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John Dewey #T AqAR— “AHINGE &qdl IId TTeq ATl Ige0 gAT<a ¥
AT AR ETFET HIAAT I ATEFITE FLAAT AR ZATLS, | HiAae o Ad faq#s,
T 1 g3, | forer qratae gfsar quarer a1 aurermy qarsra @t [ K
fatfere eafen F waTaraT affa 939 g7 ¥ IONYId anTRE KT 991 | A Saaefie
qroiT AT & FHTTATZ I [IA | A7 T FATSTEH ¥ AT T WTGTH AT
~ | AT JHITHT al=AF A QUETAF Ted-ged, dfalam, aroadaq, anaefe
s, Jfaew 719 e arr faen et 7 et | faar afewr efera e e
Afaa 495 T BFma miaeF g5 | ARwaTs aatad ATHFT
" SevdRE | fe Helfe faTerr YR | ST Tohd aTeraniersTer
A-ATHT axd 1 fatg=1 qfearare armr smaraae frer Fuar g5 1 SAeeEd Jfaagm
ATHT AET EG20 (AT e @rAd! s TR fHRaA | g
rAAfAHE (qFF T4 A FIQR GHITE JTF9TdAT 0 TRIST FH S¢2T TEX
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¢ Teacher Education

forefl f2Awgs, | P a1fega forarraer aTeIfa® SZYAATS UATT GTEE, |

fotamer T Rl A TR o T fTE| TaE @ 9w | aers
e T A foremar arAied IgeT AT

forsfT AT|T FA=® Instructional T Educational @Tg ®TAT TeoAd T INH THA
e | A7, Educational 9&T FHY [o1497 FATIA o721 &1 949 Instructional Fa<
ot aTg TS &1 1 715 Technology 9T« “TTHS HOTATAT FaT 4T (AT’
A~ | Technology Tz TI& 9TZ&% Technie T Logia 91 aa#1 21 | FH9A

Technie & 51 Art/skill 7 Logia &1 914 science/study g7, | fafa= srg#1 fama gfifesfa
7 qEFAAET 9fAtd (Technology) ®1 2@ 9fF fa=-fa= da¢r TRTFT 92w, | Fei-

JAIEA), a7, AT ATMZA Bk Bidh ®YAT Tx FTTE] TS | foreqrerr
A HAT a31@T el "Technology is the art ot the teaching or learning. the skill of teaching
and Icarning or the science of _orlearning' =1 =g | Faiw 1&FreHT ar foram
Technology A= HeAd: ‘Ar4aIRa AHA a9~ qidivs, |

AureAT angfa® foer gafa® ot (Recent Trends of Education in Nepal)
(1)  Wferss gfafar (Educational Technology)
gfald (Technology) svawd freafcamesr gwFors 9<gq | I
Hardware 7 Sofiware 33 924 | Hardware =179 Computer Internet. Television, VCD
ANG ATITe® T2gA A9 Software A=A AT ATIAFT AATHATZ IJqded g9 featad aradr
AT E GRITH software €1 | TF T AGAIES eTSAA7 &4 9 AFATSH FTHE TART T4
AU TATEE software T4 | A, F1H ¥ FAF BTE4T7 g4 99 &8 T 0 Frmy
A, ATH AT TEAFHA A9, AR AT (HAFH Teead AUET AT &
softwarc 34 | 779 Technology AT U321 fereror fq@rgag garawret gam@T, w4
FATGA T iva [Afa= 7t /91 gfafa 7 alewr (Techniques and Methodologies) 8®
T3S |

foreqor wfataens faarger a=awr vaer fy eqdearar &var fog=g | forer fasregsr =daT
e AT | SAtedeEd qnTars dratts afafuer svm e a@fewg | TS fasm
Afead= T AE g | feddr e fe@rg JrEer O @ (By rote) ERE! fadr A9
YATAET g Qi g fae fafamr winT g9 amen, gedRR, EELSIE I
fafaare «ms @39« 92fd (Multisectoral approach) &1 &991 a1er 92fd (Child to child
approach) 79T 3fa (Infusion approach) TT&T 9gfd (Integrated approach)
A ITATHAS T 9gfd (Participatory rural approaches) @1 TARTHT ATq#FT @ |




3 3T a9 @ fawre (Distance & Open Learning)

T AT FTE TET AT A T WITHATE ST (9T T ATEe | faTaTE W v favardt
TqIAF e Zrer A o fatas mormga fordu fagrgar ararEavn aar a9 feraw
Ple e RIC = g7 farar (Distance Education) 9f3=g | drTifa® faszar,
[t oAl Aifadr F# R AATFATE {014 fodd FaaqeEa A g2 frarer Aroreare
afq fa1ar fow fem wfF=g 9= sr=garar arg o fererm qumer - qTUET €7 | A=
FRONA N7 2T Fe AT 75 SfeTd AFqCH EIANT 9 A4 FHow qRfeafqar a0y
ASTE offeREEaT A SAE qART TEH T AT UF WEeaqw 7 WA ugiq &

77 TaraTT e faf T A mrames S deA, Zfataam, €, e, qiza arer
'-,{I,[EEHE S9de] 7 o 7 5, | H\ chﬂﬁiﬂl "i\‘i T 1'7_,(3‘ ia & BIGVQII ATHT AT ngé” 3"{‘%

ST g7, | @ AT T FHEE! A forem few arfers @ oqan fatas
AFYAE T, (79 Y2 TH, IR A AFTIHAF FUEE T TG HgAaqul
AR g5 g, | a9 fata= Aroraare fAfa= ArmRae =, e g aq
AITAF TF AfFEF | THER, TR G AT, FAFST A0 TR Gl [GESE HTHae 194
s Wfv=3 1 W FTAFH T fAFETy A dera aqrg

T H™ TS 3 S8A AAAA TH ATHd I 714, 99 FHEfRId T 98 qq T

o forarar & Smfg a1 arfew T T4 41 gyl fa yEtad @ e | T
7 Tgtae gf et fareTet aEeTE HorHE ®YHT Hed u SEAnT [Ared 99, |
77 oTedl a9t @1 [FEE A TIER, A9, AA-g9d ¥ g ¥y TAtTAT ATaRd Al
A7 T TERE FoAT AoTHATE (37 {906 91 afFes, | 37 a41 @en faergar gad.

