ef/sf] cfjlws d"Nofª\sg / $) k|ltzt ef/sf] 
lg/Gt/ d"Nofª\sgsf dfWodn] ljb\ofyL{ pknlAwsf] n]vfhf]vf ug'{kg]{ 5 .

3. k|fylds lzIff kf7\oj|md -sIff ! b]lv # ;Dd_ @)^@ df lgDgfg';f/sf Joj:yf ul/Psf] kfOG5M 
 k|fylds txdf lgdf{0ffTds÷;'wf/fTds d"Nofª\sg kb\wltsf] cfwf/df ljb\ofyL{sf] l;sfOnfO{ 

;'lglZrt ul/g] 5 .
 sIff ! b]lv # ;Dd lg/Gt/ ljb\ofyL{ d"Nofª\sg kb\wltsf] cfwf/df sIff]Gglt ul/g]5 . To;}n] 

oL sIffx¿df pTtL0ff{ª\s tf]lsPsf] 5}g .
 lg/Gt/ d"Nofª\sg k|0ffnLnfO{ Jojl:yt ug{ ljb\ofyL{sf] sfo{;~rlosf tof/ ug'{kg{] 5 .
 sIff ! b]lv # ;Dd ljb\ofyL{n] u/]sf] k|ultsf] cfwf/df æsÆ, ævÆ / æuÆ >]0fLdf >]0fLs/0f 

ug'{kg{] 5 .
4. k|fylds lzIff kf7\oj|md -sIff $ / %_ @)^% df lgDg Joj:yf ul/Psf] 5M
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 sIff $ / % df %) k|ltzt lg0f{ofTds -jflif{s k/LIff_ / %) k|ltzt lg/Gt/ ljb\ofyL{ 
d"Nofª\sg -lgdf{0ffTds_ kb\wltaf6 ljb\ofyL{sf] n]vfhf]vf ul/g] 5 . 

 cfjlws k/LIffsf] pTtL0ff{ª\s $) k|ltzt x'g]5 . b'j} k|0ffnLdf cnu cnu kf; x'g'kg]{ 5 . 
 lg/Gt/ ljb\ofyL{ d"Nofª\sgsf dfkb08x¿ cg';"rLdf lbOPsf] 5 . h; cg';f/ lgDg dfkb08x¿ 

lsl6Psf] 5 .
s_ sIff sfo{ ÷ sIff ;xeflutf  v_ kl/of]hgf sfo{
u_ l;h{gfTds sfo{   3_ Jojxf/ kl/jt{g 
ª_ xflh/L
5. cfwf/e"t lzIff kf7\oj|md -sIff ^ b]lv * ;Dd_ @)^( n] klg lg/Gt/ d"Nofª\sg k|0ffnLsf] 

sfof{Gjog ;DaGwdf s]xL Joj:yf u/]sf] b]lvG5 h;dfM
 cfwf/e"t txdf lg0f{ofTds kb\wlteGbf a9L lgdf{0ffTds÷;'wf/fTds d"Nofª\sg kb\wltsf 

cfwf/df ljb\ofyL{sf] l;sfOnfO{ ;'lglZrt ug'{kg{] 5 .
 ljb\ofyL{ d"Nofª\sg k|lj|mofnfO{ Jojl:yt ug{ ljb\ofyL{sf] JolStut k|ult ljj/0f kmfon 

/fVg'kg]{5 . o;nfO{ ljb\ofyL{sf] sIffsfo{, kl/of]hgf sfo{, l;h{gfTds sfo{, u[xsfo{, pknlAw 
k/LIff, xflh/L, cg'zf;g, Jofjxfl/s kl/jt{gsf] cjnf]sg cflbsf dfWodaf6 cb\ofjlws 
ug'{kg]{ 5 .

 cfwf/e"t txsf] sIff ^ / & df $) k|ltzt lg/Gt/ d"Nofª\sg k|0ffnL / ^) k|ltzt cfjlws 
d"Nofª\sgaf6 ljb\ofyL{ pknlAwsf] n]vfhf]vf ug'{kg]{ 5 . b'j} d"Nofª\sgdf cnu cnu pTtL0f{ 
x'g'kg]{5 . cfjlws d"Nofª\sgdf lnlvt / k|of]ufTds b'j} k/LIf0f ug'{kg]{ 5 . 

 cfwf/e"t txsf] cGtdf lhNnf:t/Lo k/LIff ;~rfng ul/g]5 . pSt k/LIffsf] pTtL0ff{ª\s $) 
k|ltzt x'g] 5 . 

 lg/Gt/ d"Nofª\sg kb\wltsf nflu lgDg cfwf/ to ul/Psf] 5 M
s_ k|of]ufTds sfo{ jf kl/of]hgf sfo{   v_ sIff ;xeflutf
u_ l;sfO ;Dab\w l;h{gfTds sfo{   3_ sIff sfo{
ª_ pknlAw k/LIff -;fKtflxs k/LIff, dfl;s k/LIff, PsfO k/LIff_
r_ l;sfO Jojxf/df cfPsf] kl/jt{g -l;sfO pknlAw xfl;n u/]÷gu/]sf]_
 pk/f]St dfkb08sf] cltl/St lzIfsn] d"Nofª\sg ug{ rfx]sf cGo kIf yk ug{ ;lsg] s'/fnfO{ 

klg :ki6;“u pNn]v u/L d"Nofª\sgnfO{ s]xL nrs / j:t'ut klg agfPsf] klg 5 .
6. lzIff If]qsf P]ltxfl;s cfof]usf l;kmfl/;x¿df klg s'g} g s'g} ¿kdf lg/Gt/ d"Nofª\sgsf 

ljifodf af]lnPsf] 5 h;df M
 ;j{fª\Lu0f /fli6«o lzIff ;ldltsf] k|ltj]bg –@)!* df æk|To]s dlxgf 5fq 5fqfx¿sf] v]ns'b, 

r/Lq, ljifox¿sf] 1fg OToflbsf] n]vfhf]vfsf] cfwf/df dflyNnf] sIffdf pTtL0f{ u/fpg]Æ 
pNn]v u/]sf] 5 .

 /fli6o lzIff kb\wltsf] of]hgf –@)@* n]æk|To]s ljb\ofyL{sf] z}lIfs k|ult ljj/0f /fVg] / 
To;df p;sf ;Dk"0f{ z}lIfs / cltl/St ljmofsnfksf] ;d]t ljj/0f ;dfj]z ul/g'k5{Æ eg]sf] 
5 .

 /fli6o lzIff cfof]usf] k|ltj]bg –@)$(  n] æd"Nofª\sgnfO{ k7gkf7gsf ;fy} jif{ e/L 
g} rln/xg] Pp6f lgoldt ;sf/fTds z}lIfs ljmofsnfksf] ¿kdf lnOg'k5{Æ egL lg/Gt/ 
d"Nofª\sgdf hf]8 lbPsf] 5 .

 pRr :t/Lo /fli6«o lzIff cfof]usf] k|ltj]bg–@)%% df æd"Nofª\sg nflu cfGtl/s d"Nofª\sg , 
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cjnf]gsg , 36gf cWoog cflb ljleGg dfWodx¿sf] pkof]u ug{'k5{Æ egL ;'emfj lbOPsf] 5 .
 lzIff ;DaGwL pRr :t/Lo sfo{;ldltsf] k|ltj]bg–@)%* n]  æsIff ! b]lv % ;Dd lg/Gt/ 

d"Nofª\sg k|0ffnLcg';f/ sIff r9fOg] Joj:yf ul/g] 5Æ eGg] pNn]v u/]sf] kfOG5 .

lsg lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnL sfof{Gjog x'g ;s]g t <M

gLltut ¿kdf sfof{Gjogsf] sl/a Ps b;s k'lu;Sbf klg lg/Gt/ d"Nofª\sg k|0ffnLsf] sfof{Gjog 
kIf cToGt} sdhf]/ b]lvPsf] 5 . ;Dab\w kIfx¿ s'lx/f]sf] sfu ag]sf] cf/f]k 5 . kl/jt{g lj/f]wL 
jf oyfl:yltjfbL ;f]r / ;+:sf/ xfjL 5 . lzIffsf] u'0f:t/ psf:g'sf] ;f6f] v:sfpgdf lg/Gt/ 
d"Nofª\sg k|0ffnLn] d'Vo e"ldsf v]n]sf] cf/f]k klg 5 . ljb\odfg cj:yfsf] lrq0f ubf{ l;sfpgsf 
nflu d"Nofª\sg eGg] dfGotfsf] ljk/Lt l;sfOs} d"Nofª\sg u/]/ kf; km]nsf] laNnf le/fpg d} 
xfd|f] d"Nofª\sg k|0ffnL -lg/Gt/ d"Nofª\sg ;d]t_ cu|;/ ePsf] kfOG5 . lg/Gt/ d"Nofª\sg k|0ffnL 
k|efjsf/L ¿kdf sfof{Gjogdf cfpg g;Sg'df lgDg kIfx¿ lhDd]jf/ /x]sf] eGg'df cTo'lSt gxf]nf .

1. cjwf/0ffut c:ki6tf M lg/Gt/ d"Nofª\sg k|0ffnL sIff sf]7fsf] k7g kf7g ;“u;“u} ul/g] 
lgbfgfTds / ;'wf/fTds d"Nofª\sg xf] . o;n] ljb\ofyL{sf] jf:tljs cj:yfsf] klxrfg u/L 
tTsfn pkrf/fTds lzIf0fsf dfWodaf6 l;sfO pknlAw ;'lglZrt ug'{kg]{ s'/fdf hf]8 lbG5 . 
of] lgtfGt lgdf{0ffTds d"Nofª\sg xf] . t/ cfd a'emfO km/s /Xof] . lg/Gt/ d"Nofª\sg 
elgof] t/ d"Nofª\sgsf] cfwf/df ljb\ofyL{x¿nfO{ yk ;xof]u ug'{kg]{ s'/f sxLF st} af]lnPg . 
ul/Pg klg . pkrf/fTds lzIf0fsf dfWodaf6 l;sfO pknlAw xfl;n u/fp“b}  kf; x'g ;Sg] 
cj:yfdf k'¥ofpg'kg]{ s'/fnfO{ a]jf:tf u/L l;s] klg kf; gl;s] klg kf; eGg] ¿kdf cEof; 
ul/of] . k9\g]df klg hfFu/ vl:sof] . v:sfOof] . k9fpg]df klg hjfkmb]lxtf a9fpg vf]Hbf emg\ 
lu/fj6 cfof] . :jtM kf; jf pbf/ sIff]Ggltsf] ;dk"/stfn] . k"0f cª\ssf] hf]8 l;sfO;s]kl5 
o;df sdhf]/ b]lvPsf afn aflnsfnfO{ yk ;xof]u u/]/ l;sfpg g;s] u'0fg, efu, leGgsf] 
hf]8, bzdnjsf] hf]8, d'b|fsf] hf]8, ;dosf] hf]8 cflb l;sfpg g;lsg] oyfy{tfnfO{ dgg\ 
u/]/ pkrf/fTds lzIf0fdf hf]8 lbg'kg]{df To;f] x'g ;s]g . s;} s;}n] t lg/Gt/ d"Nofª\sg 
k|0ffnLnfO{ pbf/ sIff]Gglt s} ;dfgfyL{ ¿kdf klg k|of]u u/]sf] kfOof] . To;}n] of] lgdf{0ffTds, 
lgbfgfTds, ;'wf/fTds x'g ;s]g . To;/L a'emfpg ;lsPg . cGttM cEof;df lg0f{ofTds g} 
aGof] . h'g ;/f;/ unt xf] . lg/Gt/ d"Nofª\sg k|0ffnLsf] kl/k"/s pkrf/fTds lzIf0ffnfO{ 
agfpg g;Sbf o;sf] dd{df 5'g g} ;lsPg .

2. kl/jt{gsf] Psfª\sL k|of;M 6'Kkfaf6 ;'wf/ ug{ vf]Hbf ;kmn x'g] ;Defjgf klg sd x'G5 . 
lj?jfsf] 6'Kkf]af6 dn /fVbf lj?jf g} d5{ . t/ ToxL dn h/f glhs} df6f]df /flvlbFbf la?jf 
;k|G5 . g]kfndf lg/Gt/ d"Nofª\sg k|0ffnL klg To:t} Joyf vKg jfWo 5 . eGg vf]lhPsf] 
s'/f s] eg] lzIf0f l;sfO k|lj|mofdf ;'wf/ gu/];Dd lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjog x'g 
;Sb}g . ljb\ofyL{nfO{ kl/of]hgf sfo{ u/fpg} lzIfsx¿ ;Ifd e}g;s]sf] cj:yfdf kl/of]hgf 
sfo{sf] cfwf/df d"Nofª\sg eGg] s'/f la?jfsf] kfn'jfdf o'l/of /fv]eGbf km/s s;/L x'g ;S5 . 
tf]lsPsf] dfkb08cg';f/sf] lzIf0f l;sfO ls|ofsnfk u/fPkl5 dfq kf] d"Nofª\sg ug{ ;lsG5 . 
l;h{gfTds sfo{ u/fp“b}  gu/fO{ l;h{gfTds sfo{sf] d"Nofª\sg u/]sf] egL /]hf nufpg xfdL 
afWo ePsf 5f}+ . To;}n] b}lgs kf7of]hgf, lzIf0f l;sfO ls|ofsnfk / lg/Gt/ d"Nofª\sgnfO{ 
Ps;fy cl3 a9fpg g;s];Dd lg/Gt/ d"Nofª\sg k|0ffnL ;kmn x'g ;Sb}g . klxn] of]hgfdf 
;'wf/, of]hgfsf] cfwf/df lzIf0f z}nL jf tl/sfdf ;'wf/ clg dfq d"Nofª\sgdf ;'wf/ x'g 
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;Sb5 eGg] s''/fnfO{ ;Dab\w ;a} kIfn] dgg\ ug{ g;Sbf sfof{Gjogdf ;d:of b]lvPsf] xf] . 
d"Nofª\sgdf dfq ;'wf/ ug{ lg/Gt/ d"Nofª\sg k|0ffnL nfu' ug]{ egL Psfª\sL  ¿kdf k|of; 
ug]{ xfd|f] ;f]rdf g} vf]6 t  5}g <

3. ;"rsdf cGof]ntf M cfwf/e"t txsf] sIff Psb]lv kf“r ;Dd cf]6f / sIff 5 / ;ftsf nflu ^ 
cf]6f dfkb08 jf ;"rs tf]lsPsf] 5 . sltko ;"rsx¿sf af/]df lzIfsx¿ Tolt w]/} cEo:t 
5}gg\ . pbfx/0fsf] nflu kl/of]hgf sfo{, l;h{gfTds sfo{, Jojxf/ kl/jt{g . csf{lt/ kf7\oj|md, 
kf7\o k':ts / d"Nofª\sg dfkb08sf] ¿kdf k|of]u ePsf zAbfjnLx¿ lar klg tfbfTDotf 
ldn]sf] 5}g . pbfx/0fsf nflu d"Nofª\sg dfkb08df …kl/of]hgf sfo{Ú elgPsf] 5 . ;fdflhs 
cWoog ljifodf ToxL kl/of]hgf sfo{nfO{ …ltd|f] ;d'bfodfÚ egL lbOPsf] 5 . lj1fg ljifodf …u/, 
x]/ / l;sÚ egL ;Daf]wg ul/Psf] 5 . zflAbs ax'ntfn] c:ki6tf / e|d lgDTofPsf] kfOG5 . 
cfk;L tfbfTDotf gldNbf ;"rs cg';f/sf ls|ofsnfk u/fpg lzIfsx¿nfO{ sl7g ePsf] 5 .

 k|fylds lzIff kf7\oj|mddf /flvPsf] Jojxf/ kl/jt{g eGg] dfkb08n] 5'6\6} e|dsf] v]tL u/]sf] 
5 . ul0ft ljifosf] HofldtLo cfsf/x¿ eGg] kf7df klg gª\ sf6\g], d'v w'g], bfFt dfem\g], l;“ufg 
k'5\g] ljifon] g} Jojxf/ kl/jt{gsf] k|ltlglwTj u/]sf] a'emfO JofKt 5 . Jojxf/ kl/jt{g eg]sf] 
l;sfO xf] . l;sfO eg]sf] kf7\oj|mddf tf]lsPsf l;sfO pknlAw xfl;n x'g' xf] eGg] s'/fnfO{ 
:ki6 kfg{ g;Sbf jf:tljs pb\b]Zo k'/f gu/fO{ ;"rsut lx;fan] pRr pknlAw ePsf] egL 
kf; ub}{ hf“bf l;Sb} gl;sL dflyNnf] sIffdf k'u]/ u'0f:t/ vl:sPsf] / dflyNnf sIffdf l;sfpg 
klg hu sdhf]/ ePsf] cj:yf cfPsf] 5 . 

 ;a} ;"rssf nflu plTts} ef/ lbg sbflk ;lsGg t/ xfd|f] cEof;n] Jojxf/ kl/jt{g -l;sfO 
pknlAw xfl;n u/] gu/]sf]_ / l;h{gfTds sfo{nfO{ plTts} x}l;ot k|bfg u/]sf] b]lvPsf] 5 . 
;"rsut /]hf nufO{ k'gM kf7ut /]hf lgsfNbf o;f] x'g hfG5 . ;"rsut cfwf/df l;sfpg] t/ 
l;sfO pknlAw xfl;n eP, gePsf] cfwf/df d"Nofª\sg ug]{ u/L :ki6 b[li6sf]0f;lxt cl3 a9\g 
;lsPsf] 5}g . k|lj|mof ;"rs / pknlAw ;"rslarsf] e]b lgSof}{n ug{ g;Sbf ;d:of k/]sf] 
cj:yf 5 .

4. clen]vLs/0fdf hl6ntf Pjd\ c:ki6tf M ljb\ofyL{ d"Nofª\sgsf] clen]v /fVg /]hf kmf/fd 
/ k|ult ljj/0fsf] 9f“rf kf7\o j|mddf g} lbOPsf] 5 . /]hf kmf/fddf k|To]s kf7 ;lsP kl5 /]hf 
nufpg'kg]{ s'/f pNn]v 5 . t/ /]hf ;"rsut jf Psd'i6 eGg]df km/s km/s cEof; ul/Psf] 
kfOG5 . ;"rsut /]hf nufp“bf n]vfhf]vf sfNklgs ag]sf] 5 . lg0f{ofTds k|of]hglt/ tfg]sf] 
5 . Pp6f kf7df /]hf lbO;s]kl5 Ps jf @ dfq /]hf k|fKt u/]sf ljb\ofyL{nfO{ yk ;xof]u u/L 
l;sfO pknlAw xfl;n u/fpg] / k'gM /]hf yKg] ljifodf kf7\oj|md g} df}g /x]sf]n] pkrf/fTds 
lzIf0fnfO{ a]jf:tf ug{df an k'¥ofPsf] ;xh} cg'dfg ug{ ;lsG5 . 

 /]hf k|ltzt / >]0fL lgsfln;s]kl5 dfs{n]h/df s;/L /fVg] egL :ki6 vfsf lbOPsf] 5}g . 
dxTTjk"0f{ csf]{ s'/f s] 5 eg] l;sfO pknlAw lgsfNg] s;/L xf] t eGg] ljifodf clws cGof]ntf 
/x]sf] 5 . l;sfpg] lhDdf kfPsfx¿ g} cGof]ndf /x]sf] cg'ejn] b]vfPsf] 5 . clen]vLs/0fdf 
ul/Psf Joj:yfx¿ klg lg0f{ofTdslt/ g} s]lGb|t 5g\ . ;'wf/fTds d"Nofª\sg tyf pkrf/fTds 
lzIf0flt/ hf]8 lbg'kg]{ s'/fnfO{ clen]vn] klg :ki6 dfu{lgb]{z ug{ ;s]sf] kfOFb}g .

5. Ifdtf ljsf;sf] sdhf]/ cj:yf M ljb\ofnodf gofF s'/f nfu' ug{ lzIfssf] Ifdtf ljsf; 
clgjfo{ k"j{zt{ xf] . lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjogsf nflu ;dod} Ifdtf ljsf;sf 
k|of; x'g g;Sbf o;sf] jf:tljs dd{adf]lhd sfof{Gjogdf n}hfg'sf] ;6\6f ljljw e|d / 
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gsf/fTds ;f]rn] Jofkstf kfof] . ;a}n] o;sf] sfof{Gjogdf hf]8 lbg' t sxfF xf] sxfF pN6} 
ljb\ofyL{ l;sfO pknlAw:t/ lub}{ hfg'sf] bf]if lg/Gt/ d"Nofª\sg k|0ffnLnfO{ yf]kg{ yflnof] . 
kl/jt{g lj/f]wL dfgl;stfnfO{ ;dod} ;Daf]wg ug{ g;Sbf cj/f]wsf] Joj:yfkg emg\ hl6n 
aGb} uof] . Ifdtf ljsf;sf k|of;x¿ ;Lldt eP . ljb\ofnodf cfwfl/t ;xof]u kb\wltn] klg 
oyf]lrt of]ubfg ug{ ;s]g . 

6. lkmTtnf] cg'udg tyf ;'k/Lj]If0f M ljb\ofno ;'k/Lj]If0f tyf cg'udg k|0ffnL r':t, glthfd'vL 
Pjd\ k|efjsf/L x'g g;Sbf Psflt/ lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjogsf nflu lzIfsx¿n] 
;xof]u k|fKt ug{ ;s]gg\ csf{lt/ gLltsf] sfof{Gjog clgjfo{ ¿kdf ug{, u/fpg lgoGq0ffTds 
sfo{x¿ 5fofFdf kg{ uP . o;sf] sfof{GjognfO{ k'/:sf/ / b08;“u cfb\aw ug{ ;lsPg . 
kf7\oj|mdn] lgwf{/0f u/]sf] d"Nofª\sg k|0ffnL nfu' gubf{ klg xfdL 6'n'6'n' x]l/dfq /Xof}+ . 
clgjfo{tf ug{ ;lsPg . pN6} sIff ! sf] klg ;|f]t s]Gb|:t/Lo k/LIff lnP/ l;sfpg]n] g} pNª\3g 
u¥of}+ . To;}n] sfof{Gjog ePg lg/Gt/ d"Nofª\sg k|0ffnL .

       lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjogsf nflu ;'emfj
 lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjog ug{df xfdL Ps b;s hlt l9nf eO;s]sf] cj:yfdf cem} 

klg ljz]if kxn sbdL lng ;lsPg eg] ;'wf/n] ult lng csf]{ b;s s'g{ afWo x'g'kg]{5 . 
lg/Gt/ d"Nofª\sg k|0ffnL g]kfn ;/sf/n] cjnDag u/]sf] Ps dxTTjk"0f{ z}lIfs gLlt xf] . 
o;sf] cj1f xf]Og, k|efjsf/L sfof{Gjog ug'{ ljb\ofno lzIff ;Dab\w ;Dk"0f{ ;/f]sf/jfnfx¿sf] 
bfloTTj xf] . ljutsf sdhf]/Laf6 kf7 l;s]/ efjL lbgdf of]hgfab\w ¿kdf ;'wf/sf k|of;x¿ 
cl3 a9fpg'kg]{ cfhsf] cfjZostf xf] . k|efjsf/L ¿kdf lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjog 
ug{ lgDg ;'emfj k|:t't ug{ rfxG5' .

1. gLltut Pjd\ cjwf/0ffut :ki6tf Nofpg] M cfwf/e"t txdf lg/Gt/ d"Nofª\sg k|0ffnL nfu' 
ug]{ xfd|f] lzIff gLlt xf] . o;sf] dd{ l;sfO ;'wf/sf nflu d"Nofª\sg eGg] g} xf] . ;'wf/fTds, 
lgdf{0ffTds / lgbfgfTds d"Nofª\sgaf6 pkrf/fTds lzIf0fsf] af6f]lt/ cu|;l/t x'g' xf] . 
Go"gtd\\ l;sfO pknlAw ;'lglZrt ug'{ lzIfssf] hjfkmb]lxtfsf] ljifo ePsf]n] lzIf0f l;sfOs} 
j|mddf d"Nofª\sg u/L tTsfn ;'wf/sf pkfox¿sf] cjnDag ug'{ o;sf] d'Vo Wo]o xf] . lg/Gt/ 
d"Nofª\sg cIf/fª\sg kb\wlteGbf km/s s'/f xf] . of] yk l;sfpgsf nflu ljb\ofyL{ klxrfg ug]{ 
sfo{ xf] . of] k|0ffnL sfof{Gjog gubf{ kf7\oj|md sfof{Gjog gx'g] ePsf]n] s;}nfO{ klg sfof{Gjog 
gug{ kfpg] 5'6 5}g eGg] s'/f a'em\gk5{ . a'emfpg'k5{ . cjwf/0ffut / gLltut ¿kdf :ki6 
eP/ k7kkf7g k|lj|mof / ljb\ofyL{ pknlAwdf lg/Gt/ ;'wf/sf nflu o;sf] sfof{Gjog ul/g'k5{ .

2. kl/jt{ggsf nflu ;+of]lht k|of;sf] yfngL ug]{ M s]jn d"Nofª\sgdf dfq ;'wf/ jf kl/jt{g 
ug{ vf]Hbf k|of; Psfª\sL  ePsf]n] lzIf0f l;sfO k|lj|mof d} ;'wf/ u/]/ o;sf] sfof{GjognfO{ 
jf:tljs w/ftndf Nofpg ;lsG5 . o;sf] lgldTt k|To]s sIff / ljifosf] 5'6\6f 5'6\6} 
lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjog ;xhLs/0f lgb]{lzsf agfO{ nfu' ul/g'k5{ . o;n] ubf{ 
lzIfsx¿nfO{ d"Nofª\sg dfkb08sf cfwf/df lzIf0f l;sfO ls|ofsnfk ug{ ;lhnf] x'G5 . pSt 
;xhLs/0f lgb]{lzsfsf] vfsf lgDgfg';f/sf] x'g ;S5 .

3. pko'{St 9f“rfsf] lgb]{lzsf ljsf; u/L k|To]s lzIfssf xftdf lbg ;s]df sIff ls|ofsnfkdf g} 
;'wf/ x'g uO{ lg/Gt/ d"Nofª\sg k|0ffnLsf] k|efjsf/L sfof{Gjog x'G5 . uf]/vf / tgx'F lhNnfsf 
bh{gf}+ ljb\ofnox¿df ;|f]t s]Gb|sf] ;xhLs/0fdf ljb\ofno cfkm}+n] tof/ u/L k|of]udf cfpg 
yfln;s]sf] o; lgb]{lzsf nfesf/L x'g] s'/fdf s'g} ljjfb 5}g .
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4. clen]vLs/0fdf ;'wf/ ug]{ M clen]v k|0ffnLnfO{ Jojl:yt / ;'wf/ s]lGb|t agfpg /]hf 
kmf/fddf kf7sf] cGtdf /]hf nufPkl5 pkrf/fTds lzIf0f ug]{ / ;f]sf] cfwf/df ePsf] 
pknlAwsf] cfwf/df s'g} klg a]nf /]hf yk ug]{ Joj:yf ul/g'k5{ . dfs{n]h/sf] 9f“rf tof/ 
u/L pknAw u/fOg'k5{ . lg/Gt/ d"Nofª\sg / cfjlws k/LIffsf] d"Nofª\sgaf6 k|fKt pknlAw 
k|ltztdf /fvL cGtdf ;'q k|of]u u/L oL @ sf] ef/sf] cfwf/df ;dli6ut glthf lbOg'k5{ . 
l;sfO pknlAw lgsfNg] tl/sf :ki6 kfl/g'k5{ . o;nfO{ ;s];Dd kf7\oj|mdd} teP ;xhLs/0f 
lgb]{lzsfdf /fVg'k5{ .

5. ;"rsdf :ki6tf Nofpg] M d"Nofª\sgsf ;"rsx¿ / ltgLx¿sf] af/]df yk :ki6 kfl/g'k5{ . 
kf7\oj|md, kf7\o k':ts, d"Nofª\sg;DaGwL ;fdu|Lx¿df /flvg] zAbfjnLx¿df Ps¿ktf x'g'k5{ 
h:t} kl/of]hgf sfo{ . lzIfsx¿df ePsf] e|d lgjf/0f ug{ h?/L 5 . Jojxf/ kl/jt{g eGg] 
;"rsnfO{ kl/jt{g u/L l;sfO pknlAw k|flKt eGg] /flvg'k5{ . u[xsfo{ yk ul/g'k5{ . ;"rsut 
/]hf nufpg] geO{ ;dli6ut ¿kdf ;a} ;"rssf] cfwf/df n]vfhf]vf u/L ;dli6df kf7ut /]hf 
nufpg] ug'{k5{ . olb ;"rsut clen]vLs/0f ug]{ xf] eg] -sIff ^ —* df 5_ k|To]s ;"rssf] 
nflu ef/ lgwf{/0f u/L ?la|S; k|of]u ul/g'k5{ .

6. ;Dab\w kIfsf] Ifdtf ljsf; ug]{ M k|wfgfWofksnfO{ cled'vLs/0f u/]/ dfq k'Ub}g . ;DalGwt 
txdf lzIf0f ug]{ ;a} lzIfsx¿nfO{ tflndsf] Joj:yf ul/g'k5{ . ljb\ofnosf ;a} lzIfsx¿nfO{ 
Ps} ;d"xdf /fv]/ tflnd lbg' pko'St x'G5 . tflnd klg d"Nofª\sg;DaGwL dfq geO{ b}lgs kf7 
of]hgf, lzIf0f l;sfO ls|ofsnfk / lg/Gt/ d"Nofª\sg ltg} ljifo ;d]l6Psf] df]8'n l8hfOg u/L 
lbg'k5{ . lg/Gt/ d"Nofª\sg k|0ffnL sfof{Gjogdf ;xhLs/0f ug]{ ;|f]tJolSt, ljb\ofno lg/LIfs, 
k|wfgfWofks ;a}sf] Ifdtf ljsf;sf nflu sfo{j|md ;~rfng ul/g'k5{ .

7. k|efjsf/L cg'udg / ;'k/Lj]If0f ug]{ M cg'udg k|0ffnL lgoldt / r':t agfOg'k5{ . ;|f]t 
JolSt / ljb\ofno lg/LIfs ljb\ofnodf hf“bf  lg/Gt/ d"Nofª\sg;DaGwL ljifodf 5nkmn u/fO{ 
cfjZos ;xhLs/0f ug'{k5{ . sfof{Gjog ul//x]sf ljb\ofno / ToxfFsf lzIfsx¿nfO{ k|f]T;flxt 
ug{ k|rf/ k|;f/df hf]8 lbOg'k5{ . ug]{nfO{ k'/:s[t / gug]{nfO{ bl08t ug{ l9nf ug'{ x'“b}g . 
;'kl/j]If0f kb\wltnfO{ ;xof]ufTds ¿kdf cl3 a9fOg'k5{ . lzIfsx¿df cK7\of/f] k/] ;xof]u 
kfOG5 eGg] ljZjf; lbnfpg'k5{ . 

lgisif{

lg/Gt/ d"Nofª\sg k|0ffnL nfu' ul/Psf] sl/a Ps b;s k'lu;Sbf klg o;sf] k|efjsf/L sfof{Gjog x'g 
g;Sg' nfhdbf]{ s'/f xf] . lzIff If]qsf] c;Ifdtf xf] . xfd|f] tfst pk/sf] uDeL/ k|Zg xf] . gLltut, 
k|lj|mofut Pjd\ dgf]Jofjxfl/s kIfdf ;'wf/ ug{ g;s] ljb\odfg cj:yfdf kl/jt{g cfpg g;Sg] 
ePsfn] lzIff If]qsf ;/f]sf/jfnfx¿n] ;dod} ;f]Rg'kg]{ ePsf] 5 . cjwf/0ff, k|lj|mof, clen]vLs/0f, 
cg'udg, ;'k/Lj]If0f cflbdf ePsf] sdL sdhf]/Lsf sf/0f ck]lIft glthf k|fKt ug{ g;lsPsf] oyfy{nfO{ 
:jLsf/ u/L cjsf lbgdf ;'wf/sf nflu of]hgfab\w pkfox¿ cjnDag ug'{ h?/L 5 . l;sfOsf nflu 
d"Nofª\sg, lgdf{0ffTds d"Nofª\sg, ;'wf/fTds d"Nofª\sg, lgbfgfTds d"Nofª\sgsf] ¿kdf lg/Gt/ 
d"Nofª\sgnfO{ pkof]u u/L pkrf/fTds lzIf0fsf] ;+:sf/ a;fNg], clen]vLs/0f k|lj|mofnfO{ ;/n Pjd\ 
Jojl:yt agfpg], lzIf0f ls|ofsnfk / d"Nofª\sngdf Ps;fy kl/jt{g ug]{, cg'udg / ;'kl/j]If0f 
k|lj|mofnfO{ glthfd"ns agfpg], lzIfs nufot ;Dab\w kIfsf] Ifdtf ljsf; ug]{ h:tf sfo{x¿n] 
lg/Gt/ d"Nofª\sg k|0ffnLnfO{ o;sf] jf:tljs dd{ adf]lhd cl3 a9fpg ;xof]u ub{5 . 
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;'wf/sf nflu ;sf/fTds ;f]r rflxG5 . kl/jt{gsf nflu kl/jt{gsf] Ph]G6 rflxG5 . To;}n] lzIfsx¿n] 
kl/jt{gnfO{ cfTd;ft\ u/L lg/Gt/ d"Nofª\sg k|0ffnL nfu" ug{sf nflu kl/jt{gsf] Ph]G6 aGg ;s] tyf 
;Dab\w cGo ;/f]sf/jfnfx¿n] cfjZos ;xof]u Pjd\ ;dy{g lbg ;s] lg/Gt/ d"Nofª\sg k|0ffnLnfO{ 
;xL af6f]df lx8fpFg cjZo ;lsG5 eGg]df s;}sf] b'O{dt gxf]nf .

;Gbe{ ;fdu|L
kf7\oj|md ljsf; s]Gb| -@)^@_, k|fylds lzIff kf7\oj|md -sIff !—#_ @)^@, eStk'/ .

kf7\oj|md ljsf; s]Gb| -@)^@_, k|fylds lzIff kf7\oj|md -sIff $ / %_ @)^%, eStk'/ .

kf7\oj|md ljsf; s]Gb| -@)^@_, cfwf/e"t lzIff kf7\oj|md -sIff ^—*_ @)^(, eStk'/ .

/fli6«o kf7\oj|md k|f¿k @)^#, lzIff dGqfno, kf7\oj|md ljsf; s]Gb| .

t]/f}+ of]hgf @)&)÷&!—@)&@÷&#, /fli6«o of]hgf cfof]u, sf7df8f}+} M l;+xb/af/ .

ljb\ofno If]q ;'wf/ of]hgf @)^^—&@, sf7df8f}+}, l;+xb/jf/ M lzIff dGqfno .

lg/Gt/ d"Nofª\sg;DaGwL ;|f]t;fdu|L @)^^, ;fgf]l7dL eStk'/ M kf7\oj|md ljsf; s]Gb|  .
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lzIffdf ljTtLo Joj:yfkg

uDeL/axfb'/ xf8f
;x–k|fWofks, cy{zf:q, eStk'/ ax'd'vL SofDk;, eStk'/

n]v;f/

z}lIfs vr{ / /fli6«o ah]6lar k|ToIf ;DaGw /x]sf] x'G5 . ;fdfGotof /fli6«o ah]6 7'nf] ePdf z}lIfs 
vr{ klg a9L 5'6\ofpg] rng x'G5 . z}lIfs vr{ /fli6«o ah]6sf] lglZrt k|ltztdf x'G5 . z}lIfs 
vr{sf] k|ltzt lgwf{/0fsf nflu y'k|} cfwf/x¿ x'G5g\ . o;df /fhg}lts k|ltab\wtf, b]zsf] cfjZostf, 
nufgLsf dfux¿ cflb kb{5g\ . g]kfn ;/sf/n] klg z}lIfs vr{sf] k|ltztdf j[b\lw ub}{ cfPsf] 5 . 
lghL If]qaf6 7'nf] /sd lzIffdf nufgL ePsf] b]lvG5 . z}lIfs vr{sf] cg'kft b]zsf] ah]6df e/ 
kb{5 . b]zsf] ah]6 j[b\lwdf jf cfly{s j[b\lwb/ a9L ePdf z}lIfs vr{ klg a9\b5 . o;n] ubf{ ;/sf/n] 
;fdflhs nfe (social pay– offs) sf cfwf/df ;dfgtf / ;dtfdf cfwfl/t lzIffnfO{ ljsf; ug{ ;S5 . 
o;n] ubf{ z}lIfs gLltsf] sfof{Gjog / k|efjsfl/tf a9fp“5 . b]zsf] ah]6sf] k|d'v cfwf/ GNP/GDP 
xf] . z}lIfs vr{ ug{ GNP/GDP df e/k5{ .  g]kfnsf] cfly{s pGglt, cfly{s j[b\lwb/ w]/} sd 5 . 
g]kfndf ;/sf/L ljb\ofnosf] nufgLsf ;|f]tx¿df s/, bft[/fi6«sf] cg'bfg, clgjfo{ >dbfg, afXo tyf 
cfGtl/s C0f clb kb{5g\ . lgrf]8df s] eGg ;lsG5 eg] ;|f]tdfq a6'n]/ k'Ub}g . Tof] ;|f]tsf] plrt 
af“8kmf“8 ug'{kg]{ x'G5 . plrt af“8kmf“8n] dfq sfo{ k'/f x'“b}g af“l8Psf] /sdaf6 sfo{j|md eof] jf ePg 
/ ePsf] eP pRrtd\ pknlAw eof] jf ePg, nlIft ju{ nfeflGjt eP ePgg\, sfo{j|mdsf] c;/ s] 
s:tf] /Xof] egL lg/Gt/ ¿kdf cg'udg x'g'kb{5 . o;f] ugf{n] ;|f]t Joj:yfkg u/fpg sl7g x'G5 . 
lzIffsf] lj:tf/ ubf{ k|fylds If]q / ;fdflhs GofonfO{ klg ljrf/ k'¥ofpg cfjZos 5 . ;/sf/n] 
lzIffdf nufgL ubf{ dfWolds lzIff;Dd hg ;xeflutf h'6fpg k|of; ug{ cfjZos 5 / z}lIfs 
nufgL;“u ;fdflhs nfe ufl;Psf] x'G5 . lzIffdf nufgL ug'{ eg]sf] dfgj k'“hLdf nufgL ug'{ xf] . 
cy{tGqsf j:t'x¿sf] pTkfbg dfgjLo ;Gt'li6sf nflu ul/G5 . lzIff klg cy{tGqsf] To:tf] j:t' xf] 
h;n] dflg;nfO{ efjL ;Gt'li6 lbG5 To;sf/0f lzIffdf nufgL ul/g' cfjZos 5 .

ljifo k|j]z

lzIff hLjgsf] tof/L klg xf] . dflg;nfO{ hLjgsf] ;d:of ;dfwfg ug{ / hLjgz}nLnfO{ pRr:t/sf] 
hLjgdf kl/0ft ug]{ dfWod klg lzIff g} xf] . dxfg\ clx+;fjfbL ef/tLo /fhg]tf dxfTdf ufGwLn] 
lzIffsf] kl/efiff lbFb} eg]sf 5g\, æ;Rrf lzIff ToxL xf] h;n] aRrfx¿df cfWoflTds af}b\lws / ef}lts 
;'ljwfx¿sf] ljsf; ug{df ;xof]u ub{5 .Æ vgfn / cfrfo{ -@)^#_ df pNn]v eP adf]lhd lzIffsf] 
ljTtzf:q (fi nancing of Education) eGgfn] lzIffdf slt vr{ ug]{ / s;/L vr{ ug]{ < eGg] k|Zgx¿sf] 
pTt/ lbg] zf:q xf] . o;n] lzIffdf ;fdflhs nfe / ;]jfsf cfwf/df slt / s;/L nufgL jf vr{ 
ug]{ eGg] af/]df cWoog ub{5 .

o;sf ljleGg kxnx¿ h:t}M ;fdflhs, ef}lts, af}b\lws, g}lts, cfWoflTds / kf/nf}lss 1fgx¿sf] 
ljsf; ug'{ xf] . o; l:yltdf b]zsfn / kl/l:yltcg';f/ lzIffsf] kl/efiff klg km/s–km/s x'g ;Sb5 .

 cNk|m]8dfz{n – æ/fli6«o nufgLsf] ¿kdf lzIffnfO{ a9L dxTTj lbg'kb{5 .  ;a}eGbf dxTjk"0f{ 
k'FhL g} dfgjdf nufgL ul/g] lzIff xf] . 

 lzIffsf] ljTtzf:q (Financing of Education) eGgfn] lzIffdf slt vr{ ug]{ / s;/L vr{ ug]{ 
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< eGg] k|Zgx¿sf] pTt/ lbg] ah]6sf] slt % lzIffdf vr{ x'g] . s'g If]qdf slt nufgL ubf{ 
bIf hgzlSt pTkfbg x'G5 eGg] kIfdf fi nancing of education n] ljZn]if0f u5{ . lzIffsf] 
k|fyldstf If]q, Anticipated change in society/anticipated clause in Educational programme nfO{ 
o;n] ;Daf]wg u5{ . o;n] z}lIfs gLltsf cfwf/df z}lIfs vr{sf] n]vfhf]vf ub{5 . 

z}lIfs vr{ / /fli6«o ah]6aLr k|ToIf ;DaGw /x]sf] x'G5 . ;fdfGotof /fli6«o ah]6 7'nf] ePdf z}lIfs 
vr{ klg a9L 5'6\ofpg] rng x'G5 . z}lIfs vr{ /fli6«o ah]6sf] lglZrt k|ltztdf x'G5 . z}lIfs 
vr{sf] k|ltzt lgwf{/0fsf nflu y'k|} cfwf/x¿ x'G5g\ . o;df /fhg}lts k|ltab\wtf, b]zsf] cfjZostf, 
nufgLsf dfux¿ cflb kb{5g\ . g]kfn ;/sf/n] klg z}lIfs vr{sf] k|ltztdf j[b\lw ub}{ cfPsf 5g\ .

lzIffdf nufgL

d'n'ssf] z}lIfs ljsf;df k|ToIf tyf ck|ToIf lsl;daf6 /fHo, JolSt / kl/jf/n] nufgL u/]sf] x'G5 . 
k|d'v nufgLstf{sf] ¿kdf /fHo /x]sf] x'G5 eg] lghL nufgLnfO{ klg sd cfSg ldNb}g . ljTtLo 
Joj:yf;DaGwL ljleGg b:tfj]hx¿df ;/sf/n] lzIff If]q cem vf;u/L ljb\ofno lzIffdf pNn]Vo 
dfqfdf nufgL a9fp“b} n}hfg] k|ltab\wtf JoSt u/]sf] b]lvG5 . o; lsl;dsf k|ltab\wtfx¿ ljleGg 
cfof]usf k|ltj]bg tyf sfo{j|mdsf b:tfj]hx¿df pNn]v ePsf 5g\ . o; j|mddf ;g\ !((@ df /fli6«o 
lzIff cfof]usf] k|ltj]bgdf :ki6 ¿kn] /fHon] lzIffdf ;fj{hlgs ah]6sf] !& k|ltzt vr{ ug'{kg]{ 
pNn]v ul/Psf] 5 . kl5 cfP/ cfwf/e"t tyf k|fylds lzIff sfo{j|md bf];|f] -!(((–@))$_ df /fHon] 
lzIff If]qdf /fli6«o ah]6sf] !%% nufgL x'g'kg]{ pNn]v u¥of] . ;g\ @))! sf] ljb\ofno lzIff;DaGwL 
pRr :t/Lo sfo{bnsf] k|ltj]bgn] ;fj{hlgs ah]6sf] !&% ah]6 lzIff If]qdf nufpg' kg]{ ;'emfj k|:t't 
u/L o; If]qdf nufgL a9fpgsf] nflu dfu{ k|z:t u/]sf] b]lvG5 . 

ljb\ofno lzIffsf] k|fylds tx /fHosf] k|fyldstf k|fKt If]q /x]sf] b[i6fGt w]/} gLltut b:tfj]hx¿df 
kfpg ;lsG5 . ljb\ofno lzIffsf] If]qdf xfn;Dd lgMz'Ns lzIff jf z'Ns 36fpg] jf nfut ;fem]bf/L 
jf cGo h'g;'s} lsl;dsf nufgLsf] 9f“rfsf] af/]df h] hlt dfqfdf rrf{ x'g] u/]sf] 5 . ;f] rrf{ ;/sf/L 
nufgLsf] af/]df dfq s]lGb|t x'g] u/]sf] kfOG5 . k|fylds lzIff lgMz'Ns elgP tfklg of] egf{ z'Ns 
kf7\o k':ts, lzIf0f z'Ns Pjd\ k/LIff z'Ns cflbdf dfq ;Lldt /x]sf] 5 . cfÇgf afnaflnsfx¿sf] 
jif{ el/sf] k9fO k'/f ug{ cleefjsx¿n] of]eGbf a9L /sd vr{ cGo zLif{sx¿df ug'{kb{5 . lzIff P]g 
@)@* -;ftf}F;+zf]wg;lxt_ sf] bkmf !# -s_ df ljb\ofno sf]if /xg] / pSt sf]ifdf -s_ g]kfn ;/sf/af6 
k|fKt cg'bfg -v_ lhNnf lzIff sf]ifaf6 k|fKt cg'bfg -u_ ufpF ljsf; ;ldlt jf gu/kflnsfaf6 k|fKt 
cg'bfg -3_ z'Nsaf6 cfpg] /sd -ª_ rGbf jf bfg bftJoaf6 k|fKt /sd / -r_ cGo ;|f]taf6 k|fKt 
/sd hDdf x'g] Joj:yf /x]sf] 5 . ;fd'bflos ljb\ofnox¿df ;/sf/L cg'bfgsf ;fy} ljleGg ;|f]taf6 
cg'bfg uPsf] cj:yf /x]sf] 5 . ljb\ofnodf k|fKt cg'bfgsf] juL{s/0f ubf{ lgM;t{ cg'bfg /sd h'g 
zLif{sdf h'g sfo{sf nflu egL dflyNnf] lgsfoaf6 tf]lsP/ uPsf] x'G5 . ;f]xL k|of]hg cyf{t\ ;f]xL 
sfo{sf nflu vr{ ug'{kg]{ x'G5 . csf]{ bf];|f] Psd'i6 cg'bfg xf] . o:tf] cg'bfg vf; u/]/ ljb\ofnodf 
Psd'i6 ¿kdf k|bfg ul/g], vr{sf zLif{s ls6fg gul/Psf] t/ vr{ ubf{ ljb\odfg cfly{s P]g tyf 
lgodfjnLsf] kl/lwleq /xL vr{ ug'{kg]{ cg'bfgnfO{ Psd'i6 cg'bfg elgG5 . 

lzIff If]qsf] cfly{s Joj:yfkg 

lzIff If]qsf] cfly{s Joj:yfkg eGgfn] lgwf{l/t z}lIfs pb\b]Zox¿sf] k|flKtsf lglDt cfjZos cfly{s 
;|f]t h'6fpg] tyf k|efjsf/L 9ª\un] kl/rfng ug'{ eGg] a'lemG5 . o;cGtu{t lzIff If]qsf] ljleGg 
tx / sfo{j|mdx¿sf] lglDt d"ntM ;/sf/n] ug]{ vr{ k|d'v ¿kdf cfp“5g\ . ;fy} kl/jf/, lghL If]q, 
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u}/;/sf/L ;ª\u7gx¿, pb\of]u jfl0fHo tyf Jofj;flos ;ª\u7gx¿ / ;fd'bflos ;+3 ;+:yfx¿ tyf 
lghL JolStx¿n] ug]{ vr{nfO{ klg cfly{s Joj:yfkgleq ;dfj]z ug'{kg]{  x'G5 . 

;Lldt of]hgf ah]6 

;Lldt of]hgf ah]6df ljleGg ah]6sf ljz]iftfx¿ ;d]l6Psf x'G5g\ . o;n] ljutsf ah]6;“u klg 
;/f]sf/ /fVb5 / ;|f]tsf] af“8kmf“8sf nflu lglZrt ;dofjlwsf] of]hgf klg agfp“5 . hf]G; / df]km]{6 
(Johns and Morphet) (1975) cg';f/ z}Ifl0fs of]hgf, vr{sf] of]hgf / ljTtLo of]hgfnfO{ ldnfP/ ah]6 
agfOPsf] x'G5 . z}Ifl0fs of]hgfsf] lgdf{0f eO;s]kl5 Tof] of]hgfnfO{ nfutdf kl/jt{g ul/G5 . o;/L 
nfut / sfo{j|mdnfO{ Ps cfk;df ldnfPkl5 Pp6f k"0f{of]hgfsf] lgdf{0f x'G5 . ljb\ofnosf nflu k|fKt 
x'g] cfDbfgLsf cfwf/df ljb\ofno k|d'v jf k|wfgfWofksn] vr{sf] af“8kmf“8 ub{5g\ . ljz]ifu/L cfp“bf] 
jif{sf nflu ah]6sf] th'{df ul/g] ePsf] x“'bf of] cg'dflgt ¿kdf x'G5 . 

ah]6n] sfg'gL dfGotf kfpg ;DalGwt If]qaf6 :jLs[lt lng'k5{ . of] sfo{ cfly{s jif{ ;'? x'g'eGbf cufj} 
x'g'kb{5 . o;sf nflu Pp6f ah]6 ;do ;"rLsf] Joj:yf ug'{kb{5 . of] ;do ;"rLdf ah]6sf nflu 
cfjZos kg]{ ;"rgf ;ª\sng ug]{ sfd, k|:tfljt ah]6sf] tof/L ug]{ sfd, ah]6dfly 5nkmn ug]{ sfd 
/ ah]6nfO{ clGtd ¿k lbg] sfdsf] ;do tf]lsPsf] x'G5 . k|foh;f] k|hftflGqs d'n'sdf Joj:yflksf 
/ sfo{kflnsfn] ;+o'St ¿kdf ah]6 tyf sfo{j|md lgdf{0f, sfof{Gjog / cg'udg tyf d"Nofª\sg ug]{ 
ub{5g\ . xfd|f] b]zdf klg s]Gb|Lo txdf ;/sf/n] / :yfgLo txdf :yfgLo lgsfox¿n] x/]s cfly{s 
jif{sf nflu ah]6 tyf sfo{j|md agfp“b5g\ . o;/L agfOPsf] cg'dflgt cfo Joosf] ljj/0fnfO{ k|:tfljt 
ah]6 elgG5 . of] k|:tfljt ah]6 ;DalGwt lgsfodf k|:t't ug]{ rng 5 . g]kfndf lzIff ah]6sf] tof/L 
/ To;sf] :jLs[lt ;DaGwL ;fdfGo 5nkmn tnsf] cg'R5]bdf ul/Psf] 5 . 

sfo{j|md tyf ah]6 th'{dfsf cfwf/x¿ 

lzIffnfO{ ul/aL lgjf/0fdf k|ToIf ;xof]u k'¥ofpg] ;fwgsf ¿kdf lnOPsf] 5 . ;Lldt ;|f]taf6 c;Lldt 
cfjZostfx¿nfO{ kl/k"lt{ ug{ ;|f]tsf] ;d'lrt af“8kmf“8 u/L clwstd\ nfe lng z}lIfs sfo{j|mdnfO{ 
/fli6«o cfjZostfsf cfwf/df k|fyldsLs/0f (prioritization) ul/G5 . vf;u/L ljb\ofno lzIffsf 
ljTtLo Joj:yfkg;“u ;DaGw /fVg]nfO{ lgDg cfwf/dfGg] b:tfj]hx¿ b]xfo adf]lhd /x]sf 5g\ M 

!=  :yfgLo :jfoTt zf;g P]g @)%% 
@=  lzIff P]g @)@* -;ftf}+ ;+zf]wg_ 
#=  lzIff lgodfjnL @)%( -t];|f] ;+zf]wg_ 
$=  k|To]s cfly{s jif{df lzIff ljefuaf6 k|sfzgdf NofOPsf] sfo{j|md sfof{Gjog k'l:tsf 
%=  cfly{s sfo{ljlw P]g @)%% 
^=  cfly{s sfo{ljlw lgodfjnL @)^$ 
&=  lzIff;“u ;DalGwt ljleGg cfjlws of]hgfx¿ 
*=  ljb\ofnosf] ;fd'bflos Joj:yfkg ;DaGwL lgb]{lzsf 
(=  k|lt ljb\ofyL{ PsfO nfut cg'bfg lgb]{lzsf 
!)=  lzIff dGqfnoaf6 hf/L ePsf sfo{j|md sfof{Gjog;DaGwL ljleGg lgb]{lzsf, kl/kq tyf 

lgb]{zgx¿ 
!!=  ;fdflhs n]vfk/LIf0f lgb]{lzsf, @)^% 
!@=  ljb\ofno n]vfk/LIf0f lgb]{lzsf, @)^% 
!#=  ;fj{hlgs vl/b P]g, @)^# / ;fj{hlgs vl/b lgodfjnL, @)^$ 
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sfo{j|md tyf ah]6 th'{df ljlw 

ljs]Gb|Ls/0fsf] cjwf/0ff cg'¿k z}lIfs of]hgf lgdf{0f / Joj:yfkgsf] pTt/bfloTj :yfgLo lgsfo Pjd\ 
;d'bfodfkm{t\ ;Dkfbg u/fpg] pb\b]Zon] ljb\ofno txdf ljb\ofno ;'wf/ of]hgf (school improvement 
plan–SIP), ufpF tyf gu/ txdf ufpF tyf gu/ lzIff of]hgf (village municipality education plan– 
V/MEP) / lhNnf:t/df lhNnf lzIff of]hgf (district education plan –DEP) h:tf :yfgLo txdf lgld{t 
of]hgf (bottom up planning) sf] cjwf/0ffcg';f/ sfo{j|md th'{df ul/G5 . o;s} cfwf/df x/]s 
lhNnfn] jflif{s ¿kdf jflif{s /0fgLlts sfof{Gjog of]hgf (annual strategic implementation plan–
ASIP) agfp“b5g / ;f]sf] cfwf/df bft[ ;d'bfo;“u 5nkmn u/L lzIff ljefun] Pp6f jflif{s /0fgLlts 
sfof{Gjog of]hgf lgdf{0f ub{5 . o;} of]hgf cg'¿k ljefun] lhNnfut ¿kdf sfo{j|md tyf ah]6 
th'{df u/L :jLs[ltsf nflu lzIff tyf v]ns'b dGqfnodf k|:tfj k7fp“b5 . ;f] k|:tfjdf dGqfnon] 
;Dab\w lgsfo Pjd\ kbflwsf/Lx¿;“u 5nkmn u/L -;+zf]wg ug'{kg]{ eP ;+zf]wg jf x]/km]/;d]t u/L_ 
tf]lsPsf] 9f“rfdf :jLs[ltsf nflu /fli6«o of]hgf cfof]u / cy{ dGqfnodf k|:tfj u/L k7fp“b5 . o;/L 
k|:tfj k7fp“bf dWosfnLg vr{ ;+/rgf (MTEF) sf cfwf/df /fli6«o of]hgf cfof]u / cy{ dGqfnoaf6 
k|fKt rfn' (recurrent) / k'FhLut (capital) vr{sf nflu 5'6\ofOPsf] ah]6sf] kl/lw, dfu{ bz{g, ;/sf/L 
k|fyldstf / ;Ldfleq /xL sfo{j|md tyf ah]6 th'{df ul/G5 . 

;|f]t Joj:yfkgsf] sfo{of]hgf / o;sf]  sfof{Gjog 

s'g} klg z}Ifl0fs of]hgfn] ljb\ofnosf pb\b]Zox¿ xfl;n ug{ ;|f]tsf] af“8kmf“8 / vr{sf] tf/tDo 
ldnfPsf] x'G5 . cy{zf:qsf] efiffdf klg pkef]Stfn] s'g} j:t' pkef]u ug{sf nflu vr{ u5{ . ;f] vr{ 
u/]jfkt p;n] To;af6 ;Gt'li6 k|fKt ub{5 . ;f]xL j:t'sf] pkef]uaf6 k|fKt x'g] ;Gt'li6 g} pkef]Stfsf] 
pb\b]Zo xf] . To;sf/0f pkef]Stf ;Gt'i6 geP;Dd pb\b]Zo k'/f ePsf] dfGg ;ls“b}g . To:t} ljb\ofnosf] 
;|f]t Joj:yfkgsf] of]hgf lgdf{0f dfq ;a}yf]s xf]Og . of]hgfn] d"t{¿k lng o;sf] plrt sfo{j|md / 
To;sf] k|efjsf/L sfof{Gjog ul/g'kb{5 . of]hgf sfof{Gjogdf k|zf;lgs k|lj|mofx¿ x'G5g\ . h;/L 
of]hgfn] ah]6;“u} lnP/ cfp“b5, To;}u/L of]hgf sfof{Gjog k|lj|mof;“u} of]hgf k|zf;g (planning 
administration) klg cfp“b5 . o; cy{df of]hgf k|zf;g pb\b]Zodf k'Ug] ;fwgx¿dWo] Ps xf] . 

k|To]s sfo{j|mdsf nflu 5'§f5'§} sfo{of]hgf agfpg'kb{5 . sfo{of]hgfn] sxfF hfg], s;/L hfg], slxn] 
hfg] / s] kfpg] h:tf s'/fnfO{ ;d]6]sf] x'G5 . o;sf ;fy} s'g j:t' tyf ;]jf s'g ;dodf cfjZos 
x'G5, s;/L pknAw x'g;S5 / ljsNkx¿ s] s] x'g ;S5g\ eGg] ;d:ofsf] ;dfwfg klg sfo{of]hgfleq 
;d]l6Psf] x'G5 . lgrf]8df sfo{of]hgf nlIft pb\b]Zo;Dd k'Ug] af6f] xf] . ah]6 ;+zf]wg (budget 
amendment) : Ps cfly{s jif{sf nflu tof/ ul/Psf] cg'dflgt vfsfnfO{ jflif{s ah]6 elgG5 . ah]6 
cfjlws jf nfdf] cjlwsf] nflu klg x'g ;S5 . slxn] sxLF cg'dflgt cfDbfgL jf vr{ a9\g jf 36\g 
;S5 . cem s'g} Ps zLif{ssf] /sd csf]{df /sdfGt/ ug'{kg]{ klg x'g ;S5 . slxn] ljb\ofnodf 
k|fs[lts ljklTt (natural disaster) sf] sf/0fn] sltko sfo{j|mdsf ah]6 s6f}tL  ug'{k5{ . o;/L s6f}tL 
u/]/ lgsflnPsf] ah]6n] To:tf] ljklTtsf] ;fdgf ug'{kg]{ cj:yf;d]t l;h{gf x'G5 . oL / o:t} ljljw 
sf/0fx¿n] ubf{ clwsf/ k|fKt clwsf/Ln] ah]6 ;+zf]wg ug'{kg]{ cfjZostf x'G5 . 

;|f]t Joj:yfkg / of]hgfsf] d"Nofª\sg (appraisal) 
;|f]t Joj:yfkg of]hgf / ah]6 Joj:yf nlIft pknlAw xfl;n ug{ kof{Kt 5 ls 5}g egL d"Nofª\sg ug]{ 
lhDdf ljb\ofno k|d'vsf] xf] lsgls k|:tfljt sfo{j|md / ah]6lar tfnd]n 5}g eg] hlt;'s} /fd|f] of]hgf 
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eP klg kl/0ffdd'vL gx'g ;S5 . lgrf]8df s] eGg ;lsG5 eg] ;|f]tdfq a6'n]/ k'Ub}g . Tof] ;|f]tsf] plrt 
af“8kmf“8 ug'{kg]{ x'G5 . plrt af“8kmf“8n] dfq sfo{ k'/f x'“b}g af“l8Psf] /sdaf6 sfo{j|md eof] jf ePg 
/ ePsf] eP pRrtd\ pknlAw eof] jf ePg, nlIft ju{ nfeflGjt eP ePgg\, sfo{j|mdsf] c;/ s] s:tf] 
/Xof] egL lg/Gt/ ¿kdf cg'udg x'g'kb{5 . o;f] ugf{n] ;|f]t Joj:yfkg of]hgfsf] sfof{Gjog k|efjsf/L 
eO{ nlIft pb\b]Zodf k'Ug ;lsG5 .                      

lzIff vr{sf] ;fem]bf/L 

lzIff vr{sf] ;fem]bf/L (cost sharing in education) eGgfn] nfut k|ltkmnsf] cfwf/df lzIffsf pkef]Stfx¿ 
-h:t}M ljb\ofyL{, 3/kl/jf/, Joj;flos ;+:yf, ;d'bfo / ;/sf/_ sf] cfk;L ;fem]bf/Laf6 z}lIfs vr{ 
h'6fpg' eGg] a'lemG5 . ;fem]bf/L gub g} x'g'kb{5 eGg] 5}g . h:t}M j:t'ut ;xof]u, >d ;xof]u, 
k|fljlws ;xof]u, lg0f{o k|lj|mofdf ;xeflutf cflb h'g;'s} ¿kdf klg ;fem]bf/L ug{ ;lsG5 . lzIffdf 
;fe]bf/L÷a/fa/L sf]if (matching fund) sf] cjwf/0ff w]/}h;f] d'n'sdf kfOG5 . pbfx/0fsf nflu a]lnh 
/ n];]yf]df ;/sf/;“u ;fem]bf/L (government partnership) u/L lzIff sf]if h'6fOG5 . o:t} k|lj|mofadf]lhd 
g]kfndf klg lzIff ljefun] cfwf/e"t tyf k|fylds lzIff sfo{j|md bf];|f] sfof{Gjog ubf{ ufpF ljsf; 
;ldlt;“u ;fem]bf/Lsf] ¿kdf @)÷@) xhf/sf] ;fem]bf/L÷a/fa/L sf]if (matching fund) sf] cjwf/0ff 
NofPsf] lyof] . o; sf]ifsf] /sdaf6 ufpF ljsf; ;ldltsf] If]qleq k|fylds lzIffdf ljz]if u/L kx'“r 
;'lglZrt ug]{ sfo{j|mdx¿ ;~rfng ePsf lyP . 

of] o'u pkef]Stfd'vL (consumerism) o'u xf] . t;y{ pkef]Stfn] pkef]u u/]kl5 d"No r'sfpg'kg]{ (user to 
pay) x'G5 . To;sf/0f lzIffsf k|fylds ;/f]sf/jfnf (primary stakeholder) g} ;j{k|yd lzIffsf] vr{df 
;xefuL x'g'kb{5 . o;nfO{ lzIffsf] cy{zf:qLo efiffdf pkef]Stf nufgL kl/b[io (consumer's funding 
perspective) elgG5 . To;}u/L Jofj;flos ;dfh (professional society) n] h'g;'s} JolStn] cfh{g u/]sf] 
z}lIfs 1fgaf6 nfe p7fpFb5 . t;y{ Joj;flos ;dfh klg lzIff vr{sf] ;fem]bf/ x'g'kb{5 . o;nfO{ 
lzIffsf] cy{zf:qLo efiffdf ;fdflhs nufgL kl/b[Oo (social good funding perspective) elgG5 . o;sf 
;fy} /fHon] s'g} lglZrt ju{ jf efudf a:g] ju{sf] jf ;du| /fi6«sf] nflu lzIffdf nufgL u/]sf] x'G5 . 
o;nfO{ lzIffsf] cy{zf:qLo efiffdf /fHosf] nufgL kl/b[Zo (state funding perspective) elgG5 . (Khanal, 
2003) . of] nufgL ;sf/fTds lje]bsf nflu klg x'g ;S5 . of] k|ljlw lzIffdf ;dfg kx'“r k'¥ofpg 
k|of]udf NofOG5 . o;} j|mddf pRrlzIffsf] k|rf/–k|;f/df ;/sf/sf] ;+nUgtf, cfly{s sfo{s'zntf 
/ ;fdflhs ;dtfsf cfwf/df o'lSt;ª\ut dflgP tfklg pRrlzIffsf] cWoogaf6 ljb\ofyL{n] k|fKt 
ug]{ lghL k|ltkmn ;dfhn] kfpg] ;fdflhs k|ltkmneGbf a9L x'G5 . o; cy{df pRrlzIffsf] nfutdf 
tL ljb\ofyL{x¿sf] of]ubfg a9L x'g'kb{5 eGg] wf/0ff vr{ ;fe]mbf/Lsf] csf]{ gd'gf xf] (pradahn, 1981) .

lzIffsf] ljsf;df cfly{s ;|f]t h'6fpg];DaGwL ;/sf/L gLlt lgodx¿ 

cfly{s P]gsf] bkmf ( adf]lhd lghL If]qaf6 ;~rflnt lzIf0f ;+:yfx¿n] lng] z'Nsdf @)^% ;fn 
cflZjg dlxgfb]lv kf“r  k|ltztsf lzIff ;]jf s/ nufOg] / c;"n pk/ ul/g] Joj:yf ePsf]n] cfly{s 
P]g, @)^% sf] bkmf (-%_ n] lbPsf] clwsf/ k|of]u u/L lzIff ;]jf s/sf] k|zf;g ug{ cfGtl/s /fh:j 
ljefun] of] lgb]{lzsf hf/L u/]sf] 5 . 

!= k|To]s lzIf0f ;+:yfn] s/ c;"n ug]{ k|of]hgsf nflu cfGtl/s /fh:j sfof{noaf6 :yfoL n]vf 
gDa/ lng' kg]{5 . :yfoL n]vf gDa/ glnPsfn] ;DalGwt cfGtl/s /fh:j sfof{nodf lgj]bg 
lbg'kg]{5 . 

@= pkbkmf -#=!_ adf]lhd /Ltk"j{s lgj]bg k|fKt ePkl5 cfGtl/s /fh:j sfof{non] :yfoL n]vf 
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gDa/ k|df0fkq lbg]5 . sfof{noaf6 k|fKt :yfoL n]vf gDa/ k|df0fkq sf/f]jf/ :yndf ;a}n] 
b]Vg ;Sg] 7fp“df /fVg'kg]{5 . 

#= klxnf zfvf sfod ePsf lzIf0f ;+:yfx¿n] zfvfsf] ljj/0f pkbkmf #=! adf]lhdsf] lgj]bgdf v'nfpg' 
kg]{5 . :yfoL n]vf gDa/ k|fKt ul/;s]kl5 gofFzfvf vf]n]df zfvf vf]n]sf] !% lbgleqdf 
sfof{ndof hfgsf/L u/fpg'kg]{5 . sfof{non] zfvfsf] ljj/0f k|df0fkqdf v'nfpg'kg]{5 . ;f] 
k|df0fkqsf] k|dfl0ft k|ltlnlk zfvf sfod /x]sf] sf/f]jf/ :yndf ;a}n] b]Vg] 7fp“df /fVg'kg]{5 . 

$= lzIff ;]jf s/ c;"nL tyf bflvnf;DaGwL Joj:yf M 
 lahs hf/L ug]{;DaGwL Joj:yf M 
 k|To]s lzIf0f ;+:yfn] z'Ns cz'n ubf{ clgjfo{ ¿kdf l;nl;n]jf/ gDa/;lxtsf] cg';"rL–! 

cg';f/sf] 9f“rfdf lahs hf/L u/L s/ c;'n pk/ ug'{kg]{5 . 
 k|To]s cfly{s jif{df lahssf] l;nl;n]jf/ gDa/ ! af6 k|f/De ug'{kg]{5 . 
 hf/L lahs sDtLdf ltg k|lt tof/ ug'{kg]{ 5 . klxnf] k|lt ljb\ofyL{nfO{, bf];|f]] k|lt cfGtl/s 

/fh:j sfof{nosf] k|of]hgsf nflu / cGo k|lt :jk|of]hgsf nflu lzIf0f ;+:yfn] k|of]u ug'{kg]{5 . 
cfGtl/s /fh:j sfof{nosf] nflu /flvg] bf];|f]]k|lt sfof{noaf6 dfu ePsf] avt pknAw u/fpg] 
u/L lahs hf/L ePsf] cfly{s jif{sf] rf/ jif{;Dd lzIff ;]jf s/ c;"n ug'{kg]{ bfloTj ePsf] 
;DalGwt lzIf0f ;+:yfn] ;'/lIft /fVg'kg]{5 . 

 lahs hf/L ubf{ s/ 5'6sf] z'Ns;d]t pNn]v u/L lahs hf/L ug'{kg]{5 . 
%= sDKo'6/sf] k|of]u u/L lahs hf/L ug{ rfx] lzIf0f ;+:yfn] cfGtl/s /fh:j sfof{nosf] 

k"j{:jLs[lt lng'kg]{5 . :jLs[lt lng rfxg] lzIf0f ;+:yfn] b]xfosf] ljj/0f;lxt cfGtl/s /fh:j 
sfof{nodf lgj]bg lbg'kg]{5 . 

  ;km\6jo]/ vl/b laqmL ;Demf}tfsf] kmf]6f]skL . 
  ;km\6jo]/ vl/b u/]sf] lahssf] kmf]6f]skL . 
  ;km\6j]o/sf] ljj/0f . 
^= sDKo'6/sf] k|of]u u/L lahs hf/L ug{ rfxg] lzIf0f ;+:yfn] ;f]sf] :jLs[ltsf nflu pkbkmf 

$=!=$ cg';f/ lgj]bg lbPdf sfof{non] lgDg s'/fx¿ eP gePsf] x]/L lgj]bg lbPsf] ;ft lbgdf 
:jLs[lt lbg] glbg] lg0f{o ug'{kg]{5 . :jLs[lt lbg gldNg] ePdf ;f]sf] sf/0f v]fnL s/bftfnfO{ 
hfgsf/L lbg'kg]{5 . 

  sDKo'6/ lahs hf/L u/] klg To;sf] Psk|lt lk|G6 u/L kmfondf /fVg] Joj:yf ldnfPsf] 
x'g'kg]{5 . 

  cg';"rL–! df tf]lsPsf] lahssf] 9f“rf cg';f/sf ;a} ljj/0fx¿ sDKo'6/ lahsdf /xg'kg]{5 . 
  lahs g+= kl/jt{g g'xg] u/L ;km\6j]o/ tof/ u/]sf] x'g'kg]{5 . 
  Psk6s hf/L ePsf] lahsdf k'gM ;+zf]wg ug]{ Joj:yf x'g'x'“b}g . olb ;+zf]wg ug]{ ePdf 

debit/credit note af6 ;+zf]wg ug]{ Joj:yf ldnfPsf] x'g'kg]{5 . 
&= cfly{s P]g, @)^% sf] bkmf (-!_ cg';f/ lzIff ;]jf s/sf] b/ kf“r  k|ltztsf] Psn b/ x'g]5 .

lzIffdf ljTtLo Joj:yfkg;DaGwL ;d:ofx¿  
 lzIff;DaGwL gLlt, sfo{j|md tyf P]g, lgodx¿ k|efjsf/L ¿kdf nfu' gx'g', b]zsf] 

cfjZostfcg'¿k ;d;fdlos lzIff gLltsf] cefj x'g', lgMz'Ns k|fylds lzIff lbg] g]kfn 
;/sf/sf] gLlt eP tfklg lgMz'Ns x'g g;Sg', cleefjsx¿ cfÇgf afn aflnsfsf] lzIff;DaGwL 
clwsf/af/] cglj1 x'g', sltko ;/sf/L :s'ndf k7gkf7gdf nfk/jfxL / clgoldttf x'g' . 

 k|fljlws lzIffsf] cj;/df sdL x'g', ef}lts k"jf{wf/ tyf ;|f]t ;fwgsf] sdL x'g', k|fylds tx;Dd 
dft[efiffdf lzIff k|bfg ug{ ;|f]t, ;fwgsf] sdL x'g', 5f]/Lx¿nfO{ lbOg] lzIffn] sd k|fyldstf 
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kfpg', cflbjf;L hghflt, ul/a tyf c;xfo ;d"xx¿ lzIffsf] cj;/af6 ljd'v /xg' . 
 lzIff, snf, ;+:s[lt cflbsf] dxTTjaf/] r]tgfsf] sdL x'g', ;+:yfut ljb\ofno / ;/sf/L 

ljb\ofnodf k7gkf7gsf] u'0f:t/df 7'nf] cGt/ /xg', lzIff Jofkf/d'vL x'g', lzIff /f]huf/ tyf 
pTkfbgd"ns x'g g;Sg', ckfª\usf nflu ljz]if lzIffsf] cj;/ kof{Kt gx'g', lzIff ;j{;'ne 
aGg g;Sg', n}+lus lx;fan] lzIfs 5gf]6 k|lj|mof, lgikIf x'g g;Sg' . 

 ljifout lzIfsx¿sf] sdL /xg', Go"gtd\\ ef}lts k"jf{wf/ / u'0f:t/ ljgf g} ljb\ofno ;~rfng 
ug{ cg'dltkq lbg] gjLs/0f ug]{ k/Dk/f /xg', lzIff;DaGwL sfo{j|mdx¿sf] sfof{Gjog tyf 
cg'udg Ifdtfdf sdL /xg', ;a} :yfgLo lgsfo tyf ;d'bfox¿nfO{ lzIff;DaGwL Joj:yfkg, 
;~rfng, cg'udgsf] lhDdf glbO{g', u'0f:t/Lo lzIff k|bfgsf] nflu k|f]T;fxgdf sdL /xg' . 

 ul/a c;xfo blnt / b'u{d If]qx¿df a:g]x¿nfO{ nlIft u/L lzIff sfo{j|mdn] k|fyfldstf kfpg 
g;Sg', Jofj;flos l;kd"ns lzIff pknJw gx'g', hg;d"xdf dfgj clwsf/;DaGwL 1fgdf 
sdL /xg', ;/sf/n] lzIff If]q / ljz]ifu/L k|fylds / Jofj;flos lzIffsf nflu k|of{Kt ah]6sf] 
Joj:yf ug{ g;Sg', ljb]zL ;+:sf/n] zx/L If]qdf a9L c;/ kfg'{ . 

 df}lns ;+:s[lt tyf hghflt ;d'bfosf af/] uxg cWoog gul/g' / clen]v g/flvg', ;'ljwfo'St 
:yfgsf] k/Dk/fut ;+:s[lt, wd{ tyf P]ltxfl;s :ynx¿sf] plrt ;+/If0f tyf ljsf; ug{ 
cfly{s ;|f]tsf] cefj /xg', dxTTjk"0f{ wfld{s, P]ltxfl;s tyf ;+f:s[lts dxTTjsf snf rf]/L 
x'g', t:s/L Pjd\ cGt/f{li6«o :t/df ljqmL x'g', k/Dk/fut Pjd\ df}lns lzNksnf, k|ljlw / 
;+:s[lt nf]k x“'b} hfg', ;flxTosf/, snfsf/, ;+uLtsf/, cflbsf af}b\lws ;Dkltsf clwsf/ 
;+/If0f ug]{ alnof] sfg'gL ;+/rgfsf] cefj /xg' . 