Devices),

@) fafedr (Video),

(M) =AT TOEE

(F)  FATS HqTHA
77 T97 @A [@# (Distance Learning) |1 THYZE 7 RES I HAC T
AIFT, AT T ¥AAE G 0T T95FF [GF T TTAAER qaH qred quaTer J
qHF Feed [ZATET TEH G | 2T forarerg @nfer faarers a1 fetererTar 9®
ECIMCERK: Ut A= e T forer A forefrey &9 9 geomar FRO ATHF
fotenar wawmearg afsaa 721 feaw yafad argfas srfre gfataer wroraare o gw
ATIET STATT T AfatgdT SAT | (Foamr 79 gaEwa foram a¥ qfgert@ ganT g5 aruan

& foax fomr @



& Teacher Educat on

ATEE T9THA THEFT q @ee et s TR
T | [AvF AT TRy @gs FAn Ay AR ANMAHT 9fF A€9Er WinT 9E g AT @l |

3. gurasf foew (Social Inclusion Education)

aaaef ferantas AfEadreg @ T4, T T, 7906 T5gF foterr 9gtaaTe
AT FATSA, TAF AT aF ATGFT qATe=TTA T Ja1 fqarg

e foq oraen @re  AEeaE g | G forem graRdl fanrasha erea e ge= &9

fadrze @d W .. U7H] grAiRE F9& gd, FWERiaT o
T feq e 3 | OeEEdn gz fqear gd, gaaom Rl

FIAT (27 FH T A GA | A4 BT GRARET SARAT BT AGEH AATTAH
A | gfg faaF vy faurdr wamEd Fad AR g9 S, | T9Id qaarg A
ATATERe 92T MR AETAefy foram WA T <@

6. §IfT& aIaedMA 941 qUTET (Education Management Information System)

faemm s 2raemTs g=a AT foreqr A @AFR [RIBICECEL ||
f TEAd UAH GHAA AT T &7 TR B | THA (917 T TAFS

7 A foreaar qar @R 7 qHAAH A AEaeE,
faeem farer ° Femmdeer gy ) ¥ F= foreqr AT, ATAd
7 faemem < ¥ foree foran @vater qur fasmerg fasmam fa=rn

THAY T RS AT T Q@AW T B AGH AT GEE T Ty

A &A1 Afeqd oTaedTaq 2 TUnEER a9 e IevmeE o g s s 7o
oferer =T IZYT, FIEAT AT qeT FISETH FH T q1H |
AT TomeFFT Tfede, T, TINH, G160 I TATES T HaTa!
faeTer T 9gmr 19 |

T 7 qIE GAFTE FATE T, qraA0 T, THAT T T THAT
GOATH GAWT T T HAGaR A7 JaTZ T |
Afrd gawa 7 s FFEEaE qEEET gawd T A g1 I o
Jargdg fFyduun, amen 1 afas fqaeore oy gfqazs aar T qrey
TR T |
TAF TEAT AT JOTAT F19A7 T4 FATA |

=~

¢ WraErfeE 79 dEmEteE e (Formal & Informal Education)
AWM 7 2Afch TATA, G, A1 7 TeATHET B @rAas & | Aoaica frerar gah
o fm forr @

) =D

L0



e AT T 9430 97T forenfag frferq v o, gam gfers v araen
GY FAATS FHA fOTe TEEHT GATIHE A AR s e A awa
Y T T AHATEE R Prerr gqeaq 7 9RomET A9 AgETiRE
forarrer zar fauay &1 agd foemmr TEE T @ WY URUSH AT fAEE THEr @i

> o > ~

° fottreeT Agau (Changing cencept of educatien)

° qHE 9919 (Te selve the un empleyment)

e  [v&al $HeA (Eradicatien ef illiteracy)

o  FFEdATH &1 (Te Deuel awareness)

° qﬁﬂ FITHTFT (Em pewerment ef disadvantaged)

o  qHITTa Far=r7wE {3319 (Te develep the secial transfermatien)

. foperrs T e -

qrfer# 29 (Indecsinat peeple on pelitical ideelegies or train the cadre of pelitical
parties)

o UfAfge qar TMAE FHFT FFE (Develepment of technical and scientific
knewledge)

o  HHAM UiTATH [FHEE T4 ATHAHF graa df9gig 79 (Enriching human petential

and there by increasing cemmunity the eppressed greup)

TIFET AT & TTLH | g, RIT T o eh, (AT TaT dReTHEE R |
fegq forem wuar 3@ | AT forarars AR WA FHe [AGA FE ATEATH

foTATeRT 9 ¥R 9erd T g ferer sear granfE forem (Nen-tormal Educatien) @I
STAFAT 3 ATCH B, | T 9890 F1 IFHAT ferarars ey &8 ®ww fagdr 7 gers

TETET UTHIV faaTd (Integrated Rural Develepment Projects) T AATIAE
T9TZATHT Sl | died T qHT d4ar WT'Q:’I

GERATS AN RTET Taraq nced

€ Teacher



¢ lklg] dklc] &

2lpe BPEL lhbbal| kiR klpklh lekk klille Bh [bbbsk] bk | Rk b2 13l
d2llphlbl bidlh kbl lbh B) RIE Rlpblh Ineld fks | BR22 bk thile 2201k
blbIh Rhil DR kikblh bikk | 23 dhlke bSLL RIGE] bielhb 22 lRhDh
lbbRlk PIR ®RIPIA PRizhb 1bik> Rlhdbk 3k helk 2 kih DIk klpblh | Rbh b2
Sl lkbl Phlbk] SIPIR klpple blh Db 2lebbalk 1BU316] eXlahlbl bRhkk
Mieblk lbblE3 2EILE] | Eobllh Slobhbll3 el Lthe lplRihal 1bb k)
bk | £2blb polb 1o Rhldb] 2lbdlsd 12 0a%h b bbih] Ieblbp| PIR kipblh

(Uonednp3 ul JUBWIISAAUY) Leibk Lhlkale] &

W o il L 2 Behld lBlG) Ballbik| Dhlvk ki eweq,
Wpbbe .. ey btelbk bl BIDK 2bEE o Ll Lhelple
i bBb bl Blbule hebld L6 It bl bk 2bbE
03/ 2 %0k Ak ®hllk itk kil | 2ol behah 2 b |pl2uh 35 pbls Hbble
Woilk 2UR | Re5b] Loyl 2RLIslk 120 Rl> lbhthhe K& we Ab lbdb3h
2lke 12D LpAh hikkld Ly 2U6 | 2l HEkld 1020 1Rl W6l o2k blk
Lbekollr Lth 2D 1Rl Blbele 2 bl ew2ibpll Rib Iedkl 1th 20
hRA lzle] kb bXad li7]y] kL Le1s) kel dlEIh IR UaEREL
(&) @ebhtblle (3) 4blb iy ehiklh Dlehle  (B)  Skie Mbib| Laly] kilke]
(1) 1pl> bob lizls] | Llgl Rlb (B) hkh bbb L3ls] ble (4) Blbue kblpk|
Pojel (F) hkkld [Daklbh (o) Lkl Lule) Le2lkt (2) kkk Dols) el (2) ‘hkebis
Wil 216 (b) BR Jdolbh bk 22hkrld BHA meur Lel2zat |lls) 2llhibk

|21 bRk lkeble bl blaglblk bllie WhklbERlh Wikl ®plEllk
lbbkhlde 2 kkaph bbloh ke BER B2l kD Ll Rekld Ihils] @ellbhlbe
klRklk l#bk | 220 bl bIbk 1D 1HR2b Leebih b7l 215kl DRikll
Bl b2 @3bkak PbRb| Idwdh el 12Un1G] lEe2ibah RER
QUL 1BD DI 2bbE B2he 1bPElkide JehSlkhl bk I-lh 622 i | 221k
Lrze 528 P 15w lole) o . bl Bl Dtk we b kluk]
RBkld |BD lbiolk ki 2245h btk bzl delliehlble bl 1b 1bikl 2
2kl 1bl5) 2kithb| kb Lals] 2 2aik L2kl kbl Lalsl k2l | kR hdeble
bl blbe] lbPlBlh » hb] ‘blE bhsklle bl bIPID etk DR2RlE dewdlpd 5
Ipk ik 23zb] lbme %2 B> Wb lkbDhkelbll b sho: h%b®ih Usle) d2lkhblpk

L2l heklp lkirlklle |febtblble] Ll lalptlle ltbiPEIECD 1hblk|E
Lzls) balle 1h 26%b bk | Dt @3ntk|d sho Rl lkly) 206 elblkle 2

Llsl 216 Lle [lDebll R, Db bl LEDIEE Ilb] boule ik 5a%h B2 bbb

uoneonpy Joyoeay ¢

)
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el ANE giiageEdrs Fanfa 9q 7 961 A (GuEr Ferg 1 gdeEdr
afsadr Saqarad 19 g6 giFarEr FEm 3 areAgar /e gaar fAeraar
W12 f2q 21 | A mfr fAefated seEe e fageis () agardt @ aEaa
foTeTrr faare (3) AT ¥ Ar=gida forarar W (3) awE T yrfafys foramm §rg
faaqs (¢) Far-Aar dias gfafazr f@em v fFare st o) farer draeaa
AV AFEAT 9iafd T4 FE (%) ANTAET ATAYTFAT G g G forarAr fAEL v
(9) [TEITET AFAIEE (GHIAT 7 10909 AT [@EA17 (5) Afgsn 991 godifed Iufera
AHEHT Afead fararar S

¢ 9@ ardr (Adult Education)

AT J4AT A=UET Q4 a0 ¥y, 94 IAT GHEE fega foreqrems die
foter TR T Prerfer ™ f3 P <R
TR ATCH FHIAG TeF 7 ENCIRICH fATRdT 7 SmTeE

AT THTAET IAF e 913 fareT (Adult education)
Afd=g, | |99 |oTAT FUE goAfa auar forar q gErg=nfea forenm quarer yre forem

AIET U1 ARG UF 2T | HATSAT q-G591dd 79 [Faas araragEars diengmg
I AT | HgTd WERATE a9 (Ewar ATargers "Ethnegraphic appreach te Literacy"

¢

IR

marE 00 Fead 1al THATS ARz, | T AIERATRHT
q7ETTE 97477 (Cenventional Definitiion of Literacy) ¥ ST8T AAEHET AT qiTATdT
(UNESCO'S Medern Definitien) .

AHTIAAT 9ae® o= Arer &1 99 Afa (Raw & a2 a4 gfeqmn 9qaR

~ Reading (98T3), — Writing (@@T1) — Reaponing Arithmetic (Tfordra)

TETET qiegas d-4 foreqredr wfearar Fw=Ar gfeger o 9] 7 ARATAAGR
gReadq grad I F At (el 9fvamn ard Are AgA Ui GFF | THIGE] dTeT,




€ Teacher Education

TZET JIFeTT G T AIATET T23T ATFZAT AAAT GeTaal 9TTF1 AN T 77 eraal
qraredr farr ar

o gmfzq foen

qAIET fo1a7 ATA®T W 7T AFARO &7 | (319 ATF9aFdl quH

AT I 999 FT TWIEH TaE AT fe1ar FT A yrq 9 qOEd
fatT (Inclusive Education) AT UgeT HEea QW TUAITqaT &G AME AT | &7

TRE AT qfed fowmaz awg FriEg T4 9gidFn =99
T T BA, | AFATS ZTHT AT G7FmAT 7 oo 1498 =1 Ar=1ar 7@ farer
framra TEATaH 79 30%0 ®REET AfEq s afvafaa
TR G| ST TAIER 3

aarfed faren q=ra 94 AT fga7fEd FIaTEuHAT ag-ATE:id®
fqeaTes TVHTE T4, 9T FHEFAT (71 9rd 79 AiqEveTs amfesa 7E ot
qafa®T faer gfFan & | aaa ey aagrrs e (&2 arqafassn
AT AFAATES STIH ATAA0 T TeAN qTOHT qdel 53 TFgA. A~ /I=rard]
fqyama T8

AYTART HZAHT T4 3000 (@ ATA THR fo1d1 91 A2 . forear faamT T
Za91%# The Country of Copenhagen/Danish University of Education fa=@r ##qmrg
ITTIPTH (ILP) sr7d e qiiatas Teanmar qued fareardr va«am #rr+d
Jrek, ITTW, B T T OFERT 92 1T T
foraiT | Aad @If faralm 00Y-00% W FHT FHIED (4TS FAadaeeDr R TR
AT FOFH RN B | Grat datad TEr Lo faaremEr famar g I 41 ershd

ECR N CZICARE DRI FAl AR q2a%HE B | 99 FIHRFE 9@
forarr faqregmer Truarqm JUET qd (AecTzEH qufad foreara anfa Tt
TAR TRUET 7 1 STATA FTTRTH AT ZATE TUE qa grafaE foretarze,

faaiaa araeqrys afefqar gEiig@Eles 7 fave afqq@s qgas

{

™ @A [gEresT ararEew fAEraE o AR THIA gelaed] = 1,
AT T WTAHET FH drad, FATATIE AT fasrers Qa ATTAT 9 ¥ GIETHAAR
FOUETA g9 qqen forerm fFammed q@a @ |

. fgmfesw faen

gt et FIqarT dred faadt TUET FRTArE A W TeAET AT fore,
e (3009-309%)" HT T3 qraqmrE forar arsd afd@r
Afafe=ra T 7 A ani fZ4ardr feran TUSAFT ETH JYATT T4 STIET TEH

B | T EUHT ATATTAT off W T AR, T q41 GeTdz gy farar
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| @hb2 Pllp L2y} kerlbh 20 bl Dlhbk 2lplkk] ©iplsl | @2h b2
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| £hblie DRlueh 20bdb| blebh ldlwoblls eiplls ik 4hP plpbls bPlwle
©hEADL Pliblk £iylls Rl BIK bRBE hige| Lk be|lr

| 22lbp (ued diom) It [hhkkld de3 LBl 141216
hhle bbisk |hEeE] BB 2 lplale 2 bieble blflly bek | 822 2052 1bbhiklb
Lekp 1h (UR]d JUdWATEURW 224N0SAL PIUIP-[[AM) |kirlk bhikible bl
Phiph 1280 ] bR (GL61) 124dION pue SUYO[ | 12 +0 hok»dbPl brh lkkei?
BRIA lblele kbl bk | 2212 bk (Woneasiuiwpe Suuueld) phllsh Lelelk L litklh
e bl RAle »abl _ Bleklk e | DRoB Sdlekln
— Ikl 1 ®2h b bhEleld lbblo 2 Bkl wme lbbh
| boblle pulhr 1Pty Rh Re2® Hibump 20k 1BIhe | 12 R62E LeUBUhE
b 2ylel b2 K 2lblinh® Lkbie 120R | 20 klh 2ifieb BRE Dhib e BB
L | Rl 2P e kD bihE Pk kb Itk Lbkslishl | ©22 _

| B2 ldto bl LIKh? leplek
lbbPlle 2 blE Phills hwkdbth | B kb blh bblch @blls leelhb | '3 152k

®lbl2k Db PILebk OX LERkE bllls kb hib leplhb | B2 1202l b
Llkeh®te Rlbbieh 2 Dhh® bin [$lbk2t 2lsbe b2 Lk bkl Ll Bl L

uo jeonpym Joayosea]l ¢

o
a



T

ATAHT EEd
ST

(O] T

Td 7G99 T f

qH g Far3d

foraATeET AW

fotemr 7

ftert ol W1 €
I f aqr
HEY AU T

TR & YA A T
Tt fge
BIEICE]
Epale il

4

FIAHHHT
f ~
T
fAfa=

=4 BB

N ~
GER
= (]