;d:ofsf] ;dfwfg ;dfj]z 

lzIffdf ljTtLo Joj:yfkg u'0f:t/Lo lzIffsf nflu d'Vo cfwf/ xf] . ljTtLo Joj:yfkg ug]{ sfd 
;/sf/sf] dfq xf]Og . lghL If]q, /fli6«o tyf cGt/fli6«o ;/sf/L ;ª\3 ;:yf tyf tt\ lghL lgsfox¿sf 
;fy} hgtfx¿sf] klg plTts} dxTTjk"0f{ e"ldsf ;x]sf] x'G5 . g]kfnsf] ;du| lzIff If]qx¿ M k|f/lDes 
afn ljsf;b]lv ljZj ljb\ofno;Dd / cgf}krfl/s lzIffb]lv ;dflxt x'b}+ ljz]if lzIff;Dddf ;a} 
If]qaf6 ;xof]u h'6fP/ g]kfnsf] ;du| lzIff If]qdf dfqfTds, u'0ffTds, kx'“rof]Uo, ;dfgtf / ;dtfsf 
cfwf/df ;xof]u k'¥ofpg ;lsG5 . 

;xfos u|Gyx?
vgfn, d's'Gbdl0f, cfrfo{, 8f=;';g -lj=;+=@)^#_= g]kfnsf] ljTtLo cy{zf:q (Financing of Education), 

bf];|f] ;+:s/0f, sf7df8f}+ M dsfn' k|sfzg u[x . 
vgfn, s[i0f, ;'j]bL, emns, tfdfª, d'St l;+x -lj=;+= @)^%_, /fHo k'gM;+/rgf, /fhgLlts, cfly{s 

/ ;f+:s[lts b[li6sf]0f .
xf8f, uDeL/axfb'/ -lj=;+= @)%*_, g]kfndf u'0f:t/Lo lzIffsf] dxTTj tyf cfjZostf, sf7df8f}+ M 

Bulletin No-3, University', student's Union .
g]kfn ;/sf/ -lj=;+=@)&)_, jt{dfg lqjifL{o  of]hgf -@)&) ÷@)&! —@)&@÷ @)&#_, sf7df8f}+ 

M /fli6+o of]hgf cfof]u .
g]kfn ;/sf/ cy{dGqfno -lj=;+= @)&!_, cfly{s ;j]{If0f, @)&) ÷@)&! M sf7df8f+} .
g]kfn ;/sf/ cy{dGqfno -lj=;+= @)&!_, cfly{s jif{ @)&! @)&@ sf] jflif{s ah]6 M sf7df8f+} . 
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 b}lgs l;sfOsf] k/LIf0f M ;xefuLsf] cEof; / 
nugzLntf a9fpg] pkfo

– vu/fh a/fn, sfo{sf/L lgb]{zs,
z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL, eStk'/

n]v;f/

d"Nofª\sgsf ljljw tl/sfx¿dWo] k/LIff Ps dxTTjk"0f{ ;fwg xf] . k/LIf0f cf}krfl/s jf 
cgf}krfl/s b'j} tl/sfaf6 ug{ ;lsG5 . xfnsf lbgx¿df k/LIf0fnfO{ l;sfOsf nflu pkof]u ug]{ 
rng a9\b} uPsf] 5 . lzIfsn] x/]s lbg lzIf0f u/]sf] ljifodf ljb\ofyL{x¿n] l;sfO pknlAw xfl;n 
u/] gu/]sf] yfxf kfpg ul/g] d"Nofª\sgnfO{ b}lgs l;sfOsf] d"Nofª\sg elgG5 . b}lgs l;sfOsf] 
d"Nofª\sgn] lg/Gt/ d"Nofª\sgdf ;d]t ;xof]u k'¥ofpF5 . b}lgs l;sfO k/LIf0fn] tTsfn} l;sfOsf] 
k/LIf0f ul/g] ePsfn] ljb\ofyL{x¿df l;sfOsf] jf kf7sf] k'g/fjnf]sg ug{ ;xof]u k'¥ofpF5 . o:tf] 
sfo{n] ljb\ofyL{x¿sf] ;xeflutfdf j[b\lw ug'{sf cltl/St l;sfO Psfu|tf;d]t a9fpF5 . b}lgs l;sfO 
k/LIf0fsf lj|mofsnfkdf ljb\ofyL{x¿;d]tsf] ;xeflutfn] pgLx¿df ;sf/fTds efjgf ljsf; ug{ 
;d]t ;xof]u k'¥ofpF5 .

d'Vo zAbfjnL  

b}lgs l;sfO (Daily Learning), k/LIf0f (Examination), d"Nofª\sg (Evaluation)

ljifo k|j]z

l;sfOsf nflu d"Nofª\sg ug'{ cfjZos 5 . d"Nofª\sgsf nflu k/LIf0f cfjZos x'G5 . cf}krfl/s 
k/LIf0fn] dfq d"Nofª\sgnfO{ k|efjsf/L agfp“b}g . k/LIf0fsf cgf}krfl/s tl/sfn] d"Nofª\sgnfO{ 
k|efjsf/L agfp“5 / o;n] l;sfOnfO{ b/f] agfp“5 . ljb\ofno txsf k|f/lDes jif{x¿df lg/Gt/ 
d"Nofª\sg k|0ffnLnfO{ sfof{Gjog ul/Psf] 5 . t/ lg/Gt/ d"Nofª\sg k|0ffnLnfO{ a9L cf}krfl/s agfOFbf 
o;sf] k|of]u a9L emGeml6nf] aGb} uPsf] / lzIfsx¿nfO{ af]em x'g uPsf] k|tLt x'G5 . sIff sf]7fdf 
l;sf?sf] l;sfOnfO{ b}lgs k/LIf0f u/L ;f] k/LIf0fdf l;sf?sf] ;xeflutf a9fpg ;s]df l;sfOdf ;'wf/ 
x'G5 / sIff sf]7fleq} k|lt:kwf{Tds jftfj/0f l;h{gf ug{ ;lsG5 . o;sf nflu b}lgs l;sfOsf] k/LIf0f 
tl/sf ckgfpg ;lsG5 . b}lgs l;sfOsf] k/LIf0fnfO{ lg/Gt/ d"Nofª\sg k|0ffnLs} cf}hf/sf ¿kdf lng 
;lsG5 . o; n]vdf b}lgs l;sfOsf] d"Nofª\sgsf] cjwf/0ff, z}lIfs tflnd s]Gb|, tgx'“sf] cg'ej M Ps 
dfdnf, b}lgs l;sfOsf] k/LIf0fsf kmfObf, ljb\ofnodf k|of]u ug]{ tl/sf / cGTodf lgisif{ lbOPsf] 5 .

b}lgs l;sfOsf] d"Nofª\sgsf] cjwf/0ff

l;sfOsf] d"Nofª\sg ug]{ tl/sf w]/} 5g\ .  xfd|f] kl/kf6Ldf k/LIff kb\wltaf6 dfq l;sfOsf] k/LIf0f 
ug]{ rng 5 . o;n] ljb\ofyL{sf] b}lgs l;sfOnfO{ n]vfhf]vf ug{ ;Sb}g . sIff ! b]lv & ;Dd lg/Gt/ 
d"Nofª\sg k|0ffnLsf] cEof; eO/x]sf] 5 t/ ljb\ofnodf cfjlws k/LIffsf dfWodaf6 g} l;sfOsf] 
n]vfhf]vf u/]sf] kfOG5 . lg/Gt/ d"Nofª\sg k|0ffnLdf sIff sfo{, u[xsfo{, kl/of]hgf sfo{, PsfO k/LIff, 
q}dfl;s k/LIffnufotsf ljleGg ;fwg ckgfpg ;lsG5 . cem eGg' kbf{ lg/Gt/ ljb\ofyL{ d"Nofª\sgdf 
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kf7\oj|mdn] tf]s]sf x/]s l;sfO pknlAw xfl;n ePsf] ;'lglZrt x'g'k5{ . o;sf nflu lzIfsn] x/]s 
ljifo j:t' ljb\ofyL{n] xfl;n u/] gu/]sf] yfxf kfpg' cfjZos x'G5  . x/]s ljb\ofyL{sf] b}lgs l;sfOsf] 
n]vfhf]vf ug{ lzIfsnfO{ kSs} ;lhnf] x'“b}g . t/ lg/Gt/ ljb\ofyL{ d"Nofª\sgdf ljb\ofyL{n] b}lgs ¿kdf 
l;s]sf l;sfOsf] n]vfhf]vf ug'{ clgjfo{ h:t} x'G5 . x/]s l;sfO pknlAwsf] n]vfhf]vf ug{ b'O{ jf ltg 
lbg kv{g'k5{ . l;sfO pknlAwn] ;d]6]sf ljifo j:t'sf] lzIf0f u/]kl5 dfq ljb\ofyL{sf] l;sfOsf] k/LIf0f 
ul/g] x'“bf x/]s lbgsf] l;sfOsf] d"Nofª\sg ug{ ;lsPsf] x'“b}g . lzIfsnfO{ cfkm\gf ljb\ofyL{n] x/]s lbg 
s] l;s] eGg] s'/fsf] hfgsf/L lng'kg]{ x'G5 . o;sf nflu b}lgs ¿kdf l;sfOsf] n]vfhf]vf ug'{kb{5 . 
;fdfGo ¿kdf ln“bf of] emGeml6nf] sfd x'g ;S5 . o;nfO{ ;lhnf] agfpg ;lsG5 . o;sf nflu 
ljb\ofyL{nfO{ g} ;xefuL u/fpg'k5{ . b'O{ rf/ lbgsf] cEof;kl5 ljb\ofyL{ o; k|sf/sf] lj|mofsnfkdf 
cEo:t x'G5g\ . ljb\ofyL{sf] ;xeflutfdf d"Nofª\sg u/fp“bf ljb\ofyL{df cWoog ug]{, cEof; ug]{, 
k|lt:kwf{ ug]{, ;xL d"Nofª\sg ug]{ afgLsf] ljsf;  x'G5 . lzIfssf] sfo{ af]em klg 36\5 . lzIfssf] 
;'kl/j]If0fLo e"ldsf a9\5 . o; lsl;dsf] k/LIf0f kb\wltsf] cEof;af6 lg/Gt/ d"Nofª\sg k|0ffnLnfO{ 
;xof]u ldN5 eg] ljb\ofyL{sf] l;sfO pknlAw / l;sfOk|ltsf] nufj a9\5 . o; ;DaGwdf n]vsn] 
z}lIfs tflnd s]Gb|, tgx'“df k|lzIfs x'“bf k|lzIffyL{df k/LIf0f ul/Psf] b}lgs l;sfOsf] k/LIf0fsf] 
cg'ejnfO{ tn pNn]v ul/Psf] 5 .

z}lIfs tflnd s]Gb|, tgx'“sf] cg'ej M Ps dfdnf

@)%( k';b]lv k|fylds lzIfs tflnd s]Gb|, tgx'“df k|lzIf0f sfo{df ;+nUg /x]F . @)^) j}zfvaf6 lzIfs 
lzIff cfof]hgfsf] gofF sfo{j|md k|f/De eof] . k|fylds lzIfs ;]jfsfnLg tflndnfO{ pSt sfo{j|mdn] # 
r/0fdf ljefhg u/]sf] lyof] . klxnf] r/0f @=% dlxgf -##) 306f_, bf];|f] r/0f % dlxgf -^^) 306f_ 
/ t];|f] r/0f @=% dlxgf -##) 306f_ u/L ljefhg ul/Psf] lyof] . klxnf] r/0f -##) 306f_ nfO{ P3f/ 
cf]6f Ansdf af“l8Psf] lyof] . x/]s AnsnfO{ sfo{ lbg Ps xKtf -^ lbg_ af“l8Psf] lyof] . Ansx¿ 
k|fylds lzIff / ljsf;, lzIf0f Joj:yfkg, Jofj;flos cWoog, g]kfnL lzIf0f, ul0ft lzIff, jftfj/0f 
lzIff lzIf0f, cª\u|]hL lzIf0f, cEof; lzIf0fsf] kl/ro / tof/L, cEof; lzIf0fsf] Anscg';f/ tflnd 
;~rfng ug'{kYof]{ . x/]s Anssf nflu % 306f 5'6\ofOPsf] lyof] . ;fdfGotofM cª\u|]hL lzIf0f cf7f}F 
xKtfdf lzIf0f ug'{kYof]{ . x/]s Anssf nflu ^ lbg] Pp6} k|lzIf0f tf]lsPsf] x'GYof] . laxfg sIff ;'? x'g] 
;dob]lv sIff ;dfKt x'g] ;do;Dd Pp6} k|lzIfsn] k|lzIf0f ug]{ / ;f] xKtf pSt sIff ToxL k|lzIfss} 
lhDdfdf x'GYof] . Pp6} k|lzIfsn] k|lzIf0f ubf{ lbSs gnfuf];\ egL xfp; ?n -sIff sf]7fsf] lgod_, 
sfo{ ljefhg tflnsf (job-chart) / zf/Ll/s tyf l;h{gfTds snfsf ljifo klg ;dfj]z ul/GYof] . sfo{ 
ljefhg tflnsfdf sIffsf ;xefuLx¿nfO{ ;d"xdf ljefhg u/L ;/;kmfO / ;hfj6, ;fdu|L Joj:yfkg, 
cltl/St lj|mofsnfk, km'naf/L / dgf]/~hgfTds lj|mofsnfk ug]{ lhDdf lbOGYof] . ̂  lbgdf x/]s ;d"xnfO{ 
Ps cf]6f sfd bf]xf]l/GYof] . ;xefuLx¿ ;dodf cfO{ h;sf] ;/;kmfO / ;hfj6 sfd 5, pgLx¿ tflnd 
sIf ;kmf ug{ / ;hfpg Jo:t x'g'x'GYof] . ef]lnkN6 ;/;kmfO / ;hfj6 sfd kg]{n] tflnd ;DkGg x'gf;fy 
;/;kmfO / ;hfj6 ug]{ sfd klg clu|d ¿kdf ug'{ x'GYof] . o;n] ef]ln cfp“bf ;kmf / ;'Gb/ sIffdf 
a:g ldNYof] . tflnd sIf ;kmf ug{ sfof{no ;xof]uLnfO{ cg'dlt lyPg . tflnd ;~rfng ePsf] Ps 8]9 
306fdf dgf]/~hg ;d"xn] /dfOnf] jftfj/0f agfp“Yof] . uLt ufpg], gfRg], ;ª\uLtsf ;fwg ahfpg], 
r'6\lsnf eGg] cflbaf6 dgf]/~hg u/fp“Yof] . ;d"x cfkm" gfRYof], c¿nfO{ grfp“Yof] . k|lzIfsnfO{ klg 
grfp“Yof] . ;fdu|L Joj:yfkg ;d"xn] tflndsf nflu rflxg] ;fdu|L b/fhaf6 lemSYof], ;d"x sfo{sf nflu 
pknAw u/fp“Yof] / tflnd sIff ;DkGg ePkl5 b/fhdf /fVYof] . x/]s lbg tflnd ;lsPkl5 6]k, s}“rL, 
;fOgk]g, dfs{/, :s]n, Go'hlk|G6 aflx/ b]Vg kfO“b}gYof] . tflndsf lar lardf l;h{gfTds snfsf] cEof; 
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x'GYof] . tflnd sIffsf aflx/ tflnd ju{sf nflu :yfg 5'6\ofOPsf] lyof] . ;f] :yfgdf km'naf/L agfpg' 
ePsf] lyof] . laxfg tflnddf cfp“bf :yfgLo ;xefuLx¿n] km'nsf la?jf Nofpg' x'GYof] . l;“rfO ug'{x'GYof], 
uf]8d]n ug'{x'GYof] . sltkon] k|fª\ufl/s dn klg Nofpg'x'GYof] . cltl/St lj|mofsnfk ;d"xn] x/]s lbg 
tflnd ;lsg] !) ldg]6 k"j{ cltl/St lj|mofsnfksf nflu rf}/df n}hfg'x'GYof] . rf}/df :yfgLo :t/sf v]n 
v]nfpg'x'GYof] . dgfª, d':tfª, DofUbL, ndh'ª, uf]/vf, afUn'ª, :ofª\hf, kj{tsf :yfgLo v]n;“u ;xefuL 
kl/lrt x'Gy], v]nsf] lgod l;Sy], dgf]/~hg lnGy] .

k|lzIf0fsf o:tf lj|mofsnfkn] ;xefuLx¿nfO{ cfkm\gf] ljb\ofnodf o:t} lsl;dsf lzIf0f 
ug'{kg]{ ;Gb]z lbPsf] lyof] . sIff lzIf0fnfO{ s;/L l;h{gfTds agfpg], sIff ;hfj6 / ;/;kmfOdf 
ljb\ofyL{nfO{ s;/L ;xefuL u/fP/ lhDd]jf/ agfpg] eGg] s'/fsf] ;Gb]z lbOPsf] lyof] . sIff sf]7fsf 
;fdu|Lsf] htg / Joj:yfkg, cltl/St lj|mofsnfk, ljb\ofnodf km'naf/L / sIffleq} dgf]/~hg ug]{ 
l;k klg l;sfOsf] lyof] . o;n] ubf{ ljb\ofyL{df hLjgf]kof]uL l;ksf] ljsf; x'g] / sIff sf]7f afn d}qL, 
ljb\ofyL{ d}qL / dgf]/~hs x'g] ;Gb]z lbOPsf] lyof] .

o;sf cltl/St d]/f] sIffdf d}n] Pp6f gofF lj|mofsnfk yk]sf] lyPF . Tof] lyof] ;xefuLsf] l;sfOsf] 
b}lgs k/LIf0f . o;sf nflu x/]s lbgsf] tflnd sfo{j|mdsf] cGTodf ToxL lbgel/ sIffdf 5nkmn ePsf 
ljifo j:t'sf cfwf/df !) cf]6f k|Zg lbg] ul/Psf] lyof] . 7'nf] rf6{ k]k/df sIffsf ;xefuLx¿sf] gfd, 
x/]s lbgsf] k"0ff{ª\s n]lvPsf] x'GYof] . ef]lnkN6sf] sIffdf ;xefuLx¿nfO{ Ps Ps cf]6f kfgfdf cfkm\gf] 
gfd n]Vg nufOGYof] . cl3Nnf] lbgdf lbOPsf k|Zgsf j|mdnfO{ tndfly u/L k|lzIfsn] k|Zg elglbg] 
/ ;xefuLn] tTsfn} pTt/ n]Vg nufOGYof] . k|Zg b'O{ k6seGbf a9L bf]xf]¥ofO“b}gYof] . cl3Nnf] lbgdf 
g} l6kf]6 u/fOPsf] k|Zg ePsfn] k|Zgsf] pTt/ n]Vg] sfd !) ldg]6df g} ;lsGYof] . pTt/ n]Vg] ;do 
;lsPkl5 pTt/ n]lvPsf kfgfsf] ;ª\sng u/]/ ;xefuLx¿nfO{ g} k/LIf0f ug{ lbOGYof] . k|lzIfsn] k|Zg 
elglbg], ;f]sf] pTt/ klg elglbg] / slt pTt/ n]v]df slt cª\s kfpg] klg eGg] sfd x'GYof] . ;xefuLn] 
k|lzIfssf] lgb]{zgdf pTt/ k/LIf0f u/L cª\sg ug'{x'GYof] . tflnd sIfsf] leTtfdf 6f“l;Psf] k|fKtfª\s 
rf6{ tflnsfdf h'g ;xefuLnfO{ h;sf] pTt/ kfgf k/]sf] 5 To;sf] cª\s eGg nufOGYof] / k|lzIfsn] 
k|fKtfª\s l6Kg] sfd x'GYof] . k|fKtfª\s sf]ndsf] ;'?df k"0ff{ª\s l6kf]6 u/]kl5 pTt/ n]lvPsf kfgfx¿ 
;ª\sng u/L k|lzIfssf] lhDdfdf /flvGYof] . s;}sf] u'gf;f] ePdf k|lzIfsn] x]g]{ sfd x'GYof] eg] unt 
pTt/nfO{ cª\s lbPdf k/LIfssf] g} cª\s 36\Yof] . of] k|lj|mof sIffdf ^ lbg;Dd lg/Gt/ rln/Xof] .

;'?sf lbgdf t lzIfs ;xefuLx¿n] hf“r lnP/ cK7\of/f] kf/]sf] dx;'; ug'{eof] . ;'? ;'?df k|fKtfª\s 
klg lgs} sd cfof] . bf];|f], t];|f] lbgb]lv k|fKtfª\sdf s]xL ;'wf/ b]lvof] . xKtfel/ g} tflnd sIfsf] 
leTtfdf 6f“l;Psf rf6{ cfkm\gf] k|fKtfª\s atfpg] x'“bf lzIfsx¿ laxfg a]n'sL klg tflndsf ljifo 
j:t'sf af/] 5nkmn ug{ yfNg'eof] . cGo sIffsf tflnd ;d"xsf ;xefuLx¿n] klg yfxf kfpg' eP5 . 
æxfd|f]df klg o:t} x'G5 lg ÛÆ eGb} ukm ug'{ePsf] d}n] ;'g]F . 5fqfjf;df a:g] ;xefuLx¿ laxfg a]n'sL 
ltg} !) k|Zgdf 3f]lTnPsf] kfPF . tflnd ;lsPkl5 ahf/ 3'Dg]x¿ klg ahf/ hfg 5f8\g'eof] . gf} 
xKtfdf kf“rcf]6} ;d"xdf d]/f] sIff k¥of] . x/]s sIffdf ^ lbg o:t} b}lgs l;sfO k/LIf0f ul/“b} uOof] . 
klxnf] lbgdf cK7\of/f] dfGg] lzIfsx¿n] xKtfsf] clGtd lbg æs]xL t l;lsP5Æ eGg yfNg'eof] . tflnd 
s]Gb|sf] dfxf}n x]bf{ b]lvGYof] of] xKtf d}n] tflnd s'g ;d"xsf] sIffdf rnfp“b} lyPF . k|lzIffyL{x¿df 
cfGtl/s k|lt:kwf{ klg ePsf] rfn kfPF . k|lzIf0f sIfsf] leTtfdf xKtfel/ cfkm\gf] k|fKtfª\s 6f“l;g] 
ePsfn] sd cª\s cfPdf k5'tf] dfGg] / c¿sf] eGbf a9L Nofpg] dfgl;stf b]lvof] . d]/f] k|lzIf0f x'g] 
;d"xsf k|lzIffyL{x¿ ;f] ;ftf 5fqfjf;df /flvPsf] 6]lnlehg x]g{ klg lg:sg' ePg . k|lzIf0f sIfdf 
hf“bf / kmls{“bf af6f]df ;d]t k':ts kN6fPsf] b]lvof] . ;xefuL e]6 x'“bf Psn] csf{nfO{ !) k|Zgsf af/] 
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k/LIf0f u/]sf] / ;xL pTt/ kTtf nufpg sf]l;; u/]sf] e]l6of] .

b}lgs l;sfO k/LIf0fn] vf;} gofF l;b\wfGt vf]h]sf] lyPg . lzIff k|0ffnLn] ljb\ofyL{sf] lg/Gt/ d"Nofª\sg 
k|0ffnLdfkm{t ljb\ofyL{sf] l;sfO clej[b\lwsf] ;Gb]znfO{ leGg ¿kdf lzIfs tflnddf k|of]u ul/Psf] 
lyof] . lg/Gt/ d"Nofª\sg k|0ffnLnfO{ cgfjZos af]em 7fGg] lzIfsx¿ d}n] vf;} ldlxg]t gu/L, 
lzIfsnfO{ g} pkof]u u/]/ u/]sf] k|of]un] lgs} k|efljt ePsf lyP . ;a} k|lzIfsnfO{ lbOPsf] ;fdu|L, 
;do / ljifo j:t'nfO{ tf]lsPs} ;dodf ;xefuLnfO{ k|of]u u/L sfof{Gjog u/]sf] lyP . tflnddf cfP/ 
/dfOnf] ug]{, ukm ug]{ / cGTodf s]xL klg gl;lsPsf] cg'ej ug]{ lzIfsx¿sf nflu lg/Gt/ d"Nofª\sg 
k|0ffnLsf] 9f“rfdf b}lgs l;sfO k/LIf0f pknlAwd"ns ePsf] lgrf]8 lgsfn]/ ljb\ofnodf uP/ klg k|of]u 
ug]{ k|ltab\wtf b]vfpg' ePsf lzIfsn] k|of]u ug'{eof] jf ePg To;sf] hfgsf/L cem;Dd kfPsf] 5}g .

b}lgs l;sfOsf k/LIf0fsf kmfObf
!= ljb\ofyL{ jf ;xefuLsf] l;sfOsf] tTIf0fdf g} k/LIf0f ug{ ;lsg],
@= ljb\ofyL{x¿ jf ;xefuLx¿df x/]s lbgsf] kf7sf] k'g/fjnf]sg ug]{ k|j[lTt a9\g],
#= ljb\ofyL{x¿ jf ;xefuLx¿df l;sfOk|lt rf;f] a9\g],
$= lzIfsx¿nfO{ sIff ;~rfngdf ljb\ofyL{ jf ;xefuLaf6 ;xof]u ldNg],
%= ljb\ofyL{x¿ jf ;xefuLx¿df k|lt:kwf{sf] efjgf ljsf; x'g],
^= ljb\ofyL{x¿ jf ;xefuLx¿df >'lt n]vg Ifdtfsf] ljsf; x'g],
&= ljb\ofyL{x¿ jf ;xefuLx¿df Psfu|tf a9L ;'gfO Ifdtfsf] ljsf; x'g],
*= x/]s kf7df ePsf dxTTjk"0f{ ljifo j:t'sf] hfgsf/L x'g],
(= ljb\ofyL{x¿ jf ;xefuLx¿df pTt/ k/LIf0fsf] l;k ljsf; x'g],
!)= ljb\ofyL{x¿ jf ;xefuLx¿df unt sfdk|lt ;hutf a9\g],
!!= lzIfsk|lt ;sf/fTds efjgf ljsf; x'g],
!@= ljb\ofyL{x¿ jf ;xefuLx¿df ;fyLx¿;“u cGt/lj|mof ug]{ Ifdtf ljsf; x'g],
!#= sIffdf ljb\ofyL{x¿ jf ;xefuLx¿sf] lgoldttf a9\g],
!$=   ljb\ofyL{x¿ jf ;xefuLx¿df lgoldt ¿kdf cEof; ug]{ / km';{bsf] ;do pkof]u ug]{ afgLsf]  
      ljsf; x'g],
!%= ;du| l;sfO pknlAwdf ;'wf/ x'g],
!^= lg/Gt/ d"Nofª\sg k|0ffnLnfO{ ;xof]u x'g] .

ljb\ofnodf k|of]u tl/sf
!= b}lgs l;sfO k/LIffsf nflu cfjZos kg]{ ;fdu|L tof/ ug]{, h:t} M sf8{af]8 k]k/, pTt/ n]Vg] 

kfgfx¿, ;fOg k]g cflb,
@= ljb\ofyL{ jf ;xefuLx¿nfO{ b}lgs l;sfO k/LIf0fsf] tl/sf atfOlbg], :ki6 kfl/lbg],
#= sIffdf ljb\ofyL{ jf ;xefuLx¿df k|lt:kwf{sf] jftfj/0f tof/ ug]{,
$= sIff lzIf0fdf kf7sf] cGTokl5 pSt kf7sf dxTTjk"0f{ ljifodf sDtLdf !) cf]6f k|Zg lgdf{0f 

ug]{, o:tf k|Zgsf] pTt/ Ps dfq x'g] u/L lgdf{0f ug]{,
%= sIffsf] cGTodf ljb\ofyL{ jf ;xefuLx¿nfO{ x/]s k|Zg l6kf]6 u/fOlbg] . l6kf]6 ubf{ Wofg lbP/ 

;'Gg nufpg], k|ZgnfO{ b'O{ k6seGbf a9L gbf]xf]¥ofpg],
^=  k|Zg l6kf]6kZrft\ sIff ;dfkg ug]{,
&= ;xefuL jf ljb\ofyL{sf] gfd sf8{af]8{ k]k/df l6Kg] ;fy} ldlt, x/]s lbgsf nflu k"0ff{ª\s, 

;xefuL jf ljb\ofyL{n] kfpg] k|fKtfª\s n]Vg ldNg] u/L tflnsf agfpg], ;a} ;xefuL jf 
ljb\ofyL{n] b]Vg ;Sg] :yfgdf 6f“:g],
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*= ;xefuL jf ljb\ofyL{nfO{ pTt/ n]Vgsf nflu 5'6\6} sfuhsf ;fgf ;fgf kfgf ljt/0f ug]{, o;sf 
nflu k|Zg g+= / ;ª\lIfKt pTt/ -zAb jf zAbfjnL_ n]Vg ldNg] u/L ;fgf ;fgf sfuh af“8\g],

(= ;xefuL jf ljb\ofyL{nfO{ cfkm\gf] /f]Ng g++= jf ;ª\s]t g+= n]Vg lgb]{zg lbg],
!)=  ;xefuL jf ljb\ofyL{nfO{ pTt/ n]Vg tof/ x'g nufpg],
!!= k|lzIfs jf lzIfsn] cl3Nnf] lbg lbPsf] k|Zgsf] j|mddf s]xL x]/km]/ u/L k|Zg b'O{ k6s elglbg] 

-k|Zgsf] ;+zf]lwt j|mdsf] :ki6 clen]v k|lzIfs jf lzIfs;“u x'g'kg]{_,
!@= k|lzIfs jf lzIfsn] k|Zg b'O{ k6seGbf a9L gbf]xf]¥ofpg],
!#= ;a} k|Zg eGg] sfd / k|lzIffyL{ jf ljb\ofyL{n] n]Vg] sfd ;lsPkl5 -clGtd k|Zg atfPkl5 

pTt/ n]Vg Ps ldg]6 cjlw_ n]vg sfo{ aGb ug{ nufpg],
!$= pTt/ sfkL ;ª\sng ug{ nufpg], pTt/ sfkLnfO{ 5\of;\ld;] u/L k/LIf0fsf nflu ljt/0f ug]{,
!%= lzIfs jf k|lzIfsn] pTt/ cª\sg ug]{ tl/sf atfOlbg],
!^= lzIfs jf k|lzIfsn] x/]s k|Zgsf] k|Zg g+= atfp“b} k9\g], k|Zgsf] ;xL pTt/ atfOlbg], slt 

n]v]df slt cª\s k|fKt x'g] xf] ;f] klg atfOlbg],
!&= ;a} k|Zgsf] k/LIf0f u/L cª\s lbg] sfd ;lsPkl5 s'n of]u ug{ nufpg],
!*= leTtfdf 6f“l;Psf] sf8{af]8df ljb\ofyL{ jf ;xefuLsf] gfdcg';f/ k|fKtfª\s l6kf]6 ug]{,
!(= ;a}sf] k|fKtfª\s l6k]kl5 pTt/ n]lvPsf sfuhsf kfgf ;ª\sng u/L lzIfs jf k|lzIfssf] 

lgoGq0fdf /fVg],
@)= k/LIf0f, cª\sgdf s;}sf] lrTt ga'em]df lzIfs jf k|lzIfsn] k'g/fjnf]sg ug]{, uNtL k/LIf0f 

ePsf] eP k/LIfssf] k|fKtfª\sdf ! cª\s 36fOlbg], bfaL em'6f] 7xl/Pdf bfaL ug]{sf] k|fKtfª\sdf 
! cª\s 36fOlbg],

@!= pSt lbgsf] k"0ff{ª\sdf pTs[i6 cª\s Nofpg] ljb\ofyL{ jf ;xefuLnfO{ awfO{ lbg] / ;a}nfO{ tfnL 
ahfpg nufpg],

@@= cGo lbgdf dflysf log} ls|ofsnfk bf]xf]¥ofpg] .
pko'{St sfo{ u/fp“bf k|Zgsf :t/tx ljljwtf Nofp“g'k5{ . ljljwtf Nofp“bf lg/Gt/ ljb\ofyL{ d"Nofª\sgsf 
ljljw ;fwg ;dfj]z u/fp“g ;Sg'k5{ . ljifo j:t'sf] k|s[lt / :j¿ksf ;fy} sIff sfo{snfsf] 
k|sf/cg';f/ To:tf k/LIf0f ;fwgdf ljljwtf lbg ;lsG5 . To;f] ubf{ dfly pNn]v ul/Psf] k|of]u 
tl/sfnfO{ klg cfjZostf cg';f/ pkof]u ug{ ;lsG5 . 

lgisif{

ljb\ofyL{n] l;Sg ;s]gg\ eg] lzIfsn] l;sfpg ;s]g eGg] ul/G5 . ljb\ofyL{nfO{ l;sfpg] lhDd]jf/L / 
r'gf}tL b'j} lzIfssf] xf] . ljb\ofyL{sf] l;sfO pknlAw ga9]sf ;Gbe{df pgLx¿sf] l;sfO pknlAw a9fpg] 
lhDd]jf/L lzIfssf] g} xf] . l;sfO pknlAw a9fpg lzIfsn] ljleGg tl/sf ckgfpg'kb{5 . l;Sg grfxg] 
ljb\ofyL{ / l;sfpg k|oTg gug]{ lzIfssf] k|j[lTtsf sf/0f ljb\ofyL{sf] l;sfO pknlAw a9\g g;s]sf] 
cj:yf xf] . lzIfsn] cfkm"n] cWofkg ug]{ x/]s sIffdf b}lgs l;sfOsf] k/LIf0f ug]{ tl/sf nfu' ug{ ;s]df 
l;sfO pknlAwdf ;'wf/ x'G5 eg] ljb\ofyL{df l;Sg ?lr klg a9\5 . dfly plNnlvt tl/sfsf dfWodaf6 
b}lgs l;sfO k/LIf0f sfof{Gjog ug{ ;s] lxhf]sf] l;sfO pknlAw / ljb\ofyL{sf] l;sfOk|ltsf] ?lr lbg 
b'O{ u'0ff /ft rf/ u'0ffsf b/n] a9\g ;S5 . o;n] lg/Gt/ d"Nofª\sg k|0ffnLnfO{ klg ;xof]u ldN5 .

;Gbe{ ;fdu|L 

ljleGg ;dosf n]vssf 8fo/Lx¿



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

89

b"/ lzIff @)&@

g]kfndf dfgj ljsf; k|ltj]bgsf] ;Gbe{ / ;g\ @)!$ 
sf] k|ltj]bg M Ps rrf{

8f= xl/k|;fb nD;fn
;x;lrj, lzIff dGqfno

ljZjdf klxnf] dfgj ljsf; k|ltj]bg ;g\ !(() df k|sflzt ePsf] lyof] . o; k|ltj]bgsf] k|sfzgkZrft\  
ljZjdf dfgjLo kIfsf] ljsf;sf] k|ult dfkg ug'{sf ;fy} o;sf af/]df uxg ax; ;'? ePsf] xf] . 
o; k|ltj]bgsf] k|sfzgkZrft\ o;nfO{ dfgjLo ljsf;sf] kIfnfO{ hgtfsf] hLjg:t/df ePsf] ;'wf/ 
ljsf; dfkg ug]{ ;fwgsf ¿kdf lng yflnPsf] xf] . ljsf; dfgjsf] enfO, dfgjsf] hLjg:t/ ;'wf/, 
cfocfh{g, cfly{s j[b\lw clg Ifdtf ljsf;sf nflu xf] . Ifdtf ljsf; / ;f]sf] k|of]u ug{ ;Sg] x'g' 
ljsf; xf] . o;;“u lzIff, :jf:Yo, ;"rgf, ;'/Iff, :t/Lo hLjg, :jtGqtf, ;xeflutf, ;dfj]lzkgf h:tf 
kIfx¿ Hff]l8Psf x'G5g\ . dfgj ljsf;sf] cjwf/0ff;“u} d'n's wgL x'g'nfO{ dfq ljsf; dfGg] k/Dk/fut 
cjwf/0ffdf kl/jt{g cfPsf] kfOG5 .

g]kfnn] ;g\ !((* b]lv dfgj ljsf;sf] k|ltj]bg k|sfzg ug{ ;'? u/]sf] xf] . o; k|ltj]bgn] /fhgLlts, 
cfly{s Pjd\ b[li6sf]0fnfO{ d'Vo cfwf/ dfg]/ cfwf/e"t ljsf;sf k"jf{wf/ / k|lj|mofsf af/]df ;"Id 
¿kdf ljZn]if0f u/]sf]  lyof] . cª\u|]hLdf k|sflzt o; k|ltj]bgsf d'Vo ;'emfjx¿df ;dfh, /fhgLlt 
/ cfly{s kIfsf] k'g;{+/rgf (reorient) nfO{ dfgj ljsf;sf cfwf/ dflgPsf] lyof] . oL kIfx¿df ;'wf/ 
ug'{kg]{ ;'emfj k|ltj]bgdf pNn]v ul/Psf] 5 .

;g\ @))! Dff ul/aL Go"gLs/0f sfo{ / ;'zf;gsf lar cGt/ ;DaGw x'G5 eGg] d'Vo ljifo j:t'nfO{ 
cfwf/ dfg]/ g]kfnn] …Nepal Human Development Report 2001: Poverty Reduction and Governance' 
csf]{ dfgj ljsf; k|ltj]bg k|sfzgdf NofPsf] lyof] . of] k|ltj]bg ul/aL 36fpg] sfo{df ;'zf;gsf] 
dxTTjsf af/]df s]lGb|t /x]sf] 5 . o; k|ltj]bgn] d'n'sdf b]lvg] ul/aL s'zf;g / sdhf]/ ;+oGq -gLlt 
th'{df / sfof{Gjog_ sf] glthf xf] eGg] lgisif{ lgsfn]sf] 5 . o; k|ltj]bgn] ul/aL 36fpg k|zf;g / 
ljTt ljs]Gb|Ls/0fdf ;'wf/, :yfgLo 

:jzf;gsf] ;'b[9Ls/0f / u}/ ;/sf/L ;ª\3 ;+:yf;“u ;fe]mbf/Lsf] ck]Iff u/]sf] 5 . Pjd\ ljkGg / 
;LdfGts[t ;d'bfosf] ;'b[9Ls/0f ug]{ sfo{nfO{ k|f]T;fxg lbg'kg]{  ;'emfj lbPsf] 5 . o;}u/L ;g\ @))$ 
df …Nepal Human Development Report 2004: Empowerment and Poverty ReductionÚ csf]{ k|ltj]bg 
k|sflzt eof] . of] k|ltj]bg ;a}nfO{ cj;/ k|bfg ug]{ / ;zStLs/0f ug]{ sfo{af6 ul/aL 36fpg ;lsG5 
eGg] ljifodf s]lGb|t 5 . hgtfsf] ;zStLs/0fsf nflu /fHosf ;+oGqx¿nfO{ hgtfk|lt hjfkmb]xL 
/ ;+j]bgzLn agfpg'kg]{, ;fdflhs cj/f]ws Pjd\ e]befjnfO{ x6fpg] -pGd"ng ug]{_ / :yfoLo 
;ª\u7gx¿sf] Ifdtf ;'b[9Ls/0fs/0f ug]{ tyf ;fdflhs k'“hL -x}l;ot÷Ifdtf_ a9fpg'kg]{ ljifox¿nfO{ 
;dfj]z u/]/ k|ltj]bgn] ;'wf/sf nflu # cf]6f :tDe ;'emfPsf] 5 .

;g\ @))( df dfgj ljsf; k|ltj]bg ;DaGwdf g]kfndf b'O{cf]6f k|ltj]bg k|sfzgdf cfPsf 
5g\ . Pp6f k|ltj]bg …Nepal Readings in Human Development' eGg] zLif{sdf /x]sf] 5 . o;df 
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dfgj ljsf;sf ljljw kIfsf af/]]df rrf{ ul/Psf] 5 . csf]{ ;g\ @))( df …/fHosf] k'g;{+/rgf 
/ dfgj ljsf;Ú zLif{sdf yk Ps k|ltj]bg g]kfnn] k|sfzg u/]sf] lyof] . o; k|ltj]bgsf] zLif{s 
…Nepal Human Development Report 2009: State Transformation and Human Development' /x]sf] 5 . 
o; k|ltj]bgdf dfgj ljsf;df d'n'sleq /x]sf c;dfgtf / ljljwtfsf af/]df t'ngfTds ljZn]if0f 
ul/Psf] 5 . ;fdflhs alxis/0fnfO{ g} c;dfgtfsf] sf/0f / k|efjsf ¿kdf lnOPsf] 5 . d'n'sleqsf 
ljleGg ;d"xx¿sf] cfsfª\IffnfO{ ;Daf]wg ug{sf nflu /fHosf] k'g;{+/rgf x'g'kg]{ ts{ o;df pNn]v 
ul/Psf] 5 . o;sf nflu /fhgLlts k|0ffnLdf ;'wf/sf] cfjZostf /x]sf] 7DofO k|ltj]bgsf] 5 . /fHo 
k'g;{+/rgfsf nflu pko'St x'g] lsl;daf6 k|ltj]bgn] !) cf]6f a'“bfx¿ ;'emfjsf ¿kdf pNn]v u/]sf] 
5 . k|ltj]bgdf ;fdflhs Gofo, ;dfj]lztf / ;xeflutf ;'lglZrt x'g uO{ logLx¿sf] glthf :j¿k 
zflGt / dfgj ljsf; k|fKt x'G5 eGg] lgisif{ lgsflnPsf] 5 . 

dfgj ljsf; k|ltj]bg k|sfzg ug]{ l;nl;nfdf ;g\ @)!$ df g]kfnn] Ps k|ltj]bg k|sflzt u/]sf] 
5 . k|ltj]bg tof/ ug]{ sfo{sf nflu k|f= 8f= kLtfDj/ zdf{ 6f]nL g]tf /x]sf] n]vg ;d"x u7g ul/Psf] 
lyof] . ljleGg lj1x¿åf/f ;d"xut / 5'6\6f5'6\6} ¿kdf k'g/jnf]sg tyf ;'emfj lbg] Joj:yf klg 
ul/Psf] lyof] .

e"uf]neGbf k/, dfgjLo Ifdtfsf] 9f]sf vf]Ng] ljifonfO{ d"n s]Gb|df /fv]/ of] k|ltj]bg tof/ ul/Psf] 
5 . k|ltj]bgsf] zLif{s …Nepal Human Development Report 2014: Beyond Geography Unlocking Human 
PotentialÚ /x]sf] 5 . dfly pNn]v ul/Psf ;a} k|ltj]bgx¿sf] k|sfzg /fli6«o of]hgf cfof]u / ;+o'St 
/fi6« ;ª\3 ljsf; sfo{j|mdsf] ;+o'St k|of;df k|sflzt ePsf x'g\ . ;g\ @)!$ sf] k|ltj]bg k|sfzg 
ug{sf nflu /fli6«o of]hgf cfof]usf ;b:osf] ;+of]hsTjdf Ps sfo{bn u7g ul/Psf] lyof] . o;df 
ljleGg dGqfno / lgsfox¿sf] ;xeflutf /x]sf] lyof] . 

;g\ @)!$ sf] o; k|ltj]bgdf hDdf 5 cf]6f efux¿ /x]sf  5g\ . o;df !^ cf]6f cg';"rLx¿, @% cf]6f 
lrqx¿, cf7cf]6f gS;fx¿ / @^ cf]6f tflnsfx¿ ;dfj]z ul/Psf] 5 . klxnf] efueGbf cufl8 ;du| 
¿kdf k|ltj]bgsf] b[Zofjnf]sg k|:t't ul/Psf] 5 . o; v08df dfgj ljsf; k|ltj]bgsf] cjwf/0ff, 
k|ltj]bgsf] 9f“rf / o;df ;dfj]z ljifoj:t'x¿ / d'Vo k|flKtx¿ pNn]v ul/Psf] 5 . k|ltj]bgdf /fli6«o 
of]hgf cfof]usf pkfWoIf / ;lrj Pjd\ ;+o'St /fi6« ;ª\3Lo ljsf; sfo{j|mdsf] /]lh8]G6 ;+of]hg / 
dGtJo klg lbOPsf] 5 .

Kf|ltj]bgsf] klxnf] efudf o;eGbf cufl8 k|sflzt ePsf dfgj ljsf; k|ltj]bgx¿sf] k|d'v 
ljz]iftfx¿sf] af/]]df rrf{ ul/Psf] 5 . pknAw tYofª\s tyf ;"rgfx¿sf] ljZn]if0f ug{sf nflu !% 
cf]6f PsfOx¿sf] k|of]u xF'b} cfPsfdf ;g\ @)!$ df k|sflzt o; k|ltj]bgdf hDdf ( cf]6f PsfOx¿sf] 
k|of]u ePsf] 5 . !% cf]6f PsfOsf] k|of]u ubf{ d'n'ssf kf“r ljsf; If]qnfO{ ltg cf]6f ef}uf]lns If]qn] 
afFl8Psf] lyof] . xfn ( cf]6f PsfO agfpg d'n'snfO{ -!_ k"jL{ / dWo lxdfn -^ lhNnf_ -@_ k"jL{ / 
dWo kxf8 -!$ lhNnf_ -#_ k"jL{ / dWo t/fO{ -!@ lhNnf_ -$_ sf7df8f}FpkTosf -# lhNnf_, -%_ klZrd 
kxf8 -!! lhNnf_, -^_ klZrd t/fO{ -# lhNnf_, -&_ klZrd, dWo klZrd / ;'b"/ klZrd lxdfn 
-!) lhNnf_, -*_ dWo / ;'b"/ klZrd kxf8 -!! lhNnf_ / -(_ dWo / ;'b"/ klZrd t/fO{ -% lhNnf_ 
df af“l8Psf] 5 . o;/L ( cf]6f PsfOdf afF8\g] cfwf/x¿df cjl:ylt, dfgj ljsf;, pTkfbgzLn 
Ifdtf, ;fdflhs hghftLo ljz]iftf / /fhg}lts cy{ Joj:yf cflb /x]sf 5g\ . d'n'ssf] ef}uf]lns 
c;dfgtfsf cfwf/df ljZn]if0f ug{sf nflu klg oL cfwf/x¿sf] k|of]u ul/Psf] ts{ k|ltj]bgdf k|:t't 
ul/Psf] 5 . o; lsl;dsf] cfwf/ ln“bf g]kfnLsf hLjg:t/ dfkg / ;j]{If0fn] k|of]u u/]sf] ljZn]if0f 
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PsfO;“usf] tfbfTDotf /fVg vf]lhPsf] b]lvG5 . k|ltj]bgsf] klxnf] efu hgtf / e"uf]nsf] pTkfbgzLn 
Ifdtf a9fpg] ljifodf s]lGb|t /x]sf] 5 . ul/aL Go"gLs/0f ug]{ / dfgj ljsf; ug{sf nflu hgtfsf] 
pTkfbgzLn Ifdtf a9fpg' cfjZos dfq xf]Og o;sf] ljt/0f klg Gofok"0f{ x'g'k5{ . k|ltj]bgsf] o; 
v08df Ifdtf (Capability), ;dfj]zLtfdf j[b\lw / pTkfbgzLn cy{ Joj:yfsf] cGt/;DaGwsf ljifodf 
ljZn]if0f ul/Psf] 5 . ul/aL 36fpg Ifdtf -;du| / sfo{Ifdtf_ a9fpg} kg]{ b]lvG5 t/ of] d'n'ssf] 
;a} If]q / hgtfdf plTts} dfqfdf nfu' x'g'kg]{ b]lvG5 . k|ltj]bgdf g]kfnsf] ljsf;df ljut @ bzsdf 
cjnDag u/]sf ljsf; k|of;sf cfwf/df xfl;n ePsf] pTkfbgzLn Ifdtfsf] n]vfhf]vf ul/Psf] 5 . 
o;af6 cfufdL lbgsf nflu gLlt lgdf{tfsf nflu cfjZos ;"rgfsf] cfwf/ k|:t't ePsf] 5 . 

k|ltj]bgsf] bf];|f] efudf dfgj ljsf; ;"rssf af/]df ePsf] k|ultsf af/]]df  ljZn]if0f ul/Psf] 5 . 
;g\ @))! Dff klxnf] k6s lhNnfx¿sf] dfgj ljsf; ;"rsfª\ssf] cj:yf k|:t't ul/Psfdf clxn] 
;g\ @)!$ df cfP/ k'gM To;df ePsf] k|ultsf] ljj/0f lhNnfut ¿kdf ;dfj]z ul/Psf] 5 . lhNnf 
/ If]qut t'ngfTds k|ultn] ePsf] k|ult a'‰g ;lhnf] agfPsf] 5 . ;g\ @))! Dff sf7df8f}+ lhNnfsf] 
cj:yf ;a}eGbf /fd|f] -)=^%@_ lyof] eg] ;f] cj:yf ;g\ @)!$ df cfP/ klg -)=^(@_ sfod /x]sf] 
b]lvG5 . t/ ;a}eGbf sd ;g\ @))! Dff d'u' -)=#^$_ /x]sfdf ;g\ @)!$ df afh'/f -)=#^$_ x'g 
k'u]sf] 5 . ;g\ @)!! sf] tYofª\snfO{ cfwf/ dfGbf blIf0f Pl;ofnL If]qdf g]kfnsf] cj:yf -)=$%*_ 
ckmuflg:tfgeGbf dfq dfly /x]sf] ljj/0f k|ltj]bgdf pNn]v ul/Psf] 5 . o; If]qdf ;a}eGbf /fd|f] 
cj:yf >Lnª\sfsf] /x]sf] 5 . k|ltj]bgsf] o; efudf ;du| d'n'ssf], ljsf; If]qut,  ef}uf]lns If]qut 
lhNnfut, ;x/ u|fdL0f If]qut Pjd\ d'Vo d'Vo hfthfltut ¿kdf dfgj ljsf; ;"rsfª\ssf] cJf:yf 
pNn]v ul/Psf] 5 . o;sf ;fydf n}ª\lus ljsf; ;"rsfª\s, n}lª\us ;zStLs/0f dfks, dfgj 
ul/aL ;"rsfª\s cflbdf ljb\odfg cj:yf / ljutsf] cj:yfsf] t'ngfTds k|:t'lt ;d]t k|ltj]bgdf 
ul/Psf] 5 . k|ltj]bgn] dfgj ljsf; ;"rsfª\s u0fgf ubf{ b'O{ ljlw -gofF h;nfO{ Geometric Mean 
elgPsf] 5 / k'/fgf] ljlw h;nfO{ Arithmetic mean elgPsf] 5_ k|of]u u/]sf] 5 . ;g\ @)!$ sf] 
k|ltj]bgdf ;dfj]z ul/Psf] dfgj ljsf; ;"rsfª\ssf] cj:yf ;g\ @)!! sf] hgu0fgfsf] ;"rgfsf 
cfwf/df ul/Psf] 5 . ljsf; If]qut ¿kdf ;'b"/ klZrdf~rn ljsf; If]qsf] cj:yf ;a}eGbf sd 
-)=$(#_ /xs]f 5 eg] dWodf~rn ljsf; If]qsf] dfg ;a}eGbf a9L )=%%* /x]sf] 5 . lxdfn -)=$(%_ 
kxf8 -)=%^(_, t/fO{ -)=%@!_ df kxf8sf] cj:yf /fd|f] 5 eg] zx/ -)=^#)_ / u|fdL0f -)=%!&_ df 
zx/ w]/} cufl8 b]lvG5 . hfthfltut ¿kdf k|ltj]bgn] hDdf !^ cf]6f ;d"xsf] dfgj ljsf; ;"rssf] 
cj:yf pNn]v u/]sf] 5 . oL hfthflt dWo] a|fx\d0f÷If]qLsf] cj:yf ;a}eGbf /fd|f] 5 eg] dw];L blntsf] 
cj:yf ;a}eGbf sd /x]sf] 5 . o;} u/L o; efudf Gender Development Index. Gender Empowerment 
Measures, Human Poverty Index cflb h:tf ;"rsx¿df xfl;n ePsf] k|ultsf] cj:yf ;d]t pNn]v 
ul/Psf] 5 . 

k|ltj]bgsf] efu # df ef}uf]lns If]qut ¿kdf ;'ljwfdf kx'“r / 3/kl/jf/sf] hLjgofkg cj:yf 
;"rsfª\ssf af/]]df k|ult / ;f]sf] ljZn]if0f k|:t't ul/Psf] 5 . dfgj ljsf;sf ;DaGwdf xfnsf] 
cJf:yf /fHon] ljutdf sfof{Gjogdf NofPsf gLlt tyf sfo{j|mdx¿sf] k|efj jf c;/ xf] eGg ;lsG5 . 
gLlt tyf sfo{j|mdx¿n] dfgjLo Ifdtf clej[b\lw u/L pTkfbgzLn aGg klg ;xof]u ul//x]sf x'G5g\ . 
of] efu ;du|df pTkfbgzLn Ifdtf dfkg ug]{ ljifo;“u ;DalGwt 5 . dfgj ljsf; / o;;“u ;DalGwt 
cGo ;"rsx¿ JolStsf] lzIff, :jf:Yo, cfo, hLjg cfo' cflb;“u ;DalGwt x'G5g\ . k|ltj]bgn] b]vfP 
cg';f/ s] eGg ;lsG5 eg] ;du| gLlt tyf sfo{j|mdsf] k|efj jf c;/sf af/]]df k'gM Psk6s ;f]Rg' 
kg]{ b]lvPsf] 5 . o; efudf Individual ability index, Household well-being index, Regional access to 
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facilities index h:tf ljifox¿df ePsf] k|ultsf] n]vfhf]vf k|:t't ul/Psf] 5 . k|fljlws ¿kdf oL 
;"rsx¿ u0fgf ug{ k|of]u ul/Psf variables / u0fgf ug]{ tl/sf ;d]t o; efudf k|:t't ul/Psf] 5 . 
oL ;"rsx¿n] b]vfP cg';f/ ef}uf]lns If]qut / hfthfltut ¿kdf d'n'sleq ljifdtf /x]sf] pNn]v 
ul/Psf] 5 .

k|ltj]bgsf] rf}yf] efu, >d pTkfbgzLntf / s'n k\mofS6/ pTkfbgzLntf;“u ;DalGwt 5 . oL 
pTkfbgzLntf vf; u/]/ pTkfbg (Manufacturing) If]qdf If]qLo / cf}b\of]]lus txdf ljZn]if0f ul/Psf] 
5 . k|ltj]bgn] o; rf}yf] efudf lhNnfut ¿kdf >d pTkfbg (Labour Productivity) u0fgf u/]sf] 5 . 
&% lhNnfsf] cj:yfnfO{ tflnsfdf k|:t't u/]sf] 5 h;dWo] sf7df8f}+ cj:yf ;a}eGbf a9L b]lvPsf] 
5 . Primary, Secondary and Tertiary Sectors sf] >d pTkfbsTj klg k|ltj]bgdf pNn]v 5 h; cg';f/ 
Tertiary Sector sf] pTkfbsTj a9L 5 . k|ltj]bgsf] csf]{ v08df gf} cf]6f e" ljsf;fTds cj:yfsf] 
Labour productivity klg pNn]v ul/Psf] 5 . Labour Productivity, HD and Poverty reduction xf] . 
logLx¿sf lardf x'g] cGt/;DaGwnfO{ klg k|ltj]bgn] s]nfPsf] 5 . d'n'sdf /f]huf/Lsf If]qdf cfPsf] 
kl/jt{gsf] ljZn]if0f k|ltj]bgsf] csf]{ ljZf]iftfsf ¿kdf /x]sf] 5 . Manufacturing sf If]qdf sf7df8f}+df 
/f]huf/Lsf] b/ 36]sf] b]lvG5 eg] k"jL{ / dWo t/fO{df a9]sf] b]lvPsf] 5 . w]/} sd pBf]ux¿af6 
kmfObf kfpg ;lsPsf] 5, cf}b\of]lus gLltdf ul/Psf] pbf/Ls/0fsf] k|efj klg pNn]v dfqfdf kg{ 
;s]sf] b]lvPg . o; efudf Total factor productivity df pTkfbg (manufacturing) / industries af6 
k/]sf] k|efjsf] klg ljZn]if0f ul/Psf] 5 . Productivity a9fpgdf structural change / Economic 
Transofrmation h?/L x'G5 . k/Dk/fut s[lif k];fdf ;'wf/ Nofpg ;s]df klg pTkfbgzLntfdf ;'wf/ 
Nofpg ;lsG5 eGg] dt k|ltj]bgdf k|:t't u/]sf] 5 . xfnsf gLltaf6 cf}b\of]uLs/0fnfO{ a9fjf lbg 
;xof]u u/]sf] b]lvPg, logLx¿af6 ;Ifdtf / pTkfbgzLntfdf sd ;xof]u k'u]sf] b]lvG5 . lghL 
If]qnfO{ cfslif{t ug{ g;lsPsfn] ljleGg If]qut ¿kdf /x]sf] ljifdtfnfO{ 36fpg jf Go"gLs/0f ug{ 
dfgjLo kIfdf hf]8 lbg'kg]{ ljrf/ p7fOPsf] 5 . x/]s gful/s / lghL If]qsf] pTkfbgzLn Ifdtfdf 
;'wf/ Nofpg' cfjZos /x]sf] ;'emfj k|:t't ul/Psf] 5 .

k|ltj]bgsf] kf“rf}+ efu o''jf -!% b]lv #( pd]/ ;d"xsf_ Ifdtf ;"rsfª\ssf] j}olSts txdf /x]/ 
ljZn]if0f ul/Psf] 5 . of] ljZn]if0fdf d'n'sdf xfn;Dd ul/Psf ltg cf]6f hLjg:t/ dfkg ;j]{If0fsf 
k|ltj]bgnfO{ cfwf/ dfg]sf] dflgPsf] 5 . o'jf Ifdtf ;"rsfª\ssf] u0fgf ug{ JolStsf] j}olSts 
ljz]iftf -lzIff, :jf:y, dgf]j}olSts cj:yf_ cflbnfO{ cfwf/ lnPsf] b]lvG5 . k|ltj]bgn] ljleGg 
ef}uf]lns If]qut ¿kdf dlxnf k'?ifsf] pTkfbgzLn Ifdtfsf] t'ngfTds ljZn]if0f / k|:t'lt ul/Psf] 
5 . o;sf ;fy} pTkfbgzLn Ifdtf / /f]huf/Lsf] cGt/;DaGwnfO{ klg k|ltj]bgdf s]nfOPsf] 5 . of] 
cGt/;DaGw u|fdL0f / ;x/L If]qnfO{ cfwf/ dfgL Deciles df k|:t't ul/Psf] 5 . /f]huf/Lsf ljleGg 
k|sf/ / To;sf] cj:yfsf af/]]df ;d]t k|ltj]bgdf pNn]v ul/Psf]  5 . ljZn]if0fs} j|mddf sfd ug]{ 
;do -306fdf_ / pTkfbgzLn Ifdtfsf] cGt/;DaGw klg ;d]l6Psf] 5 . hft hfltut / ef}uf]lns 
If]qut ¿kdf klg Ifdtfsf] cj:yfsf] ;d]t k|ltj]bgdf pNn]v ul/Psf] 5 . jf:tjdf j}olSts ¿kdf 
pTkfbgzLn Ifdtf ;/sf/af6 sfof{Gjogdf NofOPsf gLltx¿df lge{/ /xg] ub{5g\ . olb gLltn] 
;dfj]zL j[b\lw / ;dfj]zLs/0fnfO{ hf]8 lbPsf] 5 eg] o; lsl;dsf] Ifdtf ljsf;df ;sf/fTds k|efj 
kg]{ ub{5 . j}olSts Ifdtfsf b[li6n] sf7df8f}+ zLif{ :yfgdf /x]sf]  b]lvG5 eg] klZrd, dWo klZrd 
/ ;'b"/ klZrdsf lxdfnL If]q ;a}eGbf k5fl8 k/]sf b]lvG5g\ . k|ltj]bgn] o'jfsf] Ifdtf / pTkfbgzLn 
;+nUgtflarsf] ;DjGwsf] cefjnfO{ sxfnL nfUbf] kIfsf ¿kdf pNn]v u/]sf] 5 . o'jfsf ;du| ¿kdf 
eGg' kbf{ o; cj:yfdf ;'wf/ cfPsf] eP tfklg If]qut tyf hfthfltut ¿kdf ljifdtfx¿ /x]sf]  
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5g\ . pRr b/sf] j[b\lw xfl;n ug{ a9L Ifdtfjfg\ hgzlQmnfO{ /f]huf/L k|bfg ug{ ;Sg'k5{ . pb\of]u 
tyf Manufacturing If]qdf a9L Ifdtfo'St hgzlStsf ;fydf ;dfj]zL klg plTts} cfjZos b]lvG5 
;fdfj]zL ljsf;sf nflu . oL ;a} sfo{sf nflu gLltut kIfdf ;'wf/ ug'{kg]{ cfjZostf klg plTts} 
dfqfdf /x]sf] 5 .

k|ltj]bgsf] 5}7f}“ efudf lgisif{ / ;'emfjx¿ k|:t't ul/Psf] 5 . o;df Capability sf] ;"Id ¿kdf 
ljZn]if0f ul/Psf] 5 . Capability n] k|lj|mof -Process_, pknlAw -Outcome) / 5gf]6 -Choice_ Pjd\ oL 
KfIfx¿;“u hf]l8P/ cfpg] :jtGqtfnfO{ ;d]6]sf] x'G5 . k|ltj]bgsf] d'Vo Wo]o If]qut, 3/kl/jf/ut / 
JolStut ¿kdf pTkfbgzLn Ifdtfsf] cj:yf klxrfg ug'{ /x]sfdf w]/} xb;Dd o;n] oL kIfx¿;“u 
hf]l8P/ cfpg] d'b\bfx¿ phfu/ ug{ ;s]sf] b]lvG5 . dfgj ljsf;sf] ;du| ¿kdf ;'wf/ ePsf] b]lvP 
tfklg cl3Nnf] k|ltj]bgdf k5fl8 k/]sf If]q, lhNnf tyf hfthflt o; k6ssf] k|ltj]bgdf klg k5fl8 g} 
k/]sf 5g\ . o; lsl;dsf] cGt/ sd ug{ k|0ffnLut ;'wf/sf] cfjZostf kb{5 . o;sf nlfu cNksfnLg 
/ dWosfnLg ¿kdf ;'wf/sf If]qx¿ Tff]lsg' k5{ . k|0ffnLut ;'wf/cGtu{t cfwf/e"t lzIff / :jf:Yo 
k|0ffnL, ;'/lIft vfg]kfgL, afnaflnsfsf nflu kf]if0f cflb h:tf kIfdf ;'wf/ cfjZos 5 . o;sf 
nflu cNksfnLg / dWosfnLg k|fyldstfsf If]qdf k|of]u ul/Psf sfo{x¿af6 ;fIf/tfdf ;'wf/ x'g], 
ljb\ofnosf] lgoldttf ;'wf/ x'g] / ljb\ofno 5f8\g] b/df sdL cfpg] 5 .

dfgj ljsf;df Wofg lbg'kg]{ csf]{ kIf eg]sf] 3/kl/jf/sf] cfodf ;'wf/ ug'{ xf] . o;sf] nflu :yfgLo 
txdf /f]huf/Lsf cj;/ ;[hgf ug{ ;Sg' k5{ . j}b]lzs /f]huf/df hfg]x¿sf nflu tflnd k|bfg ug{ 
;Sg' kb{5 . ;fdflhs ;]jfsf If]qdf gLlt lgdf{0f ubf{ dfgj ljsf;sf hfthfltut kIf / cfofdnfO{ 
Wofg lbg'kg]{   b]lvG5 . o; lsl;dsf gLltx¿n] z}lIfs pknlAw / cfodf /x]sf] c;dfgtfnfO{ ;Daf]wg 
ug{ ;Sg'kb{5 . dfgj ljsf;sf] ;fdflhs cfofddf Wofg lbg'kg]{ kIf eg]sf] lzIff / cfly{s cj;/sf] 
;'lglZrttf g} xf] . d'n'ssf] ;du| ¿kdf pTkfbgzLntf a9fpg s[lif If]qsf] ;'wf/ k"jf{wf/, If]qdf 
;Gt'lnt ljsf;, pBf]u / Manufacturing If]qdf ;Gt'lnt / ;dfj]zL j[b\lw cfjZos 5 . t;y{ ljleGg 
If]qdf /x]sf c;dfgtf / ljifdtf Go"gLs/0f ug{ gLltdf ;'wf/sf] cfjZos kb{5 .

;du|df eGg'kbf{ g]kfnsf] dfgj ljsf; ;"rsfª\ssf] cj:yfdf ljutdf eGbf ;'wf/ cfPsf] 5 t/ 
ljutdf /x]sf] ljifdtf / c;dfgtfn] lg/Gt/tf klg kfPsf] b]lvG5 . o:tf d'b\bfx¿sf] ;Daf]wgsf nflu 
k|ltj]bgn] lgDgfg';f/sf kf“rcf]6f gLltut ;'emfj k|:t't u/]sf] 5 M 

1. If]qut ¿kdf /x]sf] ljifdtfsf] cj:yfnfO{ ;Daf]wg ug{ ;Sg] lsl;daf6 ah]6, sfo{j|md tyf 
of]hgf lgdf{0f ug]{, 

2. k"jL{ / dWo t/fO{, dWo klZrd / ;'b"/ klZrd kxf8 / lxdfnL If]qdf dfgj ljsf;sf nflu 
hf]8 lbg], 

3. ;dfj]zL gLltsf] lj:tf/ / kx'“rdf hf]8 lbg],
4. zx/L Joj:yfkgnfO{ pRr k|fyldstfdf /fVg] ;fy} u|fdL0f If]q / ;x/ hf]8g] ljifodf Wofg 

lbg] /
5. hg;ª\Vof / ljljwtfnfO{ Wofgdf /fv]/ cj;/sf] ;'lglZrttf ug{df ljz]if Wofg lbg] .

k|ltj]bgsf] d"n efusf] cGTodf ;Gbe{ ;fdu|Lx¿ lbOPsf] 5 . cg';"rLx¿df tYofª\ssf ;|f]tx¿ 
Uf0fgf ug]{ ljlw / k|lj|mof Pjd\ ljleGg tflnsfx¿sf] ljj/0f ;dfj]z ul/Psf] 5 . k|ltj]bgn] g]kfndf 
la/n} pknAw x'g] tYofª\sx¿ / o;;“u ;DalGwt ;"rgfx¿ ;dfj]z u/]sf] 5 . k|fl1s b[li6sf]0faf6 
k|ltj]bg, o;df ;dfj]z ljZn]if0f / k|flKtx¿ pRr 5g\ . o;df ;dfj]z ljZn]if0f o; If]qdf rf;f] 
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/fVg] ;a}sf nflu cToGt} pkof]uL /x]sf] 5 . k|ltj]bgn] ljutsf gLlt tyf sfo{j|mdx¿sf] ljifodf vf;} 
ax; gu/L gLltx¿sf] k|efjsfl/tfsf ljifodf 7'nf]] k|Zg lrGx v8f u/]sf] 5 . sltko ;"rsx¿df 
k|ult b]lvPsf] 5 t/ If]qut hfthfltut n}lª\usut ¿kdf b]lvPsf] ljifdtfn] lg/Gt/tf klg kfPsf] 
5 . of] cj:yf g} gLltsf] k|efjsfl/tf dfkg ug]{ ultnf] dfWod klg xf] . d'n's ljsf;sf nflu pko'St 
gLlt, nufgL, lzIff, :jf:Yo h:tf ;fdflhs ;]jfsf If]qdf ;'wf/, cfly{s l:yt/tf cfocfh{gsf cj;/ 
cflbdf hf]8 lbg'kg]{ b]lvG5 . oL kIfx¿df Wofg lbg ;s]df k"jf{wf/ ljsf;sf ;fydf cfly{s cj;/df 
j[b\lw x'gsf ;fy} dfgj ljsf;df ;d]t ;xof]u k'Ub5 . k|:t't k|ltj]bgn] d'n'ssf] cj:yf s:tf] /x]5 
eGg] kIfdf lrq k|:t't ug'{sf ;fy} ;'wf/ s'g If]qdf ug'{kg]{ /x]5 eGg] ;"rgf klg gLlt lgdf{tfx¿nfO{ 
lbg] ljZjf; ug{ ;lsG5 . cflv/ s'g} cWoog cg';Gwfgsf k|ltj]bgn] o;eGbf a9L s] g} ug{ ;S5 
/ . o;nfO{ s;/L k|of]u ug]{ eGg] ljifo t sfof{Gjogstf{ Pjd\ k|of]ustf{df e/ kg]{ ljifo xf] . uNtL 
ug'{ Tolt 7'nf]] ljifo gaGg ;S5 t/ ljutsf uNtLaf6 kf7 l;s]/ casf lbgdf ;'wf/ gug]{ sfo{ 
cIfDo x'G5 . k|ltj]bgsf] ;du| cWoogaf6 s] b]lvG5 eg] ;/sf/n] ljutdf lnPsf sltko gLltx¿ 
ljifdtfnfO{ ;Daf]wg ug{ / c;dfgtf Go"gLs/0f ug{ Tolt k|efjsf/L gag]sf] b]lvG5 . ljljw k|of; 
/ ;|f]tsf] k|of]usf afah'b klg ljleGg If]q / ;d"xsf lardf /x]sf] cGt/n] lg/Gt/tf kfPsf] b]lvG5 .

/fli6«o of]hgf cfof]u / ;o'St /fi6« ;ª\3 ljsf; sfo{j|mdsf] ;+o'St kxndf tof/ ul/Psf] o; 
k|ltj]bgn] ;g\ @)!! sf] hgu0fgf, /fli6«o hLjg:t/ dfkg ;j]{If0f -klxnf], bf];|f] / t];|f]_ k|ltj]bgx¿ 
nufot ljljw tYofª\sx¿nfO{ cfwf/ dfg]/ tYofª\s Pjd\ ;"rgfx¿sf] ljZn]if0f u/]sf] 5 . ljutsf] 
cj:yf / xfnsf] cj:yfdf k|:t't ul/Psf] t'ngfTds ljZn]if0fn] k|ltj]bgnfO{ cem dggLo, k7gLo / 
cy{k"0f{ agfPsf] 5 .

k|ltj]bg tof/ ug]{ sfo{df ljleGg ;/sf/L Pjd\ cGo lgsfox¿nfO{ d"n ;ldltdf /fv]/ o;df ;a}sf] 
ckgTj lng] k|of; /fli6«o of]hgf cfof]un] u/]sf] b]lvG5 . tof/L ;d"xdf n]vg ;d"x, cg';Gwfg stf{, 
tYofª\s lj1, ;Dkfbs, Peer Reviewers / Reviewers u/L ljleGg lj1x¿sf] ;xeflutf klg ;'lglZrt 
ul/Psf] b]lvG5 . dxTTjk"0f{ tYofª\sx¿ ;dfj]z u/]/ k|ltj]bg cfkm}“df dxTTjk"0f{ ag]sf] 5 . 
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sIff sf]7fdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u

bLk]Gb|s'df/ emf
sDKo'6/ tyf ;'rgf k|ljlw k|fljlws, z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL, eStk'/

n]v;f/ 

;"rgf tyf ;~rf/ k|ljlw cGo If]q;“u} /fli6«o tyf txut pb]Zosf ;fy} ljb\ofyL{sf] l;sfO 
pknlAw÷;Ifdtfx¿ k'/f ug{sf nflu Ps cfw'lgs z}Ifl0fs k|ljlw xf] . ;"rgf tyf ;~rf/ k|ljlwsf] 
kx'“r b]zsf ;a} cfd gful/ssf] df}lns xs / clwsf/ xf] . g]kfnnfO{ ;"rgf k|ljlwsf] ljZj dfglrqdf 
:yflkt ug{ ;kmn ePsf] 5 ;fy} ;"rgf k|ljlwsf] kx'“r ;j{;fwf/0f hgtfdf k'/\ofOPsf]n] /f]huf/Ldf 
clej[b\lw, 1fgdf cfwfl/t ;dfh / 1fgdf cfwfl/t pb\of]u :yfkgf ePsf] cj:yf 5 . o; k|ljlwsf] 
Jofks k|of]uaf6 sfg'gsf] zf;g, e|i6frf/d"St / r':t k|zf;g, ljs]Gb|Ls/0f, cfly{s cg'zf;g tyf 
;fj{hlgs ;]jf k|jfx / ;|f]tsf] s'zn Joj:yfkg h:tf c;n zf;gsf cfwf/e"t dfGotfnfO{ cfTd;ft 
u/L ;j{;fwf/0fn] kfpg'kg]{ ;]jf l56f], 5l/tf] tyf sd vlr{nf] 9+uaf6 k|bfg ug{ ;lsG5 . ;"rgf k|ljlw 
pRr:t/Lo cfof]u / /fli6«o ;"rgf k|ljlw s]Gb| dfk{mt\ clw/fHosf ljleGg ;fj{hlgs ljb\ofno Pjd\ 
;fd'bflos ;+:yfx¿df ;fd'bflos u|fdL0f ;"rgf s]Gb| :yfkgf eO{ ;~rfngdf cfPsf] 5 . o; of]hgf 
cjlwdf ag]kfdf ;"rgf k|ljlw kfs{sf] ef}lts lgdf{0f eO{ xfn ;~rfngdf /x]sf] cj:yf 5 . ;"rgf tyf 
;~rf/ k|ljlw eg]sf] b}lgs ¿kdf eO/x]sf] cWoog tyf cWofkgdf ljleGg cfw'lgs k|ljlw sDKo'6/, 
df]afOn, OG6/g]6 -;dfh ;~nfh, Od]n, zAb Rof6, cl8of] Rof6, lel8of] Rof6_ cflbsf] ;xh k|of]u 
ug'{ xf] . ljb\ofnodf ljb\ofyL{x¿sf] l;kd"ns l;sfO tyf lzIfsx¿sf] Ifdtf clej[b\lwsf nflu ;"rgf 
;~rf/ k|ljlwsf] k|of]u clgjfo{ 5 . o;} s'/fnfO{ dWogh/ u/L g]kfnsf] sIff sf]7fdf ;"rgf k|ljlwsf] 
k|of]usf nflu lzIff dGqfno cGt/ut ljleGg gLltx¿ ag]/ sfof{Gjogdf 5g\ . ljz]iftM lzIff dGqfno 
/ o; cGtu{tsf lgsfox¿n] cfcfkm\gf] sfo{If]qcg';f/sf lhDd]jf/Lx¿ axg ub}{ cfPsf 5g\ . 

g]kfnsf] ;Gbe{df ;"rgf k|ljlw gLlt @)%& / ljb\ofno lzIffdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u 
;DaGwL lgb]{lzsf @)^( n] g]kfnnfO{ ljZj dfglrqdf :yflkt ub}{ ;"rgf k|ljlwsf] 1fgdf cfwfl/t 
;dfhdf ¿kfGt/0f ug]{ pb\b]Zo lnPsf] kfOG5 . oxL pb\b]Zo kl/k"lt{sf nflu o; n]vdf ;"rgf 
k|ljlw;DaGwL gLltut Joj:yfsf ;fy sIff sf]7fdf o;sf] k|efjsf/L k|of]u ug]{ tl/sf÷k|ljlwsf 
af/]df rrf{ ug]{ k|of; ul/Psf] 5 . o; n]vdf n]vsn] cWoog, cg';Gwfg tyf ljleGg If]qdf ;"rgf 
tyf ;~rf/ k|ljlwsf] k|of]usf ;Gbe{df ;xhLs/0f ubf{sf] k|fKt k|flKt / cg'ejx¿nfO{ ;d]6\g] k|of; 
ul/Psf] 5 . o;sf ;fy} n]vssf] cfkm\gf] cWoog, cg';Gwfg, cg'ej tyf sfo{If]qsf] cg'ejnfO{ ;dfj]z 
ul/Psf] 5 . 

ljifo k|j]z 

;"rgf eg]sf] s'g} klg tYo, ;Gb]z, gofF ljifoj:t' h'g s'/f JolStsf nflu gof“ ljifoj:t' x'G5 To;nfO{ 
g} ;"rgf elgG5 . ;~rf/ eg]sf] Ps k|sf/sf] dfWod xf] h;af6 ;ª\slnt ;"rgfx¿nfO{ k|jfx 
ul/G5 . pbfx/0fsf nflu ljb\o'tLo k|jfxdf ;~rflnt ;Dk"0f{ oGqx¿ cflb . lr7Lkqb]lv tf//lxt va/ 
-cfsfzjf0fL, l66L cflb_, b"/efiff -/]l8of], 6]lnlehg, 6]lnkmf]g, df]afOn cflb_ x'“b} xfnsf] cfw'lgs 
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cj:yfdf sDKo'6/ k|ljlwdf cfwfl/t OG6/g]6, Od]nx¿sf] ljsf; Pjd\ lj:tf/ Jofks ¿kdf x'“b} 
cfPsf] 5 .

;~rf/ k|ljlwsf] k|of]un]] ubf{ cfh xfdL b}lgs hLjgsf ls|ofsnfkx¿ l56f] / 5l/tf] ug{ ;kmn ePsf 
5f}F . z}lIfs cj;/sf] lj:tf/, z}lIfs u'0f:t/sf] clej[b\lw, lbuf] / k|efjsf/L l;sfO, gjLgtd\\ 1fgsf] 
;+;f/df l;sf?sf] ;xh k|j]zsf ;fy} z}lIfs Joj:yfkgdf k|efjsfl/tf Nofpg d"Nofª\sg k|0ffnLnfO{ 
j:t'lgi7 / ljZj;gLo agfpg pkof]u b]lvG5 . z}lIfs ;'zf;gsf] k|Tofe"lt ug{ tyf z}lIfs ;]jfk|jfxdf 
k|efjsfl/tf Nofpg ;"rgf ;~rf/ k|ljlwsf] pkof]u clgjfo{ eO;s]sf] 5 . 

cfhsf] o'u ;"rgf / k|ljlwsf] o'u xf] . ;+;f/ ;"rgf / k|ljlwsf] nx/df ax]sf] a]nf xfdLx¿ klg 
of] axfj;“u} hfg ;Sg] x'g'kb{5 . s'g} sfd k|efjsf/L 9ª\uaf6 ug{ ;Sg] Ifdtf k|bz{g ug'{ l;sfO 
xf] . lzIfs tyf ljb\ofyL{x¿nfO{ ljifoj:t'sf] 1fg, l;k / cjwf/0ffsf] kIfdf Ifdtf ljsf; ug'{ ;fy} 
;f] ljifoj:t'nfO{ sIff sf]7fdf k|efjsf/L 9ª\uaf6 k|of]u ug{sf] nflu ax' ljlwx¿ dfkm{t l;sfOsf 
cj;/x¿ pknAw x'g' cfjZos 5 . 

j}olSts hLjg xf];\ jf k];fut hLjg, 3/, sfof{no, z}lIfs ;+:yf jf Jofkfl/s s]Gb| hf];'s}nfO{ hxf“;'s} 
;"rgf tyf ;~rf/ k|ljlwsf] cfjZostf ckl/xfo{ ePsf] 5 . ;"rgf / ;~rf/ k|ljlwnfO{ cfw'lgs / 
;zSt ;~rf/ dfWod jf k|ljlwsf] ¿kdf k|of]u ug{ sDKo'6/ ;DaGwL ;fdfGo hfgsf/L / o;sf] 
k|of]usf ;/n pkfox¿ h:t} M j8{ k|f];]l;ª, l:k|8l;6, kfj/ KjfOG6, ;fdflhs ;Ghfnx¿ -h:t}M km]; 
a's, 6\lj6/, o'6'a, :sfOk_, OG6/g]6, Od]n, l8lh6n :6f]/Lx¿ k|of]u u/L sIff sf]7fdf cWoog tyf 
cWofkgnfO{ ;xh / kx'“rof]Uo agfpg' kb{5 . 

ljifo j:t'sf] ljZn]if0ffTds lj:tf/

-s_= ;"rgf k|ljlwdf ePsf gLltut Joj:yf

g]kfndf ;"rgf k|ljlwsf] ;d'lrt k|of]u u/L ;'zf;g, ul/aL Go"gLs/0fnufot ;fdflhs tyf cfly{s 
ljsf;sf nIox¿ k|fKt ug{ h?/L eO;s]sf] 5 . o;sf dfWodaf6 g]kfndf ;"rgf k|ljlwsf] pkof]uåf/f 
;fdflhs Pjd\ cfly{s ljsf;sf nIox¿ xfl;n ub}{ ul/aL Go"gLs/0f ug]{ nIo lnOPsf] 5 . -;"rgf 
k|ljlw gLlt, @)^&, k[= &_

p2]Zox? 
 ;"rgf k|ljlw If]qnfO{ ;/sf/L k|fylds If]q 3f]if0ff u/L Jojxf/d'vL agfpg],
 ;"rgf k|ljlwsf] dfWodaf6 1fgdf cfwfl/t pb\of]ux¿sf] :yfkgf u/L /f]huf/Ldf j[b\lw ug]{,
 ljb\o'tLo ;/sf/sf] cjwf/0ff cg'¿k ;fj{hlgs ;"rgf Pjd\ ;]jf k|jfxnfO{ ;dfj]zL tyf    
      k|efjsf/L agfpg],
 ;fdflhs cfly{s Pjd\ Jofkfl/s k|lti7fgx¿df ;"rgf k|ljlwsf] pTkfbgzLn pkof]u Pjd\  
      k|of]u a9fpg],
 ;"rgf k|ljlw;DaGwL cGt/f{li6«o k|of; tyf ljsf;df kx'“r a9fpg],
 ;/sf/L PsLs[t 8f6f s]Gb|nfO{ k|efjsf/L agfO{ ;"rgf k|ljlw ljsf;sf] nflu k"jf{wf/sf] ¿kdf 

ljsf; ug]{ .
 ;"rgf k|ljlwsf] kx'“r x'g] / gx'g]larsf] vf8n (Digital Divide) nfO{ sd u/L ;a}sf nflu 

sDKo'6/ cfwf/e"t 1fgsf] ;'lglZrttfsf] clej[b\lw ug'{ xf] . 
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lzÔfdf ;"rgf tyf ;~rf/ u'? of]hgf, @)^( tyf ;f] sfof{Gjogsf nflu agfOPsf] lzÔfdf ;"rgf tyf ;~rf/ 
k|ljlwsf] k|of]u ;DaGwL lgb]{lzsf, @)^( df ;"rgf tyf ;~rf/ k|ljlwsf] pkof]u ;DaGwdf jt{dfg cj:yfsf] 
ljZn]È0f, cfjZostfsf] klxrfg u/L efjL uGtJo s] x'g] eGg] af/]df :ki6 gLltut vfsf tof/ ePsf] 5 . 
lzÔfdf ;"rgf tyf ;~rf/ k|ljlwsf] pkof]u ;DaGwdf lgDg cg';f/ rf/ cf]6f vDafx¿sf] kl/sNkgf ul/Psf] 
5  M

 ;"rgf tyf ;~rf/ k|ljlwsf nflu k"jf{wf/sf] ljsf;, 
 cGt/lj|mofTds ljb\o'tLo ;fdu|Lsf] ljsf; / k|of]u, 
 hgzlSt ljsf; / Joj:yfksLo k|0ffnLsf] ljsf; -;"rgf k|ljlw gLlt, @)^&, k[= &_
 @)^& ;fndf :jLs[t u/L sfof{Gjogdf NofOPsf] ;"rgf k|ljlw gLlt @)^& df lzÔfdf ;"rgf 

k|ljlwsf] pkof]usf] ;DaGwdf b]xfoadf]lhdsf gLltut k|fjwfgx¿ /flvPsf 5g\ M 
 ;a} ljb\ofnox¿df j|mdzM OG6/g]6sf] ;'ljwf lj:tf/ ug{ , 
 ;"rgf k|ljlw;DaGwL lzÔfsf] lg/Gt/tf, ;fGble{s / u'0f:t/o'St lzÔfsf] dfWodaf6 :jb]zd} 

bÔ hgzSlt ljsf; ug{ ljleGg /fli6«o tyf cGt/f{li6«o  z}lÔs ;+:yfx¿;“u ;dGjo / 
;xsfo{nfO{ k|f]T;fxg ug{, 

 ;"rgf k|ljlw;“u ;DalGwt pb\of]u / ;"rgf k|ljlw lzÔf lbg] z}lÔs ;+:yfx¿ larsf] ;xsfo{ 
-Industry–Academia Collaboration_ nfO{ k|f]T;fxg lbg, 

;"rgf k|ljlw;DaGwL bÔ hgzSlt ljsf;sf nflu ljb\ofyL{, lzÔs Pjd\ ljb\ofnox¿df kl/nlÔt 
ljz]È sfo{j|mdx¿ th'{df u/L nfu" ug{,

o;/L pko'St gLltut k|fjwfgx¿ sfof{Gjogsf nflu xfd|f ljb\ofnosf] hgzlStdf o; e"ntM 
sDKo'6/ k|ljlwsf] ;xh k|of]u ug]{ 1fg l;k k|fylds cfjZostf xf] . To;}n] o; n]vdf sDKo'6/ 
k|ljlwsf] k|of]unfO{ ;xh agfpg] pkfo÷tl/sfsf af/]df rrf{ ug]{ k|of; ul/Psf] 5 .

-v_ sDKo'6/ k|ljlwsf] kl/ro / k|of]u

sDKo'6/ (sDKo'6/) Pp6f ljb\o'tLo pks/0f xf] . o;n] xfdL;“u xfd|f ck|zf]lwt tYofª\s (raw data) 
nfO{ lnG5, To;nfO{ k|zf]wg (process) u5{, clg Ps dxTTjk"0f{ ;"rgfdf kl/j{tg u5{ / xfdLnfO{ 
pknAw u/fp“5 . sDKo'6/ zAb Nofl6g (Latin) efiffsf] zAb sDKo'6]o/ (Computare) af6 cfPsf] 
xf] . o;sf] cy{ lx;fa (calculate) ug'{ x'G5 . To;}n] sDKo'6/nfO{ ;fdfGotof lx;fa ug{  Ps cfw'lgs 
ljb\o'tLo pks/0fsf ¿kdf lnOG5 . o;n] x/]s lsl;dsf ul0ftLo lx;fa (Mathematical calculation) 
nufot tfls{s (Logical) sfo{ ;Dkfbg klg u5{ .

sDKo'6/n] lxhf] cfh xfd|f] hLjgdf 7'nf] k|efj kf/]sf] 5 . o;n] xfd|f] hLjg z}nLdf kl/j{tg klg 
NofPsf] 5 . o;sf] k|of]u ;fwf/0f lr7L kq 6fO{k ug{, lel8of] v]n (Video game) v]Ng'b]lv lnP/ 7'nf7'nf 
j}1flgs vf]h h:tf]M df};dsf] cg'dfg, ld;fOnx¿sf] lgoGq0f, 7'nf7'nf lrlsT;f lj1fgdf cg';Gwfg 
/ ;~rf/ hutdf klg sDKo'6/sf] k|of]u ePsf] 5 . -OGkmd]{zg 6]Sgf]nf]lh 6'8], P; h];jfn, !(((, 
unuf]l6of_ https://www.wikipedia.com

cWoog tyf cWofkgdf sDKo'6/sf] k|of]usf If]qx? lgDglnlvt 5g\ M
 cWoog ;fdu|L :nfO8df 6fOk u/L k|:t't ug{ 
 Od]naf6 ljb\ofyL{x¿nfO{ u[x sfo{ cfbfgk|bfg ug{ 
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 Od]naf6 ljb\ofyL{x¿sf lh1f;fx¿ ;dfwfg ug{ 
 :sfOkaf6 ljb\ofyL{x¿sf lh1f;fx¿ ;dfwfg ug{ 
 ;r{ OlGhgsf] k|of]u u/L ljifoj:t'x¿ vf]h tnf; ug{ 
 ;fdflhs ;~hfnaf6 cWoog ;fdu|Lx¿ cfbfgk|bfg ug{ .

-u_ ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u (Use of ICT tools in Presentation) ug]{ tl/sfx?

-c_ sIff sf]7fdf kfj/KjfOG6sf] k|of]u (Use of PowerPoint in Classroom)

sDKo'6/ k|:t'tLs/0f snf / l;ksf] ;+of]hg xf] . ljifoj:t'nfO{ cGt/ls|ofTds 9ª\uaf6 ljb\ofyL{x¿;“u 
ljb\odfg /x]sf] cg'ej, 1fg / l;k;“u cfjb\w ub}{ ;/n / ;xh 9ª\un] af]wuDo agfO{ k|:t't ug{ 
;Sg' c;n k|:t'tstf{sf] ljz]iftf xf] . ;"rgf tyf ;~rf/ k|ljlwcGtu{t kfj/KjfOG6sf] k|of]u u/L 
k|:t'tLs/0fnfO{ 5l/tf] / a9L af]wuDo agfpg ;lsG5 . kfj/KjfOG6 zAbaf6} Making a Point cyf{t\ 
a'“bfsf] zlSt a'em\g ;lsG5 . t;y{ kfj/KjfOG6sf] :nfO8 agfp“bf ljifoj:t'sf] k|:t'tLs/0fdf a'b“bfut 
k|:t'ltnfO{ k|d'v / dxTTjk"0f{ dflgG5 . kfj/KjfOG6sf] dfWodaf6 tYofª\snfO{ lrqfTds 9ª\af6 
u|flkmsnL (graphically) k|:t't ug{, s'g} kf7sf] cjwf/0ffnfO{ k|:6 kfg{, b[ZofTds ;fdu|Lx¿ / 
k|ltj]bgx¿ ;d]t k|:t't ug{ ul/G5 .

kfj/KjfOG6 :nfO8 agfp“bf Wofg lbg'kg]{ s'/fx¿

kfj/ KjfOG6 :nfO8 agfp“bf :nfO8sf] l8hfOg, Plgd];g, k[i7e"ldsf] /ª (background color), df:6/ 
:nfO8sf] k|of]u, xfOk/lnª\ssf] k|of]u, >Jo / >Jo b[Zo ;fdu|Lsf] k|of]u, :nfO8df /ªx¿sf] k|of]u, 
cIf/x¿sf] cfsf/ (font size) lrq tyf rf6{x¿sf] k|of]u, dN6ld8Lof 6]S:6, lkS6/, cl8of], lel8of], 
Plgd]zg (text, picture, audio, video, animation) sf] plrt k|of]udf Wofg lbg' kb{5 . ;fdfGotof klxnf] 
:nfO8df k|:t'tLs/0fsf] d'Vo zLif{s jf ljifoj:t'sf] gfd, k|:t'tstf{sf] gfd, ldlt, cfof]hs OToflbsf] 
gfd, cfjZostfg';f/ nf]uf] tyf ;fgf] cfsf/df ;fGble{s lrqx¿ /flvG5 . :nfO8df w/} s'/fx¿ n]Vg' 
x'“b}g . Pp6f :nfO8df Pp6f dfq ljrf/ / wf/0ff (idea and concept) /fVg' kb{5 . n]lvPsf] a'“bf / 
JofVof ul/Psf s'/fx¿ tYofª\s / k|df0fdf cwfl/t ePsf] s|]l8an (credible) x'g'kb{5 . n]Vo ;fdu|L 
zAb (text) / a'“bfx¿ (bullets) ;s];Dd sd k|of]u ug'{ pko'St x'G5 . ;fdfGotof Ps :nfO8df kf“r 
nfOg (fi ve bullets) / Ps nfOgdf a9Ldf cf7 zAbx¿ dfq (not more than fi ve words in one bullet) 
/fVg' pko'St dflgG5  . 

zLif{ssf] cIf/sf] ;fOh (font size of the text) #^ b]lv $) KjfOG6sf] / d'Vo ljifoj:t' (body text) sf] 
cIf/ ;fOh (font size) @$ KjfOG6 eGbf sd x'g' x'“b}g . cIf/sf] k|sf/ df]6f] (bold) h:t} Arial x'g' 
kb{5 . ;a} :nfO8x¿df bf]xf]/\ofP/ b]vfpg' kg]{ k|d'v a'“bf tyf zLif{snfO{ View d]g'df uO{ :nfO8 
df:6/df /fVg' kb{5 . ljifoj:t' ;'xfp“bf tl:j/ tyf km]f6fx¿ /fvL :nfO8 agfpg'kb{5 . t/ cgfjZos 
¿kdf a9L kmf]6fx¿ eg] /fVg' x'“b}g . o;f] ePdf ljb\ofyL{x¿sf] Wofg d'Vo a'“bf / ljifoj:t'df eGbf 
lrqdf dfq a9L hfg] x'G5 . 

:nfO8df lrq tyf >Jo b[Zo lSnkx¿ /fVg] tl/sf

xfO lkS;]n (high pixel) df lvr]sf] lrqx¿ /fVbf lkS;]n 36fP/ dfq :nfO8df OG;6{ ug'{ kb{5 .
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kmf]6f] tyf lrq /fVg] tl/sf

-!_  OG;6{ d]g' (Insert Menu) sf] lkSr/ (Picture) leq hfg] / kmf]6f] tyf lrqx¿ ePsf] kfOn vf]nL 
cfkm'n] rfx]sf] kmf]6f]df lSns ug{  . :nfO8df kmf]6f] cfp“5 clg pko'Qm 7fpFdf ;fOh ldnfP/ 
/fVg] .  

-@_  ;Lw} kmf]6f]x¿ ePsf] kmfOn vf]Ng] / cfk"mn] rfx]sf] kmf]6f] skL u/]/ :nfO8df k]:6 ug{  . 

-#_  :nfO8df b]lvPsf] OG;6{ lkSr/ km/d kmfOn (Insert picture from fi le) df lSns u/L rflxPsf] 
kmf]6f] Nofpg] . -sDKo'6/ lj1fg, sIff &, k[= &!–&*, kf7\oj|md ljsf; s]Gb|_

>Job[Zo kmfOn /fVg] tl/sfM 

-!_  :nfO8df ePsf] OG;6{ d]l8of lSnk cfOsg (Insert media clip icon) df lSns ug{  / sDKo'6/df 
/fv]sf] kmfOn vf]hL uLt jf le8Lof] clip df click ug{  . :NffO8df cfpg] c6f]d]l6snL 
(Automatically) jf j]g lSns (When click) dWo] s'g} Pp6fdf lSns (Click) ug{ . :nfO8 k'/f 
9fSg] u/L ;fOh ldnfpg] . 

-@_  OG;6{ (Insert) d]g'df uP/ d'eL (Movie) jf ;fpG8 (Sound) leq hfg] / rflxPsf] kmfOn lSns 
(Click) u/L Nofpg] . 

-#_  :nfO8df n]lvPsf] pko'Qm zAbnfO{ ;]n]S6 (Select) ug{ / OG;6{ (Insert) d]g'df uO{ Hyperlink 
leq k;L rflxPsf] kmfOndf lSns (Click) u/L ln+s (Link) ug{ . o;/L ;nfO8 ;f] (Slide show) 
x'“bf ;]n]S6 (Select) / xfOk/ln+s (Hyperlink) ul/Psf] zAb a]Un} /+u (Colour) df b]lvG5 . 
o;nfO{ lSns (Click) ubf{ ln+s (Link) u/]sf] d]l8of (Media) kmfOn v'N5 .

:nfO8sf] zLif{s, a'“bfx¿ / xfOnfO6sf nflu k|of]u ul/g] Aofsu|fp08 (Background) / kmG6 (Font) 
sf] /ªx¿df Ps¿ktf (consistency) / Ps lglZrt 9f“rfdf (pattern) ePsf] x'g'kb{5 . h] dg nfUof] 
ToxL /ªsf] k|of]u k|efjsf/L x'“b}g . h:t}M ;a} zLif{sx¿sf] nflu Pp6+} /ª, cIf/x¿sf] nflu csf]{ Pp6} 
/ª / xfOnfO6 ug{sf] nflu csf]{ /ª OToflb .

:nfO8df /flvg] lrqx¿ / cIf/sf] ;fOh sIff sf]7fsf] k5fl8af6 ;d]t :ki6 a'lemg] u/L /flvPsf] 
x'g'kb{5 . cIf/x¿ n]Vbf uf9f /ª\usf] (dark and contrasting color) k|of]u ug'{kb{5 . d'Vo d'Vo 
a'“bfx¿nfO{ xNsf /ªn] xfOnfO6 ug'{ kb{5 . 

:nfO8x¿nfO{ cfsif{s agfpgsf] nflu l8hfOg d]g'df uO{ pko'St vfnsf] l8hfOg /fVg' kb{5 . 
:nfO8x¿, lrqx¿, a“'bfx¿, / rf6{x¿nfO{ cfjZostfg';f/ Plgd];g u/L r/0fab\w k|lqmofdf b]vfpg 
;lsG5 . Plgd];g lb“bf ;fdfGo vfnsf] lbg' /fd|f] x'G5 .

Plgd];g lbg] tl/sf

Plgd]zg (Animation) d]g' leq uO{ Plgd]6L (Animate) df ePsf Plgd]zg (Animation) x¿dWo]af6 
pko'St 5fGg] . :nfO8df ePsf] lrqx¿ tyf cGo k|lqmofut ljifoj:t'nfO{ r/0fab\w jf PsPs u/L 
b]vfpgsf nflu s:6d Plgd];g ul/G5 . o;sf nflu Plgd];g ug{ rfx]sf] lrq jf ljifonfO{ ;]n]S6 
(Select) ug{ / OG;6{ (Insert) d]g'sf] s:6d (Custom) leq uO{ P8 Ok]mS6 (Add effect) df hfg] . 
pko'St k|sf/n] OG6\fG;, ODk]ml;;, PlSh6, df];g kfy (Entrance, emphasis, exit, motion path) df 
lSns ug{ / cGo Ok]mS6 ck;g, 6fldª (Effect option, timing) OToflb cfjZostfg';f/ ldnfpg .
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:nfO8x¿df ePsf] ljifoj:t'nfO{ kf7kq (handout) sf ¿kdf tof/ u/]/ dfq ljt/0f ug'{kb{5 . kf7kq 
tof/ ug{sf] nflu Eo' d]g' (View menu) leq x]G8cfp6 df:6/ (Handout master) df uO{ k]h;]6ck, 
x]G8cfp6, cf]/]G6];g, ;nfO8 cf]/]G6];g, :nfO8 k/ k]h (Page set up, handout orientation, slide 
orientation, slide per page) OToflb ldnfpg'kb{5  / lk|G6 ug'{ kb{5 .

kfj/KjfOG6 k|of]u u/L k|:t'tLs/0f ubf{ ljrf/ ug'{ kg]{ s'/fx?

k|:t'tLs/0f ubf{ SAFE nfO{ Vofn ug'{ kb{5 .

S= Story: k|:t't ug'{ kg]{ ljifoj:t'sf] d'Vo ;Gb]z (main message)

A=Audiance: ljb\ofyL{x¿sf] :t/, k"j{1fg / c'gej (who are you presenting to, what do they know, 
what do they need to know)

F= Format: :nfO8sf] ;+/rgf / agfj6 

E= Engagement: ljb\ofyL{x¿;“usf] cGt/lqmof / ;+nUgtf (engage the audience, ask for questions, get 
feedback on what's works)

ljb\ofyL{x¿nfO{ k|:t'tLs/0fsf] pb\b]Zo, ljifoj:t', pknAw ;do / vfsfaf/] k|:6 kfg'{kb{5 . o;sf] nflu 
tn lbOPsf] rf/ Tell sf] af/]df Vofn ug'{ kb{5 .
 Tell your listener what you are going to tell them (topics, timing, questions)
 Tell why they should listen (benefi ts, what's in it for them, personalize it)
 Tell your message (facts, ideas, details, examples, cases etc)
 Tell what you told them (recall important points & review, conclude with an action statement)

ljifoj:t'nfO{ a'“bfut ¿kdf k|:t't u/L ;fGble{s >Jo b[Zo ;fdu|Lsf] k|of]u ub}{ JofVof ug'{kb{5 . ljifo 
j:t';“u ;fGble{s lrq jf >Jo b[ZonfO{ k|:t'tLs/0fsf] ;'?df tof/L lj|mofsnfk -jfd{ck_ sf] ¿kdf 
jf k|:t'tLs/0fsf] ;dodf b]vfpg] / ;f]af/] ljb\ofyL{x¿sf] ljrf/ / k|ltls|of lnP/ ljifoj:t';“u lnª\s 
ug'{kb{5 . ;s];Dd ljifoj:t' ;fGble{s 36gfx¿sf] lSnkx¿ / t:jL/x¿ lnª\s u/L b]vfpg' kb{5 .

:nfO8df n]lvPsf a'“bfx¿nfO{ h:tfsf] t:t} gk9L To;sf] af/]df pbfx/0f lbO{ JofVof ug'{kb{5 . 
cfjZostfg';f/ yk ljj/0fx¿ b]vfpg' k/]df sDKo'6/df ;]e ul/Psf] cGo kmfOndf xfOk/lnª\s u/L 
b]vfpg ;lsG5 .

xfOk/lnª\s ug]{ tl/sfx¿
!=  ln+s ug{ vf]lhPsf] zAbnfO{ ;]n]S6 (select) u/L OG;6{ (Insert) leq xfOk/lns+ (hyperlink) 

df lSns u/L pko'Qm kmfOnsf] nf]s];g vf]h]/ ;f] kmfOndf lSns ug{  .
!=  OG;6{ (Insert) d]g' leq ;]k (shapes) df uO{ s'g} ;'xfp“bf] ;]k (shapes) lng] / To;dfly /fO6 

lSns (right click) u/L jf xfOk/lns+ (hyperlink) df lSns (click) u/L kmfOn /flvPsf] 
nf]s];gdf hfg] .

1. cfjZos j]e;fO6x¿ :nfO8df 6fOk u/L jf skL (copy) / k]:6 (paste) u/L ln+s (link) lbg 
;lsG5 . h:t}M www.nced.gov.np; www.moe.gov.np OToflb .

 tYofª\sx¿nfO{ cg'R5]bsf] ¿kdf :nfO8df g/fvL pko'St 8fou|fd, 6]an / rf6{af6 b]vfP/ 
JofVof ug'{kb{5 .

8fou|fd tyf rf6{ /fVg] tl/sf

:nfO8df /x]sf] OG;6{ rf6{ (insert chart) leq k:g], PS;]n ;L6 (excel sheet) v'N5 / ToxfF cfjZos 
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8f6f (data) /fvL rf6{ (chart) tof/ ug{  . ;f] rf6{nfO{ :nfO8df ldnfpg ;lsG5 .

k|:t'tLs/0fnfO{ ltg efudf af8\g' k5{M ;'? (beginning), dWo (middle) / cGTo (ending) . 

;'?df ljb\ofyL{sf] OR5f /  rfxgf a'em\g], pT;'stf hufpg], pgLx¿sf] cg'ej;“u ljifoj:t'nfO{ hf]8\g], 
/ pb\b]Zo :ki6 kfg]{ dWo efudf ljifoj:t'sf] d'Vo d'Vo a'“bfx¿sf af/]df 5nkmn ug{] . o; efudf 
em08} *) k|ltzt ;do nufpg] / clGtd r/0fdf d'Vo a'“bfx¿sf] ;f/f+z lgsfNg] . tL a'“bfx¿;“u hf]8L 
lgisif{ lgsfNg], gof“ ljrf/ glgsfNg], rfvnfUbf] 36gf;“u hf]8\g] (one human story is more powerful 
that hundreds of arguments and facts & fi gures) .

a'“bfsf] JofVof / j0f{g ubf{ ljb\ofyL{x¿sf] cg'ej / cEof;;“u hf]8\b} n}hfg], pgLx¿sf] egfOnfO{ 
;Ddfg ug]{ OR5f / rfxgfnfO{ a'em\g] ug'{kb{5 . ljifo j:t'af/] lh1f;f hufO{ /fVg' kb{5 . ljb\ofyL{x¿sf] 
af/]df s'/f gu/L pgLx¿;“u cGt/ls|of / 5nkmn ug'{kb{5 .

k|:t'tLs/0fnfO{ ;s];Dd 5f]6f] / ld7f] agfpg] (KISS: keep it short and simple) 

jf:tljs k|:t'tLs/0f eGbf cufl8 ;s];Dd k|:t'tLs/0fsf] k"jf{Eof; (rehearsal ug{ / ;dosf] plrt 
of]hgf / Joj:yfkg ug'{kb{5 . :nfO8 ;f] k|:t'tLs/0fsf] ;dodf :nfO8df n]lvPsf] d'Vo a'“bf tyf 
zAbnfO{ ljleGg Pointer option k|of]u u/L xfOnfO6 ug{ ;lsG5 . o;sf] nflu slide show view /x]sf] 
cj:yfdf :nfO8 dfly right click ug{ / pointer option df uO{ pko'St /ª\sf] pointer 5gf]6 ug{  .

k|:t'tLs/0fsf] larlardf sIff sf]7fsf] k5fl8sf] efu / 5]p5]pdf uO{ ljb\ofyL{x¿nfO{ cGt/lqmofdf 
k|]l/t ug{  / :nfO8df b]vfOPsf] ljifoj:t'x¿sf] ;fOh, /ª, cfjfh OToflb ;a} ljb\ofyL{sf] nflu 
pko'St eP gePsf] af/] hfgsf/L lnO{ /fVg'kb{5 . To:t} cfjZostfg';f/ ;'wf/ ug'{kb{5 .

:nfO8df ePsf] lrq, tl:j/, lSnkx¿sf] cnfjf ;Dej eP;Dd cGo z}lIfs ;fdu|Lx¿ (visual aids) 
tof/ u/L k|of]u ug'{ /fd|f] x'G5 .

k|:t'tLs/0fsf] a]nf Ps} 7fp“df dfq gpleP/ rnfodfg eO{ xfpefp (eye contact and body language) 
;lxt k|:t't ug'{kb{5 . cfjZostfg';f/ k|:t'tLs/0fsf] larlardf Plgd]6]8 tyf cGo >Job[Zo lSnkx¿ 
energizers sf] ¿kdf k|:t't ug'{ kb{5 .

>Jo b[Zosf] k|efjsf/L k|of]usf nflu ;fGble{s 36gf, ljj/0f tyf k|ls|ofx¿sf] lrq tyf lel8of] clip 
b]vfP/ ljb\ofyL{x¿af6 cg'ej tyf hfgsf/L ;ª\sng ug'{kb{5 / ljifo j:t';“u hf]8\g'kb{5 .

-5_= k|:t'tLs/0fdf  kfj/KjfOG6 k|ljlwsf] j}slNks Joj:yf

k|:t'tLs/0fsf] ;dodf ljb\o't cfk"lt{df cj/f]w x'g] / slxn]sxLF ljb\o'tLo pks/0fx¿df ;d]t ;d:of 
cfpg ;Sg] ePsfn] k|:t'tLs/0fdf kfj/KjfOG6sf] j}slNks Joj:yf;lxt tof/L cj:yfdf /xg'kb{5 . 
o;sf] nflu b]xfoadf]lhd k"j{tof/L ckgfpg ;lsG5M

 d'Vo a'“bfx¿af/] 5nkmn, a|]g:6«f]ldª / k|:t't ug{sf] nflu d]6fsf8{sf] Joj:yf / k|of]u  ug{]  .
 ;d"x sfo{, k|:t'tLs/0f / d'Vo ljifoj:t'sf] ;f/f+z k|:t't ug{sf] nflu Go'hlk|G6 k]k/ k|of]u 

ug{]  .
 cGt/lqmofaf6 cfPsf ljrf/x¿ l6kf]6 ug{ / a'“bfx¿ k|:t't ug{ tyf cGo k|:t'ltsf nflu 

XjfO6af]8{ / af]8{dfs{/ k|of]u ug]{  .
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 k|:t't ug'{ kg]{ kfj/KjfOG6 :nfO8x¿sf] Ps kfgfdf ;fdfGotof $ jf ^ :nfO8 cfpg] u/L 
Handout lk|G6 skL tof/ u/L /fVg] / ;f]sf] cfWff/df k|:t't ug]{  . ;fy} kfj/KjfOG6 window 
df publish leq uO{ create handouts in Microsoft word df click u/L :nfO8x¿nfO{ word fi le df 
kf7kq tof/ u/L ljb\ofyL{x¿nfO{ ljt/0f ug]{  .

 ljifoj:t';“u ;fGble{s 36gfx¿ tyf ;kmnc;kmn cEof; / syfx¿sf] lk|G6 skL tof/ u/L 
/fVg] .

 kf7kq / 36gf cWoogsf cfwf/df ljb\ofyL{x¿nfO{ cfjZostfg';f/ Psn, hf]8Ldf / ;d"x 
sfo{df cEof; u/fO{ k|:t't ug{ nufpg] /  ;xhstf{n] kf7kq k|of]u u/L JofVof ug]{, k|Zgf]Tt/ 
ug]{  / ;f/f+z k|:t't ug]{ OToflb .

-v_ tflnddf l8lh6n :6f]/Lsf] k|of]u (Use of Digital Story in Training)

!=  tflnddf ljb\ofyL{x¿n] u/]sf ls|ofsnfkx¿sf] kmf]6f]x¿ / lel8of] lSnkx¿nfO{ ;fGble{s 
9+uaf6 ;ª\ul7t u/L tof/ ul/g] Ps k|sf/sf] clen]vnfO{ g} l8lh6n :6f]/L elgPsf] xf] . oxfF 
xfdLx¿;“u pknAw ePs} ;|f]t ;fwgx¿ k|of]u u/]/ tof/ ug{ ;lsg] l8lh6n :6f]/Lsf af/]df 
pNn]v ul/Psf] 5 .

@=  cfjZos ;fdu|LM l8hL6n Sofd/f / sDKo'6/
#=  lgdf{0f ljlwM 
 tflnd ;~rfngsf] j|mddf ;ª\sng ul/Psf ;fGble{s tl:j/x¿ / lel8of] lSnkx¿ lnP/ 

sDKo'6/df pko'St :yfg h:t} dfO 8s'd]G6; (My Documents) sf] Do'lhs (Music) / lel8of] 
(videos) df kmfOn / kmf]N8/ agfO{ /fVg] .

 sDKo'6/df cn k|f]u|fd (All Program) leq uO{ ljG8f]h d'eL d]s/ (Windows Movie Maker 
vf]Ng] . d'eL 6f:s (movie task) cGt/ut Sofkr/ lel8of] (capture Video) leq ODkf]6{ lel8of] 
(import Video, ODkf]6{ lkSr/ (import Picture), ODkf]6{ cl8of] jf Do'lhs (import Audio/Music) 
df lSns (click) u/L kmf]6f]x¿, uLtx¿ / lel8of] lSnkx¿ ODkf]6{ (import) ug]{  .

 ODkf]6{ (import) ul/Psf kmf]6f]x¿ / lSnkx¿nfO{ :6f]/L af]8{ (story board) df 8\ofu (drag) ug]{  
/ pko'St j|mddf ldnfP/ /fVg] .

 d'eL 6f:s (Movie Tasks) cGt/ut Pl86 d'eL (Edit Movie) leqsf] Eo' lel8of] Okm]S6; (view 
video effects), Eo' lel8of] 6«flGh;g (view video transition), d]s 6fO6n / s|]l86\; (make titles 
and credits x¿df lSns (click) u/L Ok]mS6 (effects), 6«flGh;g; (transitions) / 6fO6n; 
(titles) / s|]l86 (credit) x¿ /fVg] .

 6fOdnfOg (timeline) df lSns (click) u/L lel8of] (video), cl8of] Do'lhs (audio music) / 
6fO6n cf]e/n] (title overlay) ldnfpg] .

 Aofsu|fp08 (background) df pko'St cl8of] Do'lhs ODkf]6{ (audio music import) u/L /fVg] .
 cGtdf, :6f]/L (story) tof/ ePkl5 lkmlg; d'eL (fi nish movie) leq uO{ ;]e 6' dfO sDKo'6/ (save 

to My Computer) df lSns (click) u/L sDKo'6/df ;]e (save) ug{ tyf ;]e 6' l8lel8 (save to 
DVD) df click u/L l8le8L (DVD) tof/ ug{ ;lsG5 .

 o;/L tof/ ul/Psf] l8lh6n ;fdu|LnfO{ sfo{qmdsf] k|ltj]bgsf] clen]vsf] ¿kdf, tflnddf 
ljb\ofyL{x¿sf] sIff lj|mofsnfk k|bz{g ug]{ sfo{sf] ¿kdf k|of]u ug{ ;lsG5 .
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-u_ cWoog tyf cWofkgdf ;fdflhs ;~hfnx? (Social Media) sf] k|of]u 

xfn ljsl;t ePsf ;fdflhs ;Ghfnx¿ h:t} M k]m;a's, o'6\o'a, 6\lj6/, lns+cfOl8, k;{gn Anu 
(Facebook, YouTube, Twitter, LinkedIn, Personal Blog) nfO{ b]xfoadf]lhd tflnd ls|ofsnfk tyf l;sfO 
;xhLs/0fsf nflu k|of]u ug{ ;lsG5 .

k|rlnt a|fph/ (browser) sf s]xL pbfx/0fx¿ o; k|sf/sf 5g\  M 

 df]lhnf kmfo/kmS; (Mozilla Firefox) 

 u'un s|f]d (Google Chrome) 

 OG6/g]6 PS;k|f]// (Internet Explorer) 

 6]g;]G6 6«fen/ (Tencent Traveler)

 cf]k]/f (Opera)

 DofS;yf]g (Maxthon)

 ;kmf/L (Safari)

 b jN8{ (The world)

 g]6:s]k (Netscape) cflb

-c_ k]m;a's (Facebook) sf] k|of]u

 JolStut (Personal), jf Joj;flos (Professional), l;sfO ;~hfn (Learning network), ;fd'bflos 
k|of]ufTds (Community of practice), l;sfOsf] ;~hfn (Learning community) ;d"x agfP/ 
ljrf/x¿ cfbfg k|bfg ug{  .

 Chatting dfkm{t tTsfn s'/fx¿ Share ug{ .
 tflnd tyf l;sfO;DaGwL kmf]6f]x¿ / lel8of] lSnkx¿ tof/ u/L cknf]8 (upload) ug{ / ;]o/ 

(share) ug{  .
 cfk"m sxf“ s] ul//x]sf] 5' eGg] af/]df :6]6; ck8]6 ug{  .
 ;+:yfut ¿kdf ;~rfng ul/Psf] km];a'sdfkm{t\ ;+:yfsf ultljlwx¿af/] ck8]6 (update) x'g] 

/ hfgsf/L u/fpg] .
 l;sfO;DaGwL dxTTjk"0f{ / ;fGble{s web link x¿ / l/;f];{x¿ lkSr/ (Resources-picture), 

Do'lhs (music), lel8of] (video), 8s'd]G6; (documents) x¿ ;]o/ ug{ .
 cfk"mnfO{ k/]sf] s'g} ;d:ofnfO{ cfkm\gf] nlg{u+ sDo'lg6L (Learning community) ;“u ;]o/ (share) 

u/L ;dfwfg vf]Hg ;lsg] 
 lzIfs tyf k|lzIfssf] cfjZos k/]sf] l;sfO ;fdu|Lx¿af/]df ;f]wk'5 ug{  . 
 sIff sf]7fsf] n]S6;;{, js{;k, sIffx¿ (Lectures, workshop, classes)  ls|ofsnfkdf km];a'ssf] 

k|of]uM
o sIff ;dokZrft\ sIff 5'6fPsfx¿nfO{ ;d]t sfd nfUg] u/L sIff gf]6x¿ km];a'sdf kf]:6 

ug{  .
o ljb\ofyLx¿n] lzIfs;“u cGt/ls|of ug{  .
o cfufdL lbgsf z}lIfs sfo{qmdx¿, lj|mofsnfkx¿, k/LIffx¿, ;"rgfx¿af/] hfgsf/L u/fpg] .
 lzIfs / k|lzIfsx¿sf nflu klg km];a's PK; (Facebook Apps) sf] k|of]u ug{ ;lsG5 . 
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-u_ 6\lj6/ (Twitter) sf] k|of]u

6\lj6/ (Twitter) ljb\ofyL{x¿ / cGo JolStx¿lar cgnfOg ;DaGw :yfkgf ug{  k|efjsf/L dfWod xf] . 
6\jL6/df chat dfkm{t ljrf/ cfbfg k|bfg ug{ . Rof6 (chat) sf] a]nfdf ;]8'n8 6fOdk|]md (scheduled 
timeframe) df k|Zgx¿ /flvG5g . Rof6 (chat) sf ljb\ofyL{x¿n] k|Zgsf af/]df cfkm\gf] ;'emfj, ljrf/, 
ln+sx¿ k|:t't ub{5g\ . pbfx/0f M https://www.twitter.com 

 6\lj6/ (Twitter) sf] k|of]usf pkof]uL ;fwgx¿ M
o Twellow. yourself online directory. 
o Twitter Grader. Grade yourself 
o TwitterLocal.  tweeters in your area. 
o Atlas.  learning about current world events.
o Tweetdeck. arrange your feeds, schedule tweets, fi lter your content, and much more. 
o Twitpic. share photographs on Twitter.
o Storyful.  use Storyful to build class stories
o Hootsuite. manage your social media accounts across several different platforms
 sIff lqmofsnfkdf 6\lj6/ (Twitter) sf] k|of]u
o sIffkl5sf] 5nkmn rnfpg] 
o ljb\ofyL{x¿sf] cgnfOg sDo'lg6L (Online community) lgdf{0f ug{  
o kf7\ok':tssf af/]df k|Zgx¿ ;f]Wg 
o ljb\ofyL{x¿;“u k[i7kf]if0f cfbfgk|bfg ug{  
o l;sfO ultljlw;DaGwL hfgsf/L x:tfGt/0f ug{  .

-O_ o'6\o'a (YouTube) sf] k|of]u (www.youtube.com)

 o'6\o'a (YouTube) sf] k|of]udfkm{t\ sIff sf]7fdf ljb\ofyL{x¿nfO{ cfjZos kg]{ w]/} y/Lsf >Job[Zo 
;fdu|Lx¿ k|:t't ug{ ;lsG5 . ob\olk s}og sIff sf]7fx¿df o;sf] k|of]u k|ltalGwt /x]sf] 
kfOG5 . 

 o'6\o'a (YouTube) sf Rofgnx¿ (Channels) h:t} PBS, TED / Khan Academy x¿nfO{ l;sfOsf 
nflu ;'/lIft jftfj/0fo'St ;fwgx¿ dflgG5g\ .

 lzIf0f l;sfOsf ultljlwx¿nfO{ You Tube df cknf]8 u/L share ug{  / cfjZos k/]sf] lel8of] 
lSnk 8fpgnf]8 u/L sIff sf]7fdf k|of]u ug{ ;lsG5 . 

-O{_ ln+S8 Og (Linkedin) sf] k|of]u 

of] Jofkf/ do ;~hfn (Business-focused network) xf] . ln+S8 Og (Linkedin) k|of]u u/L ;~hfn 
/ cg';Gwfg (Networking / Research) sf ls|ofsnfkx¿af6 kmfObf lng ;lsG5 . h:t}M ;~hfn 
(Networking) dfkm{t tkfO{;“u ;DalGwt Joj;foLx¿sf] ;~hfn lgdf{0f ug{] . cg';Gwfg (Research) sf 
lj|mofsnfkdfkm{t tkfO{n] Joj;fo k|jw{g ug''{kg]{ ;+:yf / JolStx¿sf af/]df hfgsf/L lng] . 

-p_ JolStut Anu (Personal Blog) sf] k|of]u

lzIf0f l;sfOsf nflu AnunfO{ dxTTjk"0f{ ;fwgsf ¿kdf lnOG5 . cfkm\gf] AolStut Anu lgdf{0f u/L 
lgDgfg';f/ sfd lng ;lsg] cj:yfx¿ /x]sf 5g\M

 cy{k"0f{ k|Zg / lh1f;fx¿ ;f]Wg] / gofF k|Zgx¿sf nflu lh1f;f hufpg] 
 s'g} sfo{ k|ls|of / k|ltkmnsf af/]df ;]l/u+ (Sharing) ug{  sfo{nfO{ k|ab\w{g ug{  
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 s'g} ljifo / ;jfndf j}slNks pkfox¿ k|:t't ug{ k|f]T;fxg ug{  .
 cGt/lqmofnfO{ k|j4{g ug{  .

-pm_ Od]n / OG6/g]6sf] k|of]u (Use of e-mail and Internet in Learning)

lzIf0f l;sfO ls|ofsnfkdf Od]n / OG6/g]6sf] k|of]u ck/Lxfo{ / l;sfO k|ls|ofsf] cleGg cª\u 
h:t} ePsf] 5 . Od]ndfkm{t ;"rgf tyf ;Grf/ cfbfg k|bfg ug{, ;fyLx¿sf] ;d"x lgdf{0f u/L lzIf0f 
l;sfOdf ;xfotf cfbfg k|bfg ug{, documents / kmf]6f]x¿ attach u/L k7fpg], mail forward ug{, links 
x¿ pknAw u/fpg] ug{ ul/G5 . ;fy} voicemail, chatting, video conversation ;d]t ug{ ;lsG5 . Od]n 
;]jf k|bfosx¿df Gmail, Yahoo mail, outlook.com, mail.com hotmail /x]sf  5g\ .

Od]n OG6/g]6sf] k|of]u ljb\ofyL{ s]lGb|t l;sfO ljlw (student-centered approach to learning) sf] ¿kdf 
ljsl;t ePsf] 5 . o; cGtu{t Asynchronous Learning Approach / Synchronous learning u/L b'O{ 
lsl;daf6 l;sfO ug{ ul/G5 . Asynchronous Learning cGtu{t web-based learning/computer-based 
learning, threaded discussion, recorded live events, online documents, e-mails, books, videos, Audio 
tapes, DVDs etc. kb{5g\ .

Synchronous learning cGtu{t ljb\ofyL{ / lzIfsk|lzIfsx¿lar tTsfn g} ;Dks{ sfod eO{ 
cGt/lqmofTds 9ªuaf6 l;sfO ePsf] x'G5 . h:t}M Online virtual classroom, video the tele-conferencing, 
chat rooms/instant messaging /x]sf 5g\ .

g]kfnsf !% lhNnfsf %^ ljb\ofnodf Okf6L] ljt/0f ul/Psf] cGo ( lhNnfsf @@ ljb\ofnodf 
ljb\ofno s} nufgLdf Server / computer Joj:yf ePsf] / ;f] ljb\ofndf O nfOa|]/Lsf] ;'jlwf ;lxt 
;~rfngsf] nflu k|fljlws ;xof]u / cled'vLs/0f / tflnd h:tf ;xof]u pknAw eO{ OG6/g]6;xLtsf] 
cWoog ;'ljwf pknAw ePsf] 5 . To:t} ;"of]{bo z}lIfs k|lti7fgn] One Media Player per Teacher 
(OMPT) sf] cleofgsf] ;'?jft u/]sf] 5 .

-P_ l;sfOdf SMART Tools sf] k|of]u 

Public Learning Site x?
 Khanacdemy.com - Video tutorial 
 About.com - Guidance, not guesswork. 750 experts to help you
 Academic Earth - Thousands of video lectures from the world's top scholars
 BBC Learning - a range of online-based courses that you can work through at your own pace
 Encyclopdia.com - Verifi ed facts, information, and biographies from trusted sources
 eHow - How to do just about everything
 Wiki.com - just about everything

sfo{If]qsf cg'ejx? / k|flKtx? 

d}n] ;"rgf tyf ;~rf/ k|ljlw cWoog, cWofkg ubf{ / sfo{ If]qdf k|lzIf0f / tflnd sfo{j|mdx¿df 
;xhLs/0f ubf{ b]lvPsf s]xL k|flKtx¿ tn pNn]v ul/Psf] 5M

 z}lIfs k|lzIf0f tyf tflndx¿df ;"rgf k|ljlwsf] 1fg, l;k / bIftfdf ljljwtf kfOof] .
 ;xefuLx¿ dWo] k|fozM ;"rgf k|ljlw;DaGwL Go"g 1fg ePsf] kfOof] . 
 tflndsf] d"Nofª\sg tyf k[i7kf]if0fsf j|mddf ;"rgf k|ljlwsf sIffx¿ yk ug'{kg]{ lh1f;f JoSt 

u/] .
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 o; tYon] lzIff dGqfnocGtu{t sfo{/t k|lzIfs, sd{rf/L tyf cGo ;xefuLx¿ cfk}m“df ;"rgf 
k|ljlwdf sdhf]/ b]lvP . ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u sIff sf]7fdf r'gf}tLsf] ¿kdf 
/xof] .  

 lzIfs tyf k|wfgfWofksx¿ ;"rgf tyf ;~rf/ k|ljlwsf] tflndsf j|mddf hfu?s tyf 
pT;fxd"ns cg'ej u/] .

 ;xefuLx¿sf] lardf ljb\o'tLo leGgtf (Digital Divide) kfOof] . ljb\otLo leGgtf eg]sf] ;"rgf 
tyf ;~rf/ k|ljlwsf af/]df cfwf/e"t 1fg ePsf] / gePsf] larsf] leGgtf xf] . o; tYon] 
tflndsf] ;xhLs/0fdf lgs} cK7\of/f] ePsf] kfOof] . 

 ;"rgf tyf ;~rf/ k|ljlwsf] cfwf/e"t 1fg tyf l;k ePtf klg To;nfO{ sfo{If]qdf k|of]u ug{ 
g;s]sf] kfOof] . 

efjL lbzf

;"rgf tyf ;~rf/ k|ljlwsf If]qdf sIff sf]7fdf ;"rgf tyf ;~rf/ k|ljlw k|of]u u/L /fli6«o txut, 
sIffut / ljifout l;sfO pknlAwx¿ xfl;n ug{sf nflu ljleGg ;/f]sf/jfnfx¿sf] e"ldsf / ug'{kg]{ 
sfdnfO{ tn a'“bfut ¿kdf efjL lbzfsf ¿kdf pNn]v ul/Psf] 5 M

-s_ gLltut tx 

lzIff dGqfno / cGt/utsf s]Gb|Lo lgsfox¿n] ;"rgf tyf ;~rf/ k|ljlwnfO{ d'Vo d'b\bfsf ¿kdf 
gLltut b:tfj]hx¿df ;dfj]h ug]{ . o;sf nflu tTsfnLg gLltut b:tfj]hx¿nfO{ ;"rgf tyf ;~rf/ 
k|ljlwsf] k|of]u x'g] u/L ljifoj:t'df ;dfj]z u/L kl/dfh{g ug'{kg]{ cfjZostf b]lvG5 . o;sf nflu 
pRr dfWolds lzIff kl/ifb\ / kf7\oj|md ljsf; s]Gb|n] cfkmgf kf7\oj|md k|f¿k, kf7\oj|md tyf cGo 
;Gbe{ ;fdu|Lx¿df ;"rgf tyf ;~rf/ k|ljlwsf] k|of]unfO{ ;dfj]z ug'{k5{ . To;} u/L z}lIfs hgzlSt 
ljsf; s]Gb| / cGo tflnd ;~rfng lgsfox¿n] cfkm\gf b:tfj]h, tflnd kf7\j|md, k|lzIf0f tyf tflnd 
Kofs]h nufot cGo ;Gbe{ ;fdu|Lx¿df ;"rgf tyf ;~rf/ k|ljlwsf] sIff sf]7fdf k|of]u x'g] u/L 
cfjZos ljifoj:t' ;dfj]z u/L sfo{qmd ;~rfng ug{ cfjZos b]lvG5 .  

-v_ sfof{Gjog tx

b]ze/sf z}lIfs lgsfox¿, z}lIfs sfof{nox¿ tyf ;Dk"0f{ ljb\ofnox¿df ;"rgf tyf ;~rf/ 
k|ljlwsf cfwfe"t ef}lts tyf dfgjLo ;|f]t Joj:yfkg ug'{ k5{ . ljb\ofnox¿n] klg ;/sf/sf] ;|f]tdf 
dfq e/ gk/L :yfgLo ;|f]t / ;fwgx¿sf] kl/rfng u/L sIff sf]7fdf ;"rgf tyf ;~rf/ k|ljlwsf] 
k|of]u ;'lglZrt ug'{k5{ . 

-u_  k|lzIf0f tyf tflnd 

z}lIfs hgzlSt ljsf; s]Gb| tyf cGtu{tsf cGo ;]jfnsfnLg tflnd, k|lzIfs k|lzIf0f nufotsf 
lzIfs tflnd ;d]tdf ;"rgf tyf ;~rf/ k|ljlw / o;sf] sIff sf]7fdf k|of]u clgjfo{ ¿kdf slDtdf 
1fg, l;k / bIftf xfl;n x'g] u/L kof{Kt dfqfdf ;do / dfudf cfwfl/t ljifo j:t' ;dfj]z u/L 
;xhLs/0f ug'{k5{ .
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-3_ cGo  

sIff sf]7fdf ;"rgf tyf ;~rf/ k|ljlwsf] k|of]usf nflu ;j{k|yd lzIff If]qsf gLlt lgdf{0f txb]lv 
sfof{Gjog tx;Ddsf ;Dk"0f{ ;/f]sf/jfnfx¿n] cfk"mn] o; ;DaGwL] 1fg, l;k / Ifdtf xfl;n ug'{ kof]{ . 
o;sf nflu ;j{k|yd cfk"m leq}af6 l;Sg] / l;sfpg] ;sf/fTds ;f]r / ;f] cg'¿k sfo{z}nL ljsf; 
ug'{kg]{ b]lvG5 . ;xhLs/0f, cg'udg tyf ;'kl/j]If0f, k|lzIf0f tyf lzIf0f ug]{ ju{x¿ d} ;"rgf tyf 
;~rf/ k|ljlwsf] cfwf/e"t 1fg, l;k / bIftf gx'gfn] o;sf] k|ltlaDa xfd|f sIff sf]7f / ljb\ofyL{sf] 
l;sfO pknlAwdf b]lvg ;lsG5 . 

ctM dflysf efjL lbzfdf plNnlvt s'/fx¿ nufot ;Dk"0f{ z}lIfs ;/f]sf/jfnfx¿sf] /fo ;Nnfx 
lnO{ gLltut txb]lv sfof{Gjog tx;Dd ;"rgf tyf ;~rf/ k|ljlw / o;sf] sIff sf]7fdf k|of]usf 
ljifo j:t'nfO{ ;Dk"0f{ gLltut b:tfj]h, kf7\oj|md k|f¿k, kf7\oj|md tyf ;Gbe{ ;fdu|Lx¿df ;dfj]z 
u/L sfof{Gjog / Jojxf/df k|of]u ug{ ;s]df cfhsf] @! cf}+ ztfAbLsf ljb\ofyL{x¿sf ¿kdf g]kfnsf 
afnaflnsfx¿nfO{ k'/\ofpg ;xof]u k'Ug] b]lvG5 .

lgisif{  

lzIffdf ;"rgf / ;~rf/ k|ljlwsf] pkof]usf af/]df g]kfnsf ljleGg cfjlws of]hgf, z}lIfs of]hgf 
tyf gLltx¿df ;"rgf tyf ;~rf/ k|ljlwnfO{ k|jw{g ug{sf nflu ljleGg k|of; ul/“b} cfPsf] 5 . 
k/Dk/fut lzIf0f ljlwsf] ;6\6f gjLgtd\ k|jt{gfTds ljlwx¿sf] k|of]u, l;sf?sf] l;sfOnfO{ ;xhLs/0f 
u/L l;sfOnfO{ k|efjsf/L agfpg lzIffdf ;"rgf / k|ljlwsf] k|of]u ckl/xfo{ ePsf] 5 . o;sf 
nflu ljZjJofkLs/0f, e"d08nLs/0f nufot gjLgtd\ k|ljlwsf cj;/ x'“bfx'“b} klg xfd|f clwsf+z 
ljb\ofnodf ;"rgf k|ljlwnfO{ let|ofpg ;lsPsf] 5}g . k"jf{wf/sf] sdL, 1fg l;k, ;fwg ;|f]t tyf 
tTk/tf, pTk|]/0ff, hfu?stf cflbsf ;fy} o;sf] jf:tljs dxTTjaf]w ug{ g;Sbf o;sf] ;d'lrt k|of]u 
x'g ;s]sf] 5}g . lzIffdf u'0f:t/ clej[b\lw ug{sf nflu ;"rgf k|ljlwsf] ;d'lrt k|of]u ug{ ljb\o't tyf 
pks/0fsf] pknAwtfsf ;fy} lzIfs ljb\ofyL{df pT;'stf / hfu?stf k|of]uut bIftf clej[b\lw ug{ 
cfjZos Ifdtf clej[b\lw ub}{ To;sf] ;d'lrt cg'udg ;'kl/j]If0faf6 yk k|efjsf/L agfpg' cfhsf] 
d'Vo cfjZostf xf] .
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bLuf] ljsf;sf nflu ljb\ofno ;'wf/ of]hgf

ofdgf/fo0f l3ld/]
pklgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL, eStk'/

 

!= n]v;f/ 

sl/a 8]9 b;sb]lv Ifdtf clej[b\lw ug]{ / ljb\ofno ;'wf/ of]hgf lgdf{0f ug]{ sfd s]Gb|b]lv 
ljb\ofno tx;Dd ;~rfng ePsf 5g\ . ljb\ofno ;'wf/ of]hgf lgdf{0fsf nflu xfdLn] w]/} ;do 
/ >d vr]{/ k|z:t cEof; ul/;s]sf 5f}F. t/ tL cEof;x¿ ljb\ofnosf] ;du| kIfsf] ljsf; ug{ 
cfjZos kg]{ of]hgf lgdf{0fsf nflu eGbf klg s;/L of]hgf lgdf{0f ug]{ eGg] l;sfOsf nflu dfq 
ePsf 5g\ eGg] cfjfhx¿ oqtq ;'lgg] u/]sf 5g\ . ljb\ofnon] cfkm\gf z}lIfs lj|mofsnfkx¿nfO{ 
afnd}qL agfpg, ;dfj]zL agfpg, ckfª\tf d}qL agfpg, ;a} afnaflnsfx¿nfO{ ljb\ofno Nofpg, 
l6sfpg, u'0f:t/Lo lzIff k|bfg ug{, ;a} ;/f]sf/jfnfx¿sf] ;xeflutfdf ljb\ofno ;'wf/ of]hgf 
lgdf{0f tyf :j–d"Nofª\sg ug{, of]hgfcg'¿k sfd ePgePsf] cg'udg u/L ;do ;dodf ;dLIff 
ug]{ / cfufdL jif{sf] of]hgf lgdf{0f ubf{ ljutsf] of]hgf ;dLIff ug]{ sfd ePdf ljb\ofnosf] bLuf] 
ljsf; eO{ ljb\ofno ;'wf/ of]hgfn] /fv]sf] nIo k"/f ug{ ;lsG5 / ;]jfu|fxLsf] k"0f{;Gt'li6 k|fKt 
ePsf] b]Vg ;lsG5 . 