? HE &1 9
. qad feramam
qf fetamrerr
| grgq gqfa
g1 A I
gfq Fr=aa
T BIST AT
TFE® , GRIRIEIPES
B (8 ) - Faa1 forlara

1T R qr

qaH uTg, &
ATAFT TTAFH | BL|

Te&Hl d2
| BTG EAGEIEGCIES
q3T ATTE EICRICErATH
Iq FTHREATL qr<q far TF?HWI
dege o AT fAateor 7g
LEl ¢ HITTHIFA,
A faq 98 qH ;o ARy A
feA
TRy
qfq gerfara
us
' 9 ™ a Ad

Y

€ Teacher Education



& Teacher Education

S T J61 @91 ATAAFAT 9L | foremar ST &Fer gemmamr gz gv SfEv
qrafq AroTHT FvEEHAr R SEdr @9E AT AT arrﬁm%‘frxmmm
FIAAE ¢ e Teq 9+ Fa=ar | 7w fafeq form e fafrq e Forear arema afg
T AEAE B | AE URYAHT k. asrea 9y 9iderd foen AFers Syeeg e
frgrm ameq o <fews | wafaa qar wrafss faarar fafa T AT U F

AR RIS THH FHUAAT FTE TATHT S ATHT R TR qOrETR
ffy=ra gfaera frararess dfas qiEar fazar T qordr gigar &mwar gam 71 ofaq

(%) fegd =T fofear forar | 3Yd=d T3,

@) e FAREITT TH Al &d AR 7,

KIS Clei e | ofT o #1 farTera FFTTEAFT ATAAT @rereR e
(9)  AIUHT T T I FERE

< forerraw gifafae farem wema 79 fagel GraEEF IuTaHT fauTeaeE, ARiaATeuEE
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eI A foraqsd wa=n - T RAEA AfFA g1 7 99 a@d §d

q=4d 8l

gred g

f1err T ,30% ddr Rt fAamTast Roue (FelaT afgd ) | FTEATST © Habre] IHT9H TE |

FTerAT fors 2099, FAS AT UFLAEA AT 9o4E AT Huwge, Mua w afqar

itz afeea farar gfEfas e R09c |

aifegar foten wgfa@r A1 0%z |

foTslT HAATeTd (ROS%) | FAITTT & R FraiA] 3059/ 3085-309%,/3093 | FISHIST -
TGF |

AT ATATT ( R0%9) | FAMTT FTTATFT ATIRTT 2089, 055-20%8 /2090 | FIGATS
qGF |

fotefl fA4mT (R090) | FITF 9 (008 /3090) | FThTX  d@h |
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farer ez oty freres wewq, fASeTs, TayReTs wfew & foguar | FaTaTay

faFrg foras 7 fge= fa=a we dwfa o gt qfFa gfwar & foes
TAHg dAgad =1 A afqertd 3 aa afawa T A FAT T

ATAFT AT T faE T I TRsA 2 fa@d afn #@sdr g g
farardar @ifrer &1 1 FFATA,- waaa, @aesd), 331 70 e fae I, qrfs
a1 93 g @fd F faaE g ared anfrefe @fw & fem — @ gaed
FAE qiteF fararare gE 9% ofed 3-laFe S 991 qar gsan giafudr sireaw
SYAWT B2 AT@T B | R 94 faneraan qfHE a9 WO AR G, 9% hA I@H G |
forer@ @1 TaTTE FFTE W id UF FAfw@) ATA4NgE &1 i3 & G ATRAS! TG
7T farequreg =raferq 1 fard@ong waw FSE (Glathorn, 1995) "Teacher development
is the protessional growth of a teacher achieves as a result of gaining increased
and examining his/her teaching systematically." & IT&AT fadra@ w=rer ACEAT AT
fq, TamTA gawd g4 G3F9 am faq, siiiie g, e wdmaa  ea ared
RAAT T T A JA 32T AR qw 1 2 | faurd e qgmar TEA fawearg
G qOIEN G g SR qrid qar afg g7 a4 foer 31 9 40
AR AAF FHATH (qwr (GFrg, v 79AT f1erF f1e (teacher Education), FTeITERT
TRTTETA JT=IAF 7 FAT IIOET 9 (New paradigm shift) &1 T4 39 Corcran, Smith
and Lytre, 2001 | TqTd FAwway gieae &1 e f|Egsr i & gyl
A g7 71 TR B | 791 F01 (g @roy Forgaat § 731 F0 FaFed a0d §76 |

farere am® f@@TR (Learner) EA9E W~ WISl BH 3 |

foersa amar T @A Tear faweay s

forsfdd H@r ¥ AT W1 T qEATH ona feAaA | ofee W@ | o9ed AT
ATAYE I fTF A T G Jq9RET fA09 TRE T ( Subject Matter Knowledge)
711 for® gAer @it "Ean argar e fedr afvarg gy € swr fedr
farg azaaT PaemaaaT a1 9red g9 arEaTaE B A Ay awqet 9 7 Muare of feare
T Ar e | faras T3 faerzare QUi eifae T 9w @ | famn 3R A &
e e 7 ¥ fav A e 73 @ aa sfafue ferser s wofes o e
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AZ=+ (Curricular and pedagogical contents &Il g s 9= @ g IEREEI
IR BF T9 | METHEFT ST FI FAFRT TROET B ¥ FO=EAA 99 & FHI qa 0w
@ T A TS | farEaEd gHT qgved A4aaq w4 7 fmee g argers A
FATATE A TEATT qUHTA ATAA T4 (G 79a1 (Capacity of life -long learning) &7
ATAIAE B | DTAFEHT EATH AFN TecAqW AHAT STWAT Afge HdT (Intellectual
attributes) & 7A@ fo1e70 fqaremy woadr 7 AfgFEarer yearafd w@e €3 | ™ A
YT AHA (Professional qualification) & et e fareroy @z ®=r 7 forq @roter
& art of learning) TTEe T F&41 @ | a1 - FH T T gAY =

AT AT gA%HA AT (Capacity of change) TH H =IHAT T@TS, | J4I
ST FETTFT GRTAT (Professional Internship) 81 AT TERTG HIIAT T I d84 ™
AAVTF T, | fOTTFS THIT4 GEFTITAT ATZTT {ET T AMTF A=AAF, G7E 7 FAEA
T GF AT Wm | |7 77T TS fAFE (Professional Development) & | ST

AT feTerdhed AT a9 q® g 7 791 &0 T F1EF] ar gAamd g1 dH
7 AT FART AN dGT A T A A AHAT AT | ¥ Hdr fergE

gATS TeTH A1 fgaEs fR7=7 (Continuous learning) &9 ATIITE B | Sleataa forarse
BTl 7 ETdTE AT SETTRT aifdar @ 7 3’7 T S@IZUE P |
Teacher’s Capacity Table-1

Capacity Requirements Conditions

Subject matter a degree Learning

Capacity of lifelong learning

Basic intellectual attributes

Science ot art of learning and teaching | Professional qualitication Learning

Knowledge of student learning

Capacity to change

Professional attitudes and values Workplace internship Learning

Capacity of social change

Continuous learning & adaptation

innovations Protessional Development | Learning

Source: www.teacher s professional development.com

qeTP] AT T TC] 7 UF FHH ST F&TF TGS, |

AT TUTATE T |, 9gnT i qTn ¥ W gfafaet 40T (Teaching Strategies and
Skills. Use of Language and Multi-Media) ®T AH &, ATFT 94T (language proficience),
fareaaor fafa 7 gamy nfeusy gs=aw gfataer fEendiar IR Svmeq ug | fareorar |rd Fat

¢ fas form @



FIEHI @I AT GART T AT g9e | fareqorer and fa@ga <mereimer ?