@= d'Vo zAbfjnL

(Keywords) ;xeflutf (Participation), :j–d"Nofª\sg (Self assessment), of]hgf (Plan), tYofª\s 
(Statistics)

#= k[i7d"ld

g]kfndf ljb\ofno ;'wf/ of]hgfsf] P]ltxfl;s ;Gbe{ :d/0f ug'{kbf{ lj=;+=@)%& ;fndf hf/L ul/Psf] 
lzIff P]g, @)@* sf] ;ftf}F ;+zf]wgaf6 sfg'gL ¿kdf ljs]lGb|t z}lIfs Joj:yfkgsf] cEof; k|f/De 
ePsf] tYonfO{ lng ;lsG5 . -ljb\ofno ;'wf/ of]hgf lgdf{0f ;xof]uL k'l:tsf @)&! lzIff ljefu_ o;} 
P]gsf] sfof{Gjogsf] nflu lj=;+= @)%* ;fnb]lv cwf/e"t tyf k|fylds lzIff sfo{s|d bf];|f] cGtu{t 
;a} ljb\ofnox¿n] lzIf0f l;sfO ;'wf/ k|of]hgsf nflu ljb\ofno ;'wf/ of]hgf lgdf{0f ug]{ / To;sf 
cfwf/df ljb\ofnosf ;Dk"0f{ ultljlwx¿ ;~rfng ug]{ cEof;sf] ;'?jft ul/of] . of]hgfsf cfwf/df 
ljb\ofyL{sf] kx'“r j[b\lw ug]{, 5fqf ;xeflutf a9fpg], ckª\utf / blnt ljb\ofyL{sf] kx'“r j[b\lw ug]{, 
ljb\ofnosf] ef}lts k"jf{wf/ lj:tf/ ug]{, sIffsf] Joj:yfkgnfO{ afn d}qL tyf l;sfO cg's"n agfpg] 
cflb pb\b]Zo k"/f ug{ of]hgfab\w ljsf;sf] yfngL eof] . cfwf/e"t tyf k|fylds lzIff sfo{s|d bf];|f] 
cGtu{t % lhNnfdf ljb\ofno ;'wf/ of]hgfdfkm{t ljs]Gb|Ls[t z}lIfs of]hgf k/LIf0fsf ¿kdf nfu' 
ul/Psf] 5 .  -;a}sf nflu lzIff @))$–@))( d'Vo b:tfj]h, lzIff dGqfno_

$= ljifo k|j]z

ljb\ofno lzIffdf ;/f]sf/ /fVg] hf] sf]xL JolStdf lh1f;f x'g ;S5 cflv/ afnaflnsfsf] l;sfO / 
ljb\ofnosf] ;du| kIfsf] ljsf;df dxTTjk"0f{ e"ldsf /fVg]  ljb\ofno ;'wf/ of]hgf s] xf] < ljb\ofnosf] 
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lbuf] ljsf;sf nflu o;sf] cfjZostf lsg kb{5 < eGg] h:tf lh1f;f p7\g' :jefljs dflgG5 . oL 
k|Zgx¿sf] wf/0f ;xh} agfpg] ul/Psf] kfOG5 lsgeg] ljb\ofno ;'wf/ of]hgfsf ;DaGwdf ;/sf/ 
/ :yfgLo:t/af6 w]]/} nufgL eO;s]sf]] 5 . To;}n] oL k|Zgx¿ k'/fgf eO;s]h:tf] nfUb5 lsgls 
o; ;DaGwdf sl/a 8]9 b;sb]lv Ifdtf clej[b\lw ug]{ / ljb\ofno ;'wf/ of]hgf lgdf{0f ug]{ k|z:t 
sfo{s|dx¿ s]Gb|b]lv ljb\ofno tx;Dd ;~rfng ePsf lyP . ljb\ofno ;'wf/ of]hgf lgdf{0fsf nflu 
xfdLn] w]/} ;do / >d vr]{/ k|z:t cEof; ul/;s]sf 5f}F t/ tL cEof;x¿ ljb\ofnosf] ;du| 
kIfsf] ljsf; ug{ cfjZos kg]{ of]hgf lgdf{0fsf nflu eGbf klg s;/L of]hgf lgdf{0f ug]{ eGg]  
l;sfOsf nflu dfq ePsf 5g\ eGg] cfjfhx¿ oqtq ;'lgg] u/]sf 5g\ . ljb\ofnon] cfkm\gf z}lIfs 
lqmofsnfkx¿nfO{ afn d}qL agfpg, ;dfj]zL agfpg, ckfª\tf d}qL agfpg, ;a} afnaflnsfx¿nfO{ 
ljb\ofno Nofpg, l6sfpg / u'0f:t/Lo lzIff k|bfg ug{ h;/L ;"rLsf/n] s'g} JolStsf] sk8f l;nfpg 
p;sf] z/L/sf] gfk lng] ub{5 To;} u/L xfd|f ljb\ofnox¿n] klg ;a} ;/f]sf/jfnfx¿sf] ;xeflutfdf 
ljb\ofno s:tf] 5 / o;nfO{ /fd|f] agfpg s] s] ug'{ kb{5 eGg] ;Gbe{df Jofks ax; ug'{ h?/L 5 . 
o;/L ljb\ofnosf] n]vfhf]vf  ug]{ sfo{nfO{ ljb\ofno :j–d"Nofª\sg elgG5 . ;a} ;/f]sf/jfnfx¿sf] 
;xeflutfdf ljb\ofnosf] :j–d"NofÍg ug{ ljleGg tl/sf ckgfpg] ul/Psf] kfOG5 h:t} rf/cf]6f k|Zg 
km/s km/s ;d"xdf lbg] / pSt k|Zgx¿sf] hjfkm a'“bfut ¿kdf n]Vg nufP/ klg ljb\ofnosf] 
:j–d"Nofª\sg ug]{ ul/Psf] 5 . o; s|ddf k|of]udf cfPsf tL k|Zgx¿ o:tf 5g\ — 

!_  s:tf] ljb\ofnonfO{ /fd|f] ljb\ofno dfGg'x'G5 < /fd|f] ljb\ofnodf s]–s] s'/f x'G5g\ <
@_  tkfO{“sf] ljb\ofnosf /fd|f kIfx¿ s]–s] x'g\  <
#_  tkfO{“sf] ljb\ofnonfO{ /fd|f] agfpg ca s]–s] ug'{ kb{5 <
$_  tkfO{“sf] ljb\ofnonsf d'Vo–d'Vo ;d:of tyf r'gf}tLx¿ s]–s] x'g\  <

dfly plNnlvt k|Zgx¿nfO{ lzIfs, ljb\ofyL{, cleefjs, ljb\ofno Joj:yfkg ;ldltsf kbflwsf/L, 
lzIfs cleefjs ;ª\3sf kbflwsfl/x¿nfO{ a]Unfa]Un} ;d"xdf 5nkmn u/fO ljb\ofnosf] jt{dfg 
cj:yfsf] ljZn]if0f / efjL ljsf;sf nflu k"jf{wf/ tof/ ug]{ ul/Psf] kfOG5 . lbOPsf] klxnf] 
k|Zgn] ljb\ofnosf] b[li6sf]0f agfpg ;xof]u ub{5, bf];|f] k|Zgn] ljb\ofnosf] ;an kIf atfp“5, t]>f] 
k|Zgn] ljb\ofnonfO{ cem /fd|f] agfpg ug{'kg]{ sfdsf nflu ;xof]u ub{5 / rf}yf] k|Zgn] ljb\ofnosf 
;d:ofx¿ tyf r'gf}tLx¿ kTtf nfufpg ;xof]u ub{5 .

cfhef]ln ljb\ofnosf] :j–d"Nofª\sgsf nflu ljb\ofnosf] ef}lts, z}lIfs, Joj:yfksLo / dfgjLo 
kIfsf] ;d'lrt klxrfg / efjL ljsf;sf] vf“sf tof/ ug{ ef}lts, z}lIfs, Joj:yfksLo / dfgjLo 
;|f]t ;fwgsf] ;du| kIfx¿ ;d]6]/ ?h' ;"rL tof/ ul/Psf] kfOG5 . pSt ?h' ;"rL lzIfs, ljb\ofyL{, 
cleefjs, ljb\ofno Joj:yfkg ;ldltsf kbflwsf/L, lzIfs cleefjs ;ª\3sf kbflwsf/Lx¿nfO{ 
a]Unfa]Un} ;d"xdf 5nkmn ug{ nufOG5 / pSt kmf/d eg{ nufOG5 o;f] ubf{ ljb\ofnosf] af/]df cfkm"n] 
a'em\g rfx]sf s'/fx¿sf] ;du| kIfsf]  klxrfg ug{ ;lhnf] x'G5 . jf:tljs w/ftndf pleP/ agfOPsf] 
of]hgf v“lbnf] / e/kbf]{ x'G5 . ;/f]sf/jfnfx¿sf] k"0f{;xeflutfdf lgdf{0f ul/Psf] of]hgf sfof{Gjog 
ug{ ;lhnf] x'g], pknlAwd"ns x'g] / pknlAwsf] n]vfhf]vf u/L ljb\ofnosf] ;du| kIfsf] d"Nofª\sg ug{ 
klg ;lhnf] x'g] ub{5 . ;fd'lxs k|of;df ul/Psf] sfdaf6 ;fd'lxs Ifdtf clej[b\lw x'g hfg] / Ps 
7fp“df l;s]sf] l;sfOnfO{ cGo :yfgdf ¿kfGt/0f ug{ klg ;lhnf] x'G5 . h'g JolSt jf ;ª\3 ;++:yfn] 
;fd'lxs k|of;df of]hgf lgdf{0f ub{5 p;n] k|z:t k[i7kf]if0f k|fKt ub}{ cfkm\gf] of]hgdf lg/Gt/ ljsf; 
ub}{ n}hfG5 ljsf; eg]sf] o:tf] s'/f xf] Tof] slxn} cGTo x'“b}g vf]nf em}“ lg/Gt/ alu/xG5 . s'g} ;+:yfn] 
% jif{df u/]sf] sfd s'g} ;+:yfn] !% jif{df klg k'/f ub}{g .
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ljb\ofno ;'wf/ of]hgf lgdf{0f ubf{ csf]{ Wofg lbg'kg]{ s'/f tYofª\s klg xf] . of]hgf tYok/s x'g' 
kb{5 . olb tYonfO{ lj;]{/ dgu0fGTo ¿kdf k|of]u ul/Psf tYofª\sn] ;xL ;"rgf lbg ;Sb}g To;}n] 
o:tf] of]hgf klg kfgL lagfsf] lrof em}“ cw'/f] x'G5 . h;/L b'w jf kfgL lagf lrof vfg nfPs x'“b}g 
To;} u/L tYo lagfsf] of]hgf klg ;+:yfsf] k|ult dfkg ug{ g;lsg] eO{ nª\u8f] aGg hfG5 . To;}n] 
;xL ;TotYo tYofª\s k|of]u ul/g' kb{5 . h;/L xfdLnfO{ cfkm\gf] cg'xf/ /fd|/L lgofNgsf nflu P]gfsf] 
h?/L kb{5 To;} u/L ljb\ofnosf] ;du| kIfsf] ljsf; s] s;/L ePsf] 5 egL x]g{sf] nflu ljleGg 
z}lIfs ;"rsx¿sf] h?/L kb{5 . ljb\ofnosf] jt{dfg cj:yf s:tf]] 5 / To;nfO{ efjL lbgdf s;/L 
ljsf; u/]/ n}hfg' kb{5 eGg] s'/fsf] cf“sng ug{ ljleGg z}lIfs ;"rsx¿sf] cfjZostf kb{5 . ltg} 
;"rsx¿sf cfwf/df ljb\ofnosf] jt{dfg cj:yfsf] ljZn]if0f u/L efjL of]hgfsf] nIo lgwf{/0f ug'{ 
kb{5 . oL ;"rsx¿n] ljb\ofyL{x¿sf] ;xh} b]lvg] egf{ b/, ljb\ofyL{x¿sf] v'b egf{ b/, ljb\ofyL{x¿sf] 
b}lgs, dfl;s, jflif{s pkl:ylt b/, lzIfs pkl:ylt b/, ljb\ofyL{x¿sf] sIff 5f8\g] / sIff bf]xf]¥ofpg] 
b/, l;sfOpknlAw b/, sIff jf tx k"/f ug]{ b/ s:tf] 5 egL x]g'{ kb{5 / jt{dfg cj:yfsf] ljZn]if0f 
u/L cfufdL jif{sf] nIo lgwf{/0f ug'{kb{5 . o;/L lgwf{/0f ul/Psf ;"rsx¿sf cfwf/df ljb\ofnosf] 
jf:tljs k|ult dfkg ug{ ;lsG5 .

xfn ;a}sf nflu lzIff sfo{s|dsf] cfwf/df /x]/ ljb\ofno If]q ;'wf/ sfo{s|d sfof{Gjog eO/x]sf] 
5 . ljb\ofnodf k|fKt x'g] hlt klg cfly{s /sdx¿ 5g\ tL ;a} ljb\ofno ;'wf/ of]hgfsf cfwf/df 
ljb\ofnox¿nfO{ ljt/0f ug]{ ul/G5 . olb ljb\ofnosf] /fd|f] ljb\ofno ;'wf/ of]hgf lgdf{0f ePsf] 5 
eg] lhNnf lzIff sfof{noaf6 k|fKt x'g] cg'bgsf cltl/St ufpF ljsf; ;ldlt tyf gu/kflnsf / cGo 
;/sf/L tyf u}/ ;/sf/L ;ª\3 ;+:yfaf6 klg cg'bfg k|fKt ug{ ;lsG5 . g]kfn ;/sf/nfO{ pknAw 
u/fpg] ljleGg bftf tyf bft[ lgsfox¿n] klg ljb\ofno ;'wf/ of]hgfnfO{ d'Vo cfwf/ agfpg] ePsfn] 
ljb\ofnox¿n] /fd|f] of]hgf lgdf{0f ug{ ;s]sf] v08df bftfx¿sf] dg k3fn]/ a9L eGbf a9L ;xof]u 
k|fKt ug{ ;lsg] cj:yf b]lvG5 . xfn ;a}sf nflu lzIff sfo{s|d sfof{Gjog ug]{ sfo{df ljZjsf 
ljsl;t b]zx¿n] g]kfn h:tf ljsf;f]Gd'v b]zx¿nfO{ ;xof]u ub}{ cfPsf 5g\ .

cfhefln ljb\ofno ;'wf/ of]hgf lgdf{0f ug]{ sfo{nfO{ b}lgs lj|mofsnfksf ¿kdf lnOG5 . To;}n] 
ljb\ofnox¿n] kf“r jif{sf nflu lgdf{0f u/]sf] of]hgfnfO{ aif]{gL cb\ofjlws ub}{ uPsf] kfOG5 . sltko 
ljb\ofnox¿sf] wf/0ff ljb\ofno ;'wf/ of]hgf cfjlws x'G5 / o;nfO{ cWofjlws ug{ klxn] klxn] 
em} lhNnf lzIff sfof{non] 5'6\6} sfo{s|d Nofp5, 5'6\6} kmd]{6 lbG5, tflnd lbG5 clg ljb\ofnox¿n] 
lgdf{0f ug'{ kb{5 eGg] ;f]r /fv]sf] kfOof] . o; cufl8 k6s k6s oxL k|lqmof ckgfOPsf] lyof] . 
o;n] xfdLnfO{ e|d kg'{ :jefljs} xf] . ca e|ddf gk/L ljb\ofno ;'wf/ of]hgf cWofjlws ug{ af“sL 
/x]sf ljb\ofnox¿n] ;/fsf/jfnfx¿sf] k|ToIf ;xeflutfdf ;|f]t s]Gb| / ljb\ofno lg/LIfssf] k|fljlws 
;xof]u lnP/ cWofjlws ub}{ hfg' kg]{ x'G5 . cfkm\gf] of]hgf /fd|f] agfpg] sfo{df ;b}j Wofg lbO{ 
;fd'bflos ljb\ofnosf] u'0f:t/ ;'wf/ ug]{ sfo{df w]/}} ljb\ofnox¿ ;dlk{t ePsf] kfOG5 . l5d]sL 
ljb\ofnox¿n] k|of]u u/]sf /fd|f cEof;x¿sf] pkof]u ub}{ cleefjsx¿n] ck]Iff u/] cg';f/sf] 
u'0f:t/Lo lzIff k|bfgsf nflu ;dodf g} cfkm\gf of]hgfx¿nfO{ cWofjlws u/f}“, cWofjlws ePsf 
of]hgfx¿sf af/]df ;dLIff u/f}“ / ;du| z}lIfs u'0f:t/ ljsf; ug{ cfh}b]lv hu?s agf}“ . s'g} klg 
sfd /fd|/L ;Dkfbg ug{sf nflu of]hgfnfO{ d"n dGqsf] ¿kdf lnOG5, ljb\ofnosf] ck]lIft nIo k"/f 
ug{ tYofª\sdf cfwfl/t eO{ ;/f]sf/jfnfsf] k|ToIf ;xelutfdf lgdf{0f ePsf] of]hgfn] dfq ljb\ofnosf] 
lbuf] ljsf; ;Dej x'G5 . 

ljb\ofnosf] of]hgf dfq /fd|f] eP/ k'Ub}g o;sf] sfof{Gjog kIf klg plTts} bla{nf] x'g' kb{5 . To;}n] 
of]hgf lgdf{0f, sfof{Gjog / d"Nofª\sgnfO{ ;“u;“u} n}hfg' kb{5 . of]hgfsf] /fd|f] sfof{Gjogsf nflu 
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cg'udg of]hgf lgdf{0f u/L ;f]xL cg'';f/ sfofGjog ubf{ /fd|f] x'G5 .

%= ljb\ofno ;'wf/ of]hgfn] dxTTj lbg'kg]{ ljifox?

 afn ljsf; s]Gb| ;~rfng / Joj:yfkg 
 ljb\ofno ;]jf If]qsf ;a} afnaflnsf ljb\ofno Nofpg] / l6sfpg]
 5fqf tyf dlxnf lzIfssf] ;xeflutfdf hf]8 lbg]
 blnt, hghflt / lk5l8Psf hfthfltsf] kx'“r a9fpg] 
 afn d}qL ljb\ofno /fli6«o k|f¿k sfof{Gjog ug]{ u/fpg]
 l;sfO pknlAw a9fpg /0fgLlt / sfo{qmd ;~rfng ug]{
 ljb\ofno :t/Ls/0fsf] dfkb08cg';f/ ljb\ofnonfO{ s >]0fLdf k'¥ofpg] kIfdf Wofg lbg]
 ;fIf/tf tyf lg/Gt/ l;sfO / l;k ljsf;sf] sf] cfjZos Joj:yf ldnfpg]
 k|jt{gfTds sfo{df hf]8 lbg]
 :yfgLo kf7\os|d lgdf{0f tyf sfof{Gjogdf hf]8 lbg]
 lgdf{0fTds tyf lg/Gt/ ljb\ofyL{ d"Nofª\sg k|0ffnLsf] ;kmn sfof{Gjogaf6 l;sfO pknlAw 

a9fpg]
 l;sfOdf kl5 k/]sf ljb\ofyL{x¿nfO{ ;Ifd agfpg s] s:tf l;sfO /0fgLlt ckgfpg]
 ljb\ofnodf ;Gt'lnt lzIf0f l;sfO ls|ofsnfk ;~rfng u/L afnaflnsfsf] rf}tkmL{ ljsf; 

u/fpg] / ljZj ahf/df laSg ;Sg] agfpg]
 l;sfOdf gjLgt\ k|ljlwsf] pkof]u u/L ljb\ofyL{nfO{ cfTdlge{/ u/fpg]

^= ljb\ofno ;'wf/ of]hgf lgdf{0f tyf sfof{Gjogdf kfOg] s]xL ;d:ofx¿ M

 Pshgf ;fd'bflos ljb\ofnosf k|wfgfWofksn] k|lzIfs;“u ljb\ofno ;'wf/ of]hgf lgdf{0fsf 
;DaGwdf cfkm\gf] ljrf/ o;/L /fVg' eof], æw]/} vr{ u/]/ ljz]if1 tyf cGo dflg;x¿sf] e]nf 
ug]{ / w]/} ;do tyf >d nufO{ ljb\ofno ;'wf/ of]hgf agfpg' eGbf xfd|} ljb\ofnosf lzj 
;/nfO{ s]xL kfl/>lds lbP/ of]hgf agfpg nufp“bf ;lhn};“u aGg ;S5, tflnd lbg] eP 
lzj;/nfO{ g} lbg'kb{5, pxfF l;kfn' x'g'x'G5Æ . o; k|sf/sf k|cx¿ ljb\ofnodf w]/} kfpg] 
ub{5f}F . of]hgf lgdf{0f sfof{Gjogdf ;a}sf] ;xeflutf / l;k ljsf; eO{ ckgTTj lng] of]hgf 
agfpg g;Sg' / sfof{Gjog kIf lkmtnf] x'g' Pp6f alnof] ;d:of ag]sf] 5 . 

 ;Ltf k|fljsf lzIfsx¿n] pkof]uL ljb\ofno ;'wf/ of]hgf s;/L agfpg], s] s] ljifo ;dfj]z 
ug]{, ljb\ofno ;'wf/ of]hgfdf hf]8 lbg' kg]{ / gkg]{ ljifo s;/L yfxf kfpg] sfof{Gjogsf nflu 
k};f geP s] ug]{ < egL 5nkmn ub{5g\ t/ pgLx¿n] kof{Kt ¿kdf cGo ;/f]sf/jfnf / lj1sf] 
;xof]u ln“b}gg\ . o;f] x'“bf of]hgfdf ckgTTj gx'g], ck]lIft of]hgf lgdf{0f gx'g] / sfof{Gjog 
kIf sdhf]/ x'g] vt/f /x]sf] kfOG5 . 

 ;/:jtL dfljsf Joj:yfkg ;ldltsf ;b:ox¿n] o; jif{ ljb\ofno ;'wf/ of]hgf gagfpg] 
egL k|c;“u 5nkmn u/] k|c tyf cGo lzIfs ;xdt ePsf] cj:yfdf ljb\ofno ;'wf/ of]hgf 
cfjZos 5 egL ;|f]t JolStn] a'emfpg vf]Hbf ljut ;dodf agfPsf] of]hgf lhNnf lzIff 
sfof{nosf] b/fhdf To;} /x]sf] / ljb\ofnodf klg To;sf] k|of]u gePsf] ;fy} of]hgf gx'“bf klg 
ljb\ofnon] /fd|f] l/hN6 NofPsf] ljrf/ JoSt ug]{ ljb\ofno kl/jf/nfO{ k/LIffsf] htLhf dfq 
;a}yf]s xf]xg, lhlzsfsf] b/fhdf ePsf] of]hgf lhNnf lzIff of]hgf lgdf{0f ubf{, ljb\ofnonfO{ 
cg'bfg lbg'kbf{ pkof]u ePsf], ljb\ofnosf] u'0f:t/ ljsf;df k|efj kfg]{ ;a} kIfsf] af/]df oL 
oL x'g egL a'efpg] / j:tljs of]hgf lgdf{0f tyf sfof{Gjog u/fpg] afWofTds cj:yf l;h{gf 
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ug]{ xfnsf] cj:yf b]lv“b}g .
 plNnlvt ;d:ofx¿ s]xL k|ltlglw ;d:of dfq x'g . ljb\ofno ;'wf/ of]hgf lgdf{0f tyf 

sfof{Gjogdf w]/} ;d:ofx¿ /x]sf] kfOG5 . ;d:ofx¿ s|dzM Go"gLs/0f ub}{ of]hgf lgdf{0f 
ug]{, ;a}n] ckgTTj lng] jftfj/0f l;h{gf ug]{, sfof{Gjog kIfnfO{ alnof] agfpg] If]qdf Wofg 
k'¥ofpg' cfhsf] cfjZostf xf] .

&= lgisif{

g]kfndf ljb\ofno ;'wf/ of]hgf lgdf{0fsf] Oltxf“; 5f]6f] ePsf]n] xfd|f ljb\ofnox¿n] of]hgfab\w 
ljsf;sf] ;'?jftsf] cj:yfnfO{ :jLsf/ u/L o;nfO{ alnof] agfpg k|of; ug'{kb{5 . cfh;Ddsf 
k|of;x¿n] l;sfOnfO{ alnof] agfof]] . l;sfOdf ePsf] nufgLn] ljb\ofno lzIffsf] bLuf] ljsf;df 
dxTTjk"0f{ e"ldsf /fVb5 eGg] s'/f lzIffdf ul/g] nufgL / To;n] lbg] k|ltkmnnfO{ x]g{ ;lsG5 . kx'“r 
a9fpg, u'0f:t/ a9fpg] / ;+:yfut Ifdtf a9fpg] of]hgf lgdf{0f ug]{, ;a}n] ckgTTj lng] jftfj/0f 
l;h{gf ug]{, sfof{Gjog kIfnfO{ alnof] agfpg] cflb If]qdf Wofg k'¥ofpg' cfhsf] cfjZostf ePsf]n] 
ljb\ofnonfO{ cg's"n x'g] lsl;dsf] of]hgf lgdf{0f sfof{Gjog ug{ ;s]sf ljb\ofnosf] lbuf] ljsf; o;}df 
lge{/ x'G5 eGg ;lsG5 .

;Gbe{ ;fdu|L
lzIff ljefu -@)&!_, ljb\ofno ;'wf/ of]hgf lgdf{0f ;xof]uL k'l:tsf, eStk'/ M n]vs .

lzIff tyf v]ns'b dGqfno -@))#_, ;a}sf nflu lzIff -@))$–@))(_, d'Vo b:tfj]h, sf7df8f}“ M 

       n]vs .

lhNnf lzIff sfof{no, -@)^$–@)^*_, sfe]|knf~rf]s lhNnfdf lgdf{0f ePsf s]xL ljb\ofnosf gd'gf 
ljb\ofno ;'wf/ of]hgf, sfe]|knf~rf]s M n]vs . 
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g]kfndf z}lIfs k':tsfno 
lu/]Gb|k|;fb kf]v/]n, pk;lrj, z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL eStk'/

zflns/fd e';fn, pklgb]{zs, z}lIfs hgzlSt ljsf; s]Gb|, ;fgf]l7dL eStk'/

n]v;f/

z}lIfs lgsfox¿df ePsf k':tsfnox¿ g} z}lIfs k':tsfno x'g\ . h;sf] pb\b]]Zo g} z}lIfs tyf k|lzIf0f 
sfo{nfO{ 6]jf k'¥ofpg' xf] . :s'n, sn]h, ljZj ljb\ofno, z}lIfs ;ª\:yf tyf cg';Gwfg s]Gb|, Zf}lIfs 
tflnd s]Gb|x¿sf] kl/;/leq :yflkt k':tsfno o;cGtu{t kb{5g\ . o:tf ;ª\:yfsf] d'Vo pb\b]Zo 
;DalGwt z}lIfs ;++:yfsf] pb\b]Zo k"lt{ x'g] u/L cWoog, cWofkg, k|lzIf0f / cg';Gwfgsf nflu kf7\o 
;fdu|Lx¿ ;ª\:yfsf ;]jfu|fxLx¿nfO{ pknAw u/fpg' xf] . o:tf k':tsfnodf /flvPsf cWoog ;fdu|Lx¿df 
ljz]iftM z}lIfs sfo{;Fu ;DalGwt ;|f]t ;fdu|Lx¿, l/kf]6{, tflnd Kofs]hx¿, kf7\oj|mdcg';f/sf kf7\o 
k':tsx¿, ljifo j:t'nfO{ ;xof]u k'¥ofpg] k':tsx¿, cfVofgx¿, ;Gbe{ ;fdu|Lx¿, hg{n / kqklqsfx¿ 
x'G5g\ eg] pkof]ustf{df lzIfs, ljb\ofyL{, k|lzIfs, k|lzIffyL{, cg';Gwfgstf{, cleefjs, sd{rf/L tyf 
;j{;fwf/0f kf7sx¿ ;d]t x'G5g\ . 

d'Vo zAbfjnL (Key Words) 

z}lIfs k':tsfno (Academic Library), ljb\o'tLo k|sfzg (Digital Publication), l8lh6n nfOa|]/L 
(Digital Library), O{–nfOa|]/L (E-Library), ljb\ofno k':tsfno, (School Library),  ljefuLo k':tsfno 
(Departmental Library), cgnfOg Sof6nu (Online Catalog), af}bl\ws pGglt (Intellectual 

Development), k"0f{kf7 (Full Text) .

ljifo k|j]z

lzIff eg]sf] 1fg lbg], lng] / dfgjsf] af}b\lws Ifdtfsf] ljsf; ug]{ k|lj|mof xf] . o;sf] bfo/f olt 
lj:t[t 5 ls, o;sf] nflu ;/sf/n] ljleGg kf6faf6 ljsf; u/]sf] 5 . h;df cf}krfl/s lzIff 
lbg ljb\ofno, cgf}krfl/s lzIffsf nflu To;sf s]Gb|x¿ tyf ;"rgfTds ¿kn] 1fg xfl;n ug{ 
k':tsfnox¿ /x]sf x'G5g\ . tfklg ;a} kf6fsf lzIffsf dfWodnfO{ db\bt ug{ k':tsfnosf] dxTTjk"0f{ 
:yfg /x]sf] x'G5 . To;}n] cfjZostfg';f/ k':tsfno v'n]sf x'G5g\\ . 

;fdfGotof k':ts tyf kqklqsfnufotsf k7g ;fdu|Lx¿ Jojl:yt u/L /flvPsf] 7fp“nfO{ k':tsfno 
elgG5 . hxf“ ljleGg pd]/;d"x, k];f, wd{, j0f{, hfthfltsf dflg;x¿ cWoog cWofkg ug{sf nflu 
cfpg] ub{5g\ . sfdsf] k|s[ltcg';f/ k':tsfnonfO{ /fli6«o, ljz]if, ;fj{hlgs tyf z}lIfs k':tsfno 
u/L k|d'v rf/ efudf ljefhg ul/Psf] kfOG5 . 

!= g]kfndf z}lIfs ;ª\:yfsf k':tsfno 

:s'n, sn]h, ljZj ljb\ofno, cg';Gwfg s]Gb|, tflnd s]Gb| tyf ljleGg ;/sf/L z}lIfs lgsfosf 
k':tsfnodf cWoog, cWofkg jf cg';Gwfg, k|lzIf0f sfo{j|mdsf] pb\b]Zo k"lt{df 6]jf lbg :yflkt Pjd\ 
;~rflnt k':tsfnonfO{ z}lIfs ;ª\:yfsf] k':tsfno elgG5 . o:tf k':tsfnosf] sfo{If]q z}lIfs ;ª\:yf 
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g} x'G5 . /fli6«o cfjZostf / ;j{;fwf/0f hgtfsf] dful;t eGbf klg cfkm\gf] z}lIfs ;ª\:yfsf] pb\b]Zo 
k"lt{sf nflu oxf“ /x]sf lzIfs, ljb\ofyL{, cGj]ifs, k|lzIfs, k|lzIffyL{, kbflwsf/L, sd{rf/L cflb ju{sf] 
cfjZostfg';f/ k|efjsf/L k':tsfno ;]jf k|bfg ug'{ g} z}lIfs k':tsfnosf] d'Vo lhDd]jf/L x'G5 .

olt 7'nf] ;+;f/df 1fgsf cg]sf}“ ljwf ePsf] x'gfn] u'? jf r]nfsf] ;Dks{n] dfq 1fg u'g k|fKt ug{ 
;ls“b}g . s'g} klg z}lIfs ;ª\:yfdf u'?sf] sfd af6f] b]vfOlbg];Dd x'g ;S5 . hxf“ xfdL u'?sf] ;flGgWodf 
/x]/ ljljw 1fg xfl;n u5f}{“ eg] k':tsfnosf dfWodaf6 JolStn] :jfWofo ul/G5 . ;fdfGotof 
lzIfsn] af6f] b]vfPcg';f/ k':tsfnodf /x]sf k|l;b\w n]vs, ljåfg\x¿sf j}rfl/s tTTjx¿sf] k7g 
kf7g, 5fgljg / lgisif{n] dfq 1fgsf] 9f]sf vf]lng] x'gfn] z}lIfs ;ª\:yfsf] d'Vo s]Gb|sf] ¿kdf 
k':tsfno /x]sf] x'G5 . ;a}n] ;a} k':ts lsg]/ k9\g ;Dej x'“b}g . cfkm"n] k':ts glssg cWoog ug{sf 
nflu dflg; k':tsfnosf] db\bt lnG5g\ . o;/L k':tsfnoaf6 ;dfhdf /x]sf ;a} hfthflt, efiffefifL, 
wdf{anDaL, / ;d'bfosf JolStn] klg nfe p7fpg ;S5g\ . k':tsfnoaf6 s;}n] klg cfk\mgf] ?lrsf] 
k':ts k|fKt ug{ ;S5 . jf:tjdf cfly{s pGgltsf ;fy;fy} af}b\lws pGglt klg cfjZos x'G5 . 
af}b\lws pGgltsf nflu cg';Gwfg cflb sfo{ klg ul/G5 . cg';Gwfg s]Gb|sf] t k':tsfno d'6' g} x'G5, 
h'g ljgf cg';Gwfg z"Godf lanfp“5 . To;}n] z}lIfs ;ª\:yfsf] ljsf;sf] nflu k':tsfnosf] ljsf; / 
;Daw{gdf ljz]if hf]8 lbOPsf] x'G5 . -ld> zflGt ld>, k[= !%_ .

;+;f/sf ;a} ljsl;t d'n'sx¿df z}lIfs ;ª\:yfsf k':tsfnox¿sf] 7'nf] ;ª\Vof /x]sf] 5 . ljb\ofno 
txdf ;d]t of] ;]jf k|bfg ul/Psf] 5 . dxfljb\ofno, ljZj ljb\ofnodf t emg} of] cleGg cª\usf 
¿kdf :yfkgf ul/Psf] x'G5 .

@= g]kfndf z}lIfs k':tsfnosf] ;+ª\lIfKt Oltxf;

lj=;+= !(!) ;fndf hª \uaxfb'/ /f0ff a]nfotaf6 kms]{kl5 cfkm\gf ;Gtltsf nflu yfkfynL b/af/df 
b/af/ :s'ns} gfdaf6 cf}krfl/s ¿kdf ljb\ofnosf] :yfkgf u/] . o;} ljb\ofnodf cWoog cWofkg 
sfo{nfO{ ;xof]u tyf ;xhLs/0f ug{sf nflu k':tsfnosf] ;d]t :yfkgf u/]sf lyP . o;}nfO{ g} g]kfndf 
z}lIfs k':tsfno :yfkgfsf] klxnf] kfOnf dflgG5 . o;kl5 :yfkgf ePsf ljb\ofnodf klg lzIf0f 
l;sfO lj|mofsnfknfO{ ;xof]u ug{sf nflu ljb\ofnodf k':tsfnosf] ;d]t :yfkgf ePsf] kfOG5 . 

lj=;+= !(&% ;fndf lqrGb| sn]hsf] :yfkgf x'“bf k':tsfnosf] klg :yfkgf ePsf] lyof] . ;f] k':tsfnodf 
klxnf] k6s k':ts kqklqsf vl/b ug{ jflif{s ̂ ))) ?k}of“ ljlgof]hg ;d]t ul/Psf] kfOG5 . -uf]kLgfy 
zdf{, g]kfndf lzIffsf] Oltxf;=  @)^!_

g]kfndf @))& ;fnkl5 wdfwd lzIffnox¿ v'n]sf lyP . @)!# ;fndf v'n]sf] sn]h ckm Ph's];gdf 
;d]t k':tsfnosf] :yfkgf ePsf] lyof] . lj=;+= @)!^ ;fndf lq=lj= :yfkgf ePkl5 lqk'/]Zj/df 
/x]sf] s]Gb|Lo k':tsfno / tTsfnLg ;]tf] b/af/df /x]sf] ;]G6«n nfOa|]/LnfO{ PsLs[t u/L lqe'jg 
ljZj ljb\ofno s]Gb|Lo k':tsfnosf] :yfkgf ul/of] . lqljsf OG6/d]l8P8b]lv pRr lzIff k|bfg ug]{ 
dxfljb\ofnox¿, cg';Gwfg s]Gb|x¿df ;d]t k':tsfnox¿ :yflkt eP . o;sf ;fy} lzIff dGqfno 
cGtu{t ljleGg ;dodf :yfkgf ePsf ljefuLo:t/sf lgsfox¿df ;d]t k':tsfnox¿sf] :yfkgf / 
;~rfng ePsf] b]lvG5 . pbfx/0fsf nflu kf7\oj|md ljsf; s]Gb|sf] k':tsfno / z}lIfs hgzlSt 
ljsf; s]Gb|sf] k':tsfnonfO{ lng ;lsG5 . 

#= z}lIfs k':tsfnosf] juL{s/0f

g]kfnsf] ;Gbe{df z}lIfs k':tsfnonfO{ ljb\ofno k':tsfno, dxfljb\ofno jf SofDk; k':tsfno tyf 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

115

b"/ lzIff @)&@

ljZj ljb\ofno k':tsfno u/L d'Vo ¿kdf ltg efudf ljefhg ug{ ;lsG5 . ljb\ofno k':tsfnonfO{ 
klg txcg';f/ cfwf/e"t tyf dfWolds ljb\ofno k':tsfno u/L ljefhg ug{ ;lsG5 . cfw/e"t 
txcGtu{t k"j{k|fyldsb]lv sIff cf7;Dd / dfWolds txeGgfn] sIff gf} b]lv !@ ;Dd cWoog cWofkg 
u/fpg] ljb\ofnonfO{ a'emfp“b5 . ljb\ofno k':tsfnodf ljb\ofnosf] tx / ljb\ofyL{sf] pd]/cg';f/sf 
k7g ;fdu|Lx¿ ;ª\sng  u/L /flvg' kb{5 .    

ljb\ofno k':tsfnon] :yfgLo cleefjs, ljb\ofno Joj:yfkg ;ldlt tyf lzIfs cleefjs ;ª\3sf 
kbflwsf/L nufot cGo ;/f]sf/jfnfx¿nfO{ klg ;]jf lbg ;S5 . ljb\ofno k':tsfnodf vf; u/L 
ljb\ofnodf cWofkg x'g] kf7\oj|md, kf7\o k':ts, ;Gbe{ k':ts, kDKn]6x¿, ljleGg k|sf/sf kqklqsfx¿ 
tyf >Job[Zo ;fdu|Lx¿ /flvg' k5{ . ljb\ofno k':tsfnon] ljb\ofyL{x¿df k9\g] afgLsf] ljsf; ug{ 
dxTTjk"0f{ e"ldsf v]N5 eg] lzIfsx¿nfO{ cfkm\gf] ljifo;DaGwL 1fgnfO{ cb\ofjlws ug{ ;xof]u 
ub{5 . ;"rgf k|ljlwsf] ljsf;n] ubf{ cfh ljb\ofno k':tsfnodf klg Od]n, OG6/g]6, Ok':tsfno, O 
8f6fa]; h:tf ;fdu|Lx¿sf dfWodaf6 ljb\ofyL{ tyf lzIfsx¿nfO{ ljleGg ;d;fdlos tyf ljifout 
1fg xfl;n ug{ ;xh Pjd\ ;/n ePsf] 5 . ;fy} sDKo'6/sf dfWodaf6 k':tsfnodf s'gs'g lstfa 
jf k7g ;fdu|L /x]sf] 5 ;f] ;d]t yfxf kfpg ;lhnf] ePsf] 5 . ljb\ofno k':tsfnosf] kl/efiff ug]{ 
j|mddf ?d 6' l/8sf] k':tsfno lgb]{lzsfdf elgPsf] 5 æPs lglZrt JolStsf] Joj:yfkgcGtu{t 
ljb\ofyL{x¿nfO{ lglZrt ;dodf cWoog ug{ / 3/df nu]/ ;d]t k9\g ;lsg] u/L ljb\ofnodf ePsf 
k':tsx¿ Jojl:yt 9ª\un] ;ª\u|x u/]/ /flvPsf] sf]7f jf ejgnfO{ g} ljb\ofno k':tsfno elgg]5Æ . 
-?d 6' l/8, @)^#_ ljb\ofnosf] :t/sf cfwf/df ljb\ofno k':tsfnox¿sf] juL{s/0f ug{  ;lsG5 . 
g]kfnsf] ;Gbe{df ljb\ofno k':tsfnonfO{  lgDgfg';f/ juL{s/0f ug{ ;lsG5M

-s_ cfwf/e"t ljb\ofno k':tsfno

lzIffsf] cfwf/e"t tx eGgfn] k"j{k|fylds txb]lv sIff cf7;Dd cWoog cWofkg x'g] ljb\ofnonfO{ 
hgfp“b5 . o:tf ljb\ofnox¿ klg hg;ª\Vof tyf cGo dfkb08sf cfwf/df k"j{k|fyldsb]lv sIff 
ltg;Dd, k"j{k|fyldsb]lv sIff kf“r;Dd / k"j{k|fyldsb]lv sIff cf7;Dd u/L ltg k|sf/sf x'g ;S5g\ . 
To;sf/0f ljb\ofno k':tsfnodf k9\g cfpg] pd]/ ;d"xsf afnaflnsfnfO{ pko'St x'g] k':tsx¿ 
/flvg'k5{ . vf;u/L k"j{k|fyldsb]lv sIff kf“r;Dd k9fO x'g] ljb\ofnosf k':tsfnodf k|foM /lª\ug 
lrq;lxtsf k':ts nufotsf k7g ;fdu|Lx¿ /flvg'k5{ . k':tssf] efiff ;/n x'g'k5{ . o:tf k':tsx¿ 
afnaflnsfsf nflu dgf]/~hgk"0f{ / gj;fIf/x¿nfO{ k9\g ?lr hufpg] vfnsf x'g'k5{ . 

sIff 5b]lv cf7;Dd cWoog cWofkg ul/g] ljb\ofnosf] k':tsfnodf ljz]iftM (–!# pd]/ ;d"xsf 
afnaflnsfx¿nfO{ pko'St x'g] k':tsx¿ z}lIfs tyf v]n ;fdu|Lx¿ /flvg' pko'St x'G5 . o; txsf 
ljb\ofnodf k"j{k|fyldsb]lv sIff kf“r;Dd klg k9fO x'g] x'“bf kf“rb]lv gf} jif{sf afnaflnsfx¿ Pjd\ 
tL txdf cWofkg ug]{ lzIfsnfO{ klg pkof]uL x'g] cGo k':ts tyf k7g ;fdu|Lx¿ /flvg' pko'St 
x'G5 . o; txsf ljb\ofyL{x¿nfO{ pknAw u/fOg] k':tsx¿ ;fbf tyf /lª\g lrqsf ;fy;fy} cln a9L 
n]v ePsf ;/n efiffsf k':tsx¿ x'g'k5{ . ljb\ofyL{x¿sf lglDt syf, sljtf, afn dgf]lj1fg tyf 
;fdfGo 1fgsf k':tsx¿ a9L pkof]uL x'g] ub{5g\ . 

-v_ dfWolds ljb\ofno k':tsfno

dfWolds ljb\ofno k':tsfnodf ljljw ljifo j:t'sf k':tsx¿ pknAw x'g'k5{ . oL k':tsx¿ dflyNnf] 
:t/sf] k9fOk|lt nlIft x'G5g\ . k':tsfnodf /x]sf k':tsx¿af6 k|fylds txdf ljb\ofyL{x¿n] ljsf; 
u/]sf] k9\g] afgLnfO{ Wofgdf /fvL pgLx¿n] ?rfPsf ljifo j:t'sf yk ;fdu|Lx¿ klg /flvg' k5{ . 
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dgf]~hgsf nflu ;flxTosf k':tsx¿sf ;fy} dfWolds txsf ljb\ofyL{x¿sf lglDt rflxg] 1fg / 
l;k xf“l;n ug{ ;xof]u k'¥ofpg] vfnsf ;Gbe{ ;fdu|Lx¿sf] ;ª\sng tyf s]xL ljZj ljb\ofno txsf 
nflu ;d]t pkof]uL x'g] vfnsf k':ts tyf kqklqsfx¿ /flvg' pko'St x'G5 . o;n] ljb\ofyL{x¿nfO{ 
dfWolds tx k'/ful/;s]kl5 cfkm"n] s'g ljifo jf ljwf /f]Hg] eg]/ cfkm\gf] ?lrsf] ljifo 5fGg klg 
;xof]u ub{5 . pRr dfWolds txsf] ;d]t cWofkg x'g] ljb\ofnosf] k':tsfnodf pRr dfWolds txdf 
cWoog cWofkg ul/g] ljifocg';f/sf k':ts tyf kqklqsfnufot ljleGg ljifosf ;Gbe{ k':ts tyf 
pRr lzIff;“u ;DalGwt k':ts tyf kqklqsfx¿ /flvg' pko'St x'G5 . 

-u_ dxfljb\ofno tyf ljZj ljb\ofno k':tsfno

g]kfndf pRr lzIffsf] yfngL lqrgb| sn]sf] :yfkgf;“u} ePsf] / ;f];“u} k':tsfnosf] klg :yfkgf 
ePsf] k|;ª\u dfly g} p7fO;lsPsf] 5 . o:t} @)!^ ;fndf lqe'jg ljZj ljb\ofnosf] :yfkgf eP;“u} 
ljZj ljb\ofnodf cWoog cWofkg x'g] ljifo j:t'nfO{ ;xof]u ug]{ pb\b]Zon] k':tsfnosf] :yfkgf 
/  ;~rfng x'g yfn]sf] b]lvG5 . g]kfnsf] ;a}eGbf 7'nf] k':tsfnosf ¿kdf kl/lrt lqe'jg ljZj 
ljb\ofno s]Gb|Lo k':tsfno klg z}lIfs k':tsfno s} juL{s/0f / kl/efiff leq kb{5 . xfn g]kfndf ( 
cf]6f ljZj ljb\ofno jf ;f] ;/xsf] cWoog cWokg x'g] z}lIfs ;ª\:yfx¿ /x]sf 5g\ . tL x/]s ljZj 
ljb\ofnosf s]Gb|Lo sfof{nox¿ /x]sf :yfgdf s]Gb|Lo k':tsfnox¿ /x]sf 5g\ eg] (& cf]6f cfª\lus 
tyf !@^( cf]6f ;DaGwg k|fKt SofDk;df /x]sf k':tsfnox¿ klg z}lIfs k':tsfnos} pbfx/0f x'g\ . 
-cfly{s ;e]{If0f, @)&!÷&@_ . ljZj ljb\ofno tyf SofDk;df cWoog cWofkg x'g] ljifo j:t'sf 
cfwf/df k':tsfnodf /x]g] k':ts tyf kqklqsfsf] k|s[lt km/s km/s x'g ;S5 . 

-3_ ljefuLo k':tsfno

g]kfn ;/sf/sf ljleGg lgsfo nufot lzIff dGqfno cGtu{t ljleGg ljefuLo lgsfox¿df /x]sf 
k':tsfnosf] pb\b]Zo klg ;DalGwt If]qsf] ;"rgf, 1fg, clen]v cflb lh1f;'ju{nfO{ pknAw u/fpg' 
xf] . z}lIfs ;"rgf pknAw u/fpg] pb\b]Zon] lzIffsf ljefuLo lgsfox¿sf k':tsfnox¿df ljleGg 
kDk/fut k':tsLo ;fdu|L (Manual) tyf ljb\w'tLo ;fdu|Lx¿ (Digital Library_ sf] ;d]t Joj:yf ePsf] 
kfOG5 . hxfF o:tf z}lIfs lgsfon] k|sfzg u/]sf ;fdu|Lx¿sf] klg ljb\w'tLo k|sfzg -Digital 

Publication_ sf] k"0f{ kf7nfO{ j]j ;fO6df uP/ k9\g cyjf lk|G6 ug{ ;lsG5 . oxf“af6 tof/ ul/Psf 
cl8of] tyf lel8of];d]t j]e;fO{6df uP/ x]g{ / ;'Gg ;lsG5 . z}lIfs sfo{j|mdx¿;“u g} cfab\w /x]sf 
o:tf lgsfox¿sf k':tsfnox¿af6 k|fWofks, lzIfs, ljb\ofyL{, k|lzIfs, k|lzIffyL{, cg';Gwfgstf{, 
cleefjs, sd{rf/L tyf ;j{;fwf/0f kf7sx¿ ;d]t nfeflGjt x'g] u/]sf] kfO{G5 . ljleGg z}lIfs 
hgzlStx¿sf] Ifdtf ljsf;sf nflu z}lIfs ;]jfsf] k|ab\w{g ug]{ vfnsf ;fdu|Lx¿ cgnfOgaf6 
z}lIfs tflndsf nflu tflnd ;fdu|Lx¿ ;|f]t JolStnfO{ O nfO{a|]/Lsf dfWodaf6 pknAw u/fpgsf 
nflu ljleGg k|of;x¿ u/]sf] kfOG5 . o:tf k':tsfnodf ljleGg ;km\6j]o/x¿ k|of]u u/L cgnfOg 
Sof6nusf] ;d]t Joj:yf u/]sfn] s'g k':tsfnodf s:tf ;fdu|L pknAw 5g\ ;f]sf] hfgsf/L ;xh} 
k|fKt x'g hfG5 . h;df kf7oj|md, kf7\o k':ts, lzIfs lgb]{lzsf, lgtLut b:tfj]hx¿ klg /fv]/ v'nf 
kx'“r k|bfg ug{] ul/Psf] kfO{G5 . 

$=  z}lIfs k':tsfnosf] dxTj

-s_ ljb\ofno k':tsfno

ljb\ofno k':tsfnosf] dxTTj ;DaGwdf cGt/f{li6«o k':tsfno dxf;ª\3÷o'g]:sf] eG5 æljb\ofno 
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k':tsfnon] cfhsf] ;"rgf / 1fgdf cfwfl/t ;dfhsf] ;';~rfngsf nflu cfjZos kg]{ hfgsf/L tyf 
ljlwx¿ pknAw u/fp“b5 . ljb\ofno k':tsfnon] ljb\ofyL{x¿nfO{ hLjge/sf nflu 1fg / l;kx¿af6 
;';lHht ug{'sf ;fy} pgLx¿df sNkgfzLntfsf] ljsf; ug{ ;xof]u k'¥ofp“b5 / pQ/bfoL gful/ssf 
¿kdf hLjgofkg ug{ ;Ifd agfp“b5Æ . a'“bfut ¿kdf ljb\ofno k':tsfnosf dxTTj Pjd\ kmfObfnfO{ 
lgDgfg';f/ pNn]v ug{ ;lsG5M 

 ;fIf/tfsf] k|ab\w{g,
 efiffsf] ljsf;,
 1fgsf] clej[b\lw,
 ;f+:s[lts 1fg / sb/,
 :jtGq l;sfOsf l;kx¿,
 cWofkg ;dosf] k|efjsf/L ;b'kof]u,
 cfhLjg l;sfOsf] k|jw{g ug{ k9\g] afgLsf] ljsf;,
 u'0f:t/Lo lzIffsf] ljsf;,
 afn ;xeflutf tyf JolStTj ljsf;,
 k':ts ;ª\sng tyf ;+/If0f /,
 ;"rgf s]Gb| cflb . 

-v_ dxfljb\ofno÷ljZj ljb\ofno k':tsfno 

pRr lzIff cWoog cg';Gwfgsf] k|d'v ynf] xf] . pRr lzIff xf“l;n ug]{ l;nl;nfdf lgwf{l/t kf7\oj|md 
;Dab\w ;fdu|Lx¿ ljb\ofno txsf] h:tf] Pp6} kf7\o k':tsdf k|fKt ug{ ;ls“b}g . o:tf] cj:yfdf cWoog, 
cg';Gwfg sfo{nfO{ ;xhLs/0f ug{sf nflu dxfljb\ofno÷ljZj ljb\ofno k':tsfnosf] dxTTjk"0f{ :yfg 
x'G5 . ljb\ofno k':tsfnon] ljsf; u/]sf] cWoog ug]{ afgLnfO{ cem kl/dflh{t / kl/:s[t u/L bIf 
hgzlSt tof/ ug]{ s'/fdf dxfljb\ofno÷ljZj ljb\ofno k':tsfnosf] ljz]if of]ubfg /xG5 . 

lzIff dGqfnocGtu{tsf ljefuLo lgsfosf k':tsfnox¿df ;j{;fwf/0fb]lv k|fl1s JolStTTjx¿n] 
;d]t cWoog cg';Gwfg sfo{af6 nfeflGjt x'“b} cfPsf 5g\ . lzIff ljefu ;fgf]7LdL kl/;/df lzIffsf] 
d'Vo ;Dks{ lgsfo ePsf]n] oxf“sf ;ª\sng / k|sfzgsf] vf]hL ul/Psf] k':tsfnosf clen]vx¿af6 
b]lvG5 . lzIff ljefun] ljb\ofnodf k':tsfno ;~rfng ;DaGwL lgb]{lzsf @)&) k|sflzt u/L o;sf] 
k|rf/ k|;f/ / Ps ljb\ofno Ps k':tsfno sfo{j|mdsf] sfof{Gjog e}/x]sf] 5 . 

%= efjL lbzf

ljleGg lzIff cfof]usf k|ltj]bg tyf cWoog k|ltj]bgsf ;fy} sfof{g'ejsf cfwf/df g]kfnsf] z}lIfs 
k':tsfnosf] ljsf; / k|ab\w{gsf nflu lgDgfg';f/sf] eflj lbzf x'g cfjZos b]lvG5 .

 lzIff lgodfjnL, @)%( df ;+zf]wg u/L ljb\ofno k':tsfno;DaGwL Joj:yf yk ug]{ .
 ljb\ofno k':tsfnosf nflu lgoldt ah]6sf] Joj:yf ug]{ . 
 lzIfssf] lgo'lSt / kb:yfkgf u/]s} k|lj|mofsf cfwf/df sDtLdf x/]s dfWolds ljb\ofnodf 

Pshgf k':tsfno cWoIfsf] :yfoL b/aGbL l;h{gf u/L sfof{Gjog  ug]{ . 
 ljb\ofnosf] kf7\oj|md tyf kf7\o k':tsdf k':tsfnosf] k|of]u;DaGwL ljifo j:t' yk ug]{ . 
 lzIfs tflnd, Joj:yfkg tflnd nufotsf lzIfs tyf sd{rf/Lsf] k];fut bIftf ljsf; 

;DaGwL tflnd kf7\oj|mddf k':tsfno tyf ;"rgf ;]jf;DaGwL ;fdu|L ;dfj]z ug]{ . 
 ljb\ofyL{ d"Nofª\sgdf k':tsfnosf] k|of]unfO{ ;d]t ;dfj]z ug]{ . 
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 lzIfsn] u[xsfo{ nufotsf ljleGg kl/of]hgf sfo{ lb“bf k':tsfnosf] k|of]u ug{ k|f]T;fxg ug]{ 
cflb . 

lgisif{  

z}lIfs pb\b]Zo k'/f ug{sf nflu vf]lnPsf k':tsfnox¿nfO{ ;d;fdlos / cfw'lgsLs/0f ub}{ 
ljb\ofnosf] k':tsfno ;d]t vf]Ng] g]kfn ;/sf/sf] of]hgf /x]sf] 5 . k':tsfnosf] cfw'lgsLs/0fdf 
k':tsfsf/ s[lt (Manual) afx]s ltgsf] ljb\o'tLo k|sfzg (Digital Publication) u/L cgnfO{gaf6 x]g{ 
ldNg] u/L ;]jfu|fxLnfO{ ;xh agfp“5 eg] ljb\ofnodf vf]lng] k':tsfnosf nflu z}lIfs If]qsf ;|f]t 
JolStx¿nfO{ tflnd k|bfg u/L ljb\ofno k':tsfno klg ;xh ¿kn] Joj:yfkg ug{ ;xof]u k'¥ofpg' 
kg]{ 5, tflnd ;fdu|Lx¿nfO{ O{ nfOa|]/L (E-Library) dfWodaf6 ;|f]t JolStnfO{ ;'ne agfp“b} cgnfO{g 
Sof6nu (Online Catalogue) sf] klg k|rng a9fp“b} nUg' 5 . 

;Gbe{ ;fdu|L

clwsf/L, OGb|k|;fb -@)^%_, k':tsfno tyf ;|f]t s]Gb| Joj:ykg Pjd\ ;~rfng , sf7df8f“}M k':tsfno 
Joj:yfkg tyf ;"rgf ;]jf s]Gb| .

ld>, gf/fo0fk|;fb, ld>  zflGt -@)#*_, k':tsfno lj1fgsf] ¿k/]vf , sf7df8f}“ M n]vs :jod\ .

 zdf{, uf]kLgfy -@)^@_= g]kfndf lzIffsf] Oltxf;= -bf]= ;+=_, sf7df8f}M dsfn' a'S; P08 :6]zg{;\ . 

cy{ dGqfno -@)&@_, cfly{s ;e]{If0f, @)&!÷&@, sf7df8f}“, n]vs .

sfg'g lstfa Joj:yf ;ldlt -@)%)_, lzIff P]g @)@*, lzIff lgodfjnL @)$(, sf7df8f}“, n]vs .
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ckk7g -l8:n]lS;of_ M klxrfg / Joj:yfkg

(Dyslexia : Identifi cation And Management)
dx]Zj/k|;fb pkfWofo

;xk|fWofks, ;fgf]l7dL SofDk;, ;fgf]l7dL, eStk'/

n]v;f/ 

o; n]vdf æckk7gÆ eGg] ul/Psf] vf; lsl;dsf] l;sfO cIfdtfsf] cjwf/0ff, ckkl7t afnaflnsfsf] 
klxrfg, ltgn] ef]Ug' k/]sf] l;sfO ;d:of tyf ;f]sf] Joj:yfkgaf/] rrf{ ul/Psf] 5 . o;sf ;fy} 
;+;f/df ckk7gsf] lzsf/ eP/ klg cfcfkm\gf] If]qdf ljlzi6tf k|fKt u/]sf sltko nAw k|ltli7t 
JolStx¿sf] gfd tyf xfd|f] ;Gbe{df ckk7gaf/] eP u/]sf Joj:yfsf] klg rrf{ ul/Psf] 5 . 

d'Vo zAbfjnL -Key Words_

ckk7g, Wofgfefj, ;lj|mog a]lylt, ;':tdgl:ylt, j}olSts lzIf0f . 

ljifo k|j]z 

g]kfnsf] k|rlnt P]g sfg'gn] !^ jif{d'lgsf g]kfnLx¿nfO{ afnaflnsf dfg]sf] 5 . lj=;+=@)^* sf] 
hgu0fgfcg';f/ logsf] ;ª\Vof emG8} $% k|ltzt 5 . oLdWo] emG8} cfwfh;f] afn aflnsf ljb\ofno 
hfg]   ub{5g\ . ljb\ofno hfg]x¿ dWo] d]wfjL, cf};tx¿sf] ;fª\lVosLo cj:yfaf/]sf] cWoog xfdLsxf“ 
ePsf] kfOGg . t/ oyfy{ s] 5 eg] xfd|f] sIffdf e';sf]n ljb\ofyL{x¿sf] pkl:ylt klg afSn} 5 . 
hg;fdfGon] e';sf]n ljb\ofyL{ eGg] u/]sf logLx¿ lzIffljb\ / dgf]j}1flgsx¿sf] efiffdf l;sfOdf 
;d:of ePsf ljb\ofyL{ elgG5g\ . l;sfO ;d:of ljleGg yl/sf x'g] ub{5g\ . tLdWo] Ps y/L ;d:of 
xf] — n]Vg k9\g ;s; x'g] ;d:of . n]vfO af]nfOdf x'g] vf; lsl;dsf] ;d:ofnfO{ ckk7g -Dyslexia_ 
elgG5 . k"j{k|fylds / k|fylds sIffdf k9fpg] lzIfs lzlIfsfx¿n] o:tf] k|s[ltsf ljb\ofyL{x¿ k|z:t} 
a]xf]g{' kb{5 / o:tf ljb\ofyL{nfO{ xfdL k|fozM e';sf]n ljb\ofyL{ eg]/ kG5fOlbg] ub{5f}“ / cfk"m klg 
;lhn} cfkm\gf] bfloTjaf6 kG5g] ub{5f}“ . o;/L klG5g] / kG5fpg] ugf{n] ljb\ofno lzIffdf ljb\ofno 
5f8\g]sf] kl/df0f a9\b} uPsf] t 5 g}, ;fy} ltgsf nflu cfkm\gf] ;'Gb/ / ax'd"No hLjg af]em 7fGg' kg]{ 
l:ylt pTkGg ePsf] s6' oyfy{ xfd|f] ;fd'Gg] 5 . o; k|aGwdf oxL ;d:ofnfO{ ;Daf]wg ug]{ pb\b]Zon] 
ckk7gsf] rrf{, o;sf] klxrfg / o;sf] ;d'lrt Joj:yfkgaf/] rrf{ ug]{ k|of; ul/Psf] 5 .

kl/ro 

n]vk9 ug{ zf/Ll/s eGbf klg dfgl;s ¿kn] cK7\of/f] cg'ej x'g] jf ul/g] cj:yfnfO{ lzIffljb\ / 
dgf]j}1flgssf efiffdf ckk7g -Dyslexia_ eGg] ul/G5 . ckk7g  afnaflnsfnfO{ ;fdfGotM zAb jf 
cIf/ ;d"x k9g, n]Vg / af]Ng sl7gfO x'g] cj:yf xf] . lu|;]nL zAbx¿ Dys -cy{ M bad, g/fd|f]_ / 
Lexis -cy{M word, zAb ldnL Dyslexia zAb ag]sf] xf] / o;sf] zflAbs cy{ v/fa zAb x'g hfG5 . 
cyf{t\ af]Ng, n]Vg / k9g sl7gfO ePsf]n] zAbsf] ;Dk|]if0f-a'emfO_ cg'ko'St -v/fa, g/fd|f]_ eof] 
eGg] cy{df o;nfO{ a'em\g] ul/G5 . ckk7g l8:n]lS;of -Dyslexia_sf] g]kfnL] ¿kfGt/ xf] . x'g t 
sltkon] l8:n]lS;of g} klg k|of]u ug{] u/]sf] kfOG5 . o:tf] ;d:ofnfO{ zAbfGw -Word Blindness_ 
klg eGg] ul/Psf] kfOG5 . afnaflnsfdf b]lvg] o:tf] nIf0f ;aeGbf klxn] ;g\ !**! df hd{g]nL 
lrlsT;s cf]:jfN8 avf{g -Oswald Berkhan_ n] klxrfg u/] / hd{g]nL cf“vf ljz]if1 ?8f]Nkm aln{g 
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-Rudolf Berlin_ n] ;g\ !**& df Dyslexia egL o;sf]  Gjf/fg u/] / a]nfotL lrlsT;fzf:qL lk|ª\un 
df]u{g -W.Pringle Morgan_ n] ;g\ !*(^ df a]nfotsf] Pp6f :jf:Yo hg{ndf o;af/] Pp6f lj:t[t 
cg';GwfgfTds k|aGw k|sflzt u/] . To;kl5 o;sf af/]df lg/Gt/ rrf{ eO/x]s} 5 tyflk lzIffsf] 
If]qdf eg] o;n] la;f}“ ztfAbLsf] ;f7Lsf] b;slt/ dfq o;n] lzIffljb\x¿sf] Wofg cfs[i6 ug{ ;Sof] . 

klxrfg  
ljb\ofnodf k9\g afnaflnsfx¿ ljleGg k|s[ltsf x'g] u5{g\ . sf]xL l;sfPsf] s'/f] eGg} gkfO{ l6kL 
;Sb5g\ eg] sf]xL b'O{ rf/ k6seGbf a'emfp“bf klg l6Kg ;Sb}gg\ . w]/}h;f] cf};t :t/sf x'G5g\ cyf{t\ 
Psb'O{ k6sd} s'/f] l6Kg ;Sb5g\ . lzIfssf nflu ;a} ljb\ofyL{sf] ;d'lrt l;sfO ;/f]sf/sf] ljifo 
aGg'kb{5 . sdhf]/ z}lIfs :t/sf ljb\ofyL{ emg a9L ;/f]sf/sf] ljifo aGg' kb{5 . ckkl7t ljb\ofyL{ 
sIffsf emg a9L Wofg lbOg' kg]{ ljb\ofyL{ x'g . To;}n] o:tf afn aflnsfx¿sf] klxrfg a]n}df x'g 
;s]g eg] l;sfO k|efjsf/L x'g g;Sg] eGg]dfq xf]Og, To:tf ljb\ofyL{, ljb\ofno, ;dfh / kl/jf/sf 
nflu ;d:of alglbg] x'G5g\ .

ckkl7t ljb\ofyL{x¿df kfOg] ;fdfGo nIf0fx¿ lgDg 5g\ M n]Vg] snd jf k]lG;n cK7\of/f] u/L ;dfpg], 
n]v]sf] cIf/ afª\uf]l6ª\uf] x'g], l;wf l8sf] lbg ghfGg] jf lbOPsf] l8sf] 58s] aGg], zAbsf] pRrf/0fdf 
sl7gfO x'g], ltg jf ;f]eGbf a9L j0f{sf] zAb n]Vbf larsf] jf clGtd j0f{ gn]Vg] jf zAbdf kl5Nnf 
j0f{sf] j|md cufl8k5fl8 jf pN6f]kfN6f] kfl/lbg], b]jgfu/L n]vf]6df x|:j bL3{ - l,  L _, psf/x¿ -  ', 
" _, Psnv] / nvsfg'  - ] , f] _, bf]nv] / bf]nvsfg' - }} , f} _ df cndn, g]kfn n]Vbf gf]kfn n]Vg' / 
gf]kfnnfO{ g]kfn k9g', cª\u|]hL cIf/ n]Vbf ;fgf] j0f{ / 7'nf] j0f{ ld;df; kf/]/ n]Vg', p:t} cfsf/sf 
j0f{x¿, h:t} M b / d, p / q , m / w, i / j, u / v,a ,e / c cflb  n]Vbf af]Nbf  em'lSsg' jf cndndf 
kg{' , ul0ftdf ldNbf] cfsf/sf cª\s n]Vbf em'lSsg] h:t} M # / ^, 6 / 9 cflb . ;ª\Vof !@ n]Vbf @! 
n]lvlbg] jf @! nfO{ !@ kl9lbg], sdnnfO{ dsn n]Vg] jf kl9lbg] h:tf s'/fx¿ ltgsf nflu ;fdfGo 
xf] . ckkl7t afnaflnsfx¿ k|fozM ul0ftdf sdhf]/ x'g] u/]sf] kfOPsf]] 5 . 

ckkl7t ljb\ofyL{x¿sf cGo nIf0fx¿df k9bfv]l/ cfjfh lgsfn]/ k9\g], dgdg} k9\g sl7gfO x'g], 
c¿sf] cfjfhn] cfkm\gf] k9fOdf Wofg s]lGb|t ug{ g;Sg], h'Ttfsf] lkmTtf af“Wg g;Sg], bflxg]b]a]| 
5'6\ofpg cndn x'g], lbzf -k"j{, klZrd, pTt/, blIf0f, bfof“afof“ cflb_ 5'6\ofpg cndn x'g], ;'O{ 3'Dg] 
38L x]/]/ ;do eGg cndn x'g], h'Ttfdf lkmTtf nfpg g;Sg] cflb x'g\ . 

ckk7gsf sf/0f -Causes of Dyslexia_
ljb\ofyL{df o:tf] ;d:of b]lvg'sf] sf/0f j+zfg'ut / xdf]{gsf] k|efj dflgPsf] kfOG5 . lrlsT;f lj1fgL 
b[li6sf]0fdf o;nfO{ :gfojLo kL8f -Neurological Ailment_ eGg] ul/G5 . dlitissf] ;fgf] a]lyltsf 
sf/0f afnaflnsfdf o:tf] ;d:of b]vf kb{5 . lzz' ue{:y /x“b} cfdfsf] uef{j:yfsf] s'g} ;d:ofsf 
sf/0f tyf l9nf] k|;jsf sf/0f of] ;d:of x'g;Sg] lrlsT;f lj1fgsf] 7x/  /x]sf] kfOG5 . of] ;d:of 
dfgj l;lh{t geP/ k|fs[lts / hGdhft ;d:of xf] . t/ sltko dflg;df s'g} b'3{6gfsf sf/0fkl5 
klg o:tf] ;d:of b]vf kg{ ;Sb5 .

k|Voft ckkl7tx? -Famous Dyslexics_
ckk7gaf/] cWoog cg';Gwfg ul//x]sf lzIffljb\x¿sf] egfOcg';f/ ckk7g s'g} ;d:of xf]Og . 
o;nfO{ a]n}df klxrfg u/L ;d'lrt ;Daf]wg ug{ ;lsPsf] v08df ckkl7t JolStn] cfkm\gf] ?lrsf] 
If]qdf /fd|f] ;kmntf xfl;n ug{ ;Sb5g\ . ;d'lrt dfofddtf tyf plrt k|0ffnLaf6 lzIf0f l;sfO x'g 
;Sbf o:tf ;d:ofaf6 kLl8t sltko JolStx¿n] cfcfkm\gf If]qdf ljlzi6tf xfl;n u/]sf klg 5g\ . 
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j}1flgsx¿ Pn]Sh]G8/ u|fxd a]n, lko/] So'/L, cNj6{ cfOG:6fOg, yf]d; cfNjf Pl8;g, dfOs]n kmf/f8] 
cflb, rnlrq snfsf/ / lgdf{tfx¿ x\of/L PG8/;g, lhd Sof/L, cf]lne/ l/8, jfN6 l8:g], /a6{ a]G6g, 
Clif sk'/, cleif]s aRrg cflb, snfsf/ / jf:t'ljbx¿df cu:6 ?lbg, kfAnf] lksf;f], lnof]gfbf]{ bf 
lelG;, 8]le8 a]nL, pb\of]uklt / Jofkf/Lx¿df x]g/L kmf]8{, /a6{ p8/km cflb, Pyn]6x¿df d'xDdb 
cnL, d]l/n 8]le; cflb, /fhgLlt1x¿df P08«o' HofS;g, sfn{ u':tfe, lj8«o' ljn;g, ljG:6g rlr{n, 
hh{ jfl;ª\6g cflb, bf];|f]] ljZjo'b\wsf ;]gfklt hh{ Kof6g, ;flxTosf/x¿df xfG; lj|mlZrog PG8/;g, 
cufyf lj|m:6L, u':tfe km\nfpj6{, lkmlnk ;'Nh, ljlnod a6n/ lo6\;, l:6kmg Sofg]n cflb, ;ª\uLtsf/ 
hf]g n]gg, lrlsT;f zf:qL xfj{] s'l;ª, k|m]8 OK;t]Og cflb cfcfkm\gf If]qsf cu|0fL JolStTjx¿ x'g\ . 
o; ;d:ofaf6 dlxnf / k'?if b'j}y/L ;dfg ¿kn] kLl8t x'g] u/]sf] kfOG5 / ;+;f/sf] h'g;'s} e"uf]ndf 
klg o;sf] JoflKt /x]sf] kfOG5 .

ckk7g, Wofgfefj clt ;s[og a]lylt / ;':t dgl:ylt  -Dyslexia, Attention 
Defi cit Hyperactive Disorder and Mental Retardation_

;fdfGotM lzIffzf:qLx¿ ckk7g -Dyslexia_, Wofgfefj clt ;lj|mog a]lylt -Attention Defi cit 
Hyperactive Disorder,ADHD_ / ;':t dgl:ylt -Mental Retardation_ nfO{ Pp6} >]0fLdf /fVg] ub{5g\ . 
t/ ckk7g k|rlnt cy{sf] ;':t dgl:ylteGbf k[ys lsl;dsf] ;d:of xf] . ckk7g / Wofgfefj 
clt ;lj|mog a]lyltdf w]/} ;dfgtf /x]sf] eP tfklg ;':t dgl:yltsf] h:tf] dl:tissf] lglij|motf, 
lzlyntf / ;':ttf x'“b}g . Wofgfefj eg]sf] s'g} s'/fdf dlitissf] s]Gb|Ls/0f gx'g' xf] . Pp6} 
s'/fdf w]/} a]/;Dd Wofg lbg ;Sb}gg\ logLx¿, r'na'n] :jefjsf x'G5g\ .  To;}n] o:tf k|s[ltsf 
afnaflnsfnfO{ ;':t sf]6Ldf juL{s/0f ul/lb“bf logn] cfkm\gf] cjd"Nog ePsf] 7fGg] ub{5g\ . 
kmntM Jojxf/df l;sfO ;d:of emg a9]/ uPsf] b]lvPsf] 5 . ;fy} To;n] ltgdf lg/fzf, lrGtf 
/ cfj|mf]z a9fPsf] 5 . ckkl7tx¿af/] ljlzi6 cWoog u/]sf cd]l/sL ljåfg\ 8fS6/x¿ Nof/L 
l;Ne/ -Larry B. Silver_ / ca|fxd l:s6\6 -Dr. Abraham  Schitt_ o:tf] afnsx¿nfO{ j|mdzM cGoyf 
a'lemPsf] afns -Misunderstood Child_ / xf]gxf/ abdf; -Brilliant Idiot_ eGg ?rfpF5g\ t/ cfd 
lzIffljb\x¿ rflxF o;nfO{ l;sfO cIfdtfo'St afns -Child with learning disability, LD-child_ eGg] 
ub{5g\ tyflk of] cIfdtf egL cjd"Nog ug{'eGbf k[ys ljlwåf/f l;Sg rfxg] afns -Child Learning 
differently, LD-child_ eGg' hftL x'g] z}lIfs cleoGtfx¿ -Educational Activists_ sf] 7DofO /x]sf] 
kfOG5 . o:tf afnsx¿;“u lh1f;fx¿sf] ;u/dfyf / sf}t'xntfsf] ;d'b| g} x'G5 t/ logsf lh1f;' 
k|Zgx¿ l;nl;n]jf/ ¿kn] k|s6 x“'b}gg\, a? Psbd l56f] Pp6f ;Gbe{af6 csf]{df km8\sf] dfl/xfNb5g\ . 
k9\bfv]l/ klg logLx¿ cIf/ km8s]/ k9\g] ub{5g\ . logLx¿ af]nSs8 -talkative_ klg x'G5g\ .

ckk7g / Wofgfefj clt ;lj|mog a]lyltdf w]/} s'/fx¿ ldNbfh'Nbf x'G5g\ . cWoog cg';Gwfgn] 
s] b]vfPsf] 5 eg] !% k|ltzt ckkl7tx¿ Wofgfefj clt ;lj|mog a]lyltaf6 klg kLl8t x'G5g\ 
eg] Wofgfefj clt ;lj|mog a]lyltaf6 u|l;t ePsfx¿dWo] #% k|ltztx¿ ckkl7t x'g] u/]sf] 
kfOPsf] 5 . /fd|/L k9g g;Sg] tyf s'g} s'/fdf PsnJo Wofg s]lGb|t ug{ g;Sg] ePtf klg 
plrt lsl;dsf] z}lIfs jftfj/0f / lzIff bLIff x'g;Sbf logLx¿ klg kl5 cfkm\gf] If]qsf cAan 
/ pDbf k|ltefsf ¿kdf k|:km'l6t x'g;Sg] ;Dab\w If]qsf ljlzi6 ljåfg\x¿sf] egfO /x]sf] 
kfOG5 . zf/Ll/s ¿kdf oL cGo ;anfª\ux¿ em}F ;fdfGo / r':t b'?:t b]lvG5g\ t/ cIfdtf jf 
ckfª\utf n'Kt  ¿kdf /x]sf] x'G5 . To;}n] ;Dab\w ljåfg\x¿ o:tf] ;d:ofnfO{ cb[Zo ckfª\utf 
-Invisible handicap_ jf n'Kt cIfdtf -Hidden disability_ eGg] ub{5g\ . logLx¿sf] dl:tis clt 
lj|mofzLn -hyper active_ x'G5 / If0fe/ klg Pp6f l:yltdf lognfO{ s]lGb|t kf/L /xg ufx|f] x'G5 .   
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ckk7gsf] Joj:yfkg -Management of Dyslexia_ M 
ckk7gsf] Joj:yfkg eGgfn] ckkl7t ljb\ofyL{x¿sf] ;d'lrt lzIffsf] Joj:yf xf] . ckk7gaf/] pGgfO;f}“ 
ztfAbLsf] pTt/fw{df hfgsf/L kfOPsf] ePtf klg emG8} gAa] jif{;Dd o; lbzfdf s'g} pNn]vgLo sfd s'/f] x'g 
;s]sf] kfOFb}g . cd]l/sfdf la;f}“ ztfAbLsf] ;f7Lsf] bzsdf ckk7gnfO{ Pp6f ljz]if ;d:ofsf ¿kdf af]w 
ul/of] . cg';Gwfgn] cd]l/sfdf ckkl7tx¿sf] ;ª\Vof @ b]lv !) k|ltzt /x]sf] b]vfof] . cd]l/sL 
;/sf/åf/f  O{=!(^( df Pp6f sfg'g lgdf{0f u/L ltgsf nflu ljz]if lzIffsf] Joj:yf ul/of] . 
klZrdL hutdf la;f}+ ztfAbLsf] c;Lsf] b;sdf / ef/tdf gAa]sf] b;sdf o;n] rrf{ kfof] . ef/tdf 
ckkl7tx¿sf] ;ª\Vof % b]lv !@ k|ltzt;Dd /x]sf] x'g;Sg] k|f/lDes cg'dfg /x]sf] kfOG5 . ;fdfGotM 
;+;f/df # b]lv & k|ltzt dflg;x¿nfO{  ckk7gn] dfof u/]sf] eGg] ul/Psf] kfOG5 . clxn] ;+;f/sf 
ljleGg b]zx¿df ckkl7tsf lzIffaf/] s]lGb||t ljleGg ;+:yfx¿ lj|mofzLn 5g\ . cd]l/sf, a]nfot, 
c:6]«lnof, l;ª\ufk'/nufot ljleGg b]zx¿df ckk7g ;DaGwL ljleGg ;ª\3 ;ªu7gx¿ /x]sf 5g\ . 
8]le; l8:n]lS;of P;f]l;P;g OG6/g];gn -Davis Dyslexia Association International_  ckk7g;DaGwL 
sfddf ;dlk{t Pp6f Joj;flos ;+:yf xf] . o;sf] j]e;fO6df ckk7g;DaGwL ljleGg ;fdu|Lx¿ 
pknAw 5g\ . ef/tdf klg Ph's]o/ -Educare_, rfON8 l/r -Child Reach_, dg'k|]d, ;]klnª\uh:tf 
;]jfd'vL :jod\;]jL ;+:yfx¿ o; If]qdf sfo{/t 5g\ . Toxf“ bh{gf}“ j}slNks ljb\ofnox¿ klg v'n]sf 
5g\ . ef/t]nL cleg]tf tyf rnlrq lgdf{tf cfld/ vfgn] o; ;d:ofnfO{ s]Gb|df /fv]/ hg;/f]sf/sf] 
ljifo agfp“b} ;a}sf] Wofg cfs[i6 ug{ …x/]s afns ljlzi6 x'G5Ú -Every child is special_ sf] gf/f 
;lxt tf/] hldg k/ lxGbL gfds lxGbL rnlrq g} lgdf{0f u/] . Tof] rnlrq bz{sx¿n] lgs} ?rfP 
klg lsgls w]/}sf 3/df o:tf] ;d:of x'g ;Sb5 . lzIf0fnfO{ cfkm\gf] d"n k];f agfPsfx¿n] t x]g}{ 
kg]{ rnlrq xf] Tof] .

ckkl7tx¿sf] klxrfg k"j{k|fylds / k|fylds sIffdf g} x'g ;Sb5 . dfly pNn]v ul/Psf nIf0fx¿ 
ljb\ofyL{df b]lvPdf To:tf ljb\ofyL{nfO{ lzIfsn] ljz]if Wofg lbP/ cjnf]sgdf /fVg' cfjZos 
x'G5 . nfdf] / ;tt cjnf]sgsf j|mddf klg ljb\ofyL{df To:tf] ;d:of b]lvO/x]df ltgsf cfdfa'af 
/ cleefjs;“u To:tf] ;d:ofaf/] 5nkmn ul/g' jf~5gLo x'G5 ,;Dej x'g ;s]df ;Dab\w ljifosf 
lrlsT;s jf dgf]lrlsT;s;“u klg k/fdz{ lng' plrt x'G5 . a]n}df o:tf ;d:ofx¿nfO{ ;Daf]wg 
ul/Pg eg] o;n] ljb\ofyL{df cj;fb, lg/fzf, s'07f / ljt[i0ff hufpFb5, ltgn] cfTdljZjf; u'dfp“b}  
hfG5g\ / k9fOaf6 df]xeª\u eP/ tL la:tf/} v/fa afgLlt/ nxl;“b} hfG5g\ . To;}n] ltgsf nflu 
cy{k"0f{ k9fO / lg/Gt/ xf};nfsf] cfjZostf kb{5 . ;Dab\w lzIfs, cfdfafa' / cleefjsdf k|z:t 
w}o{ / ;xgzLntfsf] cfjZostf kb{5 . ckk7gsf] :t/ JolStlkR5] leGgleGg x'g ;Sb5 . To;}n] 
o:tf ljb\ofyL{x¿sf] ;d:of lgbfgsf nflu s'g} vf; lzIf0f ljlw pkof]uL x'G5 eGg'eGbf klg ;d:ofsf] 
k|s[ltcg';f/ cfjZostf cg';f/sf] j}olSts lzIf0f ljlwx¿ -Individualized Instruction Method_ 
JolSt ljb\ofyL{sf] cg's'ntfsf cfwf/df cjnDag ul/g' kb{5 . logLx¿nfO{ dfof :g]xsf ;fy k9fOg' 
kb{5 . xsfbf{ jf 7'nf] :j/df s/fp“bf logLx¿df gsf/fTds c;/ kb{5, 8/fP/ cflTtP/ dgdf cfPsf] 
s'/f] klg la;{G5g\ jf eGg ;Sb}gg\ / To:tf lzIfs jf cfdfafa'sf cufl8 kg{ klg rf“xb}gg\ .

ckk7g hGdhft /  j+zfg'ut ;d:of ePsfn] o;sf] k"0f{ lgbfg gx'g klg ;S5 t/ pko'St lsl;dn] 
;Daf]wg ul/of] eg] l;sfOdf s]xL ;xhLs/0f ug{ ;lsG5 . logLx¿ c;fdfGo afns -abnormal child_ 
t x'g\ t/ pkrf/ g} x'g g;Sg] c;fdfGo eg] xf]Ogg\ . af}b\lws hf“r;DaGwL nfdf] cg'ej ;“ufn]sf 
cNk|m]8 lag]6n] c;fdfGotf pkrf/ ug{ ;lsg] ;d:of xf] egL dfg]sf 5g\ . h'g} ljifo klg h'g;'s} 
txsf] ljb\ofyL{nfO{ k|efjsf/L tl/sfn] l;sfpg ;lsG5 eGg] cg'ej /x]sf] 5 dgf]ljb h]/f]d a|'g/sf] . 
af}b\lws l;sfOsf nflu pko'St tl/sfn] of]hgf agfOof] eg] afnsn] /fd|/L l;Sg ;Sb5 eGg] s'/fdf 
lzIffzf:qL :s]Dk klg ljZj:t /x]sf kfOG5g\ . leuf]T:sLsf] 6]sf] lbg] -:sfkmf]lN8ª – scaffolding_ 
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l;b\wfGt klg o:tf c;fdfGo afnsx¿sf nflu pkof]uL x'g ;Sb5 . j}olSts lzIf0fafx]s ;d"x 
lzIf0fdf ;xsf/L lzIf0f -co-operative teaching_ / ;xkf7L lzIf0f -peer teaching_ klg logLx¿sf 
nflu pkof]uL ljlw x'g ;Sb5 . 

g]kfndf ckk7g Joj:yfkg af/]sf k|of;x? -Attempts of managing dyslexia in 
Nepal_ 
g]kfndf clxn];Dd ckk7g ;d:ofn] ;Dab\w kIfsf] Wofg cfs[i6 u/]sf]] 5}g . sf]xL ckk7gaf6 kLl8t 
5 eg] klg  JolStut ¿kdf st} To:tf] ;+:yf;Dd kx'“r k'Ug ;s]sf] cj:yfdf afx]s s'l07t eP/ /xg' 
k/]sf] l:ylt 5 . ;':t dgl:ylt tyf cGwckfª\ux¿sf nflu, nf6f alx/fsf nflu s]xL ;ª\3;+:yfx¿ 
v'n]sf 5g\, ljb\ofnox¿ klg v'n]sf 5g\ ,s]xL u}/;/sf/L ;+:yfx¿ klg lj|mofzLn 5g\ t/ ckkl7tx¿sf 
nflu nlIft x'g] u/L s'g} ;/sf/L—u}/;/sf/L ;+:yfx¿ g/x]sfn] nfvf}“ afnaflnsfx¿ cfkm\gf] z}lIfs 
clwsf/af6 al~rt x'g jfWo eO/x]sf 5g\, s'nt s';+:sf/lt/ ws]lng afWo eO/x]sf 5g\ .

s]xL jif{ klxn] sf7df8f}“df ckkl7tx¿sf nflu /f]lx0fL nlg{ª ;]G6/ -Rohini Learning Centre_ gfds 
Joj;flos k|s[ltsf] Pp6f lghL lzIf0f s]Gb| klg rnfOPsf] lyof] . t/ clxn] of] ;+:yf cl:tTjdf /x]sf] 
kfOFb}g .

xfn lqe'jg ljZj ljb\ofnosf] lzIffzf:q ;+sfon] :gftsf]Tt/ / :gfts txdf ljz]if lzIff -Special 
Education_ gfds ljifosf] k7gkf7g yfn]sf] 5 . o; ljifon] ljleGg vfn] l;sfO ;d:of ePsf 
ljb\ofyL{x¿sf] k7gkf7gnfO{ s;/L k|efjsf/L / pknlAwd"ns agfpg ;lsG5 eGg] af/] cWoog 
u/fpFb5 . 

pk;+xf/ -Conclusion_

g]kfndf k|fylds lzIffdf c/af}“sf] nufgL 5 . bft[ /fi6«x¿n] klg k|z:t ;xof]u u/]sf 5g\ . ;xof]u 
ul/Psf] /sd vr{ ug{ g;s]/ lkmtf{ klg uPsf] eGg] ;'lgG5 t/ nufgLsf] If]qx¿sf] klxrfgsf cefjdf 
tyf tGdotfsf ;fy o;df nfUg] z}lIfs cleoGtfsf cefjdf ckk7g ckl/lrt / pk]lIft g} /x]sf] 5 . 
cfp“bf lbgx¿df o; If]qdf ;+nUg ePsf ;ª\3;+:yfx¿, lzIffzf:qLx¿ / lzIfsx¿sf] Wofg cfs[i6 
x'g ;Sbf klg l9n} eP klg o; If]qdf s]xL sfo{ x'g ;SYof] xf]nf . lzIfsx¿n] klg o; ;d:ofk|lt 
yf]/] dfq} klg rf;f] lnOlbP/ afnd}qL l;sfO gLlt clVtof/ ul/lb“bf ljb\ofyL{x¿ l;sfOdf pTk|]l/t x'g 
;Sy] . lzIffnfO{ gful/ssf] g};lu{s clwsf/ dfGg] /fHon] klg o; lbzftkm{ 7f]; sbd rfNg' ck]lIft 5 . 

;Gbe{ ;fdu|L -Reference Materials_ 

pkfWofo, dx]Zj/ k|;fb,  -@)!!_, ckkl7t ljb\ofyL{x¿sf] ul0ft l;sfO ;d:of, Dofy]Dofl6S; 
Ph's];g kmf]/d, jif{ @(, hg{n, sf7df8f}“ M g]kfn, ul0ft lzIff kl/ifb, k[= %^—^) M .

lqkf7L, ;lnn, -!(()_, a'b\lwdfgf]+ sL ladf/L, Ol08of 6' 8], lbNnL, ef/t M -lxGbL kflIfs klqsf_, 
k[=&!—&@  .

Brocure, Dyslexia, New Delhi, India, Educare.

Author Not Mentioned, (Not Mentioned), Questions Often Asked About  Dyslexia, Kathmandu, 
Nepal, Rohini Learning Centre,

Dyslexia-Wikipedia, The Free Encyclopedia.

Dyslexia.dyslexia.com/famous.htm
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n]vf k/LIf0f

;'bz{g kf}8]n
n]vf clws[t, z}lIfs hgzlSt ljsf; s]Gb|

n]v;f/ (Abstract)

;fj{hlgs pTt/bfloTj k|jb\w{gsf] Pp6f dfWod xf], n]vf k/LIf0f . n]vf k/LIf0fnfO{ cfGtl/s / clGtd 
u/L b'O{ k|sf/df ljeSt ug{ ;lsG5 . Joj:yfkg leq}af6 ul/g] n]vf k/LIf0f cfGtl/s n]vf k/LIf0f 
xf] eg] clGtd n]vf k/LIf0f afx\o :jtGq lgsfoaf6 ul/G5 . ;fj{hlgs ;|f]t ;fwgnfO{ lgoldt, 
k|efjsf/L / ldtJooL lsl;dn] vr{ ug{ n]vfk/LIf0fn] ;xof]u k'¥ofp“5 . g]kfndf cfGtl/s tyf clGtd 
n]vfk/LIf0fdf /x]sf sdhf]/Lx¿nfO{ ;+zf]wg u/L n]vfk/LIf0fsf] k|efjsfl/tf a9fpg cfjZos 5 . 
o; n]vdf n]vf k/LIf0fsf] hfgsf/L, k|sf/, pb]Zo, ;d:of / ;dfwfgsf pkfox¿nfO{ pNn]v u/L 
g]kfnsf] ;Gbe{df JofVof ug]{ k|of; ul/Psf] 5 . o; n]vaf6 sfof{nodf x'g] cfly{s ;d:ofx¿nfO{ 
lg/fs/0f ug{ ;xof]u k'Ug] cfzf ug{ ;lsG5 .

d"Vo zJbfjnL 

cfGtl/s n]vfk/LIf0f, clGtd n]vfk/LIf0f, cfly{s sf/f]af/, cfly{s lgoldttf, cfly{s ldtJolotf, n]vf 
clen]v, a]¿h'

ljifo k|j]z

n]vf k/LIf0f ;fj{hlgs ;|f]tsf] k|of]unfO{ k|efjsf/L agfpg] dfWod xf] . ;fj{hlgs ;|f]tsf] k|of]u 
lgod sfg'gadf]lhd cf}lrTok"0f{ tl/sfn] eP gePsf] af/] cfd hgtfnfO{ ;/sf/n] ljZjf; lbnfpg'kg]{ 
x'G5 . ;fj{hlgs ;|f]tnfO{ hglxt tkm{ pGd'v agfO{ hgtfnfO{ ;'zf;gsf] k|Tofe"lt lbnfpg' g} cfhsf] 
cfjZostf xf] . ;fj{hlgs ;|f]tsf dflns hgtf x'g\ . ;fj{hlgs ;|f]tsf] k|of]u cg'zfl;t / ldtJooL 
lsl;dn] x'g'kb{5 . ;fj{hlgs ;|f]tsf] k|of]u ug]{ clwsf/Lx¿df o;sf] k|of]usf ;DaGwdf hgtf;fd' 
hjfkm lbg'kg]{{ bfloTTj /xG5 . To;}n] ;fj{hlgs clfy{s sf/f]jf/x¿ ck]lIft 9ª\uaf6 eP gePsf] 
ljifodf hfgsf/L k|fKt ug]{ Pp6f dfWod xf] n]vf k/LIf0f . clfy{s sf/f]jf/ ePsf] Joxf]/f b]lvg] u/L 
k|rlnt sfg'gadf]lhd /flvg] clen]v, vftf, lstfa cflb / ;f] sf/f]jf/nfO{ k|dfl0ft ug]{ cGo sfuhft 
;d]tnfO{ n]vf elgG5 . o:tf] ;|]:tf / sfuhftx¿sf] hf“r, d"Nofª\sg tyf ljZn]if0f u/L k|ltj]bg 
ug]{ sfo{nfO{ n]vf k/LIf0f elgG5 . csf]{ zAbdf n]vf k/LIf0f eg]sf] Joj;flos bIftf xfl;n u/]sf 
:jtGq n]vf k/LIfsåf/f s'g} lgsfo jf ;+:yfn] /fv]sf] n]vf tyf tof/ kf/]sf k|ltj]bgx¿ k|rlnt 
sfg'gadf]lhd l7s;“u /flvPsf 5g\÷5}gg\ / tL k|ltj]bgx¿n] Joj;fosf] oyfy{ cj:yfsf] lrq0f u/]sf 
5g\÷5}gg\ egL :jtGqtfk"j{s ul/g] hf“r xf] .

n]vf k/LIf0fsf k|sf/

-s_ cfGtl/s n]vf k/LIf0f

Joj:yfkgåf/f cfk\mgf] lj|mofsnfksf] ;ª\u7gleqaf6 x'g] :jtGq d"Nofª\sg cfGtl/s n]vf k/LIf0f 
xf] . of] cfGtl/s lgoGq0f sfod ug{sf nflu ul/G5 . o;n] ;fwgsf] pko'St, ldtJooL Pjd\ s'zn 
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/ k|efjsf/L pkof]usf nflu of]ubfg lbg] ;DaGwdf cfGtl/s lgoGq0f k|0ffnLsf] kof{Kttfaf/] k/LIf0f, 
d"Nofª\sg / k|ltj]bg ub{5 . To;sf/0f cfGtl/s n]vf k/LIf0fn] s'g} lgsfosf] cfly{s sf/f]jf/x¿sf] 
clen]v lgod;ª\ut ¿kdf /flvPsf] 5÷5}g, vr{x¿ :jLs[t ;Ldfleq} /x]/ ul/Psf] 5÷5}g, cfGtl/s 
lgoGq0f k|0ffnLnfO{ Jojl:yt ul/Psf] 5÷5}g, vr{df ldtJolotf ckgfOPsf] 5÷5}g h:tf ljifodf 
;DalGwt lgsfoleq} af6 clGtd n]vf k/LIf0f x'g'eGbf cufl8 ul/g] n]vf k/LIf0fnfO{ hgfp“5 . 
g]kfndf cfGtl/s n]vf k/LIf0f eGgfn] dxfn]vf lgoGqs sfof{no cGtu{tsf] sf]if tyf n]vf lgoGqs 
sfof{nox¿af6 x'g] cfk\mgf] lhNnf leqsf ;/sf/L sfof{nox¿sf] n]vf k/LIf0f eGg]  a'lemG5 . cfGtl/s 
n]vf k/LIf0f ;'wf/fTds n]vf k/LIf0f xf] eGg ;lsG5 . o;n] clGtd n]vf k/LIf0fnfO{ ;xof]u k'¥ofpg] 
/ clGtd n]vf k/LIf0faf6 sfod x'g;Sg] a]?h'nfO{ cufl8 g} klxrfg u/L ;'wf/ ug]{ sfo{ ub{5 . 

cfGtl/s n]vf k/LIf0fsf] pb\b]Zo 

cfGtl/s n]vf k/LIf0fn] Joj:yfkgnfO{ ;+:yfsf] cfly{s sf/f]jf/ k/LIf0fsf cfwf/df sf/f]jf/sf] 
;~rfng lgod ;ª\ut ePsf], ;+:yfsf] ;DklTtsf] ;+/If0f ePsf], sf/f]jf/sf j|mddf hfn;fhL jf 
q'l6x¿ gePsf] nufotsf ljifox¿df ljZj:t ug]{ pb\b]Zo /fv]sf] x'G5 . o; afx]s cfGtl/s n]vf 
k/LIf0fsf cGo pb\b]Zox¿nfO{ o;k|sf/ pNn]v ug{ ;lsG5 M

-c_ a]?h'nfO{ ;dod} klxrfg u/L km5\of}{6 ug{ nufP/ clgoldt sf/f]jf/sf] lgoGq0f ug'{,
-cf_ :jR5 ;Gt'lnt lgod ;ª\ut cfly{s Joj:yfkgdf ;xof]u k'¥ofpg',
-O_ ;|]:tfx¿ l7s tyf b'?:t /fVg nufO{ clGtd n]vf k/LIf0fnfO{ ;xof]u k'¥ofpg',
-O{_ ;ª\u7gsf] cfGtl/s lgoGq0f k|0fnfLnfO{ k|efjsf/L agfpg ;xof]u k'¥ofpg' .

cfGtl/s n]vf k/LIf0fsf] If]q 

dxfn]vf lgoGqs sfof{nosf] cfGtl/s n]vf k/LIf0f lgb]{lzsfn] cfGtl/s n]vf k/LIf0fsf] If]q lgDgfg';f/ 
lgwf{/0f u/]sf] 5 M

-c_ ljTtLo sf/f]jf/sf] ul0ftLo z'b\wtfsf] k/LIf0f,
-cf_ k|rlnt sfg'gsf] kfngf eP÷gePsf] k/LIf0f
-O_ ljTtLo ;fwgsf] pkof]u ldtJooL, bIftf / k|efjsf/L ¿kdf eP÷gePsf] k/LIf0f
-O{_ :jLs[t jflif{s sfo{j|mdsf lgwf{l/t nIo k|flKt u/]÷gu/]sf] k/LIf0f 
-p_ ljTtLo k|ltj]bgx¿n] cfly{s sf/f]jf/sf] ;xL / oyfy{ lrq0f k|:t't u/]÷gu/]sf] k/LIf0f
-P_ ;ª\u7gn] ckgfPsf] cfGtl/s lgoGq0f k|0ffnLsf] d"Nofª\sg

cfGtl/s n]vf k/LIf0fsf] dxTTj

cfGtl/s n]vf k/LIf0fsf] dxTTjnfO{ o;k|sf/ a'“bfut ¿kdf pNn]v ug{ ;lsG5 M

-c_ q'l6, lxgfldgf, km5\of}{6 ;dod} klxrfg u/L ;'wf/ ug{ ;lsg] .
-cf_ :ynut ¿kdf ul/g] ePsfn] sf/f]jf/sf] :ki6 hfgsf/L eO{ tYoo'St ;dLIff ;Dej x'g] 
-O_ cl3Nnf] k6s sf/f]jf/df b]lvPsf q'l6x¿ ;RofP g;rofPsf] cg'udg ug{ ;lhnf] x'g] 
-O{_ sf/f]jf/sf] oyfy{ cj:yfsf] ;dod} hfgsf/L u/fO{ lg0f{o lgdf{0fdf ;3fpg ;lsg] 
-P_ clGtd n]vf k/LIf0fdf ;|]:tf k]z ubf{ ;|]:tfsf] z'b\btfsf] ljifodf cfZj:t x'g ;lsg] 
-P]_ clGtd n]vf k/LIf0fnfO{ sfo{d"ns t'Nofpg ;xof]u k'Ug] 
-cf]_ cftl/s lgoGq0f k|0ffnLnfO{ e/kbf]{ / k|efjsf/L agfpg dbt k'Ug] .
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-v_ clGtd n]vf k/LIf0f

s'g} klg lgsfosf] cfly{s sf/f]jf/x¿sf] jflif{s clen]v jf n]vfsf] ;fdfGotof cfly{s jif{sf] cGTodf 
Ps :jtGq n]vf k/LIfsåf/f k/LIf0f u/L k|ltj]bg lbg] sfo{nfO{ clGtd n]vf k/LIf0f elgG5 . g]kfnsf 
;fj{hlgs lgsfox¿sf] ;Gbe{df dxfn]vf k/LIfssf] sfof{noaf6 x'g] n]vf k/LIf0f g} clGtd n]vf 
k/LIf0f xf] . clGtd n]vf k/LIf0f cGtut lgoldttfsf] n]vf k/LIf0f, ljTtLo n]vf k/LIf0f / sfo{d"ns 
n]vf k/LIf0f kb{5g\ .

clGtd n]vf k/LIf0fsf] pb\b]Zo M

clGtd n]vf k/LIf0fsf pb\b]Zox¿nfO{ lgDgadf]lhd k|:t't ug{ ;lsG5 M

-s_  cfly{s sf/f]jf/df e"n, uNtL / 5nsk6 kTtf nufO{ ;'wf/ ug'{ / eljiodf ltgLx¿nfO{ bf]xf]l/g 
glbg',

-v_  cfly{s lxgfldgf / km5\of}{6 kTtf nufO{ sfg'gL sf/jfxL u/fO{ c;'n pk/ u/fpg',
-u_  ;fª\u7lgs sf/f]jf/df cfly{s lgoGq0f / cfGtl/s lgoGq0fsf] l:yltnfO{ z'b[9 agfpg',
-3_  Joj:yfkgsf] bIftf, sfo{s'zntf /  of]ubfgdf clej[b\lw ug'{,
-ª_  ;|f]t ;fwg / ;jf{hlgs ;DklTtsf] ;+/If0f / ;b'kof]u ug'{,
-r_  k|lj|mof Pjd\ ;ª\u7gfTds 9f“rfdf ug'{kg]{ ;'wf/x¿ cf}“Nofpg',
-5_  k|To]s cfly{s sf/f]jf/ lgoldt, ldtJooL, k|efjsf/L / cf}lrTok"0f{ 9ª\un] u/fpg clek|]l/t 

ug'{,
-h_   ;ª\u7gsf] pb\b]Zocg'¿k ;]jfsf] u'0f:t/ sfod /fVg dbt ug'{,
-em_  ljTtLo hjfkmb]lxtf, kf/blz{tf / cg'zf;g sfod ug{ ;3fp k'¥ofpg' .

clGtd n]vf k/LIf0fsf] dxTTj
-s_  ;/sf/L ;|f]t ;fwgsf] b'¿kof]u, xfgL, gf]S;fgL /  e|i6frf/ lgoGq0f ug{,
-v_  cfly{s k|zf;gnfO{ Jojl:yt, :jR5, kf/bzL{ / hjfkmb]xL agfpg,
-u_  ;/sf/sf] sfo{;Dkfbgdf ;'wf/sf nflu ljb\odfg gLlt, k|lj|mof / ;ª\u7g ;+/rgfdf cfjZos 

;'wf/sf] ;'emfj lbg,
-3_  ;fj{hlgs vr{sf] cf}lrTo, k|efjsfl/tf, lgoldttf, sfo{bIftf / ldtJolotf dfkg u/L clfy{s 

cg'zf;g / ;b'kof]u sfod ug{,
-ª_  ;/sf/L ;|f]t ;fwgsf] kl/rfngdf k|efjsfl/tf / sfo{ bIftf sfod u/L ljsf; k|zf;gnfO{ 

k|efjsf/L agfpg,
-r_  clfy{s cg'zf;gåf/f ;du| k|zf;lgs ;+oGqsf] ljTtLo 5jL pRr agfpg' .

-u_  lgoldttfsf] n]vf k/LIf0f 

lgoldttfsf] n]vf k/LIf0f cfly{s sf/f]jf/x¿ k|rlnt P]g, lgod, ljlw, k|rng / k|lj|mof cg';f/ eP 
gePsf] / ltgsf] n]vf lgodfg';f/ /flvP g/flvPsf] s'/fsf] k/LIf0fdf s]lGb|t /xG5 .

-3_ ljTtLo n]vf k/LIf0f 

ljTtLo n]vf k/LIf0fn] ljTtLo l:ylt tyf k|rlnt sfg'gsf] kfngf eP gePsf] ljifodf /fo lbg] 
pb\b]Zon] ljTtLo tYofª\snfO{ pkof]u u/L ;+:yfsf] ljTtLo ljj/0f, ljTtLo l:ylt, sf/f]jf/sf] glthf 
/ gub k|jfxdf cfPsf] kl/jt{gnfO{ n]vfsf] ;fdfGo l;b\wfGt cg';f/ ;d'lrt 9ª\un] k|:t't ul/Psf] 
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5÷5}g / ljTtLo l:yltdf tflTjs c;/ kfg]{ vfnsf sf/f]jf/ k|rlnt sfg'gcg';f/ ePsf 5g\÷5}gg 
eGg] s'/fsf] k/LIf0f ub{5 . ljTtLo n]vf k/LIf0fn] ;+:yfsf] cfk\mgf] pb\b]Zo xfl;n ug]{ tyf nlIft 
;d"xnfO{ ;]jf k'¥ofpg] ;Gbe{df s'g xb;Dd ;kmntf k|fKt u/]sf] 5 eGg] af/]df l6Kk0fL ub}{g . g t 
o;n] ;+:yfsf] sfo{j|md jf cfof]hgfsf] ldtJolotf, sfo{bIftf / k|efjsfl/tfdf ;'wf/ Nofpg ;'emfj 
g} lbG5 . To;sf/0f ljTtLo n]vf k/LIf0fsf k|d'v ;/f]sf/sf ljifo eg]sf] lgoldttf / cf}lrTo x'g\ .

-ª_ sfo{d"ns  n]vf k/LIf0f 

sfo{d"ns n]vf k/LIf0fn] ldtJolotf, sfo{bIftf / k|efjsfl/tfsf ;fy} sfg'gL kl/kfngf Pjd\ cf}lrTosf] 
b[li6af6 ;d]t sfo{j|md, cfof]hgf, ;ª\u7g, ;~rfng jf s'g} lj|mfosnfksf] d"Nofª\sg / k/LIf0f u/L 
To;df /x]sf sdL sdhf]/Lsf] sf/0f / To;n] kfg]{ k|efjsf af/]df ;'emfj ;d]t k|:t't u/L k|ltj]bg 
lbG5 . sfo{d"ns n]vf k/LIfsn] ;+:yfn] lglb{i6 pb\b]Zo xfl;n ug{ / nlIft ;d"xnfO{ ;]jf k'¥ofpg s'g 
xb;Dd ;kmntf kfPsf] 5 eGg] s'/fsf] d"Nofª\sg u5{ / ;+:yfsf] sfo{;~rfngdf ldtJolotf, sfo{bIftf 
/ k|efjsfl/tf clej[b\lw ug{ ;'emfj lbG5 .

g]kfndf n]vf k/LIf0fsf] cEof;

g]kfndf dNnsfnb]lv g} ;/sf/L sf/f]jf/df n]vf k/LIf0f ug{ ;'? ul/Psf] kfOG5 . lj=;+= !*@^ df 
s'df/L rf]s c8\8fsf] :yfkgf ePkl5 g]kfndf klxnf] k6s ;/sf/L :t/df n]vf k/LIf0f sfo{sf] k|f/De 
ePsf] xf] . To;kl5 /f0ffsfn;Dd / kl5 s'df/L rf]sn] g} ;/sf/L ;|]:tfsf] hf“r uYof]{ . lj=;+= @))* 
;fndf dxfn]vfkfn sfof{nosf] :yfkgf u/L c8\8fnfO{ o;cGtu{t /flvof] . lj=;+= @)!% ;fnsf] 
;+ljwfgn] dxfn]vf k/LIfssf] Joj:yf u/]kl5 ;f]xL cg'¿k lj=;+= @)!^ ;fndf dxfn]vf k/LIf0f P]g 
hf/L u/L n]vf k/LIf0fnfO{ sfg'gL cfwf/ k|bfg ul/of] . g]kfnsf] ;+ljwfg, @)!( df dxfn]vf k/LIfssf] 
ljefusf] Joj:yf u/L clGtd n]vf k/LIf0fnfO{ ;+j}wflgs lgsfo cGtu{t kfl/of] .

g]kfndf ;/sf/L sfof{nox¿sf] cfGtl/s n]vf k/LIf0f ug]{ sfo{sf] cf}krfl/s ;'?cft lj=;+= @)!* 
;fnb]lv  -ljlgof]hg vr{ tk{m dfq_ ;DalGwt ljefuåf/f ;'? ul/of] . kl5 uP/ lj=;+= @)@( ;fnb]lv 
tTtsfnLg dxfn]vfkfn sfof{noåf/f cfGtl/s n]vf k/LIf0fsf] sfo{ ;~rfng x'“b} cfPsf] b]lvG5 . 
;/sf/L /sd c;'n km:of}{6 lgodx¿ @)@& df cf}krfl/s ¿kdf cfGtl/s n]vf k/LIf0fsf] kl/efiff 
ul/Psf]df ;/sf/L cfoJoo ;~rfng -sfo{ljlw_ lgodfjnL @)#* k|f/De ePkl5 cfGtl/s n]vf 
k/LIf0faf/] ;Dk"0f{ Joj:yf o;} lgodfjnLdf ul/of] . lj=;+= @)%% ;fndf cfP/ cfGtl/s n]vf k/LIf0f 
;DaGwL Joj:yf cfly{s sfo{ljlw P]g @)%% df ;dfj]z eP kZrft\ cfly{s k|zf;g ;DaGwL lgodfjnL 
@)%^ cg';f/ cfGtl/s n]vf k/LIf0f ;DkGg x'g yfNof] . xfn clfy{s sfo{ljlw lgodfjnL @)^$ 
adf]lhd cfGtl/s n]vf k/LIf0f ;DaGwL sfo{ x'“b} cfPsf] 5 .

g]kfnsf] cGtl/d ;+ljlwfg, @)^# sf] efu !# df dxfn]vf k/LIfs;DaGwL Joj:yf ul/Psf] 5 eg] 
n]vf k/LIf0f P]g, @)$* n] n]vf k/LIf0fsf ljleGg kIfx¿ k|lj|mofx¿sf ;DaGwdf Joj:yf u/]sf] 5 .

ljb\odfg ;d:ofx? 

g]kfnsf] n]vf k/LIf0fdf /x]sf] k|d'v ;d:ofx¿nfO{ o;/L pNn]v ug{ ;lsG5 M

-s_  n]vf k/LIf0fsf] bfo/fleq gLltut ljifonfO{ ;d]6\g g;lsPsf],
-v_  :yfgLo lgsfosf, u}/;/sf/L ;+:yf / lghL 7]s]bf/x¿ -h;sf] ;d]t ;fj{hlgs sf]ifsf] pkof]u 

/ ah]6 sfof{Gjogdf ;+nUgtf /xG5_ n]vf k/LIf0fsf] bfo/f aflx/ /xg',
-u_ n]vf k/LIf0f ljTtLo kl/kfngf / lgoldttf h:tf k|lj|mofut s'/fdf ;Lldt eO{ sfo{d"ns n]vf 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

128

b"/ lzIff @)&@

k/LIf0fsf] cjnDag gx'g',
-3_  n]vf k/LIf0f sfo{df ljz]if1tfsf] cefj x'g',
-ª_  cg';GwfgfTds n]vf k/LIf0fsf] cefjdf s/f]jf/sf] hfn;fhL h:tf kIfx¿ cf]e]mndf kg'{ .
-r_  ;fj{hlgs n]vf ;ldltsf] e"ldsf l;h{gzLn / k|f]T;fxg sfo{
-5_  cfw'gls Pjd\ ljb\o'tLo clen]v k|0ffnLsf] pkof]u x'g g;Sg' 
-h_  hf]lvd If]q klxrfg u/L nfutk|efjL n]vf k/LIf0f ;~rfng ug{ g;Sg'
-em_  oyfy{k/s tYox¿sf] ljZn]if0fsf cfwf/df j:t'k/s, Jojxfl/s / :ki6 ;'emfjx¿ lbg g;Sg',
-`_  n]vf k/LIf0f / ;Dk/LIf0f Pp6} lgsfoaf6 x'g] x'“bf a]?h' km5\of}{6df sl7gfO x'g',
-6_  n]vf k/LIfs / n]vf k/LIf0f u/fpg] lgsfolar k|efjsf/L ;~rf/ ;Dks{ sfod x'g g;Sg',
-7_  n]vfsf clen]vx¿ ;'/lIft / cb\ofjlws /fVg g;sg',
-8_  cfGtl/s n]vf k/LIf0fsf] pkof]u / k|efjsfl/tfdf pbfzLgtf b]vfpg',
-9_  cfGtl/s n]vf k/LIf0f / clGtd n]vf k/LIf0flardf k|efjsf/L cGt/;DaGw :yfkgf gx'g',

;'wf/sf nflu ;'emfj

g]kfndf n]vf k/LIf0f ;DaGwdf b]lvPsf dfly plNnlvt ;d:ofx¿sf] ;dfwfgsf nflu b]xfosf 
;'wf/sf pkfox¿sf] cjnDag x'g' cfjZos 5 M

-s_  n]vf k/LIf0fnfO{ lgoldttf k|dfl0ft ug]{ cf}hf/df ;Lldt g/fvL sfo{d"ns n]vf k/LIf0fsf] 
sfof{Gjog ug]{,

-v_  dxfn]vf k/LIfssf] sfo{z}nL / sfo{k|lj|mofdf ;do ;fk]Iff ;'wf/ ug]{,
-u_  sd{rf/Lx/sf] bIftf clej[b\lw ug{ cfjZos tflnd tyf k|lzIf0f / k|f]T;fxg lbg],
-3_  hf]lvdsf] cfwf/df n]vf k/LIf0f ug]{ kl/kf6L a;fnL ;fj{hlgs vr{sf] d"No ;fy{stf vf]hL ug]{,
-ª_  cfGtl/s n]vf k/LIf0fnfO{ k|efjsf/L agfO{ o;sf] clGtd n]vf k/LIf0f;“u ;zSt cGt/;DaGw 

sfod ug]{,
-r_  n]vf k|0ffnL / n]vf k/LIf0fsf dfkb08x¿sf] ljsf; u/L sfof{Gjog ug]{,
-5_  n]vf k/LIf0f cg'udgsf] k|efjsf/L Joj:yf ug]{,
-h_  a]?h' ;Dk/LIf0fsf] nflu 5'6\6} ;+oGqsf] Joj:yf ug]{,
-em_  ;a} j}b]lzs ;xfotfsf] n]vf k/LIf0fdf dxfn]vf k/LIffsf] kx'“r /xg] Joj:yf ug]{,
-`_  :yfgLo lgsfo, u}/ ;/sf/L ;+:yf / lghL 7]s]bf/x¿ ;d]tnfO{ n]vf k/LIf0fsf] bfo/fleq Nofpg],
-6_  cg';GwfgfTds n]vf k/LIf0fdf hf]8 lbg], n]vf k/LIf0fsf] j|mdzM ;k|df0f sfuhft ;ª\sngdf 

ljz]if Wofg lbg],
-7_  tf]lsPsf] ;doleq j]?h' km:of}{6 ug'{kg]{ sfg'gL Joj:yfnfO{ s8fOsf ;fy nfu' ug]{, a]?h' 

km5\of}{6nfO{ j[lTt ljsf;;“u cfab\w ug]{ .

dfly plNnlvt pkfox¿ cjnDag u/L g]kfnsf] n]vf k/LIf0f k|lj|mofnfO{ k|efjsf/L / ;do;fk]Iff 
agfO{ ;fj{hlgs ;|f]t hglxtsf nflu k|of]u u/fpg ;lsG5 .

lgZsif{

;fj{hlgs ;|f]tsf] k|of]u sfg'g;ª\ut tl/sfn] k|efjsf/L Pjd\ cf}lrTok"0f{ ¿kdf ePdf ;/sf/nfO{ 
hgljZjf; xfl;n ug{ ;d]t ;3fp k'Ub5 . To;}n] lgod sfg'gsf] ;xL kl/kfngf, hgzlSt ljsf;, 
cfGtl/s n]vf k/LIf0fnfO{ k|efjsf/L agfpg], a]¿h' ;Dk/LIf0fsf nflu 5'6\6} ;+oGqsf] ljsf; ug]{ 
cflb pkfox¿dfkm{t\ n]vfk/LIf0fnfO{ k|efjsf/L agfO{ hgtfnfO{ ;'zf;gsf] k|Tofe"lt lbnfpg ;lsG5 . 
To;}n] n]vf k/LIf0fnfO{ cfly{s ;'zf;gsf] Ps zlStzfnL cf}hf/ dflgG5 .
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Open Schooling Practice in Nepal: An 
Overview
Parshu Ram Tiwari

Technical Offi cer, National Centre For Educational Development(NCED) Sanothimi, Bhaktapur

Abstract

The number of students kept on increasing in open schools since their establishment until the academic 
session 2011/ 2012 but dramatic decrease appeared in 2012/ 2013. As far as the School Leaving 
Certifi cate (SLC) result is concerned, in the fi rst four years, the rate of pass percentage in regular cum 
supplementary examination was satisfactory. However, since 2011/ 12, the result is not so satisfactory.  
This is the key challenge of open schools in Nepal. Trained human and fi nancial resources, physical 
infrastructures and use of ICT as a delivery medium are also the challenges of open schools. To face these 
challenges, some measures can be taken, for example, ensuring clear policy, developing well trained 
human resources, increasing government's high priority on open schools, setting learner friendly content, 
managing physical infrastructure and equipping modern technology.  

This article focuses on current policies, national as well as international practices, challenges and 
opportunities of the open schools and recommendations for concerned authorities and stakeholders so 
that they could contribute to improving the open schools further. To prepare this paper, books and journal 
articles have been reviewed. Moreover, this paper is based on secondary data regarding SLC result and 
the number of open school students. 

Key words: Open school, Complementary and alternative approach, Enrolment, Pass percentage, 
Challenges, Way forwards

Introduction

Mukhopadhyay (1994) traced the fi rst open school program to Australia where correspondence lessons 
were prepared at the request of a parent in Beech Forest in the Otway Mountains in 1914.Similarly, 
open schools were introduced in Canada and New Zealand in 1919 1922 respectively. In 1979, an Open 
School was established in India, as a project of the Central Board of Secondary Education, Delhi. Later, 
an autonomous body called National Open School, (NOS) was established in 1989 to operate and manage 
open schools. At present, it is known as National Open School Institute (NIOS) with the responsibility 
of running open schools. According to Perraton (1992:10) “at secondary level, African distance teaching 
institutions have long experience of using correspondence courses, with some radio support and face-to-
face guidance, for students outside school.” The 1960s saw a massive expansion of distance education 
across many countries especially in higher education. During that period, distance education at primary 
and secondary levels was confi ned to a few countries (Mukhopadhyay, 1994). Largely because of this, 
much of the literature on open and distance learning was, up to the turn of the 1990s, on distance higher 
education and less on open schooling. However, the Commonwealth of Learning (COL) has since then 
played a leading role in disseminating information about the practice of open schooling particularly in 
the Commonwealth through its publications and workshop reports (Mukhopadhyay and Phillips 1994).

The emergence of open learning is directly connected to the issue of access to education. Therefore, open 
schools are landmarks for the youths and adults deprived of school education due to social, geographical, 
economic, physical, political and many other reasons. In many countries, school level education is 
considered to be a basic right and is seen as a necessary requirement for improving the quality of life. 
Thus, open school emerged from concern about how to provide a minimum level of education to those 
who have no access to school level education due to different reasons. For example, despite the efforts of 
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Nepal government, net enrolment rate (NER) is only 54.9% at secondary level means 45.1% secondary 
level age children are outside the school system (Department of Education-DoE, 2013/14). Of several 
interventions to bring them into school system, open schooling is considered to be a very important 
strategy for fulfi lling the stated objectives of achieving the national goals of education.

As Phillips (1994) stated, open schooling concerns using alternative and usually less resource-based 
approaches which characterize distance education methods and open learning, to deliver basic education 
and training” (p.149).  In this way, Nepal has also implemented alternative primary and lower secondary 
school education, and lower secondary as well as secondary level open schools. These are alternative 
education to formal education based on the approaches as mentioned by Phillips.

Open schooling is defi ned by the Commonwealth of Learning (COL) as “the physical separation of 
the school-level learner from the teacher, and the use of unconventional teaching methodologies, and 
information and communications technologies (ICTs) to bridge the separation and provide the education 
and training” (Phillips 2006, p. 9). COL further explains that the most common scenario is that the learners 
study specially designed open learning materials on their own - at home, in their workplace, wherever it 
is convenient for them - and then they meet together with a facilitator on a regular basis. The "open" in 
open schooling refers to the openness of the system in terms of rules dictating student ages, prerequisites, 
content of courses to be taken or number of courses in which students must enroll. For example, those 
who missed out schooling in their childhood can enroll in the courses, which will provide them with 
the equivalence of secondary education without their having to endure the embarrassment of being in 
classrooms with children much younger than they are. 

Approaches to Open Schooling

Basically, open schools are grounded on two different approaches: one complementary to the conventional 
system, which shares the curriculum developed for conventional schooling system and the other 
alternative to the conventional system, which presents a more adult-relevant curriculum (ibid.). These 
two approaches can be presented in the fi gure below: 

Mukhopadhyay (1994) has also clearly mentioned these two approaches of open schools in terms of 
the countries whether they are developed or developing. According to him, open schools in developed 
countries aim at reaching out with education to the disadvantaged population groups in dispersed locations 
where conventional schools are not available and providing a choice to students for what they want to 
learn. Conversely, in developing countries open schools aim at providing a safety net to school drop-outs 
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so they do not lapse into illiteracy and providing education who cannot attend conventional schools for 
a variety of social and economic reasons and  as well to those who missed out and are now 'over age'. 
From this, it can be generalized that the fi rst approach is found in developing countries while 'alternative 
approach' in developed countries. 

Open schools in Nepal are operated based on complementary approach since they are following the same 
curriculum and contents taught to the regular students. Similarly, open schools are taken as the programs 
of conventional school since they are managed by the head teacher and management committee of 
conventional community schools. Moreover, fi nally the learning achievements are measured by the same 
examination system for both open and conventional schooling students, for example, School Leaving 
Certifi cate (SLC) examination.

Open Schools in Nepalese Context

Every government in the world has an obligation to provide education to all its citizens, mainly because 
education is not only a human right but is also a critical factor in economic development and poverty 
reduction. In particular, basic (primary and secondary) education helps reduce poverty “by increasing 
the productivity of the poor, by improving health and by equipping people with the skills they need to 
participate in the economy and in society” (World Bank, 1995: 1).

Many governments have developed a variety of strategies for developing education and training programs. 
These include experimentation with innovative approaches and technologies such as open and distance 
learning. In particular, the challenge of implementing goals for universalizing primary education and the 
need to increase access to secondary education has contributed to the development and expansion of open 
schooling.

As far as existing policy provisions in Nepal are concerned, the Interim Constitution 2007 recognizes 
education as a fundamental right to all children irrespective of where they are born and live, and where 
they belong. This indicates that the state has the prime responsibility to ensure schooling opportunity (at 
least basic education) for all school age children. In this way, the Constitution directs the government to 
take necessary measures for realizing the goals of education for all (EFA) and Millennium Development 
Goals (MDGs). School Sector Reform Plan-SSRP (2009-2015) has put emphasis on the alternative 
provision in school education, which includes three different programs (Ministry of Education, 2009): i) 
alternative schooling  ii) open education in lower secondary level (Grades-8); and iii) open education in 
secondary level (Grades 9-10).  Therefore, SSRP aims at developing the integrated system of alternative 
education in the country, which includes fl exible schooling, mobile schooling, and home-based learning 
system, open and distance education.

The policy provision of open and distance education has also been included in Education Regulations 
2002. By realizing the importance of open and distance education in the country, Ministry of Education 
(MoE) has developed guidelines and directives, for example, Distance / Open Learning Operation 
Guidelines, 2063B.S. (with fourth amendment, 2072 B.S.) based on the Regulations. As per the directive, 
secondary level open schools are being operated in the country.

In order to cater the needs of out of school students and adults, alternative/ fl exible schooling and the 
provision of open schooling program in lower secondary and secondary education are made available 
in Nepal. Under alternative schooling, Department of Education (DoE) has operated non-formal adult 
schools. Some of these schools are also known as Grihani Schools where only adult women study. Such 
schools offer education to targeted students/ adults in fl exible time, venue and teaching learning process. 

Under open schooling system, lower secondary open schools and secondary level open schools are 
being operated in Nepal. In lower secondary open schools, two years' courses are made available for the 
students who have completed primary education either from formal education system or from alternative 
schooling system. The duration of the program is two years and is divided into level 1 and level 2. These 
two levels cover the entire present basic level curriculum (6-8). For this, learning achievements and 
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contents are condensed into two years. Altogether 37 open schooling programs are being operated in 
different community school across the country (NFEC, 2014). In such centers, everyday two hour sessions 
are organized to teach and facilitate students. Such programs run in the formal community schools which 
are responsible to run classes for those students. Some additional incentives are provided to teachers, head 
teachers and support staff for the additional tasks. Each class/ center receives block grants from district 
education offi ces for purchasing materials, stationery and text books (DoE, 2014).

For secondary level, there is the provision of open schools for the youths and adults who have completed 
lower secondary level either from the formal or open education system. Such students can join this 
program and complete secondary education within a year. At present, altogether 84 classes/ centers are 
being operated under open secondary education program. Seven face to face contact sessions, each of 
fi ve hours, are conducted, where students are taught the contents as set for 10th graders of formal or 
conventional school, homework and project works are assigned and mid-term and fi nal session tests are 
administered (NCED, 2010).  Such programs are operated in formal schools and the teachers working for 
formal education system have been made responsible to conduct the contact sessions. Some additional 
incentives are also provided to teachers, head teachers and support staff for their extra work. Each center 
receives block grant from district education offi ces for purchasing stationery, facilitator allowance and 
library, and ICT management.

Guidelines approved by the Government of Nepal provide direction for implementing lower secondary 
and secondary level open school programs. And there are also clauses and provisions in the Education 
Regulations to run open education classes. Non-formal education center at the central level is responsible 
to manage all activities related to open education at lower secondary level whereas NCED has been 
taking care of all the technical aspects of open education at secondary level. Department of Education is 
responsible to release budget to the open schools through district education offi ces which are responsible 
at the district level to monitor open school activities. 

The following table provides brief information on alternative, fl exible and open schools running in 
Nepal. 

Features Secondary Level 
Open Schools

Lowe Secondary Level 
Open Schools

Non-formal Adult or Grihini School

Number 84 37 Non-formal primary education-235
Housewife Schools (Basic -333 and Sec-
ondary- 33)

Care taker NCED NFEC DoE
Approved by Distance Educa-

tion Committee
District Education 
Offi ce

District Education Offi ce

Duration One year Two years Primary- three years
Lower secondary- two years
Secondary- one year

Curriculum Formal curriculum 
of Grade 10

Basic level (6-8) cur-
riculum but condensed 
into two years

Primary- Formal curriculum but condensed 
into three years
Lower secondary- Formal curriculum but 
condensed into two years
Secondary - Formal curriculum of Grade 10

Classes Seven fi ve-day 
contact sessions 

Two hours in every 
working day

Two hours in every working day

(Source: Department of Education, 2014)

Status and Challenges of Open Schools in Nepal

On the ground of Distance Education and Open Learning Policy- 2006, secondary level open school 
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programs started in fi ve schools, one school in each region, as pilot program in the academic session 
2007/ 008. In this academic session, 133 students attended SLC exam. The number of open schools and 
the students attended the SLC exam have been given in the table below:

Table: Increment of Students in Secondary Level Open School Program

Years No of 
Schools

Increased by % compared to 
previous year

Students 
appeared 

Increased by % compared to 
previous year

2007/08 5 - 133 -
2008/09 25 400 1330 900
2009/10 52 108 4992 275.3
2010/11 85 63.5 5559 11.36
2011/12 84 0 7362 32.43
2012/ 13 84 0 3184 -56.75
2013/14 84 0 3876 21.8
2014/15 84 0 3616 - 0.067

Source: NCED and Offi ce of the Controller of Examination (OCE) Sanothimi, Bhaktapur

According to the table, in 2007/ 2008 fi ve open schools were established with 133 students. In the second 
year, number of schools and students dramatically increased by 400% and 900% respectively. Except in 
2011/012, number of open schools increased and the same trend appeared in case of students' enrolment. 
The number of students increased by 32.43% in 2011/012.  Unexpectedly, the number of learners 
decreased by 56.75% in 2012/ 2013 despite the constant number of schools. After this academic session, 
the numbers of students enrolled in open schools seems nearly constant. 

Regarding the pass percentage of the open school students in SLC exam, it fl uctuates over the period. The 
graph below shows the rate of the result:

Figure: Promotion rate of open school students in SLC regular examination

(Source: OCE, Sanothimi Bhakatapur)

As shown in the fi gure above, the pass percentage of open school students in regular SLC examination has 
fl uctuated over the years. However, pass percentage in the exam in the last four years is not satisfactory 
compared to the result of previous four years. The pass percentage dropped to 28.7% in 2011/ 12 and 
dramatically fell by 17.4% in 2012/ 2013 compared to previous year. In SLC 2013/14, the pass percent 
increased by about 4% but the trend of increasing could not remain even in the following year. The latest 
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result shows that the pass percentage is far less than the national fi gure almost by 33%.

The following fi gure shows that the pass percentage of SLC (regular cum supplementary) students in 
open schools seems to be more satisfactory compared to that of only regular students. 

Figure: Promotion rate of open school students in regular cum supplementary SLC exam

(Source: OCE, Sanothimi Bhakatapur) 

According to the above fi gure, total number of students passed in the SLC examination dramatically 
decreased by 24.7% in 2008/ 09 compared to the previous academic session. The fi gures nearly plateau 
in 2009/ 10 and 2010/ 11 before its signifi cant decrease in 2011/ 12. The trend of decreasing in pass 
percentage remained in 2012/ 13 but a slight increase appeared in 2013/14. All the tables and fi gures 
as mentioned above explicitly shows that enrolment and promotion rate of open school students has 
decreased in later years compared to previous years. 
 
Therefore, challenges regarding enrolment and achievement have been noticed in open schooling system 
in Nepal. This can be area of study for fi nding the reasons behind this challenge and setting way forwards. 
Except these challenges, there are several gaps in management and implementation of open schools. 
Niraula (2009) stated the following gaps of open schools in Nepal.
a) Government initiated alternative schools for primary, lower secondary and secondary level 

open schools but these schools are running under different policies and directives. For example, 
lower secondary and secondary level schools are under the coordination of distinct government 
organizations viz. NFEC and NCED respectively. Hence, variations in operation, materials used, 
delivery methods and student evaluation system in lower secondary and secondary level open 
schools can be explicitly seen though they are conducted by government system and fund.

b) Students, parents, teachers, school managers and educators are habituated with face to face mode 
of education, in this condition they are reluctant to believe on distance mode of education.

c) Inadequate skill on ICT in teachers and students has brought diffi culty to operate open schools in 
such a way that ICT is one of the prominent medium of self-study and virtual interaction between 
teacher and learner, among teachers or students.

d) Diffi culty has been realized in broadcasting audio and audio-visual materials because stakeholders' 
generally feel national radio broadcasting is not effective owing to frequency jam and TV due to 
excessive power cut.

e) Access to ICT in rural area is also burning challenge for smoothly running distance based 
schooling system.

f) The same curriculum and evaluation system for conventional and open school students has 
brought serious problem since adult learners desire the experience based and immediate result 
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oriented contents.
g) Because of inadequate human resources for developing materials for open and distance learners as 

well as poor management system, open schools are being operated without the spirit of distance 
and open learning. 

 According to Siaciwena (n.d.), open and distance learning institutions, especially in developing 
countries share similar inhibiting factors, which include:

a) inadequate, or at least, varying fi nancial resources from national governments that are inclined to 
destabilize both planning and operational stages at critical phases of development;

b) inadequate or unreliable communications systems;
c) limited access for the population at large to electrical and electronic communications technologies 

on which such large-scale systems may wish to depend;
d) lack of qualifi ed teachers, media production and administrative personnel;
e) instinctive resistance of many, if not most, conventional teachers and educational administrators 

to the unfamiliar philosophies inherent in distance education. 
 With the analysis of all issues, inhibiting factors and gaps as mentioned above, the major challenges 

of open schools in the context of Nepal have been fi gured as below: 

There are ample challenges in existing open schools although open schools have played instrumental 
role to provide school education to those who have not got access to secondary level school education 
due to various reasons. The challenges are categorized in different areas as shown in the above fi gure. 
One of them is policy ambiguity which causes variations in delivery process, material development and 
student evaluation system. For example, in the same school, lower secondary and secondary level open 
schooling programs are operated under two different organizations and directives. Lower secondary level 
open school students have to come to school regularly to attend two hour class whereas secondary level 
students thirty fi ve days in the whole academic session. The school that runs both sorts of open schooling 
system should be responsible to both organizations, for example, NCED and NFEC in case of secondary 
and lower secondary level respectively.

Similarly, in secondary level, learners are compelled to study as per the curriculum set for regular 
students. Therefore, the curriculum hasn't addressed the learner's need, desire, experience and day to day 
life. The adult learners wish to learn such contents that could have immediate impact on their livelihood. 
The regular formal curriculum hasn't motivated adult learners to join open schools. From the curricular 
material perspective, open school students are fully dependent on text materials. Respective organizations 
haven't produced digital materials such as audio and audio visual materials which are more effective for 
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self study practice. Similarly, website hasn't been developed addressing the students and teachers of open 
schools. Further, most of the teachers lack technical know-how about ICT to support student differently.

Generally, open school classes are handled by the teachers who are habituated of conventional way of 
teaching. This results in using traditional methods for teaching open school students. Even today, teachers 
and community do not believe in distance education as complete form of education. They think that open 
schools are only for weaker students rather socially, geographically and economically deprived people. 
This kind of dogma of teachers, students and community hurdles the development of open schools.

As far as the government's practice is concerned, it has not focused on open schooling system as done 
on regular schooling system. Accordingly, nominal resources have been allocated for managing open 
schools, which is not suffi cient to open schools with the essence of distance and open learning.

Lastly, but not least, student evaluation system for open school students is similar to the system for regular 
students. Paper pencil test is not suitable for adult learners. Project work, assignment, contact session 
performance and learning achievement are not taken as the foundations for their summative evaluation. 

Way Forwards
  To face the challenges as mentioned above, the following measures need to be taken: 
a) Both lower secondary and secondary level open schooling programs need to be coordinated and 

managed by only one governmental organization and guided by a common policy and directives. 
b) Government should establish separate government body or organization to run open school and 

other distance based educational programs so that open school learners would have opportunity to 
learn practical and adult friendly contents and take examination accordingly.

c) Tutorial classes and other curriculum based educational programs should be broadcast via both 
national and local radio and television.

d) The schools which are running open schooling programs need to be strengthened in terms of ICT 
facilities.

e) All the stakeholders (both local and central level) should be aware of the concept and importance 
of open schooling system because all the stakeholders need to know distance education system 
and open school as second chance, not as second class education.

f) Open school learners should have opportunities to choose courses as per their desire and need. For 
this, varieties of courses need to be designed, among which they could choose as per their want. 
The open school needs to be conducted in elective approach such as in open schools conducted 
by NIOS in India.

g) Open school instructions compulsorily need to comprise the four elements: self study print 
materials (carefully designed and structured in modular format), electronic media (radio and 
television broadcast, audio and video conference), interactive face to face contact session 
(tutorials, interactive group learning, laboratory practical etc.) and student counseling (academic 
and personal).

h) Mobile phone is easily access device to the most of the open school learners. Therefore, mobile 
learning technology needs to be introduced in open school programs.

Conclusion

In the secondary level of open schools in Nepal, enrolment of the students has been found in increasing 
trend with the growth of numbers of open schools. Conversely, in the academic session 2010/ 2011, 
students' number increased even though number of open schools was reduced from 85 to 84.  As far 
as the achievement of open schools is concerned, the pass percentage of SLC attended students from 
open schools was satisfactory in the fi rst four years. However, this rate dramatically dropped in the last 
four years and so did the enrolment in the academic session 2012/2013 onwards. Thus, low enrolment 
and low achievement have become the major challenges of open schools. Except these, there are some 
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other challenges such as inadequacy of skilled people and fi nancial resource, using text materials without 
including audio and audio visual materials. These are the challenges at school level. Challenges have been 
realized not only at school level but also in policy formulation and central level. The challenges in policy 
and central level are impractical curriculum for open school learners, ambiguous and overlapped policies 
and limited resources to run open schooling system. 

To face the challenges, the government should formulate one door policy to run open schools effectively. 
Furthermore, adult friendly and experience-based curriculum should alternatively be designed. Delivery 
mechanism and evaluation system need to be based on adult learning theories. 

The big issue is whether open schools are second class education providers or second chance education. 
From second class education perspective, education through open schools has been considered lower 
graded education compared to 'face to face' education. This perspective can divide people into two classes 
among educated people in terms of mode they chose for education. Conversely, second chance perspective 
of open school education indicates on the equal opportunity of marginalized, disadvantaged and deprived 
people in education. This concept has the base on the right of deprived youths and adults. Finally, open 
school education needs to be taken as second chance rather second class education. 
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Abstract

The issues and challenges on foreign employment, nature of labor migration trend and the number of 
socio-economic and demographic aspects related to the migration of Nepali migrant workers are vital 
challenge today. The trend analysis of Nepali labor migrants by fi scal year and the concentration of people 
in different countries in different period of time are also observed. It is found that, migrants workers 
have faced problems both in the home country and the country of destination, whereas the problems 
in abroad are highlighted very much as compared to the problem that they are being in the national 
level. Nepalese government policies are not able enough and properly implemented to the regulation 
and management of foreign migration. At the sometime Nepalese government is not found sincere to the 
implication of international provisions to protect the rights of the migrant workers including educational 
rights. Government mechanisms are not found very much effective to assure safe migration of potential 
labor migrants. 

Key Words: Migration, Employment, Technical/ Vocational Education, Host, Destination

Background

Migration, globalization and human rights have emerged as central social, economic and political 
challenges reshaping the world at the turn of the century. The most immediate challenge facing societies 
worldwide is the appalling rise in violence against migrants and restrictive government measures that 
undermine the fundamental basic human rights of millions of migrants and their families. Nepalese 
citizenhave been abroad every day. So, the government needs to fi nd the ways to ensure the rights of the 
citizens in the country and abroad so that both source and destination country can be benefi ted with the 
dignity. 

‘Migration’ as the General Conference of the ILO (2009) refers to the movement of people from one 
geographical area i.e. place of origin/source to another place of destination, with the intention of 
settling temporarily or permanently or semi-permanently. There are different reasons for migration - 
economic (livelihood, economic imbalance, job opportunities etc.), environmental factors (drought), 
demographic reasons (family migration, movement of young and retired persons) or political reasons 
(refugee movements etc.).   Some of these are issues at the place of origin (push factors) and others are 
about opportunities at the place of destination (pull factors).  Migration over long distances also involves 
temporary stops, often called ‘Transit points’.

The term "migrant worker" refers to a person who is to be engaged, is engaged or has been engaged in a 
remunerated activity in a state of which he or she is not a national. 

The term migrant workeraccording to the general conference of the ILO (2009) person who migrates or 
who has migrated from one country to another with a view to being employed otherwise than on) his own 
account and includes any person regularly admitted as a migrant worker. 

Migration is considered one of the defi ning global issues of the early twenty-fi rst century, as more and 
more people are on the move today than at any other point in human history. There are now about 192 
million people living outside their place of birth, which is about three percent of the world's population.

This means that roughly one of every thirty-fi ve persons in the world is a migrant. Between 1965 and 
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1990, the number of international migrants increased by 45 million-an annual growth rate of about 2.1 per 
cent. The current annual growth rate is about 2.9 percent (Deshar, 2011). 

Migrants always work not only for the benefi ts of themselves and their country but also contribute 
to develop the destination countries. Migrant workers contribute to development in origin countries 
by, among other things, alleviating pressures on labor markets, sending remittances home, acquiring 
increased skills, and making investments, all of which help to alleviate poverty. In destination countries, 
they contribute to development by meeting the demand for workers, increasing the demand for goods 
and services, particularly where they receive decent wages, and contributing their entrepreneurial skills. 
Protecting the rights of migrant workers has a positive effect on productivity, in that it results in fewer lost 
hours of work, reduces health care costs, and increases output (Johnson &Onwuegbuzie, 2004).

Migration Management

Managing migration addresses operational areas (general conference of the ILO (2009) of migration 
management and issues that require managed responses. The twelve sections discuss practices for 
orderly migration management that address the range of issues facing governments today. It explores 
some important operational activities presented in the conceptual model for migration management in 
Migration Management Foundations. Border management, targeted assistance for return migration, 
passport and visa systems, determination of migrant status, and refugee protection are some of the areas 
of migration management discussed (Joshi, Simkhada&Prescot, 2011).

The conceptual model for migration management provided in Migration Management Foundations 
outlines the four main pillars, or areas, of migration management: migration and development, facilitating 
migration, regulating migration and forced migration.

It assumes that migration managers and practitioners understand the complexity of migration management 
and the importance of linkages between policies. The management of migration issues must be credible 
and transparent by having a basis in legislation, and credibility based on international law and human 
rights instruments. Without these foundations, migration issues may, by default, be managed arbitrarily, 
without foresight, and with unpredictable consequences

The management of migration in many countries has been handicapped by the failure of their governments 
to establish a clearly defi ned migration policy that sets out in legislation the rules and regulations governing 
the major elements critical to the migration process. Government of Nepal is in the process to develop the 
migration policy and we are at the initial stage to secure the rights of the citizens.

Human Rights and migration

Human rights issues have been critical for migration. Human Rights Watch (2009) 
has documented discrimination and abuse against Asian domestic workers in the Middle East for several 
years. Labor laws in the Gulf exclude domestic workers from basic protections guaranteed other workers 
such as a weekly rest day, limits to hours of work, and compensation in case of work-related injury. 
Restrictive immigration rules make it diffi cult for domestic workers to escape from abusive employers. 
Long working hours without rest, and the compensation in case of injuries are the critical issues of 
Nepalese labor migrants. 

Increased incidents of sexual, physical and mental exploitation of Nepali housemaids inGulf countries 
and reports of underage girls being sent on forged passports prompted the government to restrict women 
bellow 30 years of age from working as housemaids in those countries, but rights activists say it violates 
women’s right to equality. Government of Nepal bans women under 30 from migrating in the Gulf (GON, 
2009).

Policy Discourse in Migration

The policy discourse in migration stops at the legislation of recommendations; when it comes to 
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prescription of the laws and procedures the entire focus is on how to stop the exploitation of the migrants, 
mostly irregular and illegal migrants, in the hands of the vested interest groups operating in the migration 
space. Enough has been said about such exploitation, and about the loopholes in the policies for effectively 
combating such exploitation - be it because of ‘feminization, privatization, or regionalization’, the three 
contemporary features of labor migration the ILO (2009) would identify as not being adequately provided 
for in the ILO Labor Conventions or national immigration laws, and which would challenge traditional 
efforts to regulate migration.

Theories of Migration 

The oldest theory of migration is neoclassical economic theory and states that the main reason for labor 
migration is wage difference between two geographic locations. These wage differences are usually 
linked to geographic labor demand and supply. This theory further says that labor tends to fl ow from low-
wage areas to high-wage areas. Often, with this fl ow of labor come changes in the sending as well as the 
receiving country. 

Moreover, the societal infl uences and impressions, especially brought by remittance income, can also be 
regarded as one of the strongest push factors, which is further described below with relative deprivation 
theory.   The Relative deprivation theory states that awareness of the income difference between neighbors 
or other households in the migrant-sending community is an important (push) factor in migration. Among 
this, the increasing impacts of globalization have also helped to foster the migratory trends. Not only the 
migratory movements but the dimension of having globally increased interactions among the cultures is 
explained in this theory: The other theory in practice is World systems theory that looks at migration from 
a global perspective. It explains that interaction between different societies can be an important factor in 
social change within societies. Trade with one country, which causes economic decline in another, may 
create incentive to migrate to a country with a more vibrant economy. In either direction, this theory can 
be used to explain migration between countries that are geographically far apart. 

The other construct of the practice is Institutional theory. The theory claims that once international 
migration has begun, private institutions and voluntary organizations arise to satisfy the demand created 
by an imbalance between the large number of people who seek entry into capital-rich countries and the 
limited number of immigrant visas these countries typically offer. The various propositions of world 
systems theory, network theory, institutional theory, and the theory of cumulative causation all suggest 
that migration fl ows acquire a measure of stability and structure over space and time, allowing for the 
identifi cation of stable international migration systems. Migration systems theory focuses on a core 
receiving region (a few countries) receiving immigrants from a few specifi c sending countries (Gurung& 
David, 2003).

Nepalese Context of Migration

There are an estimated 967,000 to 1,511,000 seasonal labor migrants in Nepal (GON, 2012).  In Nepal, 
socio- economic and political factors are seen responsible for inducing large scale migration abroad, 
particularly to India. People owning low productive land, from low economic brackets and who are 
directly or indirectly infl uenced by ongoing political confl ict are particularly the ones who are likely 
to migrate. A large number of men and women leave their households for seasonal or long-term labor 
migration to urban centers or to the neighboring countries, in search of employment. Labor migrants 
are reversible in nature and are characterized by the option of returning to his village of origin due to 
ownership of lands in different intervals of a year.  Separated from their spouses and adrift from the social 
bindings many of these migrants indulge in unsafe sexual practices at their working centers. 

Problems of Migration

Information lacks in each and every step for potential labor migrants. Most of them are not aware where 
they are going, what work they have to do, the actual cost they need to spend to go for work and other 
social and cultural information about the country of destination. As a result, there are numerous realistic 
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stories of the suffering of Nepalese migrant workers abroad. It is believed that Nepalese workers are 
accepted in East and South Asia as well as Gulf countries only because of they are cheap and they do 
whatever job given. Most of the migrants are educated from middle and lower middle class families who 
go abroad with the hope of earning much within a short period. A large number work illegally (Rimal, 
2004). 

Role of Host and Destination Countries

Development gains from migration for the countries involved and the protection of the rights of migrant 
workers are inseparable. Such development gains are signifi cant not only to origin countries, but also 
to destination countries where migrant workers provide their labor. Migrant workers contribute to 
development in origin countries by, among other things, alleviating pressures on labor markets, sending 
remittances home, acquiring increased skills, and making investments, all of which help to alleviate 
poverty. In destination countries, they contribute to development by meeting the demand for workers, 
increasing the demand for goods and services, particularly where they receive decent wages, and 
contributing their entrepreneurial skills.

Migrants of all skill levels are crossing international borders to work, from the professional and highly 
skilled to those with lesser skills and even those with little or no previous work experience or formal 
training. The migration of highly skilled workers can increase returns to education and contribute to the 
knowledge base of origin countries. For those of lesser skills, migration can provide jobs they might not 
be able to fi nd in their own countries and thereby increase income for the poor and their families.

Current Status/ Practices/ Provision of Educational Intervention

In recent years, there has been considerable interest in the linkages between international migration, right 
of them for education including technical and vocational education as well as growth and development 
in both countries of destination and origin. Principle 15 of the ILO’s Multilateral Framework on Labor 
Migration (The ILO Multilateral Framework on Labor Migration 2005) states: “The contribution of 
labor migration to employment, economic growth, development and the alleviation of poverty should 
be recognized and maximized for the benefi t of both origin and destination countries.”Migration can be 
an empowering experience for the less skilled and for women from traditional societies, enabling them 
to contribute more to development in both countries in which they have contacts. Even though both the 
highly skilled and lesser skilled can benefi t greatly from labor migration, the lesser skilled are not as 
likely to be in a position to assert their rights, including the rights to fair pay and living and working 
conditions. Protecting the human and labor rights of the less skilled is signifi cant, because it has a higher 
potential for poverty reduction in countries of development.

While origin and destination countries share the responsibility to protect the rights of migrant workers, 
their respective responsibilities differ for two reasons. First, different events take place during workers’ 
migration experiences in their own countries before they leave, than take place after their departure and 
during their work in destination countries (Sigdel&Giri, 2011). 

Second, origin and destination countries have the ability to exercise more supervision in their own 
countries and much less ability to control what takes place in another. Therefore, during the fi rst stage 
before migrants leave home, greater responsibility to protect their rights rests on their countries of origin. 
During the second stage, that is, after their arrival and while they work, greater responsibility rests on 
countries of destination. During the third stage when they return home, greater responsibility shifts back 
again to their countries of origin. Although different events are taking place in origin and destination 
countries that require different approaches to protection during these times, they can and should cooperate 
with each other in the search for the best approaches to protect migrant workers and further their right 
(Youth Action Nepal, 2005).

Conclusion
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International labor migration mostly in Gulf States, Malaysia and other South East Asian countries is a 
new phenomenon of migration in the Nepalese context and that only have about 30 years long history. 
Unexpectedly the foreign labor migration has developed in such a way, which has shifted the agriculture 
based economy towards remittance based economy. The fi gure of government authority says that there 
are more than 500 thousand documented migrant workers in aboard where as other estimated fi gure says 
that there more than one million Nepali migrant workers including 100 thousand female migrant workers. 
Remittance sent by the Nepali labor migrant is estimated 100 billion rupees each year and women share 
11 percent of the total remittance (GON, 2012). 

Various problems faced by the migrant workers both in home country and the country of destination. 
Unless addressing the problems of migrant worker from the policy level, solution is far behind. Nepalese 
Government on the one hand is not capable enough to the proper implementation of existed policy and 
the other there are several things to do to the regulation and management of foreign labor migration. Basic 
things that are found to improve are amending the existed laws, promotion of labor market through the 
labor diplomacy, management of manpower agencies and welfare activities to the best benefi t of labor 
migrants. 

The ultimate solution of the problem is to ensure the right of migrants in education specially focusing on 
technical and vocational education. Even though, migration of women in foreign employment occupation 
has assisted to the economic empowerment of female to some extent. International provisions are found 
very sound and applicable to protect the rights of migrant workers but governments in both sending and 
receiving countries does not seem sincere to the domestication of the spirit of international instruments, 
conference recommendations and plan of action. 
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Abstract

The main objective of the article 'Livelihood Adaptation Strategy for Quality Education in Nepal' 
is to clarify the types of the adaptive strategies and livelihood pattern based on DFID model. It 
is a broad subject; however, the aim of writing this article is to bring the clear vision in simple 
language with adequate examples and references from the text of different writers and authors. 
Even, while doing this, it has been discussed about the sustainable livelihood and adaptation of 
the natural resources especially in the rural areas. Also, the livelihood is shaped as per the natural 
resources and other means provided in the area. It has been possible by studying the changes and 
advancements experienced for twenty years back to today.