HATS+A (Assessment and Evaluation) &7 AT fa=mdTeT - T gtRar 7 fAtger
7 7 ufi wHogEnr a1 T @A S |

Feor foreor frag ot gmfe . ¥ g | fandrer fafaaarqor
AT 7 FTZAT (Student' Diverse Needs in School) T ®IHT g1 TS
(qFTg AFeT a1 TS FIa8F a1 FFET (Rapport with Students) TRTST SATE&EATS
froame feemed 7 7ra@! Wawd drg e T8, | farer fare st fAardiar f@#a (Knowledge
of student development) &1 901 ®=THT 4 g AM=A9aF T, | fFardier sWARE q41 AHES
FH 7 IRTRATE 719 T [@@gE @Ha sy 491 d3«m (Pastoral Care for Students)
AT 9 AFETET Tad aTl SEgRah godd A5 TEE T 7 AFET @ Jedrntt
a7, | famdier [@rz gqaFar Efa=ar (Students' Different Learning Experiences)
Z7gA | [AFZH1 FERiTeT TS A1 91 FF6A T4 T fFIndreEr Gl fq@ayr A
fZATa | foreror e @fa faag waraara aa1, 9uq a1 &4 fawdia #q [ ar faem
ThA &Ted T 7 |

Teacher's Competences Framework Table — 2
Areas

Competencies Subject Matter Knowledge

Command of subject | updating of subject matter knowledge and search for new

matter Knowledge, | subject knowledge, sharing and exchange of subject teaching

practice

Curriculum and Command and application of pedagogical content knowledge,

Pedagogical Content curriculum design. implementation and improvement &

. Knowledge updating and sharing of pedagogical content knowledge

‘Teaching Strategies and of teaching strategies and skills, language proficiency ,

Skills. Use of Language
and Mulit-Media

Knowledge andapplication

motivation of student learning through different teaching
methods and multi-media and research and dissemination

on teaching strategies and skills

Assessment and

Evaluation

Student assessment methods and procedures,use ot student
assessment results & evaluation and review of teaching and

learning programmes.

Students’ Diverse Needs

in School

Understanding students’ diverse needs, identifying and

supporting students’ diverse needs & collegial collaboration in

identifying and supporting students’ diverse needs
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Rapport with Students

Awareness of the importance of establishing rapport with

students . building trustand rapport with students

Pastoral Care for

Students

Students™ Different
Learning Experiences
School’s Vision and
Mission. Culture and
Ethos

Providing pastoral care for students & collegial

collaboration in providing pastoral care

Participation and implementation , planningand organization

& whole person development of students

Adaptation to school vision I mission. culture and ethos,
actualisation of school beliets, vision and mission, cultivation
of a caring and inviting school c¢limate & contribution to
reviewing school vision and mission, as well as promoting

school culture and school image

€& Teacher Education

Policies, Procedures and

Practices

Understanding school goals and policies , implementation
of school policies, procedures and pract'ces & formulation
of school policies. review of procedure  and - ractices for

continuous school development

Home-School

Collaboration

Understanding  students”  family background.

communication with parents, involvementin parent-related

activities & building trust

Collaborative
Relationships within

Sheool

Working relationships with individuals. working
relationships with groups & working relationships within

formal structures

Teachers® Professional

Development

Sharing of knowledge and good practices with others.

contribution to teachers’ professional development

involvementin Policies
Related to Education

Awareness and

knowledge of policies related to education. responsiveness
to policies related to education & contribution to policies

related to education

Education-related
Community Services and
Voluntary Work

Interaction with the broader community & participationin

education-related community services and voluntary_work

Source: www.ieacher s professional development.com
pro P

FavE fawm® fRmear (Continuing Professional Development)

79 &3, | forares fery qar sfiaedreeor Sear aifg@ F1FH7 (Academic programmes)




F1 AT foTermenrs fEques | A=1 FOTHAET CHAH AT forae fa= aqaq qar @rg
FSTATOTET HETAT BARA 9T A4 AT 9219 (Inter school sharing) T4 Hrr FAqTE |
e I foreger, W, qamE qar foren favvaw faam faeng dfve gerar #ewa g v g
TATHT &7 QAR TARA FTAHT T4T ST (Seminars/Talks/workshops) o fora@ar
ATET 7 TAAT dered Hed <3 | faEE aquare @ faavery @ e #e @
SHATTE [FFTG (Staff Development) TUAT  FEIFTT €A F1A T FEAdT &4 TUHTA
e [&quag | e [AETEHT dfadmdd ®UET @ ddRd STEAT fagdr AreauE |

Faa fTerder @It RTE, 9ed | AT T ATHAAT SfEuaE AU L1
farer fafa v ufshamens ofvmrsa aar weiad T8 |

#ferw yaga afafasr =aean (Provision of Steering Committee)

Za | aq atafder QAferd G AT FraTEEd ¥ aqEe T dfds Taen fARraEr
I g1 AAaF g s fawre qar yagaer @i fafas @ aeEr T |

gtafaar foer fgeredn gwafag a9 7 SR a1 SEddrEr w97 — qqr
qfg=ard {9 | Al FAT ATTHETF IS | FERIATH HISd GZTF T |

TARTE HIATAT ¥ GEET@T el T2 TH9S | 747 AT Qrqaars af 9ar Te19s,
FFE T faarim qiwfq afsg g1 aEws @) @qEr S ATEeaE w1 qmie
TGS T8, | ATHITTAT [QTAEET TTHH GWTZ T dUNT H3d1 3 G/ A1E90d 3 A7 A

TEFT 7 I ATAE AR (8] aardiay qerare fergeirr =
qqT AR AFET AR ANF [FEE 7 fAyaendr gg=ar fareror TS
AAATS ToAs 47 GIRET B | TP AGTET GUERET BTE (FATAadh] TEATTAHT F4T
foreqorar AfRE 4% g1 qUHT | A1 A fFde HledHd | 9T T

G AUE G | Ad: TS AR T9F] SR ATTIAFRAT Wl 3 | [Fafaq gomn
TAE TAM T ITAAAT 997 ¢ qrt fagrar  qemr ond ergar gfadar 7 ggw
qATEA I1d T G919 arded g [ g | Fq1 anq @ fay f@ee med a9
AGAH] Fig T FTAATYA T4 FIH e G G 3 | RTAEET AT 72T 7 e
TAed TS farerm g% T qAE GeTF! e | GIFRE FH
THAT T FE9Tdl Y29 T AT EFH TS, | JgH] IEEOTE EIHT American Federation
of Teachers (AFT) @ fa @fd=s | 79 @omer a9 009 AT g L
TETE TEG fadmrda & qrgd WEH Jwid TWEH B |

frer aftrewd wfwa

YR gaTdd! faugar farerd gfdtere ar q<eT® (Teacher educator) a6l AR, 341 T
AAHAT B ATAYIF B | Hermandez, (1998) F ddR gfsreqsar anin fFgr< facfera
T EFAT AP IRT3A Role model &1 &TAT TATY TG | RTFTHT 399 9 aan