Keywords

Adaptation, Livelihood, Sustainable, Empowerment, Strategy, Remittance, Bio-diversity, Anthropology

Introduction

Sustainable livelihood of any household depends on effective security measures i.e. ownership, resources 
and income earning activities, including resources and assets to offset risk, ease shocks and meet 
contingencies; ownership of land and livestock; rights to grazing, fi shing, hunting or gathering; and stable 
employment with adequate remuneration.

Livelihood is determined by a number of factors and there is diversity in livelihood strategies that exist 
at every level within geographic areas, across sectors, within households and over time which are mainly 
determined by environmental, socio-economic and cultural factors. The major socio-economic and 
cultural factors include tradition, caste and other identity also it is determined by the people's evaluation of 
the possibilities offered by these physical as well as socio-economic Environs (Knowledge and Wareing, 
1996). Livelihood is also shaped by political system within which they operate (Hoeck, 2001). Many 
livelihood patterns are largely predetermined by accident of birth and their parents' occupation and some 
are less predetermined and improvise through education and migration (Chambers & Conway, 1991).

In general adaptations refer to responses or actions of individuals that have survival value for the 
individual and the group that constitute the plan of actions carried over a specifi c time by specifi c group 
of people to allow them to adjust or to cope with their local environment. During the latter parts of the 
1990's Nepalese began to migrate to the Gulf countries for work, particularly to Saudi Arabia, the United 
Arab Emirates (USE), Kuwaitand Qatarwithin a short period . 

The livelihood pattern implications of this situation are far-reaching for Nepal as a whole, for the structure 
and dynamics of regional and local economy and society. Livelihood strategy varies from place to place. 
Particularly two characteristics of physical environments of the existing resources together with the 
socio-economic/culture factors control human activities.(Young, 1973).

Livelihoods comprise the capabilities and material and social assets necessary for a means of living 
(Chambers & Conway, 1992). A sustainable livelihood includes the idea of coping with and recovery 
from external stresses so as to maintain or enhance existing capabilities and assets – a notion central to 
the defi nitions of resilience being discussed in relation to climate change.



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

145

b"/ lzIff @)&@

Institutions infl uence the livelihoods and adaptation of rural households in three important ways.
1.  They structure the distribution of climate risk impacts. How particular social groups and 

populations will be affected by climate hazards is in part a function of the physical and structural 
characteristics of the hazard. It is also in part a function of the way macro- and micro-level 
institutions in a variety of domains affect distribution of risks related to climate hazards.

2.  They constitute and organize the incentive structures for household and community level 
adaptation responses which shape the nature of these responses. Institutional incentives are key 
factors in determining whether adaptation responses will be organized individually or collectively 
because institutions affect the emergence of leadership in different contexts, costs of collective 
action, and the extent of transactions costs.

3.  They mediate external interventions into local contexts, and articulate between local and extra-
local social and political processes through which adaptation efforts unfold. External interventions 
in the shape of fi nances, knowledge and information, skills training, new institutional inputs, and 
technological support can assume many different forms. Local institutions shape the acquisition 
and distribution of these interventions in fundamental ways, thereby affecting the degree of 
success of such interventions.

Problems Faced by Livelihoods

The concept of static equilibrium envisaged in eco-system analysis of man-environment relation has 
attracted the scholars in recent days. Humans are capable of modifying the rate of such changes or even to 
reverse it. In fact, man modifi es the natural environment for the production of both plants and animals for 
subsistence and exchange. The sustainability of livelihood depends on different factors. Among them, the 
climate condition plays a signifi cant role. In recent years, the global climate has changed due to various 
human Induced causes. In this research, climate and socio-economic change varies from local to regional, 
country and global level and in cases the spatial unit of enquiry is the administrative region. This is formal, 
which is not necessarily characterized by natural process and associated system in which ecological 
and physical factors, infra-structural provision, population, ethnicity and social cultural tradition differ 
markedly within a short spatial distance. This factor shapes livelihood directly and indirectly as these 
factors provide opportunities as well as constraints for people's livelihood. Thus there is need of study at 
rural level. 

Emergence of the Concept of Livelihood

The concept of livelihood dates back to the work of Robert Chambers in the mid-1980s and was further 
developed by chambers and Conway and others in the early 1990s (DFID, 1999). The Brundtland 
Commission in 1987 introduced sustainable livelihoods in terms of resource ownership and access, 
basic needs and livelihood security especially in rural areas. Likewise, the 1992 UN Conference on 
Environment and Development legitimized and adapted the concept referring "sustainable livelihoods 
for all" in its Agenda 21. The Copenhagen Social Summit linked sustainable livelihoods explicitly to 
full employment and the Beijing Platform reemphasized the importance of women's livelihoods to 
successful development.  DFID adopted sustainable livelihoods approaches from its 1997 White Paper 
on International Development to its development activities particularly in poverty elimination (DFID, 
1999). Besides, international Organization like the European Commission, the World Bank, Food and 
Agricultural Organization of United Nation (FAO) , International Fund for Agricultural Development 
(IFAD) are further developing this approach (Wyss, 2004). The livelihood approach is a way of thinking 
about the objectives, scope and priorities for development. DFID has introduced the sustainable livelihood 
framework with six guiding principles as a tool to improve understanding of livelihoods particularly of 
poor.

Theoretical discourse and conceptual framework

It has been mentioned that there are several ways of analyzing the issue of poverty which can be 
categorized broadly into two schools of thought: one school of thought considers poverty from the point 
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of view of employment, whereas another considers livelihood as crucial, especially in the context of 
rural poor people. The employment school of thought views income at the center of analyzing poverty 
and ponders over the concepts of urban areas, industries, and other formal sector of economy where an 
individual can hold a job and get regular payment as daily, weekly or monthly pay and perks. It is perhaps 
true in an urban setting.

The second school of thought considers livelihood as a complex phenomenon, primarily in a rural setting. 
The rural poor reside very far from the formal sector of economy with timetable, employment, salary, 
and market economy. Thus, they can think of the ways to seek livelihood by exploiting a whole range 
of activities in different seasons. Poverty is one of the components interlocking the entire dimension of 
deprivation which has fi ve clusters of disadvantages: physical weakness, isolation, poverty, vulnerability 
and powerlessness (Chambers, Saxena&Shah, 1991, pp. 8-11). Poverty has no single component; 
understanding it requires complex and exhaustive efforts.

Professionals, planners, and policymakers strongly believe that poverty can be reduced by creating off- 
season employment for the rural poor. Following such idea, JawahaeRozagarYojana has initiated in India 
to provide employment to the poorest in the slack seasons and build infrastructures. But outcomes do not 
support the set assumptions (Singh,1995, pp.180-198). Similarly, in Nepal (late 1999s), the NepaliCongress 
government initiated a special program GaribsangaBisheshwar (Bisheshwor Amount the Poor) which 
was designed to serve 100 families from each of the 205 parliamentary electoral constituencies every 
year. In order to implement the program and address the problem of the people, it developed criteria of 
the poor people who could benefi t from the program, e.g. landless state, nutrition level, social deprivation, 
marginalization, gender, and age but no remarkable achievement been noticed due to such program so far 
(Hakal,2002,pp. 71-83). In Nawalparasi district, both the programs GaribSangaBisheshwor and West 
Tarai Poverty Alleviation have been implemented. Despite the fact that the relevant VDCs have met 
all the criteria to implement the anti-poverty programs, 42 percent of the households are yet without 
land (www.cbs.gov.np). Due to their varied and confl icting interests, the central and district level policy 
makers never implemented the anti- poverty programs in the concerned VDCs.

In order to measure the programs in society, the modern world has developed several indicators, Viz. 
Gross Domestic product (GDP), Gross National product (GNP), Physical Quality of life Index (PQLI), 
Human Development Index (HDI),Human Empowerment Index (HEP), and Gender Empowerment Index 
(GDI), etc. Similarly, a number of approaches  for rural development have been used, viz. top-down 
approach, bottom-up approach, integrated rural development approach, etc (Devkota, 1999, p. 67).

Almost all of development approaches so far have been devised and advocated by the economists and 
their relevance in terms of ground realities is being increasingly questioned. UN has become one of the 
vanguards for development. At the end, past development efforts have either left behind, or in the same 
way even created, large areas of poverty, stagnation, marginality and exclusion (quoted in Esteva, 2000, 
p. 18). The role of anthropology as a discipline and that of anthropologists as experts have only recently 
recognized in the form of development anthropology or anthropology (Grillo, 1997, pp.1-2).  In Nepal, 
there are some distinguished anthropologists who have contributed in the fi eld of development.

Since the failure of anti-poverty agenda of the US in 1960, the issue of poverty has gradually been taken 
away from the economists and it now falls under the modernization paradigm and due importance is 
given to the social aspects. It is noteworthy to mention that there are several theories in sociology and 
anthropology which explain the status of poverty.For example 1) Social Theory of Poverty;2) Culture of 
Poverty; 3), Situational Theory of Poverty; and 4) Structural Theory of Poverty. Before going into the 
conceptual framework of this study, let us consider the above stated theories briefl y.

Social Theory of Poverty was propounded by Charles Darwin. Vigorous proponents of this view have been 
found in the US recently as a 'new right ' which includes George Gilder, Murry and Richard Hernstein. 
They hold an extreme belief that the poor are genetically blueprinted to be at the bottom of the social 
hierarchy; to invest for them is a sheer wastage of resources.
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The theory of Culture of Poverty was developed by Oscar Lewis (1959) which was based on his 
observations and experiences in Mexico. The Situational Theory of Poverty gives importance to the 
condition of society that contributes toward magnifying poverty. The Structural Theory of Poverty holds 
is caused by the structure of large scale social-economic order. It is the macro and holistic structure of 
the society that produces inequality and as a result poverty emerges which becomes widespread. Various 
theories have been used to describe the issue related with poverty but their perspectives are different. 
However, the examples of the Third World countries, especially from the neighboring country, are 
relevant. 

Figure: DFID Livelihood Model

Source: DFID. Project Appraisal, 2007

The word 'livelihood' can be used in many ways on the basic of context and culture which comprises the 
capabilities, assets (material as well as social resources), and activities that are required for a means of 
living.

CARE Nepal has pursued livelihood security at the household level, which can only be achieved by 
integrating the needs and opportunities related to individual security components like economic 
security food security, potable water, health services, educational opportunities and time for community 
participation (CARE Nepal, 1997). But it has undermined the decision-making component, which is one 
of the crucial factors, at all levels in policy framework. Oxfam and UNDP have also used the livelihood 
approach in their Programs to analyze the poverty issue. 

Approaches to Livelihood 

The livelihood concept is a recent one. This concept dates back to the work of Robert Chambers in the 
mid-1980s and was further developed by Chambers and Conway and others in the early 1900s (DFID, 
1999). The sustainable livelihood approach as a development concept is legitimized through server 
international forums. 

With regard to sustainable livelihoods DFID (1999) published a set of guidance sheets' with a view to 
attempting to summarize and share on the sustainable livelihoods approach. The guidance sheets are the 
outcomes of the White paper on International Development issued by Government of the UK in 1997. 
Following the approach of Chambers and Conway, DFID defi ne livelihoods with some modifi cations but 
it is exactly the same as defi ned by Carney (1998). The guidance sheet presents origin, core concepts and 
framework of sustainable livelihoods. The framework presents the main factors that the affect people's 
livelihoods and interrelationship between these factors. It begins with simultaneous of people's assets, 
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their objective and the livelihood strategies, which they adapt to achieve their objectives. The framework 
shows fi ve capital assets- human, social, natural, physical, and fi nancial in a shape of pentagon, which 
lies at the core the framework and it is connected to the other components which vulnerability context, 
transforming structure and processes, livelihood strategies and livelihood outcomes. The capital assets 
are defi ned as:
1. Human capital represents the skills, knowledge, ability to labor and good health that together 

enable people to propose different livelihood strategies and achieve their livelihood objectives.
2. Social capital includes networks and connectedness, membership of more formalized groups and 

relationships of trust, reciprocity and exchanges.
3. Natural capitals are the natural resources stock from which resources fl ow and service useful 

for livelihoods are derived. These include land, forest, marine/wild resources, water, air quality, 
erosion protection, waste assimilation, storm protection, biodiversity degree and rate of change.

4. Physical capital comprises the basic infrastructure and produce goods needed to support 
livelihoods.

5. Financial capital denotes the fi nancial resources that people use to achieve their livelihood 
objectives. There are two main sources of fi nancial capital- available stocks (cash, bank deposits, 
livestock, and jewelry) and regular infl ow of the money such as pension or remittances.

Conclusion

While studying the different researches and studies made by NGO's INGO's and many other organizations 
we can conclude that still there are number of challenges despite of some progress and advancement in 
the livelihood. The majority of the population of Nepal resides in the rural areas so that the livelihood in 
general is critical in such areas. While studying for 20 years there have been changes and progresses in the 
livelihood pattern and adaptation strategies. The study and analysis of the documents have revealed that 
there has been a tremendous efforts carried out for the implementation of the programs of interventions in 
future. The sustainable programs have been demanded for the accumulation of the climatic change effects 
as well as the environmental factors for poverty alleviation.
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Abstract

Privatization of education has been a key component for the development of the country. It is 
believed to be the appropriate way of increasing social welfare, generate employment opportunities 
and building model of quality education. The main purpose of this study was to determine the 
contribution of private sector in running schools in education sector, quality management, and 
analyze the effect of intervention factor of institutionalization. In this study private schools were 
selected by using simple random sampling methods. A semi structure questionnaire was used to 
collect data from respondents. Data was analyzed using simple statistical tools and assessed impact 
of the independent variables on private schools’ responsibilities. Correlation coeffi cient revealed 
that private contribution had an average positive infl uence on quality management, while education 
sector investment opportunities and intervening variables had a strong positive infl uence on 
ensuring quality. 

Key Words

Total Quality Management, six sigma, Management by Objective, Management by Walking Around, 
Kaizan, Principalship

Introduction

Private school founders and promoters are running their schools institutionally with the aspiration of 
enhancing quality education for students or not. If yes whyare stakeholders found dissatisfi ed with private 
schools time and again?  According to the recent database, 15% children are going to private schools 
in Nepal where as only 10% children are going to private schools in USA. Private schools seem to be 
essential but promoters and founders seem to be more business oriented than service. In such they have 
used money for the interest of them not for the students’ learning activities and teachers’ development 
with physical facilities and other benefi ts. Private schools are categorized in two types like trust and 
company model.  Trust model schools also have been classifi ed into two such as private trust and public 
trust. Public Trust schools can charge fees on students but they are not profi t oriented as the property is 
owned by the government.  Private trust schools can transfer their successors.

Government schools are established and fi nanced by the government. There is a cross competition 
between government schools and private schools but private schools have been able to hold the attentions 
of stakeholders. Mathema(2014) mentioned that students in private schools are admitted by the entrance 
exam system so that selected students would defi nitely be sharp. At the same time he opines that teachers 
are not teaching in government schools.It is proven by the SLC result. If it is looked at the student’s 
learning in the classroom, it is proved.

There are several boarding schools establishedand run which have been categorized in low fee paying to 
high fee-paying private schools. In this, parents have many choices of private schools.

 KC(2014) says that 2% to 5% schools were found to be succeeded to get operated smoothly but 75% to 
95% schools were at verge of extinction. He further explained that boarding schools had accommodated 
all types of children from poor to rich background.
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In 1980 to 1990, government brought many projects to improve the access and quality of school education. 
The projects like primary education project (PEP), Basic and Primary Education Project (BPEP), I and 
II and secondary education development project (SEDP) were established to improve the access and 
quality of school education. During this period government had formed two higher level commissions 
such as National Education commission1992 and the Higher Level national education commission1999 
for policy recommendation to address inconsistencies streamline the system and to improve education 
system. After 2000 the government policies shifted towards fundamental reforms with decentralization 
and community involvement to improve school performances. The Education for All (EFA), Teacher 
Education Project (TEP), Secondary Education Support Program (SESP), and Community School 
Support Project and Food for Education (FFE) were the programs implemented in line with the spirit of 
decentralization and community support (MoE, 2010). Similarly School Sector Reform Plan elaborates 
policy directives with strategies introducing new sets of quality led interventions for improving education 
in Nepal. Besides these, programs for school education, Higher Education Project (HEP) I and II also 
have been implemented under the university grant commission (UGC) for the overall development of 
the tertiary education of Nepal. The council for technical education and vocational training (CTEVT) 
of Nepal is offering vocational education programs to produce technical human resource of basic and 
medium level necessary for national development with all these programs and interventions in education. 

Nepal has achieved considerable humans in the aspects of access and quality where as the quality aspects 
still needs some more remarkable interventions to improve (MoE, 2010). In spite of all efforts, the 
performance of government schools has not raised signifi cantly. The government has not been able to 
return the quality and relevance as per the cost and investment.

Private schools have emerged globally and internationally in the countries of the world. Private schools 
have won the faith of evergrowing ambitious society aspiring for the quality of education. Appropriate 
teacher student ratio and individual attention to the children are salient reasons for success.  According to 
(Sharma, 1998), private schools have emerged due to dissatisfaction of community schools. The success 
of variety of personnel in different trades and professions all round the world has brought about the global 
acceptance of private schools. The ever hiking competition for jobs and professions in variety accounts 
for social demand for privatization in education.

Theme of the Study

In this context curiosity came in to my mind that what is the exact practice and situation of private 
schools in terms of quality perspectives. There have been much debates and discourses for and against 
the private schools. Private schools have been blamed of taking high fees in their own way of monopoly 
with claiming that private education has contributed to all people to get their children educated. There 
have been discussions on quality aspects of private schools for not providing creative and constructive 
education except abolished knowledge. In the area of physical and infrastructures, it is huge matter of 
discussions on both private and Boarding schools. My focus has been on the question like whether the 
private schools cater the quality education to private secondary school students in Nepal and private 
school founder and promoters have provided physical facilities in schools for students and all stakeholders 
in Nepal. On what basis quality education is measured in private schools. What factors have attracted 
parents to private schools for their children? The researches have not been carried out so far in this area 
though there are several researches conducted in education sector. 

Objectives and Methodology Adopted 

The general objective of the study was to analyze, explore, and examine the quality education and fi nd the 
problems and strategies for solution in the private secondary schools as per the change of political system.
This study was exploratory cum descriptive research based on qualitative and quantitative research 
approaches. The validity of this research was enhanced by the extensive and participatory nature of the 
investigations. The reliability of the study was ensured with multiple source of evidence, which leads to 
triangulation of data, the detailed, rich and thick descriptions of the researcher’s own assumptions and 
position in the study, and conclusions. 
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Results and Findings

Quality education has been considered as backbone of the country either they are under developed, 
developing or developed in this present context. Education may cultivate knowledge and make people 
sincere and civilize for their multiple developments. 

The quality education may prevail in schools with active role of teachers, participation of students and 
dynamic role of school management committee and other stakeholders. At the same time schools may 
acquire quality education in schools if there are favorable academic climate, active and curious students 
and exploring teachers and management. Regarding this, (MoE, (MoE, 2003), states that the quality 
education depends on teaching learning skills of teachers, students’ learning  capacity  and their staying 
hours in the schools. In this venture of the quality education,parents may have the signifi cant role as they 
choose any one school either institutional or community and send their children to them. (MoE, 2003) 
again states that schools always may maintain andpractiseto give assurance to parents to win their heart 
for the quality education so that people may trust and believe the private schools. Similarly, quality 
education may be achieved by the human ability and institutional activities.

Similarly most of the educationists may claim that curriculum, resources, textbooks, social linguists and 
social values of the local communities and encouragement of ethnic minorities may be focused to improve 
the quality education in schools. For this, UNESCO (2003) states that at the door step of the present world 
there may have been minimized in the practices of discriminationssuch as caste, clans, sex, religion and 
races and it has been closely tied to backward, disadvantaged  groups.

UNESCO (2003) again states that globalization and subsequent huge scale of migration have brought 
issues to the front position of the policy agenda as the gap between rich and poor seems wider.The 
increment of cultural pluralism at national level has penetrated debates for learning to live together in 
multicultural society. This may indicate that when the globalization, privatization and liberalization give 
us space to be globalized in terms of education, we may not forget to address our local conditions and 
realities. Our local realities may address the local resources and material also. Our materials may be 
beans, soya been, peas, bananas and so on instead of foreign blocks and dice.These realities may be taught 
in schools in the processes of teaching and learning activities.

Schools may have such quality education system, which may provide equal opportunities. In such 
schools, children may eager to learn and School management committee may face enormous challenges 
in meeting the various intellectual, physical, social and cultural needs. Teachers may be highly trained 
and deeply cultured. There may be the well understanding among the parents, teachers, administrators, 
promoters and other stakeholders (British Columbia Teachers' Federation).

In the same way the quality education in the private schools may exist when there are available of 
infrastructures and required materials that may attract the teachers andstudents for better learning and 
teaching activities.In this aspect,Imran (2008) states that quality education is the vital instrument to 
bring the changes in the society as a whole.For that teachers’ commitment, students’ participation and 
dedication of management are required in addition to infrastructures.

Quality Education and Quality Management

A Proposed Model for Assessing Quality of Education in International Review of Education, Stafford 
(2007) has focused on the curriculum standard that customizes the teaching learning process to respond 
the teaching learning environment. It realizes the learning outcomes. However author has not covered the 
quality, inputs and indicators to measure the quality of education. Tiber & Westerheizden (2007), focused 
on response of education to government policy through the organizational theory especially resource 
dependency and new institutionalism, have not mentioned quality management measures and inputs in 
the school education.
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Quality Assurance and Total Quality Management

Zhang(2010) has mentioned that the quality of European education has been identifi ed as one of the key 
factors that would allow Europe to succeed in global competition. However, the repot has not been able 
to indicate the system and steps of quality assurances. According to (Gul, 2012) the theory of TQM was 
used in a business whereas it was an old theory that was used in world war-I to test the quality of product. 
Authors have not stated quality managementon education which can be equally used. However, it has not 
been stated the statistical quality control and quality management in education. The researcher wants to 
apply this theory in education.

Context of Nepalese Private Secondary Schools
Nepal has experienced various educational practices even within a short span of time. The legacy of 
Nepalese education system has been passed on from the education practices of Bihar, Chaitya Masque 
and Monasteries. Education system may be the product of political, cultural, social and economical 
dimensions.  When the education system practiced in religious places in the early stage, the education 
was regarded as pure religious act.  Education may open up the mind of individuals and bring changes 
in them and society as well. The education was not given to people in Rana regime for along time.
Modern education began with the establishment of Durbar school in 1954 but it was a slow process as 
it was the mercy of Ranarchy. The modern educations fl ooded with the introduction of democracy in 
Nepal. People would like to establish private schools in their own efforts and contribution but they got 
discouraged when the parliamentary system was ended in 1960.  The education system came under the 
government in 1971 with the nationalization of all schools. But there was huge aspiration of people for 
education son government alone could not manage the education for people. On the other hand there 
was a deterioration of quality education as education was being politicized. As such the government plan 
could not sustain due to fi nancial problem by the end of the 1979 as a result this circumstance forced to 
amend the education act in 1980 and that had given the way to private schools to be established. When the 
world entered into the globalization and privatization, Nepal also could not be far from such phenomenon. 
When democracy was restored in 1990 with the popular movement, the private educational institutes 
began to mushrooming in Nepal (Bhattarai, 2009).  In the mean time Private education has been the   
product of national and international circumstances.

Education Practices in private schools
OECD (2012) report states that private involvement in school management is more responsive to parents 
for their demands.Privatelymanaged school heads may have the more autonomy to manage the schools as 
compared the community schools.The author states that privately managed schools may have the freedom 
to hire, terminate, evaluate and compensate teachers and staff so that they may have better teachers for 
better performance. In this aspect private school may have the autonomy for designing and reviewing 
the co curricular and curricular activities on the basis of students’ interest and ability.Mathema (2004) 
states that one third of the total increase in school numbers has been in private sectors.The proportion of 
numbers at private schools is 10% at primary level.21% at lower secondary level and 23% at secondary 
level.This rate of enrolment is expected to grow by 12% at primary level 22% at lower secondary level 
and 27% at secondary level by 2010. He further adds that one of the main reasons form increasing number 
in private schools in Nepal is due to continual poor results of public schools.

Private Education and Political Changes
Bhattarai (2009) states that after the restoration of democracy in Nepal in 1990, there was a high level 
education commission formed and which asserted the signifi cant role of private schools in Nepal. On the 
other hand public school continued to deteriorate for the quality education. There was a wide gap between 
urban and rural schools in terms of quality education. In the meanwhile the country accepted the universal 
education agenda of Jomtein 1990 and Nepal also committed to have hundred percent primary educations 
for children. But the government alone would not complete this task and they invited the people for 
private education. 
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In this regard,  Caddell (2007) states that with the change of political system in 1990 of  Nepal, Schools 
came into the sphere of political  struggles with teachers, students and working team of education 
aligning with part politics. Researcher asserts that initially political parties mobilized teachers, students 
of education institutions as a network to net the party’s philosophy and principles for seeking their strong 
support with setting the unionisms of teachers and students for their dominations and existence.

The researcher states that on the same dimension private schools largely came to be established and 
associated locally in identifying the political group or founders and principals. The researcher again 
asserts that they could send their children to those private schools belonged to the respective party. 

Besides that   ranges of private schools would be established in urban areas as per the ability and capacity 
of parents to afford fees for their children. Those neutral parents could send their children to those schools 
having no political identities.

Review of Policy and practices
Present education rules and regulations have mentioned the term and condition of schools as both 
private and public. It has mentioned the curricular and course book, pay of teacher, parents’ involvement 
and participation, budget formulation, creating, school environment, health and hygiene of students, 
infrastructure of schools, appointment, term and conditions of teachers and principals in the school. 
However, the rule has not suffi ciently stated the quality concerns of private schools. Furthermore, it has 
not explained about the provisions of private schools. 

Theories behind Privatization in Education

Donaldson (1995) has stated that contingency theory gives a framework for organization design. The 
contingency theory of organization structure is said to be obsolete because of new organizational 
forms but this lacks credibility. The most effective organizational design is where the structure fi ts the 
contingencies. There is a process that has been articulated in the theoretical model of structural adaptation 
in fi t enjoys higher performance which generates surplus resources and leads to expansion innovation or 
diversifi cation.This increases the level of contingency variables such as size, leading to a misfi t with the 
existing structure.

The contingency theory of structural adaptation to regain fi t (SARFIT)
Donalson (2001) states that structural contingency theory generally is often considered as being an 
equilibrium theory. In SARFIT, an organization only remains fi t temporarily until the surplus resources 
from expands. This increases contingency variable such as size or diversifi cation, leading the organization 
into misfi t with its existing structure.

In the SARFIT view,fi t and misfi t are each temporary states that alternates with each other.An organization 
in fi t tends to expand into misfi twhich provokes structural adaptation into fi t which then heads to further 
expansion into misfi t. This cycle repeats itself over time.As the organization moves between fi t and misfi t 
so it has resultant higher and lower performance respectively.

Conclusion
Nepalese private educational sector investors show the signifi cant potential as sustainable quality 
institutions. This can be generalized for all regions of Nepal, including the Hills, Mountains and Terai 
region. This private sector is almost entirely fi nanced via single or group of people. Nepalese institutional 
schools incur low administration costs and generate signifi cant access even to poor, remote communities. 
In light of these fi ndings, the government should adopt support strategies that build on education sector 
institutions’ ability to mobilize management practices. The government and donors should give attention 
to institution building and should not provide concessionary funding. While private schools may sacrifi ce 
short-term growth and outreach to achieve fi nancial sustainability, they signifi cant number of poor 
households in remote areas and provide a variety of services for the long term including social services. 
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Early Childhood Care and Education: 
A Missed Opportunity for Children with 

Disability
Ajanta Mishra

Sanothimi Campus

Abstract

This article best explains public school-based early childhood program and community-based early 
childhood program in order to understand the problem in the state’s education system addressing 
the children with disability.It was felt that the teachers have knowledge about child friendly 
environment and playful practice that is necessary to nurture children from the early age. Global 
evidence and research fi ndings have shown that children with disabilities are at risk, and vulnerable 
environment in school, physical facilities for playful environment are diffi cult to deliver. A cross-
sectional descriptive study was designed to assess the knowledge, attitude and existing practices on 
early childhood development and education for children with disabilities. The diversity of ethnicity, 
level of education, occupation, and religion were found with different levels of knowledge, practice 
and attitude of the respondents. Most of the teachers were found with the knowledge about the need 
of playful environment, health, sanitation and hygiene for early childhood development. Teachers 
with ECDtraining were found more knowledge about playful environment, health and sanitation. 
Even though existing strategies were promoting learning centers including awareness raising and 
improving the availability of funds, transport and supply education and health kits, encouraging for 
institutional capacity building, in reality most of the playful learning environment were found poor, 
health facilities were not available in schools. The study has been concluded with feeling the need of 
nurturing children having special attention in school health and nutrition not only for normal child, 
but also for children with disabilities, teachers and parents, and also other categories of people. 

Keywords

Early Childhood Care and Education, Early Childhood Development, Mother and Child Health, Children 
with Disabilities, Holistic Development. 

Introduction

Public investments in early childhood care and education provisions have increased signifi cantly in 
recent decades, in both developed and developing countries. The extension of non-parental childcare 
supply follows a massive growth in demand for those services.  Public investments in early childhood 
provisions are expected to lead to substantial social returns. Evidence on the effectiveness of childcare 
provisions is particularly weak with respect to quality aspects. This makes it more likely that public 
childcare investments turn out to be ineffective, delivering sub-optimal social returns.  In addition, Early 
Childhood Development (ECD)have an important role in securing all children a positive and healthy 
childhood (MOE, 2012). The UN Convention on the Rights of the Child (CRC) and UN convention on 
the Rights of People with Disabilities (UNCRPD), which is the most extensive international convention 
on the rights of children, commits states to ensuring the rights of all children on the basis of equal 
opportunity. Early childhood programs result in easier transition to primary school and better completion 
rates. Early childhood care and education enables women to participate more in the labor market. The 
most dramatic gains of early childhood programs are for marginalized and vulnerable children. Early 
childhood education often focuses on guiding children to learn through play. There have been much 
debates and discourses regarding early childhood care and education in Nepal. There are many issues 
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raised against pre-schools repeatedly. Government is offering free education in primary level and has not 
spoken about ECD whether it should be free or in cost sharing basis. Debates are on quality of education 
and to address the children with disabilities. 

Literature Review

For Pierre Bourdieu, culture is a realm of power struggle; it is related to the struggle over the means of 
violence that characterizes the realm of politics (Ballantine and Spade, 2001). Each culture has its own 
approach to the physical care of children. Oil massage and tactile stimulation are well-known practices in 
the care of new borne in Nepalese culture. It is done from birth with special care paid to the whole outer 
parts of the body.It has nutritional value in the physical growth of the baby (Pennings, 2009). Oil massage 
is applied usually twice or sometimes three times a day for the newborn baby. The massage is done in 
the sunshine or in a heated, warm room and passive exercise is done to the limbs. Molding is done to the 
facial parts in the every day. The eastern culture of oil massage for babies is a scientifi cally recognized 
practice for the healthy development of children (Sharma, 2004). Similarly, a mustard seed pillow is used 
for the new baby to shape the head nicely. Besides this, a newborn baby is kept closely with mother for 
her fi lial support. 

The role of commercial child care centers not only contributed to the physical development of children, 
but to emotional and intellectual development as well. They affect the very infl uential role of the family, 
especially the role of the mother. Reynolds (2000) states the importance of a mother’s attention in child 
health. 

The promoters of ECD centers also believe that learning begins at birth and neuroscientists have 
demonstrated that the earliest years count in regard to school-readiness. They also feel that educational 
success is somewhat predicated on what children know and can do as they enter their fi rst years of formal 
education (Bernal, 2008). 

Commercial ECD centers also believe that a child should have reading readiness before graduating from 
the center. They should be able to look at books or magazines, recognize some nursery rhymes and 
identify part of the body, and be able to identify objects that have a functional use, tell the meaning of 
simple words, have some letter recognition and have the ability to express them verbally. They should be 
able to print their own fi rst name, pronounce their own fi rst and last names, and identify other children 
by name. 

Likewise, children at this stage of development should have the ability to complete the incomplete 
sentence with proper word, understand that print carries a message and read with left to right progression. 
They should have the ability to answer questions about a short story, to tell the meaning of words heard 
in a story, to look at pictures and identify their story (Kaplan, 2006).It is also argued that school-readiness 
skills by the age of fi ve years old should include the basic concept of position and direction. They should 
have listening and sequencing skills, be able to follow simple directions, and pay attention to a short story. 
Similarly, they should have ability to recognize common sounds, repeat a sequence of sounds, and re-tell 
simple stories in sequence (Lee, 2006).

Any early childhood education system is composed of several building blocks and a number of questions 
relating to the quality of each of these building blocks need to be articulated (UNICEF, 2008).  

Based on the existing legal provisions and policy measures, the Ministry of Education and Department 
of Education have adopted a number of strategies to achieve the EFA ECD goal in Nepal. Both the 
National Plan of Action and the Core Document for EFA 2004-2009, SSRP (2009-2015) emphasized the 
need for coordination, networking and partnership with communities for implementing ECD programs. 
Coordination in ECD programs is aimed at adopting an integrated approach to child development in 
terms of Program contents and in terms of delivery and harmony in the Program. ECD training packages, 
curricula and learning materials were developed to cater to local needs and address children’s diversity 
(DOE, 2012). 
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Different activities has identifi ed and assigned to ECD actors based on their expertise. And all relevant 
stakeholders and partners are involved in planning jointly for the consolidation and expansion of ECD 
services. The community participation has been a fundamental for the entire process: from Program 
initiation to Program evaluation. Since all ECD centers and PPCs are established at community as 
community based units communities play a key role in the implementation and monitoring of ECD 
programs.

There seems to have sharp shortages of resources in poverty-ridden areas in the country. This calls for 
providing subsidies and support in remote areas and disadvantaged communities. The government is 
committed to provide basic support in all areas and additional support to disadvantaged communities.  
In this regard, two different modalities of support have been adopted for urban and rural areas: demand 
driven approach with partial Government support for urban and accessible areas; and special support for 
establishment and operation of ECD centers in the areas of deprived and disadvantaged communities 
(DOE, 2012). 

The development index developed by the National Planning Commission, which categorizes the district 
into four categories have been followed in the development of special policies required for disadvantaged 
communities. The government has developed a policy of establishing ECD centers in poor and vulnerable 
communities of least developed districts.   The proxy of adult illiteracy and pupil enrolment from census 
data has been used as a guide for allocation of ECD centers at the district level.

Research Methodology

From exploratory research method, done on the subject that have either no or little information is 
available. This research provides a basis for general fi ndings. Researcher and practitioners can explore the 
possibility of using such general fi ndings for the care of children with disabilities in future (Pfau-Effi nger, 
2004). The purpose of explanatorymethod is also broader than the descriptive method, it is conducted to 
build theories and predict events (McNabb, 2008). This method explains the causes of social phenomena 
and aims at establishing a relationship between variables.

In this study, descriptive scheduled interview, survey and focus group discussion method were used. A 
simple cross sectional descriptive exploratory study design was selected to examine, describe and predict 
the relationship among variables based on schedule. In this study, the researcher has aimed to explore 
knowledge, attitude and practice on physical environment and community empowerment. This study was 
based on primary information. 

The research participants were policy makers, donors, representatives of local government, teachers, 
parents, community people and students.  Purposive sampling targets a particular group of participants. 
The analysis of data consisted of organizing, tabulating, performing statistical analysis and drawing 
inferences (Pant & Wolf, 2002). The coding process included the categorization of responses on the 
interview schedule, giving appropriate numbers for each different response and copying the responses 
on a code-book.Skillfully integrating quantitative and qualitative data can greatly increase the richness 
of information by providing credible estimates of data as well as an explanation of the processes 
and interventions that yield research outcomes. Using both forms of data allowed researchers to 
simultaneously generalize results from a sample to a population, as well as to gain a deeper understanding 
of the phenomenon of interest. High quality research, which commanded respect and attention from broad 
audiences, required multiple methods (Yunus, 2003). 

As a community organization activist, teacher and professional trainer in the subject matter, the student 
of education, the researcher took a frame of reference that was based in principle of ECD management. 

Empirical Findings
The management aspect of ECD is that, there are rights established for the all categories of people both 
rich and poor in terms of resource use, roles and responsibilities. The social inclusion has been vital to 
poverty alleviation and for the social protection by supporting schools and health posts for poor people. 
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The view of participants, about the participation of Dalit, marginal, and excluded poor people in ECD 
managementis shown on fi gure.

The participation of Excluded poor people in ECD management

Out of 317 participants, 30 % participants realized that the participation of Dalits and other excluded 
community from the poor ones has been good i.e. more than 50% in community ECD management. 
However, 29% participants rated that involvement of real ultra poor is common i.e. in between 20% to 
50% and 13% pointed out that there are still some activities like resource distribution and nomination 
of key posts, excluded ultra poor are nil or totally excluded. However, some 27% pointed out that the 
nominated female and other some excluded in key posts are rare i.e. from the range of 5%-10%. 

ECD Centers as the Playful Means for Learning and Development
Children from the very beginning come in the school with some social and cultural values and norms 
already they are familiar with. The school premises help them to delearn of the already practiced skills 
and knowledge with the interaction of other children. They start delearning and relearning in the different 
ways as they involve on due course of learning in the ECD centers.

The curricular and co curricular activities carried out with children having different socio cultural 
background start delearning and relearning as they grow on in playful environment. The view of 
respondents, about the frequency of homework given to the children in ECD centers as a part of delearning 
and relearning has been illustrated in table.

Home Work Frequency

Home work to children No. of Respondents Respondent (%)
Always 61 19
Rarely 143 45

no homework 113 36

Total 317 100
Source: Field survey, 2014

Out of 317 respondents, 143 respondents i.e. 45% rated that teachers and facilitators provided home 
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works rarely and another 36% said that they did not provided homework as the burden to the children. 
However, 19% participants pointed out that they always provided homework on the request of parents and 
they wanted to make the children busy in home involved in learning.

Monitoring and Supervision of ECD

The supervisors and resource persons have the responsibilities of mentoring and coaching the facilitators 
and teachers in the classroom. The facilitators are expected as guide on the side and just playing the roles 
as inspirer, motivator and coordinator. The frequency of visit by resource persons and or supervisors in 
the ECD centers has been illustrated in fi gure.

Trend of ECD Supervision by RPs/ Supervisors

Source: Field survey, 2014

The majority of the visit by RPs and supervisors has occurred in between weekly and yearly and mostly 
the visit is found monthly and yearly. This has refl ected that the close supervision has not yet been 
adopted in practice.

The reporting mechanism of supervisors and resource persons has been provisioned to district education 
offi ce, feedback to facilitators and also information to the head teachers. The supervisors and resource 
persons are expected to guide and provide feedback in the classroom and also discuss with head teachers 
for management aspects of ECD centers. The regular reporting is expected by district education offi ce for 
planning and further improvement of ECD centers. The reporting mechanism of resource persons and or 
supervisors in the ECD centers has been illustrated in table.

Reporting Mechanism of Supervisor

S.N. RP/ Supervisor Response No. of participants Participants (%)
1 Feedback to facilitator 89 28
2 Explain to Head teacher 54 17
3 Discussion with facilitator and head teacher 95 30
4 Report to DEO 34 11
5 Report to parents / SMC 45 14
 Total 317 100

Source: Field survey, 2014

Out of 317 respondents, 95 respondents i.e. 30% with majority rated that resource persons and supervisors 
discussed with facilitators and head teachers about the matter they observed. Similarly, 89 participants i.e. 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

160

b"/ lzIff @)&@

28% said that they provided the feedback to the facilitators for improvement and supported to enhance 
facilitation skills. However, 17% said that they only reported to head teacher, 11% said that they reported 
to DEO and only 14% consulted to parents and SMC members about the problems of ECD centers during 
observation.  During interaction the participants also realized that the reporting mechanism were not 
formal, no written records in schools and ECD centers as evidence, even the supervision minutes were 
not found with records. 

The classroom environment during observation by the researcher were recorded with checklist that 
the condition of furniture, provision of light, intensity of sound pollution, sitting arrangement, safety 
measures, and available of learning and playing materials were observed.The overall rating of the different 
environmental factors have been mentioned and illustrated on the fi gure.

Trend of Classroom Environment

Source: Field survey, 2014

 During observation, 45% ECD centers were found with the weak condition of the furniture, 43% normal 
and only 12% good and usable. Similarly, 59% ECD centers were found with weak lighting conditions, 
the windows were made of wooden planks most of the time they were found closed. Similarly, 25% 
ECD centers had normal light provisions and only 16% had good lighting facilities with electricity back 
up light used. Similarly, sound pollution was rated as the 52% weak, 27% normal and 21% good.  The 
classroom and surrounding was rated on the basis of safety as 39% weak, 34% good and 27% good. 
The sitting arrangements of the students were found to be 41% weak, 23% normal and 36% good. The 
learning materials were insuffi cient as rated by 31% , just for use by 39% and suffi cient rated by 30%. 

The sports facilities were the other indicators for the measurement of playful environment in the ECD 
centers. The indicators were rated based on the outdoor game facilities, indoor game facilities, puzzles, 
ground facilities, dolls and local goods as sports materials. The status of the sports and other learning 
materials as rated by the participants has been illustrated in fi gure.

Trend of Sports Facilities

Source: Field survey, 2014

Out of 317 participants, 121 participants i.e. 38% rated that ground facilities were good, 29% rated that 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

161

b"/ lzIff @)&@

dolls and local goods have been included in some extent as good for the children. Similarly, 14% said 
that indoor games were good for the engagement of children in the room but 11% preferred that outdoor 
games were more important for physical development of children and maintaining the discipline. Only 8% 
realized that the puzzle would add the more mental concentration and logical reasoning of the children. 

The ECD centers have been measured its safety strategies through well condition of furniture, fi rst aid 
facilities, drill and simulation exercises about safety and protection, use of safety plan by the center and 
maintenance facilities. The status of the safety measures as rated by the respondents has been illustrated 
in table.
Safety Measures

Safety Measure No. of respondents Respondents %
Well Furniture condition 77 24

First Aid 75 24

Drill and Simulation 65 21

Safety Plan 34 11

Maintenance Facilities 66 21

Total 317 100
As described on table 4.7, out of 317 participants, 77 participants i.e. 24% rated that the safety strategy 
used by them is well furniture condition. Similarly, another 24% rated that the fi rst aid facility is the 
strategy of safety measure in the center, and 21% rated that there is facility of maintenance in the center. 
Another 21% rated that they took the behavioral change of children through drill and simulation for safety 
and protection. Only 11% agreed that they have safety plan for the center to ensure safety and protection 
of children.

Parental interest was another factor for proper management of the ECDcenter. The interest of the parents 
were observed through supply of homework, proper care of children at home, engaging children on 
playing, teaching and learning, and helping children on entertainment. The status of the parents’ 
involvement as rated by the participants has been illustrated in table 4.7.

Parental Interests on ECD Management

Parental Interest No. of Respondents Respondents %
Supply homework 34 11
Proper Care 87 27
Engaging Children on Playing 86 27
Teaching and Learning 65 21
Entertainment 45 14
Total 317 100

Source: Field survey, 2014

As described on table 4.7, out of 317 participants, 87 participants i.e. 27% rated that parents involved 
in proper care of their children at home. Another 27% rated that they spent their time themselves on 
engaging children on playing. Similarly, 21% rated for giving priority on teaching and learning, 14% 
rated for need of entertainment and 11% rated for the supply of homework to the ECD children. 

Community Managed versus School Affi liated ECD Centers

The community participation has been a fundamental for the entire process: from Program initiation 
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to Program evaluation. Since all ECD centers are established at community as community based units 
communities play a key role in the implementation and monitoring of ECD programs.    

The responsibility to manage and operate ECD centers rests on the local bodies, whereas pre-primary 
classes are the responsibility of the schools with extensive community support and participation.  Both 
programs are being implemented on the principle of cost sharing.  Schools are subject to identify ways 
of sharing the cost if stakeholders perceive a local demand for pre-school classes.  Partnership between 
schools and CBOs/ NGOs has been encouraged. 

In order to increase the parents’ awareness and involve the local community people in the management 
of ECD programs various forms of parental orientation and education programs are being launched by 
various organizations.  The DOE has been conducting parental orientation programs to make the parents 
aware about the importance of ECD services and need for ECDcenters.  

Parental education programs are being undertaken for the parents in order to deliver early childhood 
services to their children.  INGOs have implemented this program in their respective project areas.  The 
DOE has in the recent years, developed Introductory Parental Education Package and development of a 
national framework for parental education is offi ng.

Parental education is conducted by ECD centers for the parents of the children enrolled in ECD centers. 
Similarly some of the community learning centers have also recently started to organize parental education 
program for the parents of its ECD centers.

Without, Within and Beyond ECD

Without the intervention of ECD mechanism, enrollment in grade one has been less and attendance rate 
has been found reduced in case of children with disabilities. The higher drop out was found due to lack 
of habit of schooling not developed before the admittance. The out of school children problems remained 
unsolved for long time. The informal learning at home made complication on formal schooling long 
period for delearning.

However, the religious schools, and fl exible school practices existed in the society has given a hope for 
thinking about the alternative for ECD center management. Without ECD center modality, there may 
exist the system of child schooling. Gurkul and ancient religious practices of children’s learning may be 
the example.

Within the present framework of ECD management, it has been always the question of sustainability of 
the program. The fi ne management is another aspect of community based; school based and institutional 
based ECD centers. The Montessori based practice has been some role models in some areas and in 
some cases as fashions. The facilities, training to the facilitators, environment management have become 
integral part of the existing ECD center management.

Beyond ECD center of practice, the existing gaps and weaknesses can be dropped out making ECD as a 
part of school structure. The portfolio assessment with Continuous Assessment System in the centers may 
uplift the alternative way of enhancing the quality of ECD centers. The child club monitoring to ECD 
or involvement of mothers group or similar community groups may be effective option for the future 
development of ECD centers. The ECD centers for children with disabilities should be established as 
model for demonstrating in the country for its replication to address the inclusion.

Conclusion

Conclusions were derived based on the fi ndings and discussions of the research results. Management 
strategies developed on the basis of community preferences enhanced the ECD’s ability to manage 
available resources more effectively. The ECD facilitators indicated that the resource management 
practices werechild friendly and helpful for educational improvement, which helped themto use available 
resources much better andwith understanding. Both the community members and ECD facilitators 
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accepted thatthe questions on the tools were thought-provoking and they had to motivatewhen choosing 
a particular answer.

The membersexperienced concretely that the questions in the ECD management sector engagedthem and 
enabled them to understand the ECD activities. Access to the resources gave the ECD managers ideas 
(theoretical knowledge) forsolving practical domestic day to day problems in improving the situation. 
One member pointed out that inorder to solve practical problems one needstheoretical knowledge: the 
combination of theory and practice is indispensable inthe real situation. In general, the fl exible structure 
of the ECD made itsimple for the people to access the resources, which was straightforwardand to the 
point and helped them to uplift the quality education. 

This study has attempted to describe the newly emerging and inter-disciplinary subject called Integrated 
Early Childhood Care and Development (IECD) in terms of its historical antecedents, epistemological 
roots, its justifi cation, utility function, the challenges it faces in Nepal and the researcher’s contribution to 
its development as a discipline. The importance of early care and stimulation in the holistic development 
of the individual child and the relations this has for later life development and achievement was 
specifi ed. Its implementation status in terms of poor “student” enrolment, inadequate number and poorly 
trained teachers, infrastructure, funding etc leads to high level of concern. It has been necessary to be 
systematically organized, managed and funded in partnership with parents, communities and international 
development agencies.

References
Aboud, F.E. (2006). Evaluation of an early childhood preschool program in rural Bangladesh.Early Childhood Research 

Quarterly. 21: 46-60.  
Bernal, R. (2008).The Effect of Maternal Employment and Child Care on Children’s Cognitive Development.International 

Economic Review, 49(4), 1173-1209. 
Bernal, R., & Keane, M. P. (2006). Child Care Choices and Children’s Cognitive Achievement: The Case of Single Mothers. 

IPR Working Paper, 09.
Caliendo, M., &Kopeinig, S. (2005).Some Practical Guidance for the Implementation of Propensity Score Matching.IZA 

Discussion Paper, 1588.
Calman, L. J., &Tarr-Whelan, L. (2005).Early childhood education for all: A wise investment. New York: Legal Momentum.   
DEO (2012).Flash Report I and II. Department of Education.Sanothimi: Bhaktapur.The Author.
Dee, T. S. (2006). The Why Chromosome: How a teacher’s gender affects boys and girls. Education Next, 6(4), 69-75. 
Kaplan, Y. A. (2006) Corporal Punishment of Children in Israel: A New trean in Secular and         Religious Law. The 

International Journal of Children’s Rights, 14: 363-421.  
Karoly, L. A., Kilburn, M. R., & Cannon, J. S. (2005).Early Childhood Interventions: Proven Results, Future Promise. Santa 

Monica, CA: Rand.
Lee, J. (2006). Preschool Teachers’ Shared Beliefs About appropriate Pedagogy for 4 Year-Olds. Early Childhood education 

Journal 33.6 pp 433-441 
MacNabb, E. D. (2008). Research methods in public administration and nonprofi t management. New Delhi: PHI Learning 

Private Limited.
Pennings, T. (2009). Databank effectievejeugdinterventies: beschrijving 'Speelplezier'.   Retrieved 13.07.2009, from 

http://www.nji.nl/jeugdinterventies
Pfau-Effi nger, B. (2004). Change of Family Policies in the Socio-Cultural Context of European Societies.(Vol. 18, pp. 135-

159). Stanford: JAI Press. 
Pant, E. & Wolf, W. (2002). Schooling, Family Background, and Adoption: Does Family Income Matter? IZA Discussion 

Paper, 246.
Reynolds, A. J. (2000). Success in early intervention: The Chicago Child-Parent Centers. Lincoln, NE: University of 

Nebraska Press.
Sharma, S. (2004).Compare the cognitive development of ICDS and Non – ICDS children (3-6 years), Unpublished Master's 

Thesis, University of Jammu, Jammu. 
UNICEF. (2008). The child care transition - A league table of early childhood education and care in economically advanced 

countries (Report Card 8). Florence: Innocenti Research Centre. 
World Bank, (1995).Investing in Young Children.World Bank Discussion Paper, No. 275  
Young, M. (Ed.) (2002).From Early Child Development to Human Development: investing in   our children’s future. 

Washington DC: The World Bank.



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

164

b"/ lzIff @)&@

Performance Appraisal Practice in Nepalese 
Public  Enterprises: Implications to Public 

Schools
Kamal Prasad Rijal

Registered Auditor

Abstract

Global evidence and research fi ndings have shown that all the public enterprises are at risk, and 
vulnerable environment in different areas and performance management is diffi cult to maintain 
quality life. It was felt that the people working in the public enterprises have knowledge about 
performance management and improvement of performance of public enterprises that is necessary 
to achieve quality service to the people. By reviewing different literatures, thesis, theories, national 
and international journals related to performance appraisal of public enterprises, and following 
the content and document analysis with focus on its descriptive cross sectional and ethnographical 
premise, the fi ndings revealed that the knowledge varied according to ethnicity, age, and level of 
education. People working in public enterprises were found with little knowledge on performance 
appraisal practice and governance of public enterprises as compared to people in private enterprises. 
The diversity of ethnicity, level of education, occupation, and religion were found with different 
levels of knowledge, practice and attitude of the respondents.  The fi ndings were in line with the 
national and international trends. The study has been concluded by feeling the need of knowledge 
about performance appraisal management not only for public enterprise leaders, but also for all the 
people working in the public educational institutions including schools and colleges. 

Keywords Performance Appraisal, Perceived Organizational Performance, Productivity Measurement 
and Evaluation System, Public Sector Reform, Training and Development.

Introduction

Human resource management (HRM) is concerned with the personnel policies and managerial practices 
and systems that infl uence the workforce. Human resource planning, job design and analysis, recruitment, 
selection, training and development, motivation, performance appraisal, reward, compensation, employees 
discipline, labor relation are the important part of the HRM. According to De Cenzo and Robbins (2002) 
it is responsible for the people dimension of the organization. It is responsible for getting competent 
people, training them, getting them to perform at high effort level and providing mechanisms to ensure 
that these employees maintain their productive affi liation with the organization (Adhikari, 2002).

According to annual performance review of public enterprises (2011) the classifi cation of performance 
evaluations (PEs) in Nepal according to objectives, work, nature and their activities. Public enterprises 
are designed as government owned or controlled commercial enterprises that generate all or most of their 
revenues from the sale of goods and services (World Bank, 2004). United Nation defi ned that public 
enterprise is an enterprise in which public authorities hold a majority of the shares and/or can exercise 
control, over management decisions (Bista, 2011). 

According to annual performance review of Nepal (2011) the productivity of PEs has been found very 
low in the ratio of the number of staff in comparison with the number employees and their productivity of 
private enterprises. There is high profi tability of PEs by suffering fi nancial crises in future the tendency of 
such enterprises seeking unnecessary personal benefi t whenever the enterprises gain some annual profi t 
on the one hand. The concept of competition has not been developed in the employee of public enterprises 
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due to the lack of expertise and competency   human resource. The tendencyof human resource of PEs has 
been badly suffering from personal economic benefi t. So that public enterprises should be changed the 
bad opinion of employees by used modern technology and developed the career of employee by scientifi c 
performance appraisal system.

Objectives of the Study

The general objective of the study wasto contribute to the enhancement of scientifi c performance appraisal 
practice by developed the career of employees through learning, training and developed the career of 
employees in the context of public enterprises in Nepal. 

Literature Review

Organization has been established to obtain some goal. It can be fulfi lled only the efforts of human 
activities. Without people, organization has been considered just like a statue. People are the main element 
of the organization. People who are working in the organization are called human resource.  DeNisi and 
Griffi n (2009) defi ned that human resource are the people an organization employees to carry out various 
jobs, tasks and functions in exchange for wages, salaries, and other reward.

Employees cannot do anything without organization rules, regulation and other guidance so that, the 
human resource department who is manages the employees of an organization is called human resource 
management. Stoner, Gilbert and Freeman (2009) defi ned that human resource management, the 
management functions through which managers recruit, selection, train, and develop organizational 
members. They also defi ned the HRM process is: human resource planning, recruitment, selection, 
training and development, socialization, performance appraisal and promotions, transfers, demotions and 
separations.  

Performance Management System

Performance management has been taken as a system designed to identify the ways to achieve 
organizational goals through constant assessment and feedback leading to improvement of employee 
performance. Performance management, unlike the performance appraisal or annual evaluation process, 
is an ongoing assessment of employees in a manner geared to match their goals to the organizational 
goals. It also makes strong use of goal setting and metrics to identify progress and areas of individual 
strengths.

Performance management systems, in various forms, have been employed for nearly two millennia. In the 
third century AD, Chinese were not only using performance appraisal systems but were critiquing each 
other’s biases in their evaluations of their employees. The development of the philosophy of performance 
evaluation systems in America has been attributed to such researchers and philosophers as Peter Drucker 
and Douglas McGregor, who developed ideas of management by objectives (MBOs) and employee 
motivation. Spiegel reported in 1962 that by the early 1960s more than 60% of American organizations 
had a performance appraisal system. The system’s popularity stemmed from the Army’s implementation 
of a performance management system for its offi cers. Since then, researchers have continued to develop 
theories of how different performance evaluation methods can contribute to the success of the organization.

      Little consideration was given to the developmental possibilities of appraisal, it was felt that a cut in 
pay, or a rise, should provide the only required impetus for an employee to either improve or continue to 
perform well. As a result, the traditional emphasis on reward outcomes was progressively rejected. In the 
1950s in the United States, the potential usefulness of appraisal as tool for motivation and development 
was gradually recognized. The general model of performance appraisal, as it is known today, began from 
that time regards. Performance appraisal is planned, developed and implemented through a series of steps:
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Figure: Performance Appraisal Cycle

Performances management in government is 
the managerial activity necessary to promote 
well- performing policy management and service 
delivery. 

Theoretical Review

Stoner, Freeman, and Gilbert (2009) explained 
that theories are perspectives with which people 
make sense of their world experiences. Formally, 
a theory is a coherent group of assumptions 
put forth to explain the relation between two or 
more observable facts. John Clancy calls such 

perspectives “individual powers” to emphasize several crucial uses of theories, the “unseen” ways in 
which we approach our world. First, theories provide a stable focus for understanding what we experience. 
Second theories enable us to communicate effi ciently and thus move into more and more complex 
relationships with other people. Third, theory makes it possible-indeed; challenge us to keep learning 
about our world. There are various theories of human resource management. Some management theories 
related to performance appraisal practice of public enterprises of Nepal, have been explained below. 

Economic models of motivation (agency theory) have made substantial theoretical progress in recent 
years. However, actual compensation and incentive practices are at odds with much of this work. 
Furthermore, this large and expanding area of economics has little obvious relationship to non-economic 
research on reward systems. Many common features of organizational incentive systems are not easily 
explained by traditional economic theoryincluding egalitarian pay systems in which compensation is 
largely independent of performance, the overwhelming use of promotion-based incentive systems, the 
absence of up-front fees for jobs and effective bonding contracts, and the general reluctance of employers 
to fi re, penalize, or give poor performance evaluations to employees. 

Theory X and theory Y of motivation was developed by Douglas McGregor in the 1960s. In this theory, 
McGregor contrasted the traditional believe of human resource management with the contemporary 
human resource management. Under the Theory X of motivation, managers of an entity believe that 
people inherently hate work and are lazy. The supervision is highly restrictive to ensure workers are 
productive.Theory Y of management is widely used today to meet theseobjectives and goals in a more 
cost effective way by organizations. 

According to Stoner, Freeman and Gilbert (2009) the systems approach to management views the 
organization as a unifi ed, purposeful system composed of interrelated parts. This approach gives 
managers a way of looking at the organization as a whole and as a part of the larger, external environment.  
Systems theory tells us that the activity of any segment of an organization affects, in varying degrees, 
the activity of every other segment. System theory calls attention to the dynamic and interrelated nature 
of organizations and the management task. Thus, it provides a framework within which we can plan 
actions and anticipate both immediate and far-reaching consequences, while allowing   us to understand 
unanticipated consequences as they develop. With a systems perspective, general managers can more 
maintain a balance between the needs of the various parts of the enterprise and the needs and goals of 
the whole fi rm. 

Human relations movement refers to the researchers of organizational development who study the behavior, 
in particular workplace groups. It originated in the 1930s' Hawthorne studies, which examined the effects 
of social relations, motivation and employee satisfaction on factory productivity. The movement viewed 
workers in terms of their psychology and fi t with companies, rather than as interchangeable parts, and it 
resulted in the creation of the discipline of human resource management. 

Perform
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Tara Duggan and Demand Media conducted a study and explained that the equity theory, developed 
by John Stacey Adams (1960), says that satisfaction is based on a person's perception of fairness. Applying 
this theory when conducting a company's performance appraisals involves balancing the assessment of an 
employee's contribution to his job with the compensation and other rewards associated with his success. 
In general, highly-paid and rewarded employees tend to be the most motivated to continue performing 
well on the job. In the 1960s, John Stacey Adams, a behavioral psychologist, developed the equity theory. 
This theory describes the relationship between the perception of fairness and worker motivation. Business 
school professor Victor Vroom developed the expectancy theory in the 1960s, demonstrating that 
motivated employees produce more. Behaviorist B. F. Skinner also worked in the 1960s to understand 
how reinforcement works. He concluded that negative reinforcement leads to negative outcomes. 
Effective small-business managers can apply these observations to managing performance by motivating 
their employees through positive reinforcement and appraising them fairly on at least an annual basis.

The understanding conceptual foundations for performance management lie in motivation theory and, in 
particular, goal-setting theory and expectancy theory. Goal- setting theorysuggest that not only does the 
assignment of specifi c goals result in enhanced performance that, assuming goal acceptance, increasing 
the challenge or diffi culty of goals lead to increased motivation ands increase in performance. Expectancy 
theory hypothesizes that individuals change their behavior according to their anticipated satisfaction in 
achieving certain goals. Both these theories have important implication for the design of performances 
management process. Both goal-setting and expectancy theory are founded on the premises that human 
beings think in a rational, calculative and individualistic way.  

The expectancy theory was proposed by Victor Vroom at Yale school of management in 1964. Vroom 
stresses and focuses on outcomes, and not on needs unlike Maslow and Herzberg. The theory states 
that the intensity of a tendency to perform in a particular manner is dependent on the intensity of an 
expectation that the performance will be followed by a defi nite outcome and on the appeal of the outcome 
to the individual. The expectancy theory states that employee motivation is an outcome of how much an 
individual wants a reward (valence), the assessment that the likelihood that the effort will lead to expected 
performance (expectancy) and he believe that the performance will lead to reward (Instrumentality). 

Heslin, Latham, and Walle (2005) conducted a study in ‘the effect of implicit person theory on performance 
appraisal’ about the malleability of person attitudes (ability and personality) that effect behavior. A 
prototypical entity implicit theory assumes that personal attitudes are largely a fi xed entity, where as 
an incremental implicit theory assumes that personal attitudes are relatively malleable. Implicit theory 
research, conducted with children and students by educational and social psychologists has focus largely 
on the motivational implication of holding a primarily entity or incremental implicit theory. 

Conceptual Framework

My whole concept of the thesis has been related to study how to appraise the performance of human 
resource in public sector enterprises. This frame work has been drawn to study the performance appraisal 
practice of PEs in Nepal, the problem of performance appraisal system, how to improve human resource 
career and develop their capability. This framework consists of three dimensions including theoretical 
link, performance appraisal practice and methodology. 
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Figure: Conceptual Frame Work

Results and Findings

There are few jobs with clear, comprehensive, objective output measures that eliminate the need for 
judgment; the most widely used methods are judgmental in nature. What differentiates them is the 
degree of subjectivity that is likely in the judgments to be made. The approaches can be readily grouped 
as trait, behavior and result based systems. It can be recognized, however, that there is considerable 
variety in available techniques, and not only are they frequently combined with one another, but there are 
also different systems that may be used for various types of employees. Only the most well-known are 
examined here; yet even these, albeit in differing degrees, produce evaluations that are either defi cient 
(not all pertinent factors are considered) or contaminated (irrelevant considerations are included).

There are colorful iterations of such graphic rating scales based on the characteristics chosen, their 
defi nitions (if any), and the number of categories (adjective or numeric) used. None, however, overcome 
serious validity and reliability questions. It is diffi cult to defi ne personality characteristics (much less the 
extent to which someone has them), subordinates may become suspicious, if not resentful, especially 
because this technique has little value for the purpose of performance improvement. Human traits, after 
all, are relatively stable aspects of individuals.

Behavior-Based Systems

Unlike trait-focused methods, which emphasize who a person is, behavior-oriented procedures attempt 
to discern what someone actually does. The relatively tangible, objective nature of these systems makes 
them more legally defensible than personality scales. In point of fact, civil rights legislation of the 1960s 
and 1970s led to the development of a number of tools that concentrate on behavioral data, two of which 
are considered here.

The Critical Incident Technique (CIT) is used to record behaviors that are unusually superior or inferior. It 
can be implemented in a responsive and fl exible manner; supervisors can be trained to pay more attention 
to incidents of exceptional behavior in some performance areas at certain times and in other areas in 
different periods.  Notably a critical incident log may be helpful in supporting other appraisal methods.

The behaviorally-anchored rating system (BARS) builds on the incident method as well as the graphic 
rating scales discussed earlier. It defi nes the dimensions to be evaluated in behavioral terms and uses 
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critical events to anchor or describe different performance levels. When introduced in the 1960s, BARS 
was claimed to be a breakthrough technology since raters could match observed activity on a scale instead 
of judging it as desired or undesired. Since the scales are developed from the experience of employees, it 
was also thought that user acceptance was likely. Because the system is job-related, it remains relatively 
invulnerable to legal challenge.

Thus, where this technique is used, it often plays a residual role limited to either a small number of selected 
job categories and/or to the developmental function of personnel appraisal. Overall, then, whatever else 
trait- and behavior-based systems may do, they are largely silent on the question of what an employee is 
to accomplish.

Results-Based Systems

Neither a measure of personal characteristics nor employee behaviors, outcome-oriented approaches, 
attempt to calibrate one's contribution to the success of the organization. Although "results" have always 
been of keen interest to administrators, management by objectives (MBO) promises to achieve substantial 
organization-individual goal congruence. Introduced in the 1950s, this most common results-focused 
approach establishes agency objectives, followed in cascading fashion by derivative objectives for 
every department, all managers, and each employee. These systems require specifi c, realistic objectives, 
mutually-agreed upon goals, interim progress reviews, and comparison between actual and expected 
accomplishments at the end of the rating period.

This method eliminates central tendency and leniency errors but still allows for halo effect errors to occur.
The rank-order method has raters ranking subordinates from “best” to “worst”, but how truly good or bad 
one is on a performance dimension would be unknown. The raters evaluate each subordinate on one or 
more dimensions and then place (or ‘force-fi t’, if you will) each subordinate in a 5 to 7 category normal 
distribution. The method of top-grading can be applied to the forced distribution method.This method 
identifi es the 10% lowest performing subordinates, as according to the forced distribution, and dismisses 
them leaving the 90% higher performing subordinates.

Behavioral Checklists and Scales

Behaviors are more defi nite than traits. The critical incidents method (or critical incident technique) 
concerns “specifi c behaviors indicative of good or bad job performance”.Supervisors record behaviors of 
what they judge to be job performance relevant, and they keep a running tally of good and bad behaviors. 
A discussion on performance may then follow. The behaviorally anchored rating scales (BARS) combine 
the critical incidents method with rating scale methods by rating performance on a scale but with the scale 
points being anchored by behavioral incidents. In the behavioral observation scale (BOS) approach to 
performance appraisal, employees are also evaluated in the terms of critical incidents. In that respect, it is 
similar to BARS. However, the BOS appraisal rate subordinates on the frequency of the critical incidents 
as they are observed to occur over a given period. The ratings are assigned on a fi ve-point scale. The 
behavioral incidents for the rating scale are developed in the same way as for BARS through identifi cation 
by supervisors or other subject matter experts. Similarly, BOS techniques meet equal employment 
opportunity because they are related to actual behavior required for successful job performance.

Memoria and Gankar (2008) explained that, the appraisal may be any person who has thorough knowledge 
about the job done by contents to be appraised, standards of contents and who observes the employee 
while performing a job. The appraiser should be capable of determining what is more important and what 
is relatively less important. He should assess the performance without bias. The appraisers is supervisors, 
peers, subordinates employees themselves, users of service and consultants. Performance appraisal by all 
these parties is called “360” appraisal.

The 360-degree feedback evaluation is an increasingly popular appraisal method that involves evaluation 
inputs from multiple levels within the fi rms as well as external sources. In this method, people all around 
the related employee may provide ratings, including senior managers, the employee himself or herself, 
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supervisors, subordinates, peers, team members, and internal or external customers (as cited in Wayne 
and Noe, 2007).

The principle of MBO was provided by Peter Drucker (1954) and by Douglas McGregor (1960). 
McGregor argues that by establishing performance goals for employees after reaching an agreement 
with the supervisors, the problems of appraisal of performance are minimized. MBO in essence involves 
laying down clearly defi ned goals of an employee in agreement with his superior. 

Nayak, Chiranjeevi, joshi and Jacob (2011) defi ned that, In MBO technique, specifi c measurable goals 
are set for each employee by the management of the organization and the employee’s progress toward the 
goals discuss from time to time. The goals are set in participation, which means that they mutually agreed 
upon by the superior and the subordinate. MBO emphasizes more on what goals must be accomplished 
rather than how they should be accomplished. MBO is combination of goals setting and appraisal activities 
and is performed in following six steps: setting organizational goals, set departmental goals, defi ning 
expected results, reviewing performance, providing feedback, MBO technique also has certain limitation.

Career Development of Employees

 Empower Employee Career Management, Many employees, even top performers; do not contemplate 
career planning until they are dissatisfi ed with their current job situation. That dissatisfaction can lead 
directly to voluntary turnover if the employee has had no access to information about ongoing career 
paths within the organization. The top reason respondents in one study said they left their job was to seek 
new challenges or opportunities that were lacking with their previous employer.

Reliability and Validity of Performance Appraisal Practice

Appraisal reliability and validity still remain major problems in most appraisal systems, and new (and 
presumably improved) appraisal systems are often met with substantial resistance," according to Susan 
Taylor's article, "Due Process in Performance Appraisals," which appeared in Cornell University's 
Administrative Science Quarterly. To be considered reliable, a performance appraisal system must 
consistently and objectively measure employee performance. The same exact activity and results 
performed by any employee should be measured and valued exactly the same. Without this reliability, 
employees will lose trust in the appraisal process and can result in employee backlash.

Infl uence of Policies

In performance appraisals practice, the main purpose has been developed the career and prepare 
competency employees for the organization. Employees have been duty for achieving organizational goals 
and fulfi ll the public necessary goods and services according to simples and chiefs way. The main policy 
of management has to prepared competency employee according to demand of organization.  According 
to University of Georgia performance appraisal is an organizational system comprising deliberate process 
of determining staff accomplishment to improve staff effectiveness. Performance appraisal can be viewed 
as the process of assessing and recording staff performance for the purpose of making judgments about 
staff that lead to decisions. Performance appraisal should also be viewed as a system of highly interacting 
processes which involve personnel at all levels in different degree in determining job expectations, writing 
job descriptions, selecting relevant appraisal criteria, developing assessment tools and procedures, and 
collecting interpreting, and reporting results.

Performance Appraisal in Public Educational Institutions

The government owned institutions in education sector are more like public enterprises and considered 
as trust of community schools. The community colleges and even public higher educational institutions 
including universities and autonomous institutions are similar in nature. The recruitment committee and 
school management committee are more responsible for the evaluation of performance of the employees 
in them. The method is more traditional and still poor in nature. The infl uence of political affi liation, 
unionism has made the system derail in performance. The reward and punishment has not been linked 
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with performance and achievement of students’ learning.

Conclusion

By reviewing different literatures, thesis, theories, national and international journals related to 
performance appraisal of public enterprises, and following the content and document analysis with focus 
on its descriptive cross sectional and ethnographical premise, the fi ndings revealed that the knowledge 
varied according to ethnicity, age, and level of education. Global evidence and research fi ndings have 
shown that all the public enterprises are at risk, and vulnerable environment in different areas and 
performance management is diffi cult to maintain quality life. It was felt that the people working in the 
public enterprises have knowledge about performance management and improvement of performance 
of public enterprises that is necessary to achieve quality service to the people.People working in public 
enterprises were found with little knowledge on performance appraisal practice and governance of public 
enterprises as compared to people in private enterprises. The diversity of ethnicity, level of education, 
occupation, and religion were found with different levels of knowledge, practice and attitude of the 
respondents.  The fi ndings were in line with the national and international trends. The study has been 
concluded by feeling the need of knowledge about performance appraisal management not only for public 
enterprise leaders, but also for all the people working in the enterprises. 

Reference
Adhikari, D. R. (2002).Fundamental of Human Resource Management Text and Cases.Manakamana 

Books Pvt. Ltd. Kathmandu, Nepal.
Agrawal, G. R. (2003). Principle of Management in Nepal. MK Publisher. Kathmandu.
Bista, M. (2011).Human Resource Management.Dhawlagiri Books and Stionary, Kathmandu.
Chatterjee , S.K. (1995). Management of public enterprises.Surjeet Publications, New Delhi, India.
Decenzo, D.A.& Robbins, S. P. (2009).Fundamental of Human Resource Management.Wiley India Pvt. 

Ltd., Ansari Road, Daryagange, New Delhi.
DeNisi,S. A. & Griffi n, W.R. (2009). Human Resource Management, New Delhi.
Dessler, G. (2003). Human resource management, Pearson Education Pravate Ltd. Indian branch, Delhi 

110092, India.
Drucker, P. F. (2007). People and Performance. Harvard Business school publishing Corporation, Boston, 

Massachusetts.
Gautam, B. (2010). New public management and bureaucratic awareness in Nepalese civil service.A 

Journal of development, 49-61.
Heslin, P. , Latham, N. &Walle, K. (2005). Research methods in business studies.Prentice hall, Dorset.
Nayak, K., Chiranjeevi A., Joshi, N. & Jacob, R. (2011).Principle of management, The Globle Open 

University, Nagaland, India.
Ojha, S.K. (1996). Human resources management in skill development institutions in Nepal.PhD thesis 

of management.
Pokkrel, B. B. and Shresth, P. (2010).Human resource management: Principles and practice. Khanal 

Books and Stationary, Kathmandu, Nepal.
Stoner, J. A. F., Freeman, R. E., and Gilbert Jr., D. R. (1996).Management. (6thed.). Prentice-Hall of India 

Private Limited, New Delhi.
Wayne, T. &Noe, J. (2007).Public Enterprises and Performance Appraisal Practice in Europe. Sage 

Publication: NewDelhi.



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

172

b"/ lzIff @)&@

Science Education in Nepal: A Historical 
Perspective

Lav Dev Bhatta
Instructor, Educational Training centre,Tanahun

Abstract: 

In recent times, there has been a growing public anxiety about the teaching and learning of science in 
Nepal. The quality of science teaching and learning have also been questioned over time by parents, 
science educators, and the public and even by the government. Science teaching in school level of Nepal 
has been criticized because of the poor performance of students in science subjects in comparison to 
other subjects.

Hence, this article is focused on historical background of science education in Nepal.  The main purpose 
of this article is to fi nd out the global context, Nepalese context mainly in the different educational 
commission reports and different reports published by science education related projects. Finally, the 
article will be terminated with brief conclusion. 

Key words Science, Technology, Technical education, Education commissions, Performance, quality

Background

In recent times, there has been a growing public anxiety about the teaching and learning of science in 
Nepal. Glimpse of the school education system showed that large numbers of students seem to learn very 
little science at school, learning tends to be by rote and students fi nd learning of science to be diffi cult 
(Mathema and Bist, 2006). The quality of science teaching and learning have also been questioned over 
time by parents, science educators, and the public and even by the government. Science teaching in school 
level of Nepal has been criticized because of the poor performance of students in science subjects relative 
to other subjects. 

A number of factors have identifi ed to be responsible for these poor performances in science from 
the various studies conducted in Nepal. These include the lack of motivation for most teachers, poor 
infrastructural facilities, inadequate textual materials, attitude of students to learning, lack of teaching 
skills and competence by science teachers, and lack of opportunities for professional development of 
science teachers. Moreover, poor classroom organization, lack of management techniques and poorly 
co-ordinate student activities also reduced the quality of science teaching and learning (Bhatta, 2012). 
The other bitter reality is that only theoretical aspect of the content is tough in the classroom and students 
seldom go to the laboratory in almost all secondary schools of Nepal. Similarly, the teachers are neither 
worried to use any local materials in their classroom nor they think of preparing them for their teaching.

The main objective of teaching science is to develop the basic knowledge of scientifi c concepts, principles 
and laws, impart the skill of observation and inquiry and develop competence in developing knowledge 
and skill for the solution of problem in the daily life. In addition to this, general objective of the secondary 
level science curriculum illustrated that the school level science will bridge the higher-level studies but 
it's not found as such. Hence, students lose their interests in studying science in the plus two levels 
because there is not any relevance and conceptuality between these two levels.

Global Context

In the world history of human civilization, science developed from the very beginning. At that, time 
people used to observe the sky and the objects related with it. Men used to hunt animals and search plants 
for eating. They were keen to observe and have knowledge from surroundings. If we study the western 
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civilization of seventeenth century, we can fi nd Aristotle, Galile Galileo and Isaac Newton studying 
about the principles of physics. The reason of industrial revolution in the eighteenth century is also the 
development of science and technology. Afterwards, the other countries also followed the same principle 
and come in this position now.

Nepalese Context

In the context of Nepal, the government has started to teach science in Trichandracollege in 1920. In SLC 
too, there was a provision of science, subject as extra subject since 1939. Furthermore, in Rana Period the 
fact Nepalese fi rst scientist GehendraSamsher with other seven peoples got opportunity to go Japan for 
the provision study of technical education (Sharma, 1993).

Nepal National Educational Planning Commission (NNEPC, 1956) Report: The NESP 2011 
disclosed that some students had show to study science annually in the secondary level. However, while 
recommending it said that   a three-year science course was suffi cient for each of the students in which 
the fi rst two years would be the basic science and the last one year would be the advance teaching of 
the subject. The commission defi ned class seven to ten as secondary level education. It also advised to 
conduct short-term training programs, for science teachers, which could be included in the curriculum. In 
short, the commission did not include science teaching learning programs at large.

This commission recommended that the duration of the secondary level would be seven years. The science 
would be a compulsory from grade six to eight and it would be a compulsory subject it would regarded 
as an optional subject in grade nine and ten, according to this commission. It strongly advised to conduct 
teachers training programs in every subjects including science. It also recommended managing science 
laboratories in every school so that the teaching of science would be effective. To maintain the training 
of science, a science lab should open in the college of education. In addition, trained professors should 
be appointed there.  In comparison to NESP, this commission gave more priorities for the development 
of science education.

National Education System Plan (NESP, 1971-1975): According to this report grade eight, nine and 
ten regarded as secondary level education. The national goal of education included one of the objectives 
to develop scientifi c attitude in every learner. Science made a compulsory subject in general, Sanskrit and 
vocational secondary schools. It gave more emphasis on the construction of education teaching materials 
in the local level. Similarly, the ministry of education would produce expensive and high-teaching 
materials, which the school could not produce. The materials beyond MOE would import from out of the 
country. It made science laboratory compulsory in every secondary school and in lower secondary level 
science teaching materials should provide by the concerned authority.     

National Education Commission (NEC, 1992) Report:In the document of this commission, the 
importance of science education and the convenience in action resulted by it has repeatedly mentioned. 
Similarly, than it has cited in national goal of education itself that one of the goals was to modernize the 
society and to develop the work force for the overall betterment of the nation. It has defi ned grade nine 
and ten as secondary level education. According to this commission, there must be scientifi c knowledge 
in society and that science would adjust in every sector of education. Furthermore, Priority should give 
to the development of science and technology in the country. According to recommendations of this 
commission, talented students of secondary education, while choosing optional subjects should choose 
math and science. Similarly, science recommended making compulsory with hundred marks in grade nine 
and ten in the secondary level. In addition to this science subject combined with environment science of 
hundred full marks. However, after six years in 2055 next education commission separated the environment 
from science and included with population. Now, from 2058 science subject is as a compulsory subject 
in secondary level. In hundred full marks, seventy-fi ve marks is allocated to theoretical and twenty-fi ve 
marks for practice assessment.

High Level National Education Commission (HLNEC, 1998) Report: One of the national goals 
of education, according to this commission is to produce such skillful and capable work force in the 
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fi eld of knowledge, science and technology for the overall development of the country, which in turn 
help to develop their life-standard. Likewise, it aims to produce skillful citizens who are aware of the 
conservation of the natural resources and environment. In addition, it aims to produce competitive citizen 
of international level in the fi eld of science and technology. The commission gave continuity to the 
previous trend of identifying science as compulsory subject at the secondary level.

To conclude, the documents of every commission have more or less given priority to science. However, 
no commissions have strongly advocated the optimum development of the one of the deserving subject- 
science. In this sense, we can conclude that there are many short-comings in the Nepalese education 
especially science education.

Furthermore, Science Education Project (SEP) was established for the fi rst time in Nepal on Nov. 18, 
1982. The aims of the science education project were to improve the quality of school science education 
through upgrading science teaching skills and science facilities. However, the major achievements 
of science education project were limited to the establishment of one national Science Education 
Development Centre (SEDEC) at Sanothimi, Bhaktapur and 25 Science Education Development Units 
(SEDU) at 25 selected districts throughout the country. The other achievement of SEP was the delivery of 
science equipment and chemicals to the selected 700 schools and 25 SEDU. SEP also gave opportunities 
to undergo training to many school personnel's. However, in 1992 SEDEC converted into Secondary 
Education Development Project (SEDP). The overall objective of the SEDP is to support the HMG’s 
development goals by producing middle level work force for the country as well as the quality inputs 
for tertiary education by improving the quality and effi ciency of secondary education.(Sherstha, 2009).

General objective of secondary school science (CDC, 2008), meaning and importance of scientifi c and 
technological literacy (STL) also focused on the development of quality of science education in school 
level. Moreover, under the School Sector Reform Plan (SSRP) 1053 resource centers are conducting 
teachers training programs based on the needs of teachers. Furthermore, 46 lead resource centers and 
29 educational training centers are conducting need based training for lower secondary and secondary 
teachers in Teachers Professional Development (TPD) mode.

Conclusion

Overall, science is connected with the human progress and daily life. Considering to this fact, government 
of Nepal has initiated its initial task education commission integrating science subject. Similarly, 
Curriculum Development Centre has developed science subject curriculum, designed textbook, teachers 
guided and other audio-video materials. National Centre for Educational Development (NCED) involves 
in In-service teachers training programs in order to promote science teachers in particular and teachers 
in general professional knowledge. On the other side, there are university courses through which science 
candidates receive pre-service training to enhance their sound theoretical knowledge. Concluding to the 
facts, what can be said is that there are different provisions which are made to enhance quality of science 
subject and teacher. 
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Abstract

Insurance has been considered as the protection against loss arising due to an unexpected and 
unforeseen event. Fair and quick settlement of claim acts as a yard stick to judge the insurance 
company. The main purpose of this study was to explore assured benefi ts and analyze the claim 
settlement practices of the life insurance companies of Nepal in relation to educational empowerment. 
Various social sciences research methods including desk review, expert consultation, case studies, 
site observation, focus group discussions, key informant interview and 

the analysis of the information were adopted through various means. Both quantitative and 
qualitative data at local levels were collected during the fi eld visit. This study has concluded that 
claim settlement and customers’ service are more important factors rather than other factors in life 
insurance concerning educational support to the children. Parents buy life insurance policy to cover 
the risk uncertainty during growth of the children along with their education. However, important 
focus should be given during the time of claim settlement not only at the time of purchasing policies.

Key Words

Life Insurance, Insurance Claim, Risk, Insurer, Insured, Agents, Premium, Death Claim, Maturity Claim, 
Survival Benefi t, Claim Settlement

Introduction 

Insurancehas been considered as the protection against loss arising due to an unexpected and unforeseen 
event. Claim settlement has been important part of insurance and has played a vital role to increase sales 
and positive attitude of public towards insurance companies. The ease and timely settlement of a valid 
claim is important function of an insurance company. Fair and quick settlement of claim acts as a yard 
stick to judge the insurance company. Claim is the heart of buying life insurance policy. People buy life 
insurance policy whose ultimate objective is to get either maturity claim or death claim. Claim settlement 
is the monetary compensation that is paid to the policy holder by the insurer in the event of loss (Parsons, 
2005).

Payment of claim is the ultimate objective of insurance companies. It is the fi nal obligation of the insurer 
as the insured has already performed his obligation of paying premium regularly as per the contract 
made between insurer and insured. If the insurance company denies the valid claim, social fundamental 
contractual purpose of protecting the insured from the uncertain event is defeated which results loosing 
the reputation of insurance company and there may be adverse effect in the sales of company’s new 
policies (Rejda, 2001).

Customers can see the real service of insurance companies at the time of claim settlement not only 
during policy selling, payment of claim notice the main service of insurance companies to community 
(Dinsdale&Murdie, 1971). Claim settlement is like a mirror which refl ects the face of insurance 
companies. Thus, better practice of claim settlement is required for each insurance company. If insurance 
company fails the valid, fairly and timely claim settlement, the service to the people and protection of life 
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and properties of people from risk and sustainability of the company will be questionable. 

The claim after and during the insurance can be an important tools for the children to invest in education 
when they grow up with grow of premium.

Managing Risk in Life

Human beings are exposed to various kinds of risk of uncertain, unexpected and unforeseen events such 
as untimely death, loss of properties by fi re, theft and accident etc. which cause the fi nancial losses. Risks 
and events are uncertain. They can’t be eliminated but can be divided, managed and reduced signifi cantly 
with the help of insurance.  Insurance is the way of transferring of a loss from one person to another in 
exchange of payment. Insurance company who sells insurance policy is insurer and policy holder is the 
insured who purchase insurance policy and shift the risk to the insurer (Singh, 2010).

Insurance is a means to minimize future uncertainty and fi nancial losses. Acting as a risk transfer 
mechanism is the primary function of insurance (Holyoak&Weipers, 2002). (Rejda, 2004) stated that 
sharing or pooling of losses is the heart of insurance, pooling is the spreading a losses incurred by the 
few over the entire group so that average loss is substituted for actual loss. Therefore, insurance is a co-
operative device to spread the loss caused by particular risk over a number of persons who are exposed to 
it and who agree to insure themselves against the risk. 

The main purpose of buying insurance policy is to get claim when properties are losses in case of non life 
insurance and to get maturity claim and death claim in case of life insurance. Here this research will study, 
examine and analyze to claim settlement practices preformed by the life insurance companies in Nepal. 

Theme of the Study

In Nepal, like as other countries in the world, insurance companies make payments for the insurance 
claim. History of life insurance company in Nepal is 42 years back and till the date, total 9 life insurance 
companies are operating life insurance business in Nepal and only around 6% people out of total population 
are insured till the date (Insurance Board Nepal). It is very sluggish growth of life insurance in Nepal as 
the life insurance has become one of the most important needs of every human being in the world.

There might be the different causes of slow growth of life insurance. Lacks of awareness of people, 
types of insurance plan as per the need of the people, services areprovided by life insurance companies. 
Existing claim settlement practice done by the insurance companies also may be the cause of slow growth 
of life insurance in Nepal. Whether the life insurance companies are settling the claim fairly and timely, 
whether the people are satisfi ed or suffered from problem during the time of claim settlement may be the 
question to be solved. Claim settlement is like as a mirror of each life insurance companies which public 
see the face of an insurance companies. A company which fails to settle the claim the satisfaction of 
customers would defi nitely attracts the less business and discourage the clients to continue the repurchase 
of policy. Such unsatisfi ed client might even advise to their friends, relatives and other general public not 
to patronize such companies rather than appreciation of buying insurance policy.

Above consequent problems may lead the life insurance company less sell of insurance policy and 
downward trend, low premium income collection, low capital formation and minimal contribution of life 
insurance companies to the gross domestic product of the country.

Prudent claim administration strategy promote customer loyalty as it helps to develop the perception of 
belongingness within a particular group of customers thereby providing the company with opportunity to 
retain existing customers while attracting new ones and profi table ones.

Therefore this study basically identifi es the recent problem issue concerned to claim settlement practice 
of LICs of Nepal which may be one of the most crucial causes of slow growth of thelife insurance 
business in Nepal. The statement of the problem for this study has been devised as: To what extent hasthe 
claim settlement practice affected on the growth of the life insurance business in nepal?
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Purposeand Methodological Approach

The main purpose of this study was to explore assured benefi ts and analyze the claim settlement 
practicesof the life insurance companies of Nepal in relation to educational empowerment. Various social 
sciences research methods including desk review, expert consultation, case studies, site observation, focus 
group discussions, key informant interview and the analysis of the information were adopted through 
various means. Both quantitative and qualitative data at local levels were collected during the fi eld visit. 
Qualitative data mainly focused on collecting information from concerned company stakeholders during 
group discussions. Direct observation of local conditions of resources that entailed visiting company will 
form the part of qualitative assessment. Participatory Rural Appraisal methods such as resource mapping, 
oral histories on resource use pattern and insurance use changes, to better understand resource condition, 
use and management.

Signifi cance of the Study

Every life insurance company, payment of claim is not only a legal obligation but also a strong instrument 
of public relation. In Nepal still people have the misperception towards the life insurance. People use to 
say insurance companies don’t pay claim easily and fairly and make too much lingering in settlement 
which create the people bad faith. 

This study may help to the regulator body of insurance in Nepal and identify the best way to settle the 
claim that will insure the customers’ satisfaction which will create positive effect to improve the image of 
life insurance companies. Moreover, it will help the life insurance companies to increase sale of policy, 
premium collection, capital formation and fi nally will support in the contribution to the GDP of country. 
Besides, this study will help to the policy maker to make the prudent strategy and policy regarding the 
claim settlement procedure as well as the overall administration of life insurance companies in Nepal.

Few researches have been made in the area of life insurance but no research & study found in the area of 
claim settlement in Nepalese context. That is why this research will be more worthwhile & signifi cant in 
Nepalese context and will be helpful for the further research.

Conceptual Framework in the Study

The life insurance companies are practicing the claim settlement of life insurance policies in Nepal. 
Claim settlement and customers’ satisfaction/ dissatisfaction are represented in both quantitative and 
qualitative term as per the requirement of research. Following conceptual framework can be developed 
for the research study to enhance insurance support on quality education:

Conceptual Framework of Insurance Contribution to Parents in Education
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In the above conceptual framework, different factors; are interrelated based on their functions and this 
links to each other based on result they produce. Insurance companies do not sale the insurance policies 
directly to the customers. Agents and brokers are appointed as a facilitator to sell the insurance products. 
Facilitators act as mediator or a bridge between the insurance company and customers. Customers purchase 
the insurance policies only when they are aware about the insurance, if they have the capacity to pay and 
interest of purchasing insurance policies and if they are insurable or have the insurable interest. Ultimate 
aim of purchasing insurance policy is either to get maturity claim/ survivable benefi t or death claim. 
When the claim occurs documentary and legal procedures are performed and claim will be forwarded for 
the settlement process. So far as the maturity and survivable benefi t is concerned, insurance companies 
hand over the claimed amount to the customers after expiration of the term but in case of the death claim, 
insurance company makes the detail investigation and settles the death claim and handover the claim 
amount to the benefi ciary. 

After settling the claim two conditions may arise: customers' satisfactions and dissatisfactions toward the 
claim settlement of insurance company. Satisfi ed and dissatisfi ed conditions of the customers towards 
the claim settlement of insurance company affect the growth of insurance company, public image and 
credibility of public to the insurance companies as well. 

History of insurance/ Evolution of Insurance

It is very diffi cult to indicate that from when the insurance business was evolved. It is still a subject 
of research. Even though it can be said that insurance was started along with the human civilization. 
However, there are certain evidences we can say that the marine insurance was the earliest insurance in 
the world. As per the evidence record found, centuries ago, ideas of insurance was practiced in Babylone 
and India according to reference available in ‘Hammurabi’ (Manav Dharma shashtra}. In ‘Rig-Veda’ the 
word ‘Yogakshema’ was used which suggested that some form community insurance was being carried 
on by Aryans over 3000years ago (Bhatt, 2012).

Marine insurance was the fi rst and oldest form of insurance business (Mishra, 2011). It began in north 
Italy at the end of 12th century. The fi rst marine policy was called ‘Poliza’ was issued in 1300 AD. ’Charter 
of insurance’ was also established in the same year. Later on Insurance was developed to other European 
countries like Spain, France, Germany, and Holland.Present form of marine insurance is developed by 
the Lloyds Association established in 1774 by Mr. Edwad Lloyds, a coffee merchant with the publication 
of Lloyds news (Mishra, 2011).

Development of insurance in Global Scenario

After marine insurance, fi re insurance was developed in 16th century In Germany. Fire insurance market 
was greatly developed after the great fi re accident of London in 1666 where 85% of the houses were burnt 
and properties worth of 10 crore pound was completely destroyed.

The origin of life insurance is not so earlier. It is very diffi cult to get the specifi c evidence. The fi rst 
life insurance policy was issued of Mr.’WilliamGibbon’on 18th June 1653 in England(Mishra, 2011). 
‘Hand to Hand society’ fi rst registered life insurance offi ce established in England in 1690 & mutual life 
insurance came into existence in 1696. In 1693 Edmund Halley propounded the fi rst mortality table which 
helped to calculate the insurance premium.

In USA fi rst insurance was started in 1700 and life insurance started since 1759. In India fi rst life 
insurance company was established in1818 in the name of Oriental life insurance life insurance company. 
In Japan fi rst life insurance company was the Meiji life assurance company. After seven years, modern 
life insurance companies Teikoku life insurance co. and Nippon life insurance co. were established in 
1888 and in 1889 respectively(Kenneth &Harold,2005). Similarly the concept of insurance (non life and 
life insurance) business started to be developed in other countries throughout the world one after another.
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Education Sector and Insurance Practice in Nepal

Development of insurance business in Nepal still is in infant stage. There is no written evidence of ancient 
history of insurance in Nepal. But practices to cooperate among the people in the community are as old as 
human civilization. ‘Guthi’ was such kind of form where all the members generate certain fund and help 
to the member of the association who will be suffering from natural hazards, death and social function.

Modern history of insurance business in Nepal started since 1947 after the establishment of 'Nepal 
Insurance and transport Company' as a subsidiary of Nepal Bank Ltd. Many Indian insurance companies 
were performing insurance business in Nepal.

In the year 1968, Government of Nepal established 'RastryaBimaSansthan' (RBS) which operate life 
and non life insurance business till the date. "Insurance Act 1968" was also enacted in the same year. In 
the year, Insurance Committee was formed under the Ministry of Finance to regulate and supervise the 
insurance market. In the year 1992, Insurance Board was established under the Insurance Act 1992 as a 
regulatory body of Insurance companies.

In favor of liberalization movement of the western countries in fi nancial sector, government of Nepal 
implemented the liberalization policy in the economic sector which resulted establishment of many 
insurance companies in the countries. During this period more 20 insurance companies established. 
Altogether 25 insurance companies are performing insurance business. Out of them 16 companies none 
life insurance & 9 companies are life insurance and 1 company perform both life and non life insurance 
business. Out of 25 companies 3 companies are established by foreign investment, 3 companies joint 
venture and 18 companies by domestic and 1 company is composite (Insurance Board, 2012).All the 
insurance companies in Nepal are under the supervision and regulation of Insurance Board, the regularly 
body of insurance industry in Nepal.

Life insurance Claims and Investment in Education

Various kinds of claim may be there in the life insurance. In this research, point of view claims can 
be classifi ed in following categories. Maturity claim, survival benefi t and death claim are the major 
categories. The death claim has been further categories as early death claim and non early death claim.

Life Insurance Claims

Maturity claim is the fi nal payment to the policy holder by the insurance company after the completion 
of policy term as mentioned in the policy contract. Any insurer has the obligation of paying sum assured 
along with the bonus to the policy holder after the maturity of term if the insured alive till the term period. 
Claim settlement process of maturity claim is simple. Every insured most follow the rules and submit the 
necessary documents as order by the insurance company.

It is the amount paid by the insurer to the policy holder after completion of certain fi xed term of 4 or 5 
years in installment basis. Survival benefi t is paid to the policy holder after fi xed interval of the term. 
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This kind of claim is not payable in all kinds of policies only in endowment money back policy, survival 
benefi t is payable. This kind of claim settlement is also very simple.When the policy holder dies before 
the maturity term of insurance policy, death claim occurs. Death claim is given to the nominee/assignee 
by the insurer. There are two types of death claim.

If the policy holder dies before the 2 years of policy commencement or revival of policy, that claim is 
early death claim. Insurance company does more additional investigation while settling the early death 
claim. Claimant should follow the rules and submit the necessary documents as order by insurance 
company to receive the claim amount. When the policy holder dies after the 2 years term complete of 
Policy Commencement or revival of policy, it is called non early death claim. Policy may be matured after 
the completion of two years of commencement. Insurance company does not make more investigation as 
early death claim for settlement of claim.

Quality Education and Quality Management

In a proposed model for assessing quality of Education in International Review of Education, Stafford 
(2007) has focused on the curriculum standard that customizes the teaching learning process to respond 
the teaching learning environment. It realizes the learning outcomes. However author has not covered 
the quality, inputs and indicators to measure the quality of education.  (Tiber & Westerheizden, 2007), 
in the article focused on response of education to government policy through the organizational theory 
especially resource dependency and new institutionalism, have not mentioned quality management 
measures and inputs in the school education.

Buying Behavior of Consumers

As Sridevi (2012) stated in his article that customers have positive perception towards the insurance 
policies help to develop their mine for investing in insurance policy. Customers loyalty, service quality, 
ease procedures, satisfaction level, company’s image, customer-company relation are playing role as 
major factors to develop the perception of consumers to the life insurance policy which can make the 
insurance company to move forward and can seek the many opportunities in the insurance market.

Claim Settlement and Its Impacts in Educational Investment

For every life insurance company, claim settlement is very important part. Premium collection by selling 
insurance policies is largest source of income of Life Insurance Company. Sales of Polices will be directly 
affected if claims are not properly settled. LIC India has strong hold in the life insurance market due to its 
better claim settlement. He again stated in his study that there is positive relationship between sales and 
claim settlement. Better claim settlement leads good sales and customer relation.

Conclusion

This study has concluded that claim settlement and the customers’ service are the more important factors 
rather than other factors in life insurance concerning educational support to the children.Parents buy life 
insurance policy to cover the risk uncertainty during growth of the children along with the education of 
them. However important focus should be given during the time of claim settlement not only at the time 
of purchasing policies. Due to the strong management and administrative framework, simple and prompt 
claim settlement process, employees’ good contribution toward claim settlement and quality service 
providing to the customers, insurance company may be able to settle the claim in time which result 
more sales of life insurance policies. Study found that insurance company may be able to settle the claim 
effectively to the entire satisfaction of its customers and they are aware regarding the claim settlement 
and satisfi ed with the employees too.
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Abstract

Poor and developing countries have been found more vulnerable to violent confl icts due to inequality 
in distribution of resources and opportunities, inadequate service delivery system, injustice to 
identities, educational opportunities and beliefs, ineffective governance and administration, 
ineffi cient educational transformation and intolerant leadership. The main objective of this study is 
to explore and analyze the educational transformation's impact and affect on democratic movement 
and Nepalese People’s changing pattern of beliefs on democracy. Research has been carried out in 
academic arena to fi nd out logical answers of certain problems and it demands systematic process. 
All the data were gathered by different tools and then it was classifi ed on qualitative basis. The 
researcher checked and analyzed through quantitative analysis, chart, bar diagram, interpretation 
and presentation. Qualitative data or information was analyzed in descriptive ways. It has been 
estimated that Nepali political institutions lie fully on the majoritarian cluster in the two-dimensional 
map. A regional government representing marginalized socio-cultural groups would be able to 
formulate educational policies benefi cial to their people. Even ethnic minorities living in their own 
area would benefi t through federalism, as they would constitute a relative majority in a region as 
compared the entire state.

Key Words: Majoritarian, Restoration, Democracy, (R)evolution, Exclusion, Socio-economic Change

Background

After the end of Second World War, the regional, ethnic, linguistic, resource, geo-political, and religious 
issues began to have more importance in human welfare. Whenever a state failed toproperly address these 
problems, the latent confl icts turned into political movement. Poor anddeveloping countries have been 
found more vulnerable to violent confl icts due toinequality in distribution of resources and opportunities, 
inadequate service delivery system, injustice to identities and beliefs, ineffective governance and 
administration, ineffi cient socio-political transformation and intolerant leadership. He further added 
that most of the political changes of the twentieth century were waged betweenthe states, almost all the 
major confl icts around the world that took place in the1990s were fought within the state(Pathak, 2005). 
According to Dahal (2001) as a result, the frequency and intensity of thevolatile internal confl icts are 
signifi cantly increasing in number around the world.

The fi rst people’s movement initiated in Nepal in 1991 is considered as the creation ofi nterwoven and 
complex web of socioeconomic, legal and politico-ideological problems.The People’s movement has 
strong connection with socioeconomic variables suchas caste/ethnicity, sex, occupation, education, 
employment, income and so forth(Pathak, 2005). He further added that lower castes, Dalits, marginal 
ethnic communities and poor people in rural areaswere discriminated against in the previous Panchayat 
regime. However, social discrimination and economic discrepancy between the 'haves' and 'have-nots' are 
continuing and most of the resources have been centralized towards urban areas anda few elite families 
even after the restoration of democracy (Dryzek, 1996). Consequently, thepoor, disadvantaged and 
marginalized people have fuelled in the hope of socialjustice, equity, security, freedom and dignity in a 
republican state.



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

184

b"/ lzIff @)&@

Objectivesand Methodology

The main objective of this study isto explore and analyze the socio economic transformation's impact and 
affect on democratic movement and Nepalese People’s changing pattern of beliefs on democracy.

Research has been carried out in academic arena to fi nd out logical answers of certain problems and it 
demands systematic process. The study has adopted the general political science research approach or 
methods.The entire process of research based on the research philosophies, principles and mechanisms of 
research. Researcher attempts to solve problems or searchers answers of the questions based on research 
philosophies. Research philosophy is concerned with the nature of reality (ontology), the way of knowing 
the reality (epistemology) and the method through which the reality could be known(Cresswell, 2009). A 
research needs to be well planned and well designed before doing it .It has been noted that some writers 
use the term methodology and method interchangeably(Hussey & Hussey, 1997).  

The following tools and techniques of the data collection from the study area will be adopted. The 
open- end questions were developed for the interview schedule and with the help of that structured 
guidelines .The respondents were asked to give their responses regarding the questions supplied. An 
informal interview with some key informants will be conducted. Focus group discussion was organized 
in this research study to share the issues that were emerged during the in-depth interview to dig up reality. 
A standard questionnaire was prepared that may assist to conduct the attitude survey and help understand 
the perceptions of the respondents.

All the data were gathered by different tools and then it will be classifi ed on qualitative basis. The data 
were analyzed in the descriptive and statistical way. The researcher checked and analyzed through 
quantitative analysis, chart, bar diagram, interpretation and presentation. Qualitative data or information 
was analyzed in descriptive ways.

Utility of the Research

In every country and society, we can see and hear lots of micro and macro socio, economic changes. These 
kinds of changes do not always bring positive result. Sometime result could be worsethen we predicted.  
This study explore and analyze socio economic  transformation's effect on democratic  movement, 
which help Politician, Government offi cer, Policy maker to understand the real situation of Nepal's socio 
economic and educational development. It helps them to formulate proper policy. 

Democracy is not only a form of the government but also a participation of people. Only under democracy, 
people can live free and respectable life and they can enjoy the atmosphere of being master of themselves. 
This study increase inclusive participation of people in government, motivate more people to join the 
government activities, which helps continuous improvement on governance.

People's more participation on government's activities  and continuous improvement of governance means  
increase  the accountability and transparency  of government , which help policy maker to minimize  all 
kind of  social  tolerance included political , economic and cultural. 

Democracy Mapping of Different Countries

The position of Nepal in the two dimensional map of democracy has been demonstrated in the following 
fi gure. As (Lawati, 2005) described, the addition of Nepal to Lijphart’s thirty-six established democracies 
did not make any signifi cant difference to the factor loadings. Nepali political institutions lie fully on 
the majoritarian cluster in the two-dimensional map: it is majoritarian in both the federal – unitary and 
executives - parties' dimensions. 
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Source: (Lawoti, 2007)
Inemerging multicultural democracies, consolidation of democracy maybe cometricky if the question of 
the state (appropriate institutions) isnotsettled (Linz & Stepan, 1996).Holding period icelections may not 
be sufficientin multicultural societies to consolidate democracies.Accom-modativepolitical institution 
sarerequired to address the cultural cleavages (Reynolds, 2002).

Exclusion as the Catalytic Force of People’s Movement

Nepal has been exclusionary since its birth as a modern nation-state. This is not a novel assertion. The 
contentious politics of the Maoist People’s War and the second People’s Movement fundamentally 
questioned this order of things- the ‘univocal vision of the Nepali nation’ (Saideman, Lanoue, Campanni, 
& Stanton, 2002). Many justifi ed the constitution’s phrasing as having symbolic import meant to preserve 
social harmony. If the current constituent assembly is capable of creating the critical juncture necessary 
to depart from the homogenizing vision of the Nepali nation, this constitutional body may break the 
institutional continuity and redefi ne national unity in a way that foregrounds Nepal’s diversity (Malagodi, 
2013). 

The multi-party governments in Nepal did not provide opportunities to the marginalized sections of 
the society such as the Janjaties (ethnic nationalities), Muslims, Women, Dalits, and Madhesis (people 
from Nepal's Plains) that constitute two-thirds of the state's population. There was predominance of 
the dominating communities (Thapaliya, 2013). She further added that federalism is another formula 
for the state to be restructured based on socio-cultural identities of the groups. A regional government 
representing marginalized socio-cultural groups would be able to formulate policies benefi cial to their 
people. Even ethnic minorities living in their own area would benefi t through federalism, as they would 
constitute a relative majority in a region as compared the entire state (Lawoti & Guneratne, 2013).

Restoration of Democracy

With its enormous geo-ethnic diversity, unique history, and strategic location, Nepal has undergone 
drastic changes following the democratic restoration of 1990(Hachhethu, 2012). Sadly, despite the 
proliferation of media and information technology; rapid urbanization, interconnectivity with the outside 
world, implementation of democratic constitution, and open and regular elections, the new experiments 
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have just been another rerun of our collective failures(Gurr, 2000). He further explains that it has really 
been a wild and bumpy democratic ride.Insurgency, deaths, devastation, economic exploitation, social 
disparities, political lacuna, and uncertainty have made our present day life. Who can tell what the future 
has in store for us?

According to CBS (2011), in economic sector, Nepal has 91.15 per cent of the active population engaged 
in agriculture. Among the active population involved in economic development, 54.45% are in Mountain 
region, 48.82% are in hill and 40.32% are in Terai region. The percentage of economically active 
population among males and females in Nepal is 58.22 and 33.36 respectively (CBS, 2011). And another 
source of employment in Nepal has been remittance, manufacturing, trade and commerce. The working 
age population (aged 15 to 59 years) has increased from 54 percent (12,310,968) in 2001 to about 57 
Percent (15,091,848) in 2011 showing the population structure is shifting for enjoying demographic 
dividend in the country.Overall literacy rate (for population aged 5 years and above) has increased from 
54.1 percent in 2001 to 65.9 percent in 2011. Male literacy rate is 75.1% compared to female literacy 
rate of 57.4%. The highest literacy rate is reported in Kathmandu district (86.3 %) and lowest in Rautahat 
(41.7%). 

Looking back to the History

The successful Indian movement for independencestimulated democratic sentiment in Nepal (Pathak, 
2005). The newly formed Congress Party of Nepal precipitated a revolt in 1950 that forced the autocratic 
Ranas to share power in a newcabinet. 

In 1959 a democratic constitution was promulgated, and parliamentary elections gave the Congress 
party a clear majority. The following year, however, the King cited alleged ineffi ciency and corruption in 
government as evidence that Nepal was not ready for Western-style democracy (Dahal, 2001). He dissolved 
parliament, detained many political leaders, and in 1962 inaugurated a system of "basic democracy," 
based on the elected village council (Panchayat) and working up to district and zonal Panchayats and an 
indirectly elected national Panchayat. Political parties were banned, and the king was advised by a council 
of appointed ministers. During the time, land reform was carried out that distributed large holdings to 
landless families, and he instituted a law removing the legal sanctions for caste discrimination (Thapa & 
Sijapati, 2005). 

Prior to 1989, Nepal maintained a position of nonalignment in foreign affairs, carefully balancing 
relationships withChina, the USSR, the United States, and India. In 1989, the Indian government closedits 
borders with Nepal to all economic traffi c, bringing Nepal's economy to a standstill. During the early 
Weeks of street protests and general strikes forced King Birenda to proclaim (1990) a new constitution 
thatlegalized political parties, asserted human rights, abolished the panchayat system, and vastly reduced 
the king'spowers in a constitutional monarchy (Shaha, 2001). 

Saha(2001) further explained that in the 1991 parliamentary elections, the centrist Nepali Congress party 
won aslim majority and formed a government, which collapsed in 1994. Following a succession of failed 
coalitiongovernments, the Congress party once again won a majority in the 1999 legislative elections. 
Meanwhile, a Maoist insurgency began in rural Nepal during the mid-1990s.

The Royal massacre was the drastic event of changing political scenario in Nepal. The undertaking of 
political power by the King and following banning of political parties made the rise of people’s movement 
in 2006 (Fugikura, 2013). The negotiations with the Maoist rebels broke down and serious fi ghting began; 
the rebels won control of asignifi cant portion of Nepal. Neither the army nor the Maoists gained full 
control of the countryside; parliament remaineddissolved, and there were increasing public protests 
against the king. The King appointed parliamentarian party leaders one after another but stability further 
worsened. Despite government offensives against the rebels, they remained strong enough to enforce 
their will. The rebels again called successful blockades of the capital; they also began forcing the closure 
of a number of businesses (Shrestha, 2014). 
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Role of Political Parties

Nepal's two largest parties, the Congress and the Communist (United Marxist-Leninist), subsequently 
ended theirsupport for a constitutional monarchy, and the Maoist rebels declared a three-month cease-
fi re. Nepal'sopposition parties and the rebels agreed in 2005, jointly to support the re-establishment of 
constitutionaldemocracy in the country. When the king offered to restore a democratic government, the 
situation in the country had become even moretroubled, with the prodemocracy demonstrations and the 
government response to them increasingly confrontationaland violent (Praksash, 2008).

The reinstatement of parliament in 2006 ushered in a rapid series of governmental changes. Themonarchy 
was stripped of its powers and privileges, although not abolished, and Nepal was declared a secularnation. 
The government began talks with the rebels, who in June agreed in principle to join an interim government. 
Some 16,000 people believed to have died in the country's decade-long civil war.A 2006 accord called for 
the rebels to join the government and assemble in camps and place their weaponsunder UN supervision, 
and the following month an interim constitution under which the monarch was not head of statewas 
agreed to (Dahal, 2001). 

Also in January, long-simmering resentment of the native peoples of theTerai, known as Madhesis, led 
to protests and violence as the Madhesis pressed their demands forautonomy for the Terai. Although 
the government subsequently reached an agreement with the Madhesis, violence inthe region continued 
throughout the year (Muni, 2007).

The government and the Maoists agreed to hold elections for the assembly in 2007, and parliament passed 
a constitutional amendment giving it the power to abolish the monarchy. The government latervoted 
to nationalize the royal palaces and other royal property. The rebels withdrew from the government 
in 2007, demanding the monarchy be abolished before any elections, and the assembly elections were 
subsequentlypostponed into 2008. The parliament voted to abolish the monarchy and establish a republic 
in 2008 (Fugikura, 2013).

Democracy in Transition

The different party leaders led the government during the time of constitution making and peace processes. 
However, the constitutional assembly could not come with the agreement of new constitution. Ultimately 
in 2012, the assembly was dissolved.

In 2013, an interim election government headed by the Supreme Court's chief judge was established 
to build consensus among the parties. The constituent assembly elections were fi nally held in 2013 
andresulted in signifi cant gains for the Congress and Communist parties; with the shed back of the 
Maoists (Bhattarai, 2014). The movement is unrest and still the constitution making is under the pressure 
of different stakeholders. 

Nepal began the transition from the fourteenth century absolute monarchy to a twentieth century multiparty 
democracy and constitutional monarchy in 1990. During the brief parliamentary period that followed as 
many as nineteen different Communist parties appeared. Frustrated with government policies the largest 
the Communist Party of Nepal withdrew from the political process in 1994 and then in 1996 launched a 
People's War hoping to install a Maoist government (Mishra, 2009). Like Thailand and Cambodia, the 
monarchy in Nepal had been an anchor for the transition and the murdered King Birendra had helped 
hold the country together through the collapse of ten governments in ten years combined with a growing 
Maoist insurgency(Reynolds, 2002). The unpopularity of the governing parties with an economic crisis 
in an already desperately poor country suggested that Nepal's democratic transition would face further 
trials in coming years. 

Socio Economic Change 

Another aspect of socio economic change is migration and globalization that are gradually breaking 
down the age-old boundaries between the countries (Gartaula, 2009). It has been rapidly changing the 
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traditional spheres of human activity. The concept of 'global village' has become a reality. The isolated 
towns and villages in the countryside of Asia have become closer to New York or London than to the 
capital of their own country. However, the situation of poverty that forced rural inhabitants to migrate in 
the fi rst place still exists in their places of origin and continues to infl uence their lives and prospects in 
their "new countries", as well as those of the people they left behind.

Political movements, based on ethnicity, caste, language, religion and regional identity, have become 
increasingly signifi cant in Nepal, reshaping debates on the defi nition of the nation, nationalism and 
the structure of the state. Based on the literature review, the following conceptual framework has been 
proposed to carry out the present research study. 

Framework for (R)evolution

The interventions on these areas may increase in mobility, opportunity and income of the people and 
in the same time, increase awareness through media infl uence. As a result, the expectations may arise 
and people think about their rights and responsibilities. The change of desire may arise and people start 
thinking critically on politics based on different political ideologies or philosophies as back up driving 
force. The new political movement for change and prosperity may happen and it further leads to the socio 
economic reform in new height.

Conclusion

The study explores the socio economic status of Nepalese Society. It analyzes the effect of socio economic 
transformation on Democratic movement.  The study mainly focuses on the Nepalese People’s changing 
pattern of beliefs on democracy. Research mainly focused on ring road belt. Like Kirtipur, Balaju, Gorkho 
and some badly affected areas like Bhaktapur. These places were badly affected during the democratic 
movement.Democracy is not only a form of the government but also a participation of people. Only under 
democracy, people can live free and respectable life and they can enjoy the atmosphere of being master 
of themselves. This study claimed that it has increased inclusive participation of people in government, 
motivate more people to join the government activities, which helps continuous improvement on 
governance.People's more participation on government's activities  and continuous improvement of 
governance means  increase  the accountability and transparency  of government , which help policy 
maker to minimize  all kind of  social  tolerance included political , economic and cultural. 
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Technical Education on Trail : A Case of Rice 
Seed Hybridiztion for Food Security in Nepal
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Abstract

Nepal government has implemented the technical education stream in secondary level schooling and 
included agriculture as the one of the major subjects. SSRP has envisioned the quality of technical 
education in trial. The program may be successful if we deliver the quality service with enough 
competencies of teachers to deliver the content. Rice is one of the major crops growing in different 
low lands including hills and Terai in Nepal. The traditional Nepali rice varieties possess low yield 
potentialities, in spite of suitable varietal characteristics like disease and pest resistance, tolerance 
to local conditions, and local taste. In this article the

Keywords: Hybrid, Seed Entrepreneurs, Food Security, Quality Seed, Cultivation

Introduction

Nepal is a developing country. It has a long experiences and history in civilization. Nepal government has 
implemented the technical education stream in secondary level schooling and included agriculture as the 
one of the major subjects. SSRP has envisioned the quality of technical education in trial. The program 
may be successful if we deliver the quality service with enough competencies of teachers to deliver the 
content. 

Rice is one of the major crops growing in different low lands including hills and Terai in Nepal. The 
way the crops grown also includes the high land like in Jumla where the traditional marshy rice seeds 
are planted. The rice seeds quality is one of the factors of deciding the production quality. Most of the 
market available rice seeds are hybrid rice produced from different sources. It is the matter of fact the food 
security problem can be controlled through hybridization of rice seeds.

Country Situation

Out of total land in Nepal, only 20 percent is cultivable land. Rice, the staple food and the major crop, is 
grown from mountain areas to Terai regions. The rice cultivation area is 1.53 million hectares with annual 
production of 5.07 million tons and the productivity is 3.31 average yield /ha (MOAC, 2012).

The traditional Nepali rice varieties possess low yield potentialities, in spite of suitable varietal 
characteristics like disease and pest resistance, tolerance to local conditions, and local taste. Hence, 
high yielding, exotic rice varieties were introduced since 1950s.Nepal Agricultural Research Council 
(NARC) has recommended more than 38 rice varieties suitable to cultivate in the various parts of the 
country, bred by National Rice Development Program (NRDP). These improved varieties possess high 
yield potentialities under good agronomical practices and optimum use of inputs like high quality assured 
seeds, irrigation, chemical fertilizers and plant protection services. These varieties have potentiality to 
produce 3-4Mt/ha under proper management in irrigated conditions. This has accelerated to increase the 
rice yield substantially by 1 Mt per hectare and contributed to increase total rice production from 2.6 Mt 
per hectare in 1975-76 to 3.34 Mt per hectare in 2012. However, it was not adequate for the population of 
27 million growing at 1.4% in 2010 and anticipated to be 30.5 million by 2020. Agricultural Perspective 
Plan (APP) of 1995 foresees the need of 6 million tons of rice production by 2020.

Hybrid rice varieties, successfully developed in 1974 in China, is the  presently  available technological 
intervention to boost up rice harvests, according to International Rice Research Institute (IRRI).Many rice 
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producing countries have obtained bumper crop introducing hybrid varieties.

Conceptual Model of Hybrid Rice Development 

A conceptual model of hybrid rice cultivation has been developed for the study. It is based on the theory 
that HRS has high yield potentialities over the improved varieties and the farmers adopting HRS can 
increase rice production by 15- 20 percent, thereby reducing family food defi ciency. The different 
factors affecting in the production process are Seed Entrepreneurs supplying HRS, technological inputs 
natural calamities, legal framework, and fi nally farmers adopting HRS. The farmers interpretation of the 
effectiveness of  hybrid seed cultivation are the grain yield, grain  quality ,cooking quality ,taste, disease, 
insect and pest resistant and environmental stress resistant.

The operationalization of above theory is presented for the proposed research in following conceptual 
framework:

The farmers interpret rice in terms of yield, grain quality, cooking quality, environment stress resistant and 
disease insect and pest resistance. On the other hand, food security has considered food kg per head and 
calorie per head as they consume rice for food. appropriate input of quality seed, fertilizer and irrigation.

Problem Situation

The research and development of hybrid rice in Nepal is at initial stage. There is no hybrid rice variety 
offi cially released, recommended, approved or registered by National Seed Board for commercial 
cultivation in Nepal. However, the signifi cant high yield potentiality of the hybrid rice varieties over the 
existing popular inbred rice varieties has attracted Nepali farmers. Since last few years, they have started 
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to plant imported hybrid rice seed for higher rice production and food security. Farmers purchase the 
imported seed especially from India and china, either from the private seed entrepreneurs or purchasing 
the seed across the border in India. The impact of this newly acquired technology in the farm household 
is yet still unclear. So, the statement of the proposed research problem is: “to what extent the hybrid rice 
seed has infl uenced the food security in Nepal”.

Hybrid Rice in Nepal

In Nepal, the research and development as well as legal framework and policies on Hybrid Rice (HR) 
is still at initial stage while farmers are always in search of high yielding varieties and since last few 
years, farmers in Terai and hills too, have adopted Hybrid Rice Seed (HRS) to increase the rice crop 
output.  The farmers are growing Hybrid Rice using the seeds imported from China and India by the seed 
entrepreneurs. Hybrid rice is a type of rice, bred from two very different parents. It can signifi cantly out 
yield other rice varieties. It is a key technology that meets the increasing global demand for rice.(IRRI 
). In 2011, China Daily reported that a new HR has been bred that yields 13.9 tons of rice per hectare. 
In Nepal, the area under HR and import of HRS is increasing every year. A discussion with the farmers 
adopting HRS in Nepal reported that HR varieties have yield potentialities as high as 17-18 tm from 2kg 
of HRS.  HRS have been adopted globally in many rice producing countries like Indonesia, Myanmar, 
Sri Lanka, Brazil, U.S.A, Thailand, Philippines, Korea, Vietnam, Bangladesh, Pakistan , China and India.

The key partners in hybrid rice farming are hybrid rice researchers, seed production and technology 
transfer agencies, graduate students in plant breeding and seed technology National Hybrid Rice Research 
and Development Center of China, Hunan (China) is the key institute devoted to the development of 
hybrid rice.

The development of HR is enhanced by new technology like marker assisted selection of genotypes 
which enable to develop new hybrid varieties, with higher yield, grain quality, resistant to biological and 
environmental stress. However, developing varieties to increase rice productivity to meet increasing food 
demand and climate change are still challenges to the hybrid rice research. There are problems in yield 
heterosis, seed production, grain quality, seed cost, fi eld management and pubic private partnership.

In Nepal, the Research and Development on HR is yet in infant stage. The seed entrepreneurs import HRS 
from China and India. The amount of seeds imported is increasing every year. In the fi scal year 2070-71, it 
is reported that seven hundred and sixteen (716) Mt of rice hybrid seed was imported in beginning of the 
rice plantation season. The imported Hybrid Rice Seed may be unsuitable to Nepal. Hybrid rice varieties 
need different agronomical practices than what Nepali farmers traditionally used to. In 2013, the failure 
of HR was reported in Kabhrepalanchok and Bhaktapur districts. So it is important to know that to what 
extent farmers are benefi tted by growing imported hybrid rice.

In view of above context, this research aims to analyze, and evaluate the effectiveness of hybrid rice 
cultivation in Nepal from the perspectives of the farmers’ access to food security through increased rice 
productivity and rise in income in the hill and Terai districts of Nepal.

Contribution of NARC

A review of NARC Research highlights (2008) shows that NARC has developed 213 varieties of 43 
different crops over last 47 yrs. But there is no hybrid rice variety developed and /or introduced and 
recommended yet although a variety of tomato has been developed. It is further supported by Notifi ed 
Varieties (2012) published by National Seed Board. Basnet (2007) reviewed the list of crop varieties 
developed by NARC from1960 to 2007 and there was no rice hybrid variety found to be developed by 
NARC during that period. Shah (2013) conducted experiment testing of 34 Indian hybrid rice in the 
regional agricultural research Station in Parwanipur, and Bara. He concludes that Hybrid rice variety 
Indam 20017 (yield 6409 kg/ha) and ford140 (5849) produced higher grain yield in 2011 whileRashi1119 
(5795) and DRH 748(5556kg/ha) produced highest grain yield in 2012 and these varieties need to be 
tested at farmers fi eld foe offi cial recommendation. Hence, Thapa (2013) concludes that research and 
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development of hybrid rice is still at infant stage in Nepal.

Recently, National Seed Vision 2015-2025 is prepared in 2013 by the Ministry of Agriculture in Nepal. 
It is a holistic long term strategy relating to every stake holders in the seed sector. It has relished that the 
demand for hybrid seed is soaring including rice. So policy guidelines should direct that NARC should 
develop hybrid rice varieties through research and development in Nepal for food security, increasing 8 
million tons of edible food and Hybrid rice is one of them. Reducing Import of Hybrid rice is not possible 
without in country developed hybrid varieties.

According to Research and Development Hybrid Rice in India by Viraktamath, Ramesha, Ahmad, Prasad, 
Rani, Neeraja & Sundaram (2009), hybrid rice research and development was initiated in India in 1989 
as a part of National Food Security Mission. It envisages to increase rice production by 10 million tons at 
the end of 2012 contributing to national food security. Hybrid rice varieties out yielded 12 to 40% (1.5 to 
2 ton/hector)  popular inbred varieties.

Accelerating Hybrid Rice Development, a book by Xie and Hardy (2009) give an account of hybrid 
rice seed development and compilation of the papers presented in the Fifth International Hybrid Rice 
symposium (2008). First International symposium in Hybrid Rice (1986) was held in Hunan, China and 
it was reported in the meeting that HRS covered 8.5 million hectares of rice growing area and that is only 
in china. However, the Fourth International Symposium in Hybrid Rice (2002), reported that major rice 
producing countries are investing in the hybrid rice research and development and the area under hybrid 
rice is estimated to be19.8 million hectares in 2007, of which 2.8 million hectares to be outside China. 
When same kind of symposium was held in the same place in 2008, 430 hybrid rice research scientists 
from 21 rice growing countries were participating. 

On the impact of hybrid rice in China, Grain (2007) viewed negatively about yield ,grain quality, taste, 
cost of production as well as disease, insect, pest and environmental adjustment. 

Desk Study

The fi rst Hybrid Rice was developed in 1974 for cultivation in China. In India, research and development 
of hybrid rice was started in 1989 .So the literature review has been carried out collecting the relevant 
documents over last 20 years and beyond.

The secondary information from relevant documents were collected and reviewed from National Rice 
Development Program, Pawanipur, National Agricultural Research Council (NARC) ,Seed Research 
Directorial, Khumaltar ,NARC, Seed Quality Control Center(SQCC), Harihar Bhawan, National Seed 
Board Secretariat, Harihar Bhawan Seed Entrepreneur Association of Nepal (SEAN), District Agricultural 
Development Offi ce (DADO) of Kathmandu, Kabhrepalanchok, Bhaktapur, Banke and Bardiya, NGOs 
like  Li-BIRD, CEAPRED. Review of district profi les to identify VDCs growing HRS. Inception report 
was prepared based on secondary information. Check list questionnaire and sampling criteria were 
prepared to carrying out the fi eld study for primary data gathering.

Field study

The fi eld study was carried out in the selected VDCs in Kabhre, and Bhaktapur in Central development 
region and Banke Bardia in Mid western development region. Kabhre and Bhaktapur represents ecological 
conditions of Mid Hills while Banke and Bardia represent Terai environments.

1. A walk-through can be undertaken along the rice fi elds in VDC and prepared agriculture mapping 
of the HR growing areas.

2. 280 HHs, (about 70 HHs per district) can be surveyed applying detailed questionnaire intended to 
collect data on Hybrid Rice. Equal number of the households from HR growers and non growers 
can be selected randomly for interview. However the number of households for interview can 
depend on the area of cultivation of Hybrid RICE seeds.
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3. Check list was used for Focus group discussion, Farmers interaction meeting and interview with 
key farmers.

Data analysis was carried out through statistical tools tests frequency and graphic representation. 
Qualitative data were transcribed through coding and decoding. Reliability and Validity were controlled 
through multiple source of data, pretest and post test of tools. Representative and methodological validity 
was applied.

Research Utility

This kind of research on Hybrid Rice provides information to agricultural extension to create awareness 
on continuous improvement on the use of hybrid rice seed among farmers. The policy makers may realize 
the urgent need to adopt rice hybrid seed to boost up rice production to reduce trade defi cit in food grain 
while encouraging research scientists to undertake research and development activities on rice hybrid 
technologies to develop new hybrid varieties and their seed production within the country for import 
substitute .Rice hybrid seed production may create employment to biotechnologists as hybridization 
requires skilled and trained biotechnologists.

New hybrid rice varieties bred in Nepal can increases accountability of the research scientists, seed 
entrepreneurs, and extension workers and transparency of the quality of the seed sold to the farmers. Rice 
hybrid seed developed in Nepal can be culturally, and environmentally tolerable and tested. Research can 
contribute on policy formulation and necessary amendment on legal framework to promote Hybrid Rice 
varieties as envisaged in the seed vision 2025.

Conclusion

The scope of the hybrid rice yield depends on the focus hybrid rice varieties and review of its status 
with respect to varietal development, seed production under NARC and other related institutions, and 
seed marketing by the private entrepreneurs in the Terai and hill districts. The study needs review of the 
yield potentiality and varietal characteristics of hybrid varieties over the conventional improved rice seed 
varieties, and analyze the rice production with and without hybrid varieties in the selected study districts. 
The study may focus on the food security of the farmers adopting hybrid rice verities and increased 
income in the study areas.

The technical education in agronomy in earlier grades in school provides the opportunity of awareness of 
the hybrid rice use and its utility in food security. The benefi cial impacts and adverse effects of the use of 
hybrid rice varieties and examine to what extent the seed should be used in order to raise food security in 
Nepal. Geographically, the research need to cover Hill and Terai areas evaluate the Hybrid seeds imported 
from Chinese and Indian seed companies. 
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Abstract

As the nation is making second effort in drafting a new constitution, she is trying to ensure rights of 
the people to access basic goods and services like food, education, health, and clean environment. 
Upcoming challenges are result of weak legal institutional arrangements with weak monitoring. 
A rupee in cooperative means different from a rupee in commercial bank from poverty reduction 
perspective. Government should be sincere regarding the sum of money in cooperatives and also 
the value of the services in most trust worthy and easiest way in those areas where private areas 
don’t feel comfortable. Cooperative movement also meant poverty reduction. Soon before tragedy of 
collapse down, it is better we manage cooperative in principle and norms. This is the most important 
challenge in turning cooperative toward poverty reduction sector.

Keywords: Cooperatives, Share member, Community, Cooperative Education

Background

Nepal has witnessed dramatic changes in the political system within the last few decades. Social 
changes have accompanied political changes. But economic development has been not only slow but 
also exclusionary with gender, ethnic, and regional disparity in development outcomes. The nation has 
failed to secure basic economic rights of the citizens through federal republican constitution following 
the Constitution Assembly election of 2008. As the nation is making second effort in drafting a new 
constitution, she is trying to ensure rights of the people to access basic goods and services like food, 
education, health, and clean environment. The efforts would be to take the development process close to 
the people through state restructuring and moving to a federal set up and with the scaled up complementary 
roles of the government, the cooperatives, and the private sector.

Nepal remained for long as a centralized state with service delivery being ineffective and insuffi cient. The 
multiparty democratic system of post 1990s accompanied by liberal economic system overly depended 
on market for the delivery of basic services to the people. As a result, it could not address exclusion and 
deprivation; rather inequality increased and it was embodied in the skewed distribution of productive 
resources including land, capital and technology. Human capital formation also took an unequal shape 
with poor people being denied of quality education and health care services. Diffi cult geography and lack 
of infrastructure excluded many people from the development mainstream. This became the breeding 
ground for civic disenchantment and confl ict which took a big toll of people and resources for a decade. 
With the confl ict settled, the nation is now heading towards a credible solution to the political impasse. 
The country is also reorienting economic policies to make them people centric and inclusive. In this 
process, the roles of the state and the private sector are being defi ned while also fostering the third grass 
root actor of development, namely the cooperatives.

The message from the failures of the liberal democracy introduced in 1990 is very clear – any political 
system that does not deliver development to the people or delivers in the most unequal way is prone to 
collapse. For those of us who believe in welfare state and delivering democracy, it is necessary to know that 
the system must produce high rate of economic growth while striving to ensure social justice and equity. 
Although a high economic growth is possible only with open economic policies and global economic 
integration, making the growth inclusive and ensuring equity along with social justice would demand 
that socially responsible institutions in the state, market, and community are evolving in the country. The 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

196

b"/ lzIff @)&@

society is looking forward the evolution of cooperative organizations from this perspective.

Cooperative Movement

In the recent years, Nepal has taken several measures to make development process people centric 
and ensure that all people are benefi ted from the development outcomes. The strategy for inclusive 
development has been the evolution of three-pillar economy comprising of the state, cooperatives and 
the private sector. The role of the government has been focused on providing universal basic social 
services including that in education and health, ensuring food, shelter and environmental security, and 
promoting social security for the vulnerable people. Cooperatives have been entrusted to organize the 
local marginalized, weak, and vulnerable people for their socio-economic empowerment. The private 
sector is given a key role in the economic growth process by providing a liberal, open and competitive 
business environment.  Confl ict in Nepal is deep rooted in extreme poverty, a feudal society, historic sense 
of marginalization of certain sections/ethnic groups and political-social neglect. Political, economic & 
social exclusion based on class, caste, gender, ethnicity, and geography have been the breeding ground 
for confl ict. A weak state further ravaged by confl ict and prolonged post confl ict transition and a nascent 
market with evolving private sector have both been yet unable to deliver the basic goods and services 
to the people who are excluded by caste, ethnicity, gender, and geography. An unequal distribution of 
productive assets, resources, and opportunities has resulted in high inequality and aggravated grievances 
among people, resulting in a pressure for changing the economic rule of the game and the introducing new 
agents of economic activities. This is why cooperatives movement whether people like it or not, has 
evolved by leaps and bounds in the country in the last decade. Of course, an unbridled expansion has also 
created aberrations in the cooperative movement, indicating a need for a strong regulatory and monitoring 
system in place at both the state and organizational levels. 

Cooperative is not a unique system for Nepal only. There are hundreds of thousands of cooperatives in 
countries around the world. Over one billion people are member- owners of these democratic businesses. 
They are predominant in several areas of business in the advanced and developing world alike. In Nepal, 
there are about 30,000 cooperatives with a reported 45 million members. These cooperatives are involved 
in diverse facets of the Nepalese economy including saving and credit, agricultural production, dairy, 
manufacturing, fi nancial services, communication, energy, education, health, and consumer service 
businesses of many kinds. They are already an important part of the Nepalese economy and society; they 
have mobilized Rs 40 billion as share and reserve capital, collected Rs 160 billion as savings, provided 
loan worth Rs 135 billion and created jobs for hundreds of thousands of Nepali people. An increased role 
of cooperatives has been making our economic system more compatible with our long-term evolution to 
socialism oriented democratic political system. They are becoming instrumental to reduce the severity 
of inequality and to promote inclusion. And, they have been emerging as sustainable social businesses. 
Yet, there is high expectation for their greater contribution to economic transformation, social inclusion, 
economic democracy and human security along with carrying a true cooperative spirit and values.   

Cooperative Societies

Finding a universally acceptable defi nition for cooperative societies is diffi cult if not impossible because 
a cooperative society means different things to different people. Cooperative societies are community 
based, self controlled and self funded microfi nance institutions (Simkhada, 2004) as they are meant to 
operate at the micro level in most cases to serve the low level strata of the economy, to people who in most 
cases lack access to formal banking system. Cooperatives are fi nancial organizations that are owned and 
controlled by the members and they provide savings and credit services to their members in the community 
(Sharma et al., 2005). Cooperatives are a form of microfi nance institutions owned by group of people 
who are the members and they provide small scale fi nancial services – mainly savings and loans just 
like any other microfi nance institutions to their members. This is different from the formal microfi nance 
institutions which are meant to serve the general public. Cooperatives are voluntary associations that 
are members owned, self managed and democratically controlled within a specifi c location (Adedayo & 
Yusuf, 2004). The existence of cooperative in a community suggests that they may be location bound or 
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restricted which also apply to some formal microfi nance institutions.

Cooperatives are therefore owned and controlled by the members who voluntarily come together based 
on share value to meet members’ needs. Cooperative is an association of individuals who voluntarily 
form a cooperative society who are united in their quest for the economic benefi ts of the members. 
Cooperative can be an intervention based on social intermediation in which poor people can mobilize their 
savings, link them with credit and fi nally become self employed (Singh, 2004). The social intermediation 
in cooperative societies includes training of members on different areas of vocations, health, literacy, 
business record keeping and management skills as found necessary. Social intermediation also includes 
support for members in trouble such as sickness and those having essential social function to perform 
like weddings.

Cooperative in Educational Practice

Most people believe that cooperative is for the poor in rural areas of developing nations; this notion was 
debunked by Singh (2004) stressing that there is a high demand for cooperatives all over the world and 
that cooperative services is not limited to rural societies alone but is applicable to both the developed 
and developing countries. In some cases there could be male or female domination of cooperative 
participation. The members of cooperative such as females, head of households, pensioners, displaced 
persons, workers, small farmers and micro entrepreneurs, fall into four poverty levels: destitute, extremely 
poor, moderately poor and the vulnerable non-poor. In developing countries, for example Nepal, members 
of cooperative (either formal or informal) are not restricted to the illiterate and semi illiterate because 
employees of relatively large organization do own and operate cooperative societies.

According to Ghosh and Maharjan (2001), modern cooperatives started in 1904 in British India when the 
cooperative societies act was enacted. The purpose of the cooperatives at inception was to provide cheap 
credit to the farmers.

Later, the cooperative societies began providing fi nancial intermediation to members (World Bank, 2000). 
Eventually, multi-purpose cooperative societies were designed to simultaneously solve several problems 
facing members, such as input supply, farming and marketing of farm products. Consequently one could 
arguably state that the need to reduce shortage of loans to the low income farmers among the members 
brought about cooperative societies in Nepal. The operation of cooperative within and outside Nepal 
varies from other countries. In some countries, there are rules and regulations guiding the operation of 
cooperatives which they are expected to comply with. The regulation may require the cooperative to be 
under the direct control of the central bank of such nation or a separate agency may be created to monitor 
and control the affairs of cooperative depending on what the country deems acceptable to do.

Cooperatives and Savings Mobilization

The impact of four savings and credit cooperative societies which consists of two self promoted, one 
program promoted and one government sponsored cooperatives located in both the rural and urban areas 
of Nepal was carried out by Simkhada (2004). The study was underpinned by social capital theory. The 
sample consists of members and non-members to determine the impact of the cooperative at individual, 
household, enterprises and community levels. The researcher reported that the cooperatives used 
compulsory savings to develop consensus among members and as a result, the members develop capacity 
to save and repay their loans. Savings help rural fi nance clients to determine their loan amount and how 
they save in the program. The fi ndings suggest that the poor people are not only interested in credit but 
they are also interested in how to save their money at regular intervals. It is not the credit obtained that 
raises the poor out of poverty but their ability to save from income generated from the use of credit given 
(Buckley, 1997). A person that fi nds it very diffi cult to save may eventually consume both his capital and 
income because credit alone is not enough to deliver the poor from poverty.

Savings platform is useful for any cooperative that wants to enjoy maximum participation from the rural 
dwellers because savings help the members to fulfi ll many purposes such as provision of security against 
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theft, avoidance of useless expenses and access to cooperative loan. Savings deposits added an important 
dimension of risk reduction to the participants. This is because their result shows that cooperative 
members save to avoid theft. Financial intermediation is therefore not complete with availability of credit 
without the platform to mobilise savings from the poor because cooperatives mobilize large numbers of 
voluntary small savings (Branch, 2004) from their members. 

Cooperatives on Poverty Reduction

The structure and poverty reduction activities of cooperative societies with the use of nine anticipated 
benefi ts of cooperatives such as frequency of borrowing, loan amount, use of loan, consumer goods 
purchased and assets acquired as variables for poverty reduction and better standard of living condition. 
The study found that the amount of loan given to the members is signifi cant when compared with the 
low standard of living in rural areas. Their fi ndings on use of loan shows that 64.17% was used for trade 
and investment, 4.62% on children education, 8.46% on purchase of business inputs while 6.03% was 
deployed in acquisition of assets. However, the results of the study would have been further strengthened 
if non-member had been included in the sample. This would have provided a better understanding of 
impact of the cooperatives for comparison.

Sharma et al. (2005) found that most members used their loan for agricultural production (23.6%), animal 
husbandry (22.3%) and business investment (20.8%), while cooperatives loan interest is lower than other 
informal providers. The study concluded that the expansion of trade through the cooperatives loan leads 
to social capital for the communities. Banks charge interest on loan of about 40% per annum while banks 
loan take too long period with more administrative details before it is disbursed. 

Cooperative Services and Members Satisfaction

Cooperatives are major supporters of self employment in the urban and rural areas which help the income 
of the members to increase. The members care about the well-being and economic problems of one 
another and also provide opportunities for casual labourers to be gainfully employed in order to reduce 
poverty. The use of regulatory authorities may not produce the real impact because the authorities may 
give more of positive effects of cooperative to support their role. 

Moreover, cooperative members in rural and urban areas and rural bank clients were combined without 
considering the peculiarity of each area. As a result, their fi ndings may not represent the opinion of either 
the rural or urban dwellers and cannot be used as a basis for nationwide analysis. The study does not make 
use of any control group which could have been non-members in the programs in the same location or 
members that do not have loan from the programs. 

Simkhada (2004) found improvement in involvement of female members in decision making because 
71% of members and 61% of non-members take decisions on family planning, 84% and 43% for members 
and non-members respectively for community development and 29% of members, 15% of nonmembers 
were in participation for community meetings. The study traced social capital build-up to the availability 
of fi nancial services among cooperative members, which is better than that of money lenders. The social 
capital also includes the establishment and expansion of markets due to the existence of cooperatives. 
Cooperatives reduce transaction cost in accessing fi nancial services in the form of savings and loan. It 
also reduces the distance to formal fi nancial providers’ offi ce in urban centres, while giving opportunity 
to those without credit history to receive loans.

Sharma et al. (2005) longitudinal study was underpinned by social capital theory. The research on socio-
economic impact of four cooperatives in Nepal on their members reported that the feeling of ownership 
of the program was high among members. The study reveals that non-members expenditures on health 
are higher than members because the program gives their members the knowledge of preventive health. 
Members were more able to send their children to school than non-members. Better toilet facilities was 
reported by members (52.5%) than non-members (24%). 64.5% of members improved their diet, 34% 
stayed the same, and 0.5% was worsened. Social capital was documented by Sharma et al. (2005) because 
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group solidarity, as a result of participation in cooperative, increases members’ confi dence to move against 
social vices, and enhanced unity and cooperation were noticed among members. Specifi c comments and 
concern raised during the FGDs were not reported in the study.

How cooperative membership imparts on the well-being of the individual was the focus of Holmgren 
(2011) underpinned by social capital theory. Its result on members’ satisfaction shows that 3.5% were not 
satisfi ed, 43% were satisfi ed, 47% were somewhat satisfi ed while 7% were very satisfi ed. Family health 
was fair for 56%, those with good family health were 38%, 4% were bad while 2% were very good. 
Negative relationship was found between membership length and family health, while better education 
has a positive impact on health and life satisfaction. The study reported an increase in the community well-
being level because members were well educated. The researcher concluded that cooperative improves 
members’ well-being. 

Cooperatives and Household Asset Acquisition

Simkhada (2004) reported that cooperative members acquire more of the following household assets 
land, house, vehicles, motorcycles and jewelleries than non-members. The actual assets acquired by 
cooperative members are: house 0.6%, motor car 1.5%, motorcycle 16%, radio 18.5%, television 18.8%, 
video 20.9% commercial vehicle 0.9%, grinding machine 9.7% and 5.8% on sewing machine. The study 
concluded that membership of cooperative enhances assets acquisition within a short period.

Cooperatives help members to increase their ownership of assets which enable members to save more and 
borrow less as their assets increases over time (Branch, 2004). Cooperative improve members standard 
of living as a result of ownership of household assets. Sharma et al. (2005) found that members acquired 
more of jewellery, houses and vehicle than non-members, but non-members own more of land with a 
mean value of 4.1 than members with mean of 3.8. Statistical test was not carried out on the result. The 
ratio of assets acquired to total expenses was 4.22 and 10.58 for non-members and members respectively. 
Members have larger living areas and total possession value than nonmembers. Ownership of computer 
increases members’ satisfaction by 14.5% (Holmgren, 2011).

Effect of Cooperatives: Standard of Living vs. Quality of Life

A review of the variables and criteria used in previous studies to assess the effect of cooperative societies 
on economic conditions of the members suggest either the measurement of standard of living, quality of 
life or both. The standard of living is the totality of household wealth and material goods that are directly 
and immediately related to an individual and the household (Harayama, 2008). This can be considered in 
relation to accumulation of income that is available to acquire material goods. Standard of living is the 
improvement in the level of daily life with the exception of food and clothing because food and clothing 
are the lowest level on individual needs (Bandyopadhyay, 2008). 

The quality of life relates to parameters that are linked to freedom and health which can be measured 
using social and economic factors (Harayama, 2008). The variables used for quality of life may include 
some fi nancial parameters. In most cases, the variables are non-fi nancial indicators relating to the welfare 
of the program participants such as food security, consumption and nutrition, quality of their house, toilet 
and sanitation, health and family planning, human capital resources and enrolment of children in school. 
An improvement in these variables is an indication of a better quality of life which implies a reduction 
in poverty level. Access to a loan may provide a higher level of income or income substitute, but not 
necessarily a better quality of life. It depends on what the income is spent on and what the outcome of that 
spending may be. An overview of previous studies reveals ten main variables or indicators used to depict 
both the standard of living and the quality of life. The variables for standard of living are asset acquisition, 
income, savings, fi nancial smoothening and enterprise turnover and profi t. While the indicators for quality 
of life are enrolment of children in school, food security, consumption and nutrition, quality of house, 
toilet and sanitation, health and family planning; and human capital resources. 

Higher income may enable individuals to buy comfort and luxuries at the household and enterprise levels 
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depending on their social status and the economy strata such person belong to. Lower income may imply 
a low standard of living where more income is spent on basic needs such as food and clothing. Those 
with lower standard of living than country specifi ed poverty line are the poor who are largely found in 
rural areas, and they are likely not to have what it takes to improve their conditions unless they are in 
cooperative. 