@ Teacher Education

z 9




® Teacher Educat on

RT3 Ue, | W9TAFaT ITHT AT University of British, Canada =1 University of Costarica
AT feteid gfTaEars FA T TARHET @TTE (Clark.2000 T Hermandez, 1998)
FOTATA AU B, A9 TG FITF A T GiE@l wrefed atafqaqr gamerar
PIGA U8 | ATAYTF GTH FHodm G TS | e T Aar braddars

ATLAFFITIN FIHATT WA q AYFH TON FTAAT Tl Heex fZavd

fer fomeqr ¥ argedTqaT 921 T A
TITeaTawT Teqsl FaTa ar feravaer fawraay anf foreor ferg ofsar gamasr g 74

B\ T [t forear T enfehel R forAr 9_TH T w1 | gz forers
fTeT ¥ qATd fAErEar #6727 FAn TEF BA

et @t Aifq @ sggedA: (9 AAWE @@ @0 R a7 Q@ HATEEEE qdr
HATHE qEE S 2 g0 FOAF 7 A G0 AFH AAT forear AIETT 40T A
& AT WH B | 7R g AeAaE raEar enfn & arfeaw ar Avear gfzEr oraen

FER B | AT TATY FH HITGeAT ATTT Q13T TAHEAH 91 7 fotafep g A 9%
AT YATTAT IRIYS, AT 1T a1 61 GEE] IAT BEe T0FT 941 g9 Ied 34 | FPd
forsd@®r T Araar gigd T ATz FTHATE TEd FAGH argdl |
AL, A1.UL. 7 TH.UG.) AT Ted M9 fEared 74 FHA1 &d & | TH& AT
qfq forerds T &G T, HA TH, BEAT T AT GIHEH G T AT G T GTER
THAT, §ag90a aiq f@eq | fAfafs a=rrasr faen AEHA (Faculty of Education) &

T WHA A1 WgAHT adT T 77541 B | _ TISAEHH URATSA T #@H9 G
ufegmam w9 amar @9 1 Redd qardr 19 9T @aET A4Ean 99 T qrader aama
7ER B forar FgETE foran FeAegd fad 8re 7 FaFT 7 99 IA g
AT AT =9ay faq T 3 forequr spsaqmey FAeT F A7 AT A=A GRS

A @l sremrare gthar o e | awaE aifn Hafad #@ar Iufeata@r afqariar
S | T IT TET THITTTF ATIRAT qTdtas F47 S50 foreqor 71 wfeer ¥ Gew

afdfSe | forerdar Weqm G FEAT TANRA B WH F A7 qredaa Rrwdr a9 99
FefFar g | ATET Jatadr BTaE T (3 A1 ¢ qU) G U FAHFAT T FTE - ASHE

B | qAqH fery a1 feudrafs foramar 9 a1 F@nm R T 9= T9TEEHT W IRIF T o1FRAT
74 S @ 1 favanr RAvafeq werea o 1 giataer 73t &g, afeer 7 gten #rraaAa

& fyFd fimm @



@A T e FEdT @ T AT S @9 @ aEvaE g )
F 1 {99 7 a1 qUFT T faF IERA T4 & AT T sy g e 94 |

e wAf T wAte, dar ad, gfaar ¥ argedmm: aegrdi 941 v gAEa anfn

DIFETYE Al 7 BATE Qi ferad F4A1 qTRTEE g9 eraer TRUET g Angdl ¥
ANTH JaT Ao9q AAHT TF AT TAITE &P qAT AT FATAT qr e
GATH GUET 3 | X farefe 941 7 @A AR GFRAT Sed wrdy forer dar A 7
FEUR 9T 79 3.7 F qUETT qerdrars g2l Wl IRIOaH aEn W @1 9d

TETET WOT&TF AT T ZATEHT ATATZCH THATT T ST
FEATS T TWUF B | ATlvd dga1 IHAT IR ¥ fAaed e g9 A9Ee q=3weqn
| frgFeEd! G 9eulq qEed T o T P B AAEFT Za forar

TN T 3Tt erEazaryd aiEfaEr gAH ARG AUETd A T TE AT T497
GIT HH Aen &7 | T af A T forerdd TEnTa 989 e aqAitaw aRfgare
ET ATSA FHawg qE@Ta fFFTs F ArdaHr 99 TUE BA 0 fTaEa
ATAAT ¥ ATAH 9T ARG A=A @G Atand a87=d 981 Fa8 #7399 g9
TAEAT A0 B, | [TFaTs TATHT 9741 7TeT (Retention) FUTFHT AN @A FEH AfAUST
G | AT, BATE q9T A= TRATAE AT T FEA T URETAT THUBA qE=H
TEHT ITIF ATHATE 7 QU T AT EHG A0 3 T ATHA HH AFAT I
B q4T 4= U ¥ AR ST G0N T geT R UM Ia@l 7 3| e
ATARE TAT AT dgal FHATH qeqq 3/3 A 20720 AU a9 # &FFEF 7 47
FAAT FTAET Hergq 94 T 9R2elT geArg®d Jgel arg 7§ foaae 9| agarat
ZAMA 9 g8 TFRF g0 A fosmmw garerd, wA1 7 T a9 g
TF AT TH G| [eERr gra=r faawr ¥ fAardl |z@nar FaaraH
FTOH &9 GFF1 34 | fadt agenar saaem adl i 9o F1 g e faes
T FE A AREA T AT Z0A=T Ui AT g AAhRl A TEEET S7H e

el Fgend ATdRHT YanaiA® @9 41 9= 99 T
TR, HEEFA T gy anaean: fora fR@ed Tewau gy drrea farares faremga
GHAPIT HZTHT FOERE! (A0, qOagero qar fqaaq T TAAFT FE T
T farr A A T @9 39 g 8 ) Rid qar faamdt @ & v werdifa

< = ‘ \ ( 'rf_;TiE \ >

AT T | (0Terd ifers qar o= FTAFT AR T G TIIET 7 FhET B |
foraepapt arer Faaree™ Tfae faeErd @ g @ 3 faas
faaTg+1 I TANTET ATUH FAFRH ORI 7 dg1fie 9987 S8 @7 @rerdr quard
11 forrorar A afdare garEEiar ared FF a7 | ferE e afew aia

o fomrz fimy o
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HHAT IR T AT
A
[T gieTeu 2
e (Carecer) d
| =T 9971 ¥
st Hifa P
qgra ™
TR AT JAR A Ef
forere
T
F2re9 19 A R
o ® 9 quered R
T (Distiict Cadre)
aqr 7 BA

<
3§

nefFee T

T | AR
foreqeE e
faTerameaet 99T
) T QU
g 90
HHETE A
3 UeE wa fer
QT T
7T FelTg ATHYIT
FAATS |
foreres AT T @eTEAT )

€ Teacher Education
A4 7

AUF  qH A | AEE

ERLCIMEBIEE] ar

D 1 R e
[iTH T3 II‘EG,EFHI ERRt

AtETET A | afaw 3 EnT
q@UF @ | H0T
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Required s po icy and action

AqATAT TG AW 7 38 A FAE

T fay7 fammerg

Arramts \rF g e w9 (q ag o

THT®] |72 aar iy & arfaw

FeAAA UIH T AT T4 e gw@E=
g 9T gEEar are @9 agae

e fAaf=za = ¢
frqen 79 T faarea quge
g3 | TATATIMTFHF] GGHI AALATIA
FACAT el giderd (30) AfETH HTE
Fer yafadr AT @ AT geR

T, faandt wee AT farersey

aF fram g2 T ey far ey
FRIAT Y 12T qed fquaedr fAams
| AT T AT AL TR
(AARET T FATTA) BT AGET T |
gfsrar a= T T aifaw o arer far

TS | AT @l Arfas
T 7 ATFHT STEA |
ard 9TH A9 GE T FET
a5 qHTART daq T gfadr faq
fafa= TH GgH 7+
fa1 Araar 1o, T
faer 1 fareqepent

forr @



REICIC g
fmToT, T grd
for 99T
? L 99
foTegay
¢t HIgAe®
TTATT T3, |
KPaF al
n T ¢
< e
e
PR Y gr 9
e
Ty
) |1
- THT 4
qqFT TETHHT
9T @ |
fAere
ERIGEI -

HEATAT qUH[
fm |
forsrpert o1 QO
. -
faa @  dar ad
AT G [ T
qFATE
foraren AT

' m(lo m }ﬁf-@;l
fremr a3 QATTAT BTl TAGET ATSAAT
®Y 7 TH9E |
ok e ZH TR T AR A
g uE far ¥ AT [T T JF9

TFTEE AT foreTe e &9d | IQrTd

Iqere g{Id 7 )
g 0 wWiw ESEE g farer
. uEg aa EqF @ Arfa T
.98 | 3 gE T HTE LINITH

qdwAl T AT | SYATH gra ATITHT

N R g ¥ A gATSA 9% |
agqT ATHT qUET ATIE

T URET B, | DT
TAT AT TUF B |
~ 1 : \\

GIHATA ferequr
T og@rataEEr e farerorar
HE 9T T gF qATE g

1 [AFfTa qeAr T gAn gt AT qrat]
g9 7 BT T9A 94 et e ¥

A9 fafsa=r gareFT qdr AN T ¥ & <UF
| AT aie) a1 7 QURET JeaTHid

frr® faeraer &9 9f9 &9 | 8 arfaw gred

=T aw  @H s T FHTHT ATHAT YgeTE
AUCT ERIRI]

Jefeq T fa= faara qur g

g4t | ek foreTaT SAE T YAl ®YHT
farsrermr  F91 qreq qTET BA it

for  forprg famyart 7 @9y " g GERT A |
fAyarg T q9grg fAefr faamer

forqe T

]
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1 AT TeE wEH ARAfAEr 3 | A fqF g FEE e a9 gReE I g4

AT 97T B | QT T e E ATE FEaAT ¥ faasa =

T AT B 1 SHEF AT AT FTATEAS TATTE TIH TATE | a9 < e

[ETATT T AT A4,

SEEIIED

fotar faam, (Ros) | FAIfC@T | ATSHT | @ |

e FAFH AR Tz, (:0%3) | TTHHT INfeTF 2T I TATAAEA |
ST gaR goiTE AigFdeEE At v fed e gfqagq

aTierd AR FAF 7%, (20%9) | forera fo18 | L TGE |

Eleonora Villagas-Reimers. (UNESCO, 2003). Teachier professional development an
international review of the literature. International Institute for Educational Planning
(ITL2P) - Author.

John Schwille & Martial Dembele. (UNESCO, 2003). Global prospectives on teacher
learning: improving policy and practice. (11EP) : Author.

Bob Moon. (UNESCO, 2003). Research analysis: attracting, developmenting and
retaining effective teachers: A global overview of current policies and practices,

a working paper. (11EP) : Author.



%ﬁﬁ YR (Educational Reform)

SICIIICS
3Mares gartTeran 519131 31219 JeR a1 angl o | afv% "Reform is
always painful”| 2311 MU IrFTANIr aRIdA, Jere1 T I=aR
afaferas? AT ATEAT, [FTAT I ARTAT T THAATHII S
AR [B1271571 Gley FEeNRap! 3027 IREC | AlBAlIFs I0TTZNH T
SPTITATHAT . FaE JUR 3T T HIH AAATB!
Ug=THIod 1131 AT 315137 . . T Y Qalail
3MEMRA T shIfoctanTd] S1R37FEHT NPt HITSTHN B | 33T 31511
2RavemT a1, . B AT TNt T [T STAT, THAT
&R T gaH (3feeet TN TR WUNaEIs Ioiid HUT
g1 3151 3M3Tes 3151 R a15) HaRerd e © |
M3 FenR a1t argeEsnA, R1ares, 2iaras aoneft, Baxdlaseorars B

FATIA AlH? © | Azasn 0 Mares genzent anenz ATA
Bramen smays1 aRads1 a1RUasT B | adsrst 31an gonef! s 2
FISTGT gdsfl F=dr TR g e

FA I ATl ZT WG MR © | T3 WA TOTet) SreeT st
1 afsy Branesn Jene a1t JIHATIE 3ara IB3TdBn! © | e
a1 2RIUBT JAFAT T FAatdlan! TATENTeRT JAf 312 alsren 1R
JIRe [o7el3 Fetl 1acd IR TATreN AR afst 22 51 ga1 FaeT
RB1an a¥srast FeR 51 sirsvas! HARETH Tzl 8t |

1. TBEE

P e Z#1 R0%% FI EET JAATRIAA, 5 T A44YZ, 4T
T HIHAT ATE S GTAHT ST [T AT 9fq QA T AT

AAVAFHAT G | foredl ATRAT fAem ¥ eadaqdr uiHar U gATd AR TS A

ATAFT A7 G749, 2053 97 qgHida! Faraa ¥ A 7TeT Zeras

HEATH A fo7ed] 277 9T QARET ATAYAFAT G | F G TAGHAT 5916 G AFAT A
AMA9TE g3, | dATRAIfF TNUdHICHE YA ATEGTHT E‘T—'f?ﬂ?ﬂg G417 g&dr=de T
(empowering) 9, FIMHAE FAATATe At (enabling) TH, FTFATH GAA (Access)
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AT ¥ AT (equity) FTAH T, AATARTECTAS RIGIEEE!

aAbea ™ o
A Sffr ST T, TR WA G T, AT R T,
TAATETZATAE et T 3 fFyaeardy Qe T 9 AT qE T
73 |

JTRATTG, ZAT®TTATY, eNTd, A0 QIR T ATTHA TIH TATZFA
IUMATSTE TATTF, FqH T e Ta qATeA Gifdd qaEr @rEr WE B

et gaea A Aifa T FadFgE
o  ITAHE ASTH wEAATH, 083 F IR 99 H faur aqr 5T qaEaedt eFa
AT TEET B |

®  YTH HAATAE! 9T 19 & ITIRT (9) AT “IAE FTAAH HAHAT U
JEIT  ATHAT HITATATHT AIRAT Q1T UTed 7F g9, A~ Jad= 8FT 3, |

e NI 99 F JUARI () HT “I4F AR FAAH] HTAT qU AHTH
qroafed aEa [9eTed o1 areF B TEE B

e  TUJWI (2) BT “HYTAHT T JeiE ATEAT A, Aty qerfd,
TEEAE Foqar ¥ AN ¥ Fadd T 7F 37" AT G |