Cooperatives and Human Security

Human security is the protection of the vital core of all human lives in ways that enhance human freedoms 
and fulfi llment. Human security thus means protecting fundamental freedoms - protecting people from 
critical threats and situations that undermine their well- being. In a broader sense, it implies creating 
political, social, environmental, economic, and cultural systems that together give people the building 
blocks for survival, livelihoods, and dignity. Human security, along with ensuring absence of violent 
confl ict - encompasses access to economic opportunity, social services like education and health care and 
social protection. It is a concept that comprehensively addresses both freedom from fear and freedom 
from want, and thus creates an environment for economic justice and empowerment along with poverty 
reduction and human development. Food, shelter, job, education, health, environment, and freedom 
from crime are some of the emerging dimensions of human security all over the world. As such, human 
security has emerged as an extension of the human development paradigm which, in its narrowest sense, 
encompasses income for decent living, knowledge, and a healthy life.

The current society we live in these days is marked by high incidence of absolute poverty, exclusion, 
inequality, high unemployment, and often confl ict also for the same reason.  The root of all these problems 
is overly dependence in either the state or the market to deliver the basic development for all including 
those related to human security. But, only these two actors are neither suffi cient for development, nor 
they alone can deliver inclusive development and human security. The cooperative movement, through 
seeking to deliver social, economic, cultural and environmental needs of its members on a local scale, 
can address the issues of human security even in a capitalist system, where human security is defi ned as 
freedom from want, condition which meets the economic and social needs and rights, and freedom from 
fear, condition which meets opportunities for meaningful participation within a community to include 
civil and political needs and rights.  

Cooperative, Economic Condition and Household Income

Shaw (2004) analysis on changes in income reported that 25% of households that were initially below 
poverty line exit poverty after joining an informal fi nance program and the household income of frequent 
clients is more than new clients. The income of members increased when compared to their income level 
before joining the cooperative and helps to fi ght poverty (Ghosh & Maharjan, 2001). Simkhada (2004) 
reported that members experience better household income (62%) than non-members (20%). 

Cooperatives and Better Standard of Living through Enterprise Assets

Edgcomb and Garber (1998) reported 33% and 16% for clients and non-clients respectively on ownership 
of storage facility with a statistical signifi cance. On acquisition of small tools, the study reported 40% for 
clients and 19% for non-clients, while Falaiye (2002) documented 50% for clients and 31% for incoming 
clients. Sharma et al. (2005) indicated that nonmembers acquired fewer enterprise assets than members. 

Social Aspects of Cooperative Social Responsibility

CSR was industry’s obligation to pursue those policies, to make those decisions, or to follow those lines 
of actions which are desirable in terms of objectives and values of society. Another thinker, management 
guru Peter Drucker was one of the fi rst to explicitly address Corporate Social Responsibility, including 
public responsibility as one of the eight key areas for business objectives developed in his 1954 book, 
The Practice of Management. While Drucker believed that management’s fi rst responsibility to society 
involved making a profi t, he felt it was also most important that management consider the impact of 
every business policy and action upon society. Bowen’s and Ducker’s as well as others´ conceptions were 
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based on classical Greek philosophy represented by Socrates and Plato. Particularly relevant is Socrates´ 
opinion that managers should treat with entrusted property, as it was their own (Xenophone, 380BC).

A landmark in modern social responsibility was 1971 when the Committee for Economic Development 
(hereinafter also CED) in the USA published the report Social Responsibilities of Business Corporations. 
As a code of conduct, the CED outlined a three-tiered model of cooperative social responsibility:
1. The inner circle: the basic responsibilities an organization has for creating profi t and growth;
2. The intermediate circle: an organization must be sensitive to the changing social contract that 

exists between business and society when it pursues its economic interests; and
3. The outer circle: the responsibilities and activities an organization needs to pursue towards 

actively improving the social environment.

Very important is that the model has been empirically tested and largely supported by the fi ndings and 
that it in cooperatives and gives top priority to the economic dimension as an aspect of cooperative social 
responsibility.

Even though corporate social responsibility is well rooted in today’s business environment, cooperative 
social responsibility had in its modern history and still has opponents. One of the most infl uential 
opponents was famous economist Milton Friedman who advocated that there is one and only one social 
responsibility of business to use its resources and engage in activities designed to increase its profi ts, so 
long as it stays within the rules of the game, which is to say, engages in open and free competition without 
deception or fraud.

 Figure : Pyramidal Structure of Cooperative Social Responsibility

Source: Bakhsheshy, A. (2007), Cooperative Citizenship, Social Responsibility, Responsiveness, and 
Performance

Society’s expectations of business increase every year, and no fi rm can hope to be successful without 
taking into account of those expectations whether it is a reduction in pollution, detailed contents labeling, 
or additional health benefi ts. The frameworks that have built up around cooperative social responsibility 
can help companies to make sense of these expectations, and achieve a balanced approach to their 
responsibilities. A lot has changed since Friedman wrote his article. Today, companies are learning they 
can increase profi ts as a result of their cooperative social responsibility efforts, not despite them.
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Environmental Aspects of Cooperative Social Responsibility

Human beings do not only assimilate with their surroundings but actively adjust them according to their 
needs. The intensity and kind of such an infl uence followed the development of civilization. These actions 
of human beings had both positive and negative impact. Thomas Robert Malthus (1766-1834) ranks 
among the pioneers investigating the disproportion between the growth of population and available natural 
sources. With growth of pollution, extinction of some species, and appearance of other environmental 
problems more scientists and politicians started paying attention to the problematic and realized, the 
problems are not only on the local level but have global character.

The establishment and work of the association called the Club of Rome in 1968 meant a signifi cant step 
in the environmental problematic, crossing boundaries by including more than 30 scientists from 10 
countries into the project. Foundation stone to the environmental politics was laid in 1972 in Stockholm at 
the 1st United Nations Conference on the Human Environment also known as the Stockholm Conference 
(UNEP, 1972). The formulation of the idea of sustainable development is considered as the most 
important conclusion of United Nations´ activities in 1970th and 1980th. The United Nations was aware 
that the global progress cannot be stopped but must meet the needs of the present without compromising 
the ability of future generations to meet their own needs (UN, 1987). Sustainable development can be 
conceptually broken into three constituent parts: environmental sustainability, economic sustainability 
and socio-political sustainability. Further United Nations´ summits concluding in more or less successful 
results followed:
1. Earth Summit in Rio de Janeiro in 1992 concluding Rio Declaration on Environment and 

Development, Agenda 21, Convention on Biological Diversity, Forest Principles, Framework 
Convention on Climate Change, and 

2. Earth Summit in Johannesburg in 2002 adopting the Johannesburg Declaration that built on earlier 
declarations made at Stockholm in 1972, and in Rio de Janeiro in 1992.

Today in the global economy, where the internet, the news media and the information revolution shine 
light on business practices around the World, cooperatives are more frequently judged on the basis of their 
environmental stewardship. Increasingly business partners, governments and consumers want to know 
what is inside a cooperative. This transparency of business practices means that for many cooperatives, 
environmental aspects of cooperative social responsibility, are no longer a luxury but a requirement.

Five Decades of Cooperatives in Nepal

Starting from Bakhan Cooperative Ltd, the fi rst cooperative established way back in 1957, Nepal’s 
cooperative movement has already completed fi ve decades. During this 53-year period, especially after 
the enactment of the new Cooperative Act in 1991, the sector has witnessed a massive growth in terms 
of quantity. There are over 21 thousand cooperatives of all types with over 3 million members. Together, 
they employ some 50 thousand people directly and over half a million indirectly.

No doubt, the numbers look impressive but the impact on the economy still appears dismal. Cooperatives’ 
contribution to the GDP is barely 3 per cent. Provided the sheer numbers mentioned above, this is not 
satisfactory and leaves a big room for better performance. Of the country’s fi nancial system’s total 
deposits, nearly 15 per cent is said to be with the cooperatives, mostly with the 10 thousand plus Savings 
and Credit Cooperatives (SACCOS), a majority of which are concentrated in the urban centres. The need 
for cooperatives is in the rural, remote areas than in the urban centres where fi nancial access is already 
being taken care of by a range of banks.

Cooperatives can indeed play a very important role in an economy like ours. The private sector, for 
obvious reasons, is motivated by profi ts. And it doesn’t invest in an area where it doesn’t see the 
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prospects of a good return. This “profi ts fi rst” attitude has excluded most of Nepal from private sector 
investment/engagement. For various intrinsic and extrinsic constraints, the state’s presence, too, is limited 
and ineffective. In fact, the state is virtually non-existent for a majority of Nepalis, especially those in the 
rural and remote areas. This is a huge gap that nothing else except the cooperatives can fi ll in. Needless 
to say, they are also motivated by service than profi ts.

The political parties seem to have realized this fact. Only a couple of months back, they agreed to grant 
the cooperatives a status equal to that of the public and the private sectors by adopting a three-pillar 
economic model based on public-private-cooperatives in the new constitution to be drafted. This is a 
welcome step. But a constitutional recognition alone is not going to work. It has to be complemented by 
the right policies and programmes aimed at strengthening the capacity of cooperatives, especially those 
at the primary level.

A few things need to be done urgently. The government has to establish cooperative training centres at 
appropriate local levels. The Department of Cooperatives lacks both human resource and expertise to 
monitor the activities of SACCOS which are already operating in a bank-like fashion and face – a majority 
of them, at least- the risk of “elite capture”. Principally, cooperatives are self-regulated institutions. But 
now many of them have started operating beyond the seven universal principles of cooperatives. This 
situation warrants a course correction through proper regulation. 

Conclusion 

Poverty is identifi ed as an integrated strategy of socio-economic development. Reduction of poverty 
refers to improving of poor's condition and generation of a sustainable command of welfare. Cooperative 
is community business. Cooperative in Nepalese rural context can potentially support breaking down the 
vicious cycle of poverty. Cooperative means for income, social and perception based poverty reduction. 
Upcoming challenges are result of weak legal institutional arrangements with weak monitoring. A rupee 
in cooperative means different from a rupee in commercial bank from poverty reduction perspective. 
Government should be sincere regarding the sum of money in cooperatives and also the value of the 
services in most trust worthy and easiest way in those areas where private areas don’t feel comfortable. 
Cooperative movement also meant poverty reduction. Soon before tragedy of collapse down, it is better 
we manage cooperative in principle and norms. This is the most important challenge in turning cooperative 
toward poverty reduction sector. A lot can be expected from ethical and democratically institutionalized 
cooperatives in rural Nepal.  
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Learning Cadastral Mapping In Nepal : An 
Analytical Study
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Abstract

Land is an essential natural resource, both for the survival and prosperity of humanity, and for the 
maintenance of all global ecosystems. People have right to sell and buy private land in any part 
of Nepal and  fragmentation of land has been carried out due to the continuous land transaction. 
Land use policy has been formed by the government but it has been diffi cult to apply as a result 
of fragmented parcel. The main purpose of cadastral mapping is to make the cadastral map by 
separating the individual parcel boundaries and calculating the total areas of these parcels to 
collect the revenue from the land owner. The method applied to conduct the study was mixed method. 
The data were collected based on the documentary analysis, interaction, interview and focus group 
discussion. The data was analyzed based on simple statistical tools. The study has concluded that 
appropriate policies like creating functioning markets for land, improvements in credits, modern 
graphical techniques may promote successful land consolidation in the regions where it is an issue 
and an increase in agricultural production capacity is needed.

Keywords

Parcel fragmentation, Cadastral map, Land consolidation, Land management

Introduction

People have right to sell and buy private land in any part of Nepal. There is hardly few obstacles in the 
land transaction. The parcel fragmentation has been carried out due to the land transaction. It has made 
the parcel smaller and smaller. The very small parcel may bring the problem of land management that is 
there may not have enough space for making road, drainage, open space etc. When the parcel is small, 
area becomes smaller and it may cause increase in land disputes. Different people plant different crops 
in small area and the production decreases. In the small area modern farming method cannot be applied. 
Recently, land use policy has been formed by the government but it has been diffi cult to apply as a result 
of fragmented parcel.  

In the context of Nepal, the private land of the people is breaking down in small division than the previous 
i.e. the parcel of the private land is fragmented day by day. When a single parcel is divided into two or 
more parcels then there happens parcel fragmentation. Due to the fragmentation, the number of parcels is 
increased but the area of such formed parcels is decreased. Land fragmentation happens due to the division 
of land properties among the family members by selling part of parcel and also due to infrastructural 
development such as road, drains etc. The smaller may cause the problems on infrastructure development 
such as road, airport, hydropower etc.

Focus of the Study 

The main purpose of cadastral mapping is to make the cadastral map by separating the 
individual parcel boundaries and to calculate the total areas of these parcels to collect 
the revenue from the land owner. In the context of Nepal, land fragmentation happens due to the 
land property division among the family members by selling part of parcel and also due to infrastructural 
development such road, drain, hydropower and other infrastructures. Land fragmentation practice has 
been from the various background like family dispute, land pooling, real state practice and also different in 
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rural and urban areas. It is also different from the purpose of use like farm land or residential or marketing 
purposes. Parcel fragmentation seems to be infl uenced by the reduction of the total size of the parcel and 
has affected on increasing the total number of landowners (Karki, 2009). He further mentioned that land 
to man ratio has been increased creating disputes and reduction of productivity. Present researcher has 
set a statement of the problem for the research as: to what extent the parcel fragmentation has affected on 
land disputes and reduction of productivity?

Conceptual Frame Work

The was guided by the following conceptual framework. This conceptual framework provided the guiding 
framework of the study underlying the theories, philosophical beliefs and methodology adopted for the 
study. The following fi gure illustrates the different components of the conceptual framework.

The conceptual Frame work

It has been shown that the conceptual framework consisting of points of departure as the theories and 
principles as well as parcel fragmentation practice as a point of departure. The socio economic reform 
may be accelerated by limited land use change, decrease in land dispute, increase in productivity and 
economic reform. This can be controlled through the parcel fragmentation guided by regulatory framework 
of act rule and policies. The system of parcel fragmentation can be enhanced through human, social, 
political as well as institutional capital backed up by scientifi c tools and techniques. The organization and 
empowerment can be achieved through assessment, planning, design implementation, monitoring and 
evaluation, participation of stakeholders through social inclusion and power distribution as well as raising 
awareness through media campaign and training. 

Objectives of the Study

The main objective of the study is to explore the status of parcel fragmentation of land in Nepal and to 
examine the land use change and land disputes on the fragmented parcel. It has also aimed at identifying 
the problems of parcel fragmentation and suggesting corrective measures for socio-economic promotion.

Rationale and Signifi cance of the Study

This research may explore the status of parcel fragmentation in Nepal, land use change in the fragmented 
parcel, frequency and intensity of disputes in the fragmented parcel. This study may explore land 
management practice including the open space, road and drainage management, space for play ground 
and so on. This study may have benefi t for modernization in farming. It may help to generate knowledge 
for reduction of accident, traffi c regulation and public procession. It may also helps to the government to 
make proper polices related to the land.
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Methodology 

For this research, both qualitative and quantitative methods have been used for the required data collection. 
It is exploratory cum descriptive research study. Research has been carried out in academic arena to fi nd 
out logical answers of certain problems and it demands systematic process. The study has adopted the 
general science research approach or methods. The entire process of research is based on the research 
philosophies, principles and mechanisms of research. The primary concern of this was to investigate the 
contribution of socio economic reform over the parcel fragmentation practice of land in the society. This 
research focuses on how the socio economic development of people to participate in the mainstream 
economic reform and drive for new land use movement.  In this research, researcher has used mixed 
methods (qualitative dominant   quantitative) research design. The survey questionnaires, Interviews and 
observations and secondary sources were used to collect the data and information. The secondary data 
was collected directly from books, journals, and websites. However, it can be kept in mind that any exact 
method is not the end (Creswell, 2009). The entire process of the study was guided by a set of beliefs and 
feeling of research participants taking primary respondents.

Research Design

The research site was Ilam and Siraha in Eastern Development region, Lalitpur and Dhading of the 
Central Development region, Lamjung and Nawalparasi of Western Development region, Salyan and 
Bardiya in Mid Western Development region and Kailali and Baitadi of Far Western Development region. 
The number of representative land owners was randomly selected on the area of the above districts. The 
main tools for data collection was as observation, questionnaires, in depth Interview, key information, 
Focus Group Discussion, checklist and also secondary data. Details below:

Logical Framework

Desk Study

The systematic cadastral survey in Nepal was started from 1964. Cadastral surveying happened in different 
districts in different period. The parcel fragmentation started in different districts with the cadastral 
surveying. The literature review was carried out collecting the relevant documents over last 25 years and 
beyond. The inception report was prepared based on the secondary information. Checklist questionnaire 
and sampling criteria was prepared to carrying out the fi eld study for primary data gathering.

FGD, interaction, interview, and questionnaire was the tools for data collection. Data analysis has been 
carried out through statistical tools, tests, frequency and graphical presentation. Qualitative data were 
transcribed through coding and decoding Reliability and Validity was controlled through multiple sources 
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of data, pretest and post test of tools, representative methodological validity was applied. 

Results and Findings

All the data was gathered by different tools and then it was classifi ed on quantitative and qualitative basis. 
The data was analyzed in the descriptive and statistical way. The researcher checked and analyzed through 
quantitative analysis, chart, bar diagram, interpretation and presentation. Qualitative data or information 
was analyzed in descriptive ways.

Historical Trend of Parcel Fragmentation

Land Surveying is as old as human civilization. It has been used for distinguishing one person's land from 
that of another. The Babylonians practiced some types of surveying as early as 2500 BC. Surveying in 
some form was used in India and Egypt to divide the land for taxation purposes even 1400 BC. Surveying 
techniques were also seen to establish control points in the Nile valley civilization. Ropes were used by 
surveyors for lying out of the sides and checking the square of the angles of the rectangles. They used 
triangular frames fi tted with plumb bobs to obtain level foundations (Shrestha, 2011).

Parcel fragmentation is happening day by day. Demetriou (2013) land fragmentation varies from country 
to country. He further mentioned that the main factors of land fragmentation are: inheritance, population 
growth, land market and historical/cultural perspective. Land fragmentation is directly associated with 
six relevant factors which are; the land holding size, the number of parcels belonging to the holding, the 
size of each parcel, the shape of each parcel, the spatial distribution of parcel and the size distribution of 
the parcel (King & Burton, 2014). 

Problems of Land Segmentation

Land fragmentation is spatial problem because it is directly concern to the space. Some countries serious 
land fragmentation. Six Asian Countries have an average holding size of less than 1 hectare: Banglesh 
(0.35 ha), Sri Lanka (0.5ha), China (0.67ha), Vietnam (0.71ha), Nepal (0.79ha) and Indonesia (0.79ha) 
(Demetriou, 2013). The main problems of land fragmentation are: distance between parcels and farmstead, 
many boundaries lands, small size, irregular shape of parcel, lack of access as travel time, cost of moving 
labor, machine etc, Boundaries of parcel are separated by stone walls, ditches etc, which causes land 
wastages, uncultivated at the margins of the parcels, increase cost of fencing and neighboring confl icts, 
cannot use modern machine in the tiny parcels and may require manual work (Demetriou, 2014). He has 
further given the three policies to control land fragmentation which are: to promote legislation regarding 
aspects that affects land fragmentation so as to prevent a worsening of the problem, the second strategy 
is to apply specifi c land management approaches to tackle certain problem in the particular agricultural 
area and the third strategy is to apply specifi c land protection policies to prevent agricultural land from 
being developed for housing or commercial use bur this study have not explore about the solution land 
fragmentation problem.

Agricultural Productivity and Land Consolidation

Land is the most important resources in Nepal and nearly 65% rain fed agriculture (Sharma & Khanal, 
2010). The urban built of area in the Kathmandu valley increased from 3% in 1967 to 13% in 2000 
where the shrubs land decreased from 20% to 9% and forest from 23% to 17%. The agricultural land 
was changed to urban land. This research is limited only in only in land use change but has not given 
what types of impacts were seen in land use changed area. The cultivated land area in Kathmandu valley 
is decreased from 66.23% to 23.5% between 1976 and 2009 (Paudel, Pandit, & Reed, 2013). Similarly 
the authors further mentioned that cultivated area in Pokhara valley is decreased from 60.7% to 20.2% 
during 1977 to 2010. The rate of agricultural land conversion is very rapid in Biratnagar. The main factors 
of rapid conversion of agricultural land are: eradication of Malaria and settlement in Terai, unbalanced 
development, unplanned urbanization, ineffectiveness of environmental policies managing agricultural 
land conversion and lack of land use guidance mechanisms. This study also focused on the land use 
change but it has not given the impact after land use changed. Nepalese economy is based on agriculture 
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and ninety percent rural women are involved in this sector (Khadka, 2010). He illustrated major land use 
pattern of Nepal as mentioned below.

Land Use Status of the Country

                            Land use (Area in '000 hectare) 
Physiographic
Regions

Agriculture Total Grazing Forest Others Total

Cultivated Non-Culti-
vated

High himal 8
(0.2)

2
(0.06)

10
(0.3)

884
(26.0)

221
(6.6)

2234
(67.6)

3349

High mountains 245
(8.1)

147
(5.0)

392
(13.2)

510
(17.2)

1813
(61.2)

245
(8.3)

2960

Middle mountains 1222
(27.5)

665
(15.0)

1887
(42.5)

293
(66.6)

2202
(49.6)

61
(1.4)

4443

Chure hills 259
(13.7)

55
(2.9)

314
(16.6)

21
(1.1)

1477
(78.3)

74
(3.9)

1886

Tarai 1234
(58.5)

117
(5.5)

1351
(64.0)

50
(2.4)

593
(28.1)

116
(5.5)

2110

Total 2968
(20.1)

986
(6.7)

3854
(26.8)

1758
(11.9)

6306
(42.8)

2730
(18.5)

14748

    Source: Khadka, 2010

The research done by Khadka has given only the land use pattern in Nepal but it could not give what type 
of land use are seen after the parcel fragmentation.

Economic Aspects of Land Fragmentation

The most prominent disadvantages of parcel fragmentation is the increase of economic costs because it 
hinders mechanization, causes ineffi ciencies in production and involves large costs to alleviate it's effects 
(Demetriou, 2014). As a result, agricultural productivity and income are reduced (Demetriou, 2014). 
Another drawback is that parcel fragmentation limits the desire of a farmer to use modern techniques. The 
obstacles that fragmentation provides to a farmer wishing to modernize or rationalize his/her holding by 
introducing new crops, machinery, irrigation, drainage, fencing, new form of animal husbandry, disease 
control etc (King & Burton, 2014). Fragmentation increases the number of people in a particular area 
(King & Burton, 2014). Social tension is caused by disputes over ownership, access, rights of way and 
damage (King & Burton, 2014). Such litigation often provides expensive for farmer and clogs up the 
local court (King & Burton, 2014). In the researches of (Demetriou, 2014) and (King & Burton, 2014), 
they have mentioned the disadvantages of parcel fragmentation and disputes but not explore the solution 
of land disputes. Land fragmentation is rooted in traditional in heritance practices where by the parental 
parcel is divided equally among sons. Land fragmentation is general has a negative impact on agriculture 
productivity (Paudel, Pandit, & Reed, 2013). Moreover they reported that the conversion of fertile 
agriculture land to non- agriculture land in Nepal. The research is limited in conversion of agriculture 
land and it has not explored the kinds of land disputes. The main land disputes are: Boundary disputes, 
Ownership disputes and Inheritance disputes (Stein & Suykens, 2014). Boundary disputes occur when 
individuals attempt to enlarge their own parcel.  Ownership disputes related to ownership of entire plots 
of land. It happens diffi cult to register and transaction the land due to the ownership disputes. Inheritance 
disputes occur among brothers after the division of existing parcel. The research presented by Stein & 
Suykens (2014) explored the types of land disputes but it has been not given the types of impacts after 
land fragmentation. 

Policy Flaws of Land Segmentation

There are number of policies formulated in order to facilitate agricultural production by the Ministry of 
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Agriculture and Cooperatives Nepal (Sharma & Khanal, 2010). The Land Act and Rules 1964, authorize 
the government to implement a program for control of land fragmentation and consolidation of the land. 
The Interim Constitution 2007 has made the following pledges: Pursue the policy of adopting scientifi c 
land reform programs by gradually ending capitalistic land ownership practices, the state shall pursue 
a policy of making a provision of providing adequate piece of land livelihoods to the free bonded 
laborers for their sustenance by determining their number. Similarly, the Land Act 1964 stipulates the 
following regulations: fi xed ceiling on the total amount of land owned by any individual, protects the 
rights of tenants by registering their name on the land certifi cate, fi xed rent on the agricultural land and 
protect rural loans from high interest rate. There are number of policies formulated in order to facilitate 
agricultural production. In the same way Land Acts and Rules 1964 provides the procedures for the 
consolidation of land and authorizes the government not to allow fragmentation below a certain unit 
of land in the area where the program for control of fragmentation and consolidation of land has been 
initiated (Sharma & Khanal, 2010). However the implementation of this act is as yet minimal. So it is 
necessary to explore fragmentation status and its impacts on society in Nepal which may help to make the 
proper land policy to stop the fragmentation. Realizing ineffective of previous efforts to manage the high 
land fragmentation and conversion of agricultural land problems, government of has adopted land use 
policy 2012 (Paudel, Pandit, & Reed, 2013). The land use policy 2012 has proposed classical regulation 
tools for the controlling land fragmentation and conversion of agricultural land such as land pooling, 
land classifi cation, zoning etc. Till now not implemented these policies. It is necessary to report the main 
impacts after the land fragmentation. 

Conclusion

This study has concluded that the agricultural land has been divided into smaller fractions in higher 
frequency due to urbanization, housing and unmanaged planning of land for residence purpose. The 
fi ndings also showed that the current level of fragmentation in the region is so high. At the beginning of 
this study the aim was to investigate the current degree of fragmentation in the country. The fi ndings have 
suggested that the future land consolidation programme implying that consolidation into farms with the 
fewer plots with the larger parcel sizes can stimulate the use of modern agricultural technologies but is 
also likely to reduce the agricultural employment. It is likely that there may be reduce in land dispute and 
harmonization in the society. The question remains as to what type of public policies to be proposed to 
reduce the level of land fragmentation or to mitigate the cost enforced by land fragmentation. Therefore, 
it will be essential to create a system of targeted incentives to encourage the farmers to seek ways of 
consolidation, by entering into agreements with the neighbors to swap parcels to increase farm size or 
increase the average size of their parcels. Needless to say, the fi ndings and policy implications of this 
study are conditional on the analytical framework and data used. 
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Generating Knowledge for Educational 
Management: Community Forestry Approach

Dwarika Uprety, Journalist,
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Abstract

The main objective of the paper is to present 'Community Forest Management Strategies and Livelihood 
Pattern' and to clarify the types of the government strategies and livelihood pattern based on community 
forest user group model. It was felt that the people in the community have knowledge about sustainable 
forest management and improvement of livelihood that is necessary to achieve quality life in the 
community. Global evidence and research fi ndings have shown that all the community forests are at 
risk, and vulnerable environment in hills, rural areas and in plain Terai regions as well as in inner Terai 
regions and livelihood is diffi cult to maintain quality life. Rural community people were found with little 
knowledge on managing resources of community forest and governance of forest management as compared 
to people in urban areas in the sample districts. The diversity of ethnicity, level of education, occupation, 
and religion were found with different levels of knowledge, practice and attitude of the respondents.  Most 
of the community members were found with the knowledge about the importance of forest and benefi ts 
of forest products, social welfare and livelihood improvement. The attitude of people was found more 
positive towards the behavior of changing livelihood pattern in weak physical environment including 
school management.
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Introduction

Community Forestry is the active and meaningful involvement of communities in forests. The key 
characteristics of Community Forestry are meaningful community involvement in, or control of, decision 
making about forest management and the retention of benefi ts of forest management and retention of 
benefi ts of forest use and management within the community (Uprety, 2007). The forests land in Nepal is 
under Government control; however, the Government has made provision to hand over the state owned 
forests to the local communities for a certain renewable period of time for conservation and sustainable 
utilization of forest resources.

More than half of world’s poor depend heavily on natural resources for their livelihood, and in Nepal 
about 70% of people are forest dependent. There is a need to fi nd an innovative ways for natural resource 
management for securing and enhancing livelihood. Integrated Natural Resource Management (INRM) 
provides new paradigms for development approaches. But, there has been very little literature that 
provides an adequate knowledge base in understanding the integration process at the catchment level 
in developing countries. Natural resources development and management, and development efforts, are 
typically compartmentalized along distinct political and administrative lines and implementation typically 
remains at the sector level.

Nepal’s community forestry is a well-established legal grounding for decentralization of forest management 
roles and responsibilities from state to the local communities as it is three decades old in practice (Giri and 
Ojha, 2010, Uprety et al, 2012). The community forestry program has met with some notable successes 
in terms of enhancing fl ow of forest products, improving livelihoods opportunities for forest dependent 
people, strengthening social capital, and improving the biophysical condition of forest. Because of these 
successes, Nepal’s community forestry has moved beyond its original goal of fulfi lling basic forest needs 
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of the people including fi rewood, fodder, timber, and non-timber forest products (NTFPs), and hence 
Nepal is pioneer in terms of community-based natural resource management (Giri and Ojha, 2010).

Purpose of the Study

The main objective of this study was to analyze the community based forest management modalities, 
and explorer how such management systems have been contributing to rural livelihoods of poor and 
disadvantaged people and supporting to sustainable forest management in Nepal.

Review of Related Literatures

Forests, agriculture and livestock are integral parts of rural livelihoods in Nepal and elsewhere in the 
developing countries. People from developing countries and particularly those who live in rural areas 
rely on forests for meeting their livelihoods needs. In Nepal rural people depends on trees for fi re-wood, 
fodder, timber, wood fi ber, fruits, seeds, herbs and compost manure to maintain and sustain the subsistence 
farming system. Farm, forests and livestock are the three highly integrated constituents of the farming 
system and cannot be separated from each other (Acharya, 2004). The fi re-wood is the most important 
forest product for rural people in Nepal and often only one source of energy for cooking and heating. 
Hence, the forest is the backbone of Nepalese agriculture, sustaining the livelihoods of its rural people 
(Gilmour and Fisher, 1991; Acharya, 2004). In the absence of these forests products, villages’ life is 
unimaginable. Forestry policy in Nepal emerged in a series of milestones between 1975 and 1993; indeed 
some amendments are seen from 1993 to 2006.  National Agriculture Policy (2004) has the provision 
of leasing marginal, pasture, degraded forest and unused common lands to the poor and marginalized 
target population for the cultivation of cash crops and horticulture-grass, forage, fodder, agro-forestry, 
medicinal plants, sericulture and other perennial tree crops, which would contribute to land improvement 
and poverty alleviation. 

A theoretical model illustrating the proposed interface between community-based forest management and 
resource management factors and desired end results through community-based interventions is given 
below which indicates the relationships amongst the key variables. The fi gure made it explicit and this 
fi gure guided the present study.

Figure 1: Theoretical Framework of Community-Based Forest Management
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Research Methodology

In this study, description schedule interview survey and focus group discussion method was used. A 
simple cross sectional descriptive cum exploratory study design was selected to examine, describe and 
predict the relationship among variables based on schedule. On the other hand, the quantitative data 
concerning community forest management and other related information were collected and analyzed 
using statistical tools. The information generated through quantitative data was studied qualitatively to 
generate fi ndings regarding community forest user group and livelihood among rural people of Nepal. Six 
local forestry groups comprising of four community forest users groups, one leasehold forest users group, 
and one collaborative forest management group were selected. About 50 Households from each Forest 
User Group (FUG) were interviewed. Various relevant literatures were reviewed as part of designing of 
research, and getting in-depth knowledge about the subject of study. 

The analysis of data consists of organizing, tabulating, performing statistical analysis and drawing 
inferences (Pant & Wolf, 2002). The coding process included the categorization of responses on the 
interview schedule, giving appropriate numbers for each different response and copying the responses 
on a code-book. The computer readable forms of coded responses were entered into SPSS and statistical 
analysis was done. 

Results and Findings

Socio-economic status of the people determines the condition of livelihood of people how they have been 
living in the rural setting. The infl uence of the community forest management is considered as the change 
factor for sustainable livelihood in general. The households participated in the research rated about their 
status of livelihood in sample districts. 

Economic Status of the Households 

The households were categorized as rich, middle class, poor, woman led, Dalit, and landless to rate 
their economic level. The selection of households of different social and economic background has been 
illustrated in table.

Table 1: Economic Status of the Household

S.N Economic Strata of the family No. of households Households %
1 Rich 25 7
2 Middle class 120 31
3 Poor 134 35
4 Woman led 42 11
5 Dalit 34 9
6 Landless 26 7
 Total 381 100

Source: Field survey, 2014

Out of 381 households, the household of rich family, middle family and poor family were rated as 7 %, 
31%, and 35% respectively. Similarly, the household of woman led, Dalit and landless family were 11%, 
9% and 7% respectively. The majority of the households were from middle and poor classes.

Primary and Secondary Income Sources of the family

Agriculture, livestock, service, labor work, business and overseas employment were recognized as major 
sources of the family in the sample areas. 
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Figure 2: Trend of Primary and Secondary Income Sources of the Family

Source: Field Survey, 2014

Out of 381 households, the main income source of 143 households rated agriculture and livestock as 
their primary profession and 104 respondents placed it in secondary source of income. Similarly, 90 
households rated labor work as their primary source of income and 55 rated as secondary source. Besides 
these two major sources, 71 rated business as primary source and 67 rated as secondary source for their 
income. However, another 71, 31 and 7 respectively rated service, overseas employment and others as 
their primary source of employment. Majority of the people rated agriculture, livestock, business and 
labor works as their primary source of income.

Status of Income and Expenditure of the Family

The income and expenditure balance has been rated based on the saving the people make in each year, 
no save and no loss category, and loss in their income status. The status of income and expenditure of the 
family has been presented in table.
Table 2: Income Status of Households

S.N Economic status of household No. of households No. of household (%)
1 Saving 150 39%
2 No saving & no loss 56 15%
3 Loss 175 46%

Total 381 100%
Source: Field survey, 2014

Out of 381 households, 150 households that is 39 % said that they have been able for saving their income 
and 56 household that is 15 % said that they neither have saving not nor loss. The remaining 175 household 
that is 46 % said that they are living with loss; it means their lives are running very poorly and they have 
fell in vicious circle of poverty.  

Food Production Status of Household

 In the rural setting, the food produced by the family has not been found suffi ciently even for their 
yearly food requirement. The category was rated from the suffi ciency starting from three months interval 
exceeding even more than a year. This table is only related to agricultural professional families. 
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Figure 3: Food Production Status of the households

Source: Field survey, 2014

Out of 381 families, only 93 families rated that they have food suffi cient for more than a year and 
majority of the families i.e. 123 families demonstrated that they have food suffi cient for 9-19 months. 
The agricultural production of 34 families, 64 families, and 67 families has available food only for 1 -3 
months and 3 – 6 months and 6-9 months respectively. People who participated on the survey agreed that 
they have not yet set any food security plan and for emergency they need to import food from out of the 
village.

Trends of the Economic Status of Households

The economic condition of the people from the past ten years have been rated under three categories 
namely as good, normal and weak in the interval of two years. 

Figure 4: Trends of Economic Status of the Households

Source: Field survey, 2014

In the beginning of ten years during 2004-2006, the economic condition of the people was rated as 12% 
good, 45% normal and 43% weak where as in 2006-2008, the level changed to 16% good, 46% normal 
and 38% weak. Similarly the trend of changing economic condition has been increased in 21% good, 51% 
normal but weak condition reduced to 28% in 2008-2010. This trend further continued to 27% good, 53% 
normal and 20% weak in 2010-2012. From 2012-2014, the economic condition has been found good by 
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36%, normal by 53% and weak condition has fallen to 11%. The major infl uence of changing scenario has 
been realized due to community forest management as one of the effective change factor.

The various reasons have been identifi ed behind the good income of some households in the region. 

Table: 4: Reasons for Good Economic Status

Reasons for good economic Status No. of household of good 
economic status

households of good 
economic status %

Increase in employee in national level 14 9%
Increase in overseas employment 17 11%
Increase in agricultural production 54 36%
Increase in business investments 21 14%
Increase in livestock keeping 34 23%
others 10 7%
Total 150 100%

Source: Field survey, 2014

Among the 150 families rated in the good economic status, 36% respondents realized that the increase in 
income is because of growth in agricultural production. Similarly, 23% of the participants rated that the 
increase in income is due to increase in livestock keeping and availability of fodder from the community 
forest.  About 14% realized that their income has been good through increase in business investments 
and generation of employments. Some 11% respondents also agreed that overseas employment has also 
contributed them for having good economic status in the village. However, 9% respondents identifi ed that 
because of increase in employee in national level with development interventions in the rural areas, the 
income has been good for them.

Expectations of households 

The households were asked to respond different expectations regarding the socio economic status 
improvement strategies including provision of national employment, loan for overseas employment, 
modernization of agriculture sector, investment in business and investment in agriculture.  

Table: 5: Expectation of Households

Expectation  of households No. of households Household %
Provision of national employment 45 12%
 Loan for overseas employment 46 12%
 Modernization of agricultural sector 123 32%
 Investment in business 56 15%
Investment in agriculture 102 27%
Others 9 2%
Total 381 100%

Source: Field survey, 2014

Out of 381 families, 123 families that is 32 % rated that their expectation was modernization of agricultural 
sector, 102 families that is 27 % agreed that their expectation was investment in agriculture and 56 
families that is 15 % said that the expectation for improvement of their present economic status is to 
provide investment in business. About 12% rated expectation of provision of national employment and 
another 12% expected the need of loan for overseas employment to raise their socio economic status.
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Increase of the forest or green coverage as compared to past years 

There were various reasons found behind the increase in the green coverage as compared to past ten 
years. The respondents indicated the various reasons including decrease in mobile farming, control of 
deforestation, community awareness, increase in reforestation. 

Table 6: Reasons for Increasing the Forest Resources in the Past Ten Years

S.N Reasons for Increasing No. of Agreed participants No. of Agreed participants (%)

1 Decrease in mobile farming 78 20

2 Control of deforestation 80 21

3 Community awareness 135 35

4 Increase in  reforestation 67 18

5 Others 21 6
Total 381 100

Source: Field survey, 2014

There were different views on the reasons behind the increase in the forest or green coverage. Out of 381 
participants, 135 participants that is 35 percentage said that it is due to the community awareness in the 
recent years. Similarly, 80 participant that is 21 percentage believed on controlling of deforestation, 78 
participants that is 20 percentage responded on decrease in mobile farming and 67 participants that is 18 
percentage said that it is due to increase in reforestation. 21 participants that is 6 percentage said that it is 
due to the help of  governmental and non-governmental sectors on protecting trees in farming for grass 
and fi re wood, supporting for plantation of trees and   fruits, etc.

Change in the Amount of Water in Sources in the Past Ten Years

There were various participants responding the change factors to increase in water sources in the regions. 
They demonstrated the amount of increase in the regions with evidences. The increase in water has been 
in growing trend as shown in fi gure.

Figure 5: Amount of water in sources of water in the interval of ten years

Source: Field Survey, 2014

Amount of water in sources of water from 10 years ago to present was found with increasing trend. Out 
of 381participants, 206 participants that is 54 % said that there used to be less amount of water in sources 
of water. Similarly, 63 participants that are 16.5 % said it has become more and remaining 67 participants 
that are 17.5 % said that there is no any difference and remaining did not respond clearly.
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Keeping livestock at different interval of time

The view of participants, about the number of livestock keeping in the interval of last ten years, are shown 
on table.
Table No.7: The number of livestock keeping in the interval of ten years

Interval of time More Livestock  (%) Less Livestock (%) No difference (%)

2004-2006 12 43 45

2006-2008 33 24 43

2008-2010 52 18 30

2010-2012 59 15 26

2012-2014 79 11 10
Source: Field survey, 2014

Out of 381 participants 45% realized that there was no difference in keeping livestocks and in the same 
time 43% rated decrease of livestocks during 2004-2006. Meanwhile in 2006-2008, 43% rated constant 
number of livestocks and 33% realized increase in livestocks in their houses. Similarly, 52 % participants 
said that there was increase in livestock during 2008-2010 which was supported by 59% in 2010-2012 
and 79% in 2012-2014. There seemed increasing trend of livestock in past ten years which was decreasing 
in the beginning.

Additional income and Extra food production
People in the sample areas realized that before ten years they used to import various food to compensate 
their decrease in food production. The view of participants, about the alternative income and food for to 
recover the decreased production and to reduce import and increase export, are shown on table.
Table No.10: The alternative income and food production to recover the import

S.N Additional income & food No.  of  participants Percentage

1 Labor work 39 10%
2 Service 18 5%
3 Overseas employment 71 19%
4 Medicinal herb production 56 15%
5 Cattle raising 54 14%
6 Seasonal Vegetables 30 8%
7 Cash Crops 67 18%
8 Others 46 12%

Total 381 100%
Source: Field survey, 2014

Out of 381 participants, 71participants i.e. 19% rated that overseas employment has been one of the major 
income source in the areas, 18% participants believed that cash crops has been one of the immediate 
alternate income source at this moment and in the same way, 15% said that medicinal herbs produced 
from the collection from the community forest has made a vital income source. About 14% participants 
realized that cattle raising is supportive to them for increase in income and increase in food production. 
However, some 8% pointed out the seasonal vegetables has also contributed in their income and increase 
in food production. 
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Alleviation of Poverty of Dalit, Marginal, and Excluded 

One of the major contribution of community forest management through CFUG is that there is 
improvement in the poverty alleviation and increase in economic level of ultra poor in the areas. 
Table No.11: The Poverty Alleviation Strategy to excluded and poor people

S.N Strategies No. of participation No. of participation (%)
1 Forming the CFUG 129 34%
2 Forming cooperatives 62 16%
3 Participating excluded in CFUG 107 28%
4 Utilizing agro forestry practice 56 15%
5 Others 27 7%

Total 381 100%
Source: Field survey, 2014

The people living and involving in CFUG identifi ed different possibilities of strategies used in managing 
forest resource in order to alleviate poverty so that the excluded and ultra poor get maximum benefi t for 
their economic growth. Out of 381 participants, 34% with majority of the participants said that forming 
CFUG with inclusion rights is the best way of alleviating poverty. Similarly, 28% people demanded the 
effective strategy is the reservation of excluded in the CFUG. However, 16% participants also showed 
that there is the effective action plan to alleviate the poverty by increasing the speed of present co-
operative movement and in the same way 15% participants also rated that utilization of agro forestry 
practice has also contributed to alleviate poverty. Remaining 27 participants that is 7 % said that there 
are other programs like poverty alleviation fund; NGOs/INGOs etc. addressing the increase in income.

Reform through Forest Resource for Poverty Alleviation
The focus group discussion on the issue of poverty alleviation, were organized on the sample areas 

with the different stakeholders. The view of participants, about the suggestions to reform the 
present community forest management system as a basic platform of poverty alleviation has been 
summarized as:

1. There is need of the educational support for children.
2. The support for family health insurance, livestock insurance and crops insurance etc. were 

demanded to have immediate intervention.
3. It has been realized that the identity card for purchasing daily required materials with cheapest 

price through the CFUG offi ce for economic support and income generation.
4. Provision of the subsidy for community forest management.
5. Provision of the facility of registration of forest groups and cooperatives in local level without 

any problem.
6. Making the rule of registration of members with reservation of excluded ones in key posts.

Options for New Organizational Poverty Alleviation Models 

Good practices in the different communities needed to be replicated for the welfare of  the ultra-poor so 
that they could get economic benefi ts from the community forest. The view of participants, about the 
options for any organizational poverty alleviation models has been summarized based on the focus group 
discussion results from the participants as:
1. Establishment of nationwide  network of Poverty Alleviation Fund working in local levels like 

VDC and municipality for mobilizing fund  for  the well management of forest and local resources.
2. Use of co-operative in different sectors for poverty alleviation, and thus different programs 

applying from governmental and non-governmental sectors.
3. Use of the 'cost of carbon' for poverty alleviation program which comes from rich and industrial 

countries.
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4. Investment by governmental and non-governmental sectors in income generating areas and 
solving the problem of employment.

5. Encouragement to the poor people in production sectors by the governmental and non-
governmental support.

Move towards Agro-forestry 

The cohesive among the diversity, people do not have differences in their social phenomenon. They helped 
each other during the natural as well as human made disaster. Among the diversity there is uniformity in 
environment related activities. The perception towards forest conservation and environmental sanitation 
among different ethnicity, found less in aware in Muslim and Dalit communities. The multi sectoral 
intervention on the improvement of forest conservation practices was felt needed in the sample districts. 
The forest sector, agriculture and education were reported more complementary for the improvement of 
agro forestry in the CFUG for livelihood improvement.

Greenery Practices in Schools and Eco-tourism

The CFUG members gave priorities in Bara, and Rautahat for increasing greeneries with some plants in 
the open barren ground of the community forest boundaries. The forest of Bara and Rautahat were more 
prepared for maintaining greenery. The people from the areas of sample CFUG of Parbat, Baglung and 
Kaski said that they have managed eco-tourism practices in their areas. Home stay has been established 
to protect homely environment and preserving culture.  They have placed different products for sale made 
from the forest resources. Their physical environment for healthful living was environment friendly. 
The landscape of the community forest in these districts was found in natural environment. The resorts 
were developed in some places but most of the lands were used for the forest conservation. The watering 
facilities were suffi cient and children in the school reported that they get more access on the drinking water 
and water for cleaning toilets now a days. In case of the schools in Bara, and Rautahat, the schools were 
mostly following open defecation in nearby jungles. The community awareness and capacity building of 
the teachers about the environment protection felt needed.

Investment Priorities on Health and Education 

People of sample forest user groups invested on socio-economic activities and for welfare schemes. There 
is a strong association between health facility delivery, children’s education, and wealth quintile. About 
the basic care of students’ knowledge increased based on level of education. 

Increasing the percentage of health facilities is important for reducing retardation in growth arising from 
complications of stunting. The expectation is that if complications arise during growth in children in a 
health facility, a skilled teacher can manage the complication or refer the parents early to the next level of 
care. Hence, Nepal is promoting safe schooling through initiatives such as providing fi nancial assistance 
through school incentives schemes to care in a health facility. SLC and higher level of education and those 
in the highest use of health facilities, and nutrition has been promoted.

Establishment of Industries Based on Forest Resource

The younger the age of people, more knowledge, practice and positive thinking, behaviour were found.  
The statement about the affordability and accessibility of health services, they perceived that these are 
not the problems, majority of people disagreed with these statements. The respondents of this research, 
most of them disagreed with families’ contribution is less on maintaining the health and environment of 
the school. Only the community forest resource has been the useful fund in crisis.

Conclusion

Categories were generated from the community members’ experiences and their individual and collective 
input after using the forest resources as livelihood improvement tools and as a method of delivering 
resources. The forest resource management was guided by the resource management theories, principles 
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and policies. Some members indicated that they would prefer to use the forest resources through the 
government mechanism or those they should be supported primarily by the local government bodies and 
thereafter using the resources in long run. Despite the fact that a few preferred to receive the resource 
from the forest for daily hand to mouth supplement, the majority of the members’ refl ections on the 
study demonstrated that they were in line with the support of forest resource in health centers and school 
management. The forest resource materials and their distribution to community members were applicable 
to help understand the balance need of environmental factors. The management of resources from forests 
in diverse perspectives made it possible for them to understand the practice better. The incorporation 
of different practice models together with the resources offered community members the opportunity 
to consider the ways from different points of view for improving livelihood and for the welfare of the 
society. The community members confi rmed that they used the resource materials to enable them to solve 
practical problems in the improved livelihood. 

The fi eld notes recorded from the participants’ interpretation of the existing situation demonstrated 
that the resources mobilization was a motivating and interesting way of livelihood improvement and 
social welfare including quality school management. The members were happy and motivated after their 
involvement of forest resources themselves in sustainable manner.

References
Acharya, K. P. (2004). Improving the Effectiveness of Collective Action: Sharing Experiences from Community Forestry in 

Nepal. Collective Action and Property Rights (CAPRi). Working Paper No. 54, July 2006. 
Adhikari, B. (2004). Community Forestry in Nepal: Management Rules and Distribution of Benefi ts. South Asian Network 

for Development and Environmental Economics (SANDEE) Policy Brief. Number 1-04, March, 2004. 
Babbie, E. (1990). Survey Research Method. 2nd Edition. Wordsworth Publishing Company: California, US. 
Bhattarai, B. & Ojha, H. (1999). Distributional impacts of Community Forestry: Who is benefi ting from Nepal’s community 

forests? Discussion Paper. 
Giri, K, & Ojha, R. (2001). The effects of differing access for forest resource on the livelihood and capital assets of poor 

women. Kala Publication: Kathmandu.  
Gilmour, D. A. & Fisher, R. J. (1991). Villagers, Forest and Foresters: The Philosophy, Process and Practice of Community 

Forestry in Nepal. Sahayogi Press: Kathmandu.
Joshi, B.R. (2004). Implementation of community forest policy in the mid hills of Nepal. Unpublished PhD thesis submitted 

to FOM, TU. Kathmandu, Nepal. 
Kafl e, M. R. (2008). Contribution of Community Forestry to Users Household Income: A Financial Analysis, A case study 

from three community forest of Gorkha District, Nepal. M. Sc. Thesis, Tribhuvan University, Institute of Forestry, 
Nepal. 

Pant, P. & Wolf, H. (2002). A hand book of Social Science Research and Thesis Writing (Third Edition). Buddha Academic 
Publishers & Distributor Pvt. Ltd., Kathmandu, Nepal.

Parajuli, R., Pokharel, R. K. & Lamichhane, D. (2010). Social discrimination in Community Forestry: Socio-economic and 
gender perspectives. Banko Jankari, 20(2): 26-33. 

Seddan, N.K., Shrestha, B. & Thapa, P. (2004). Operationalizing governance at the organizational level. A Paper Presented 
in Fourth National Community Forestry Workshop, Kathmandu. 

Springate, N. P., Luintel, H., Bhandari, K. & Thapalia, A. (2004). Action and learning: an approach for facilitating a change 
in knowledge and power relationship in Community Forestry. Journal of Forest and Livelihood, 4(1): 5-11.

Uprety, D. (2007). Community Forestry, Rural Livelihoods and Confl ict: A case study of Community Forest Users' Groups in 
Nepal. Guthmann-Peterson buch verlag, Vienna, Austria.

Uprety, D.R. (2006). Community forestry, rural livelihoods and confl ict: A case study of CFUGs in Nepal, Ph.D. thesis, 
BOKU, Austria WB & DFID 2006, Unequal Citizens: Gender, Caste and Ethnic Exclusion in Nepal, World Bank 
and DFID Nepal, Kathmandu. 

Uprety, H., Krosnick, J., & Bowen, B. (2012). An Introduction to survey Research, Poling, and Data Analysis. Third edition, 
Sage Publications, New Delhi.

World Bank (2006). Enhancing Agricultural Innovation: How to Go Beyond the Strengthening of Research Systems. 
Washington: The World Bank.



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

222

b"/ lzIff @)&@

  Effectiveness of Head Teacher Training: 
Developing Leadership in Schools

(This article is prepared by Prof. Dr. Basu Dev Kafl e, Dr. Rojnath Pande and Shalikram 
Bhusal for NCED)

Abstract

Training on leadership development of head teachers has been put into an integrated form to make 
the training more relevant and effective. As this integrated training is in practice for more than 
three years, it is now time to have appropriate feedback through an evaluative study like the present 
one. This study therefore seeks to assess the relevance and effectiveness of the integrated form 
of Head teacher leadership development training in terms of the change to be brought in school 
management and leadership so as to establish school as a learning institution. The research has 
also indicated that two modes have been used to deliver the knowledge and skills of Head teachers 
in relation to school leadership and management. The training is affected by both contributing as 
well as hindering factors, so responsible authorities should enhance the presence of contributing 
factors and minimize the occurrence of hindering factors to strengthen the effectiveness of ILDT. 
Nevertheless, knowledge and skills related to teacher management, SIP formation, preparing 
operational calendar, pedagogical intervention, monitoring, evaluation and mentoring, fi nancial 
resource management, which are obtained from the training, are transferred into the work place. 
Despite having such positive impacts, there are some gray areas that need to be fulfi lled to maximize 
the effectiveness of the training. 

Introduction 

The study of effectiveness of Head teacher’s Integrated Leadership Development Training is an effort to 
answer questions raised by the School Sector Reform Plan in relation to effective school management. 
Head-teacher's training is expected to germinate the leadership potentials of the head teachers and help 
them release their capacity to have good governance of school for quality education.  It is expected that 
effective training of the head teacher can contribute to transform a school into a well functioning social 
institution. Training on leadership development of head teachers has been put into an integrated form 
to make the training more relevant and effective. As this integrated training is in practice for more than 
three years, it is now time to have appropriate feedback through an evaluative study like the present 
one. This study therefore seeks to assess the relevance and effectiveness of the integrated form of Head 
teacher leadership development training in terms of the change to be brought in school management and 
leadership so as to establish school as a learning institution. 

Objectives 

This study was carried out mainly to assess the effectiveness of Head teacher training program with 
reference to the development of integrated school leadership in order to outline its contribution to different 
aspects of quality education at the school level. The specifi c objectives of the study were:
1. To review the head teacher training policy and program in the light of the current integrated 

leadership development training for the head teachers.
2. To assess the expected and performed roles of head teachers in relation to the training received.
3. To identify contributing and hindering factors of effectiveness of head teacher training. 
4. To evaluate the effectiveness of head teacher training program in terms of coverage, adequacy 

and appropriateness of the contents, delivery of the training, improved school environment and 
transfer of training in school leadership and management.
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5. To recommend practical measures to maximize the effectiveness of head teacher training on 
school leadership.

Literature Review

School leadership development in Nepal has followed the course along with the development of education. 
This study has conducted review of school leadership in global perspective, review of different policies 
and empirical reviews.  This study has made an attempt to review the available literature in the contexts 
of the development of School leadership across the national and regional situations. 

Conceptual Framework

The study has adopted the following conceptual framework based on the review of innovative practices 
and ways out based on the cross-cutting edge, process and input of integrated leadership development 
in order to enhance the quality of education. The framework covers various aspects of the study for 
providing innovative strategic modality for the development of school level professional leadership.

Conceptual Framework: Study on Effectiveness of ILDT

Methodology

Eight research questions were formulated, considering the above objectives, to represent different focal 
areas of the Integrated Head teacher training program. To answer these questions, the study used the 
mixed-method research design combining both quantitative and qualitative aspects of research for 
analyzing the information collated from different sources. 

Research Design

The basic focus of this study was to make an inquiry into the Study on Effectiveness of Head Teacher 
Training. This study was based on entirely qualitative methods for collecting and analyzing the data. 
Qualitative research is used to gain insight into people’s attitudes, behaviors, value systems, concern 
motivations, aspirations, culture or lifestyles. Qualitative data were collated simultaneously by considering 
the objectives of the study. Research team has also used direct narrations or quotations of the respondents 
to draw the essence of reality regarding head teacher training with the help of qualitative data. The three 
most common qualitative methods are participant observation, in-depth interviews, and focus group 
discussions. As mentioned before, sample districts, ETCs/LRCs, head teachers, SMC and PTA members, 
District Education Offi cers, and training package designers as well as policy and program related to head 
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teacher training were taken as the prominent units of analysis. 

Sampling 

Four districts namely, Morang, Kathmandu, Kaski and Dadeldhura, representing four developmental 
regions, excluding the mid-western, were selected by using connivance sampling method in consultation 
with the technical committee of NCED. In addition, two schools each, both well performing and moderate 
performing, were chosen from each district along with all the head teachers of these schools. Three 
Educational Training Centres and one Leading Resource Centre were also chosen from four developmental 
regions to observe the delivery of the Head teacher training in the training centres followed by their 
interview. Along with these, sixteen SMC and PTA members were selected in equal number representing 
all sample schools. Four district education offi cers, one each from four sample districts, were chosen by 
using purposive sampling method. Finally, a thematic group discussion was held with the head teacher 
training package developers/experts and other policy level offi cials at the central level for their feed back 
to the integrated training package. 

Considering the nature of the sample of the study, clear information was gathered through the review of 
related documents, training centre observation form, interview protocol, school environment checking 
scale, and thematic group discussion guidelines.

An orientation program was conducted to the fi eld team members to clarify data collection process by 
providing them clear cut guidelines to be followed to administer the tools in the fi eld. Intensive data 
were gathered by considering the purpose of the study, and a central level workshop was organized by 
inviting persons directly related to head teacher leadership training after the fi eld visit for their input to the 
research. In addition, both qualitative and quantitative techniques were used to analyze the information 
collated from different sources. The quantitative data were analyzed with the help of simple statistics such 
as charts, fi gures and diagrams. Qualitative data were analyzed by using the thematic approach of analysis 
and stating narrations of the informants.  

 Summary of Findings 

Head teacher training program has contributed to prepare school leaders indicating that trained 
Head teachers are associated with school success by cultivating shared vision and practices, leading 
instructional improvement, developing organizational capacity, and managing change. The head teachers 
who participated in the preparation and professional development programs were better prepared, holding 
more positive attitudes, and engaging in more effective practices compared to their untrained peers.  The 
trained Head teachers felt prepared to create a collaborative learning  organization, plan professional 
development, use and mobilize available resources, use data to monitor school progress, engage staff 
in decision making, lead change efforts, engage in planning for improvement, redesign their schools to 
enhance teaching and learning, and engage in continuous learning.  The ILDT trained HTs attributed 
their confi dence and preparedness to their experiences and were more likely to discharge their duties 
being prepared than those who were not trained. Furthermore, the trained Head teachers would hold 
positive beliefs and feel strongly committed to the cool leadership.  They were more likely to plan to 
stay in their jobs, despite the fact that their schools served more low - income students and experienced 
more challenges. They also reported spending more time  on instructionally focused activities that are 
associated with stronger school  performance, including tasks like building a professional learning 
community among staff, evaluating and providing feedback to teachers, and using data to monitor school 
progress.  It is worth noting that the effects were more pronounced for those who had experienced more 
training programs and learning opportunities.  

The ILDT study found that three features characterized NECDs’ efforts to institutionalize Ht training 
initiative: 
1. A learning continuum operating systematically from leadership preparation through induction and 

throughout the career, involving qualifi ed HTs in mentoring others;
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2. Leadership  development grounded in practice , including analyses of classroom practice, 
supervision, and professional development using on- the-job observations connected to readings 
and discussions and organized around a model of leadership; and 

3. Collegial learning networks, such as head teachers’ networks, study groups, and mentoring or peer 
coaching, that offer communities of practice and sources of ongoing support  for problem solving.   

The HTs participated much more frequently in professional development activities as peer observations 
and visits to other schools, participation in head teachers’ networks and conferences, and participation in 
professional development activities with teachers.  Nearly all the community schools in sampled districts 
engaged HTs in guided walkthroughs of schools to look at particular practices in classrooms and consider 
how to evaluate and improve learning and teaching.  

At the local level, study found that some districts had developed working guidelines to support recruitment 
of prospective HTs and provide strong internship placements.  All four of the sampled districts had 
developed pathways into preparation for candidates they identifi ed as worth recruiting into the headship. 
Most of the schools studied had begun to create some infrastructure for ongoing professional development 
for student friendly environment by supporting HTs to develop professional development on an ongoing 
basis.    Despite these examples of promising practices, no sampled districts had yet assembled all 
the elements of a high quality, fi nancially stable system for recruiting, preparing, and supporting the 
development of school leaders.  Furthermore, based on national  policy, relatively few schools across 
the country have regular opportunities for the kinds of support they fi nd most useful to improving their 
practice, such as mentoring, peer observations, and  to share meaningful leadership practices. 

The ILDT has contributed to some aspects of school leadership development of the head teacher as 
refl ected through:
1. Motivating school teachers and staffs toward the go0als of the school.
2. Reducing confl icts among staffs, teachers, community members, SMC and PTA members
3. Decision making under common consciousness
4. Establishment of VDC examination committee
5. Contributing to  formation Village Educational Plan
6. Introducing democratic and participatory teaching style in the schools
7. Ensuring regularity of teachers
8. Time management
9. Formation of house and child club
10. Provision of subject teacher
11. Extra class for weak students
12. Formation of ECA in charge and examination committee
13. Subject wise teacher meeting
14. Weekly meeting of teachers 
15. Circulation of meeting agendas, and meeting schedule
16. Formation of  subject wise departments 
17. Organization of teachers professional development programs
18. Use of email and internet facility
19. Adequate provision of teacher guide , teacher manual and reference books
20. Management of accessible library to all students
21. Applying concept of Leader and Feeder schools
22. Arrangement of daily, weekly and monthly magazine/ reading materials 
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Major Key Findings

The key fi ndings of the study are summarily stated as follows:

Policy Provision and Practice

Findings of the study reveal that teacher development policy guideline has made provision of selecting 
head teacher as an academic administrative person under contractual basis but only 25% head teachers 
were working under contractual basis with the rest working on permanent basis with the expected 
qualifi cation. 

The policy has clearly stated that any teacher claiming for Headship should submit SDP to be selected as 
a head teacher but in practice none of the sample head teachers had submitted SDP to take the headship of 
the school. Similarly, potential senior teachers are expected to take management and leadership training 
to work as head teacher of a school but it was found that only 50% Head teachers had taken the training 
before holding the headship of the school.

All the Head teachers were found qualifi ed as per the policy provision since 25% of them had bachelor’s 
degree and 75% had masters' level qualifi cation.

Policy has indicated that teachers should have management and leadership training to be a head teacher of 
a school but it was found that only 50% Head-teachers had taken the training before holding the headship 
of the school.

Most of the head teachers benefi ted from the ILDT training in terms of developing managerial capabilities 
such as preparing SDP, setting vision and mission of the school plan, formation of SMC/PTA, preparing 
operational calendar, coordinating with local agencies for the betterment of school, conduction of 
SMC/PTA meetings.

The ILDT training had contributed to a great extent to develop leadership skills of head teachers such as 
motivating teachers, managing confl ict at school, applying participatory approach for decision making, 
allocating available resources, ensuring teachers’ regularity. 

The ILDT training was found effective, to a moderate extent, to develop school as a learning institution 
since the Head teachers had formed subject wise departments, started to use e-mail and internet for 
academic purpose, conducted frequent discussion on academic problem and made available reference as 
well as other reading materials. 

Face to face mode of the training was found more effective and useful in comparison to the project based 
mode. However, the duration of face to face mode was found to be short to deliver the intended training 
contents. 

Availability of both face to face and project based modes, preparing SDP, contents related to leadership 
and management skills, participatory delivery techniques, evaluation and feedback system were taken as  
the contributing factors to enhance the effectiveness of the Head teacher training.

Limited time for face to face mode of training, unavailability of technical support during the project based 
mode of training, irregularity of the participants, limited number of project works, inadequately prepared 
trainers, and limited resource in ETCs/LRCs were the hindering factors to minimize the effectiveness of 
the training. However, the coverage and adequacy of the training content was found good as the content 
had helped to address areas related to leadership, planning, administration, management and resource 
mobilization skills of the head teacher.

Effectiveness of Integrated Leadership Development Training 

ILDT was found effective to head teachers of both levels because both levels of head teachers are expected 
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to play more or less similar administrative roles, and the school level demands trained head teachers for 
both the primary and secondary levels. In this regard, primary level Head teachers, for instance, would 
benefi t from secondary level Head teacher training by learning something new from the upper level 
administration and the secondary level Head teachers would get a chance to get a feel of lower level 
administration if the training has the common contents. 

Roster trainers were found more effi cient than the trainers developed through TOT. As a result, the 
trainings provided by trainers produced from TOT were seen to be less effective for delivering the training 
contents as compared to their counterparts-roster trainers.

Some contradictions were observed between ETCs/LRCs and DEOs in terms of their monitoring role for 
the training. DEO offi cials emphasized that ETCs/LRCs should monitor the effectiveness of the training 
since they provide training to the Head teachers but most of the ETCs/LRCs representatives reported that 
DEO should play this monitoring role because the training is conducted under its control. 

Face to face mode of the training was found more effective and useful in comparison to the project based 
mode due to the lack of frequent monitoring and technical support during the project based mode to the 
Head teachers. However, the duration of face to face mode was found slightly short to deliver the training 
contents. The evaluation system of the training was found very effective, though. 

Contributing and Hindering Factors of Training

Availability of face to face as well as project based modes, preparing SDP, contents related to leadership 
and management skills, participatory delivery techniques used by the trainers, competitive feelings,  
regular evaluation and feedback system were taken as contributing factors to enhance effectiveness of 
the training. 

Limited time of face to face mode, unavailability of technical support in the project based mode, 
irregularity of participants, limited number of project works, incompetent trainers, and limited resource 
in ETCs/LRCs were found as the hindering factors that minimized the effectiveness of training.  

Coverage and Adequacy of Training Content

The coverage of the content was found satisfactory to the extent that the prescribed content has 
adequately included areas of school management as leadership, planning, administration, management 
and resource mobilization knowledge and skills of Head teacher. However, contents related to ICT and 
current educational practices were not adequately covered indicating addition of contents in these areas 
for further betterment of the training package. 

Adequacy of contents in areas related to life skills, fi nancial management and leadership development is 
distinctly noticed from their breadth point of view rather than from their depth point of view. Depth of 
content in these areas is therefore a priority.

Content Delivery Process

Four stages were used to deliver training contents where delivery process begins with preparation of 
SDP, conducting training session, carrying out project (preparing individual action plan- IAP) and fi nally 
ending with an interaction of Individual Action Plan. 

Knowledge and skills, delivered from different modes in the training, were transferred in some core area 
of school management such as teacher management, SIP formulation, preparation of operational calendar, 
pedagogical intervention, monitoring, evaluation and mentoring, fi nancial resource management, 
formation and mobilization of SMC/PTA, collaboration with local level stakeholders, and social auditing.

Conclusion

The world is rapidly changing owing to the impact of science and technology. With the change of time, 
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there are tremendous changes in the arena of knowledge, teaching and learning process, leadership and 
management of an institution, and the like. Due to these facts, the knowledge and skills learned once are 
not useful and valid for all the time. In this regard, training is considered as a stepping-stone to make 
human resources up to date in rapidly changing arena of knowledge. Considering these things, NCED 
has introduced Integrated Leadership Development Training for fi ve years to the public school Head 
teachers to establish school as a learning institution by developing leadership and management skills 
in them. The research has revealed that there is consistency between Head teachers training policy and 
practice except some contradictions in terms of recruiting Head teachers especially in the area of their job 
tenure and preparing SDP.  The trained Head teachers performed their expected role to a greater extent 
as intended by the training program. Almost all the contents subsumed within the training package are 
appropriate in terms of coverage and adequacy. However, some contents – ICT education, current trends 
in education for examples – need to be encompassed within the package to enhance training’s adequacy 
and effi ciency. The research has also indicated that two modes have been used to deliver the knowledge 
and skills of Head teachers in relation to school leadership and management. Though, face to face mode 
is more effective in the comparison of project based mode because participants receive opportunities to 
share their ideas among others and learn something new through interaction with their peers. Number 
of project work therefore should be increased within project based mode to enhance its effectiveness. 
The training is affected by both contributing as well as hindering factors, so responsible authorities 
should enhance the presence of contributing factors and minimize the occurrence of hindering factors to 
strengthen the effectiveness of ILDT. Nevertheless, knowledge and skills related to teacher management, 
SIP formation, preparing operational calendar, pedagogical intervention, monitoring, evaluation and 
mentoring, fi nancial resource management, which are obtained from the training, are transferred into the 
work place. Despite having such positive impacts, there are some gray areas that need to be fulfi lled to 
maximize the effectiveness of the training. 

Recommendations 

The following measures are recommended to address the effectiveness of head teacher training in terms of 
ILDT. These recommendations are stated in terms of action to be undertaken by the different stakeholders.
1 Policy provisions (preparing SDP, requirement of HT training, permanency) need to be improved 

on practical basis or implemented effectively in relation to head teacher’s recruitment;
2 Suffi cient orientation need to be made before launching any changes in training package. Training 

delivery was, to some extent, conducted in segregation neglecting policy provisions. It is therefore 
recommended to provide training in integrated form;

3 Clear guidelines should be given in terms of monitoring role of authorized agencies. For example, 
monitoring role should be played by either DEO or NCED in terms of ILDT;

4 Trainers should  be selected from the rosters rather than on TOT basis;
5 Contents related to ICT, motivation, current educational practices, learning organization should be 

incorporated and strengthened while redesigning the training package;
6 In depth knowledge should be provided  in the area of life skills, fi nancial management and 

leadership development in terms of practicability while delivering the training;
7 Time of the face to face mode should be extended to deliver all of the prescribed contents 

effectively and roster trainers should be made available to conduct this mode effi ciently;
8 Number of fi eld works should be increased in project based mode. Along with this, technical 

support should be provided to the trainees and continuous monitoring should be made to enhance 
the effectiveness of the project based mode of the training. 

9 Irregularity of trainees, ill- prepared trainers and limited resources in ETCs/LRCs were found as 
hindering factors to the training. Therefore, regularity of the participants should be ensured, roster 
trainers should be made available instead of trainers from TOT and training centers should be 
made resourceful to enhance the effectiveness of the training.

10 The contents related to ICT use and current educational practices need to be added to the Head 



D
IS

TA
N

C
E 

ED
U

C
A

TI
O

N
, 2

01
5

229

b"/ lzIff @)&@

teacher training program to ensure the effectiveness of the ILTD program. 
11 Policy of head teacher selection and the training designed to provide them need to be implemented 

effectively to meet the predetermined objectives of Integrated Leadership Development Training. 
12 Technical competencies and academic qualifi cation of the roster trainers should be updated to 

conduct head teacher training in an effective and expected manner, as ILDT is conducted with the 
involvement of the roster trainers. 

13 The duration of face to face mode of training should be increased by incorporating a number 
of project works especially within the project-based mode of delivery followed by regular 
monitoring to provide technical support to the head teachers for completing the assigned project 
works effi ciently and successfully.

14 It should be made clear that the head teacher training program would either be linked with an 
effective monitoring and evaluation unit under DEO or be associated with monitoring unit 
organized under the training centers or their  central offi ce, NCED.
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sdnk|;fb l/hfn

1fgk|;fb vgfn

Zofdk|;fb cfrfo{

x]gL ;]/]nf
(Henni Saarela) 

@= d"Nofª\sg tyf k'g/jnf]sg

ch'{gaxfb'/ e08f/L
dxf>d zdf{ 
lbjfs/ 9'ª\u]n
afa'/fd kf}8]n
6]sgf/fo0f kf08]
sdnk|;fb kf]v/]n

ofdgf/fo0f l3ld/]
ljii0f'k|;fb clwsf/L 
zª\s/ clwsf/L 
hok|;fb nD;fn 
dfwjk|;fb bfxfn
af]ws'df/ vgfn

#= 6fOk, n]cfp6 tyf 
l8hfOg
ho/fd s'O“s]n, 
xl/k|;fb cf]emf, 
;Gtf]ifs'df/ bfxfn, 
;'ldqf a:g]t,
ljgf]b clwsf/L .

$= Joj:yfkg ;xof]u 
ls/0fdfg >]i7, /fh' yfkf du/, sf]lknf 1jfnL, l;/f]h l3ld/], gjLg 
yfkf, dft[sf sf]O/fnf, v8f]; ;'g'jf/, c~h' zdf{, uLtf kf]v/]n, x't/fh 
lg/f}nf, s[i0fk|;fb uf}td, lagf af]x/f, k'?iff]Ttd zdf ldgf yfkf, kbd 
tfdfª, ;'lgtf af:sf]6f, bl;/fd rf}w/L, lrqaxfb'/ ;'g'jf/, ;Ltf yfkf, 
k|sfzk|;fb kf}8]n, pdf nf]xgL .

%= cfj/0f l8hfOg
;'dg ah|frfo{