®  TH T I 33 F GUG (F) AT fTeqT, TR, A, A, T @A AFTAQTHT G
GIEIIE gtger enfad 14 Aifd faq T afrte wE @

®  TETART ORI M AT ‘TTH A~(A [FEFHE AT AEE T
feeor T 99 Fearar forsn, SRa, FErd, JTEE ¥ AR AT ATy
CE B

o  H[EAT TR foTaT, T ¥ fastq amgeqr W ufte FFre afawrtas
AT F4raq Afa T et ™ @

o futer, HAWYT AETE, @I FFEEAT T [fe=d GHAFT N7 ATRETHT

FIAXAT T AfdE 91 ArETTF €©9 (afeva AfZa= Faeta, 7T, =
YgAFA T GIFdH GF B |

o gAY & [IR ATTAT (School Sector Reform Plan- 2009-2015) TR
arertad farener A&w qqr IIAEE T T A1F 0kE /9 M@ 0093/0\3
EHFHT AT qIR ARTET - gfq grfeqd ara fasm =T,
AR qdT AAtEE foran, araear aqr sirgaqdw Fare, wifafas foaar qar
At F aifew, (s T\d A, qAdT FEE, ATHT 9T {ArEEA,
fadra ora2ar T GeTgdr ATEATIAT T TF GURE GHEEATS IR TWF B (
ferq ATsdr, 200%-3094) |




e ¢ 6 o6 o6 o6 o6 o o o v

et A9 Ao F=gra yefara amwdr T GeAT TAFFE 4T
yATEE T SifqE qqed fagrg @ oft e A T O QaraEr dweaa
fAed @@ geqd @ B

JYTEA qAHTHAT YR A=A Giqded, R0k & i afiqd s faua
qraE, f[q9a FRO T FHTITTE J&Id @1 & (ARC Report, 2065) |

TG T FIAFT AAANTe T T faFET Aon-g5= 9fF $ifeTE aam T 0 qEr

IIg HUH G |

TS [AETHATE TR TH qaH faran qfeafdd q=d aqaeay m=sior
G52 ¥ GHG FATIAF AT T FAATH ATHGETATS G¥ara

T it AT aHA qf@dd ATFvaF B A~ dHATS Global Monitoring Report.

2010 (Reaching the Marginalized) &1 9fF F&MTHT 3 (GMR, 2010) |

Ay ATIRTT (0%9/0%5-30%%,/090) o 99 farar = famasn

ATH TTTT TATG TH ATET TRoTTEET SfF JaraREEH

AT 7 fAeaR g ard faeTad: wates fEmes 997 T Selg QA TUE 3,

ATY Rtear | 9% 97 Hen @ ? fqadr gun 999 A e W

3 (NPC, 2067) |

A A 039,55 HI Ui “TRATHY SEdaHT A [ Ea?g ety (e 91 9

AR q9 ARCE B | Ih AN ENEd T4 W1eqhl IR A1gededs QU 3, | farer

Al faEmE AT @ gaeR Q99 wiaed @H Rfana ke @ oEna

0%9/0% guid qd T |

Wferw = fgus gwan T Fdge

AT T afeodTFTH GE THRTTE AAFEEAs C (ZHEE T A9H

TIATS I=d TeATe] FaR [Teq 794

faredTerT @ qEaTs Famatdd TH A9

LS| frasa T q9H

AARTF T Ge4TTq fraar dfqe syafrars auE g4rsd T94

faTeqeepT 2T JAFF ®TAT T4 Tq4H

foTeqrerTs SITEH, AT 4T TAARRE SIeA AGH

afeZr AERAT ATqAqT TAFET 487

foreqr a7t IRUAAET AL A8q

ATATAITE T TG
.97 AMAATT ATARAA ATETET ATA=TFH THEN g

MATHE dF FAF &7 [Aled T4 fam dq@r wq1a gq
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g T a1gq graeeft gReage

Afferes FARFT AT PN 1T T qrgAET FH

572 Tricle down approach ®1 &= AT RIemAT uferd que g9 794
QAWEH! &THE TAFZIFI T ad T4 T Fq3H

Medium term expenditure framework TFITE @Y FFRITYF TH ESES

A 7 qraad ferfas arare ArERia AN 9989 J9H+]

G 7 ATAET Maximum utilization &1

mty Ifafga goerres arums aft faen &S fRremaE TR sEas o
Arfara qam

foter Atz fe AT amatieq gA9A

fararr ifeee fA#f=a 2797 (Decentralized based)

wfgar firar Hifa T T 7g# wEe FEEaT g4

el e wfafas foerages gww faear gaad

o ot At et BT

ECD ®@13 formal education T tie up W_iﬁ

Bfcwar farer TETEA TATA

faras Afdeeare fren fag amar Afa ag T gy

qE TAMZF T STAIAT &1 I

Labor market information system ATS TATAETE &q91 I9ART 74 fram Afq aa

~

LIEC L]

Meres goTeAEHT qqe, AH T A ASAIA
e ST HaR T
Right person in right place (€T a0
) ICT based @15 =TGHT F0Uq ARl era fagrer u=
A3 QIRET N7 94T I T TTdFE] a73eq
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TqFETRG T GEFIRE U
FAMAAET qTeAAT
HRD AT &9 q=1eq

Effective coordination

q‘l aa"\' a‘ q‘i iq "J' a}ai:n

Paper work {=<T ICT based &1 CECR=E]
Citizen charter & 273

Client-oriented evaluation system

amEaE geardfa

TATAEE G 9478

People at first &1 ATIATATET A1 TAEH R

i T AR AT

{ifqd FaWE A qard I T qaAET T
FAHH T qofd ATTHT Bracket approach
FEHT IIRERTAT

TXE ¥ AT emafasar arq A gfaresrdarn

Medium term expenditure framework HTENE T ZTTZATTH
I 7 FrIAHT Maximum utilization TH_’
TG THEIA opprotunity cost I AIXT

ra ¥ QAT Hdqeafaar a9=rg afdqd qar T
fiferF qawes wal grerate 9fq farewe 7 gfE@q 3 1 & eeEarn Feaar

Zold 9 qiF9 3

&)

dgif+ a1T (Theoritical approach)

AT qaIRE Fa< Afas AT cadF qSEA, g1, 4HET, oAl qarH]
TR R 7 fere qemaa q¢ ferfye 9uafz, IRE UR (Ubiquitous) @8 3T d aa




=qq7 faq afFsa 3 |

@) Hifema g (Policy approach)

ife gemEH GfF7 qUR A F ARA IR (Proactive), AN ATAR AR T 1
(Reactive), < ATEAR IR TS AT (Survival) T HUT AFEAR A TS AT (formalism)
aFa Afqra arw S@ 1 §fE gawa enfn Afara ar ofF a1 afEr g o
) e (Strategic approach)

farATHT FATARAT IR 9 (Coercive), IS HATR IR T (Persuasive), TadTHTAT
7 GITY TS AT (Normative) T EHHETY TaH FIRTATSA 97 TR ¢ AT (Utilization)
yFar 9fq $fiqe qurREr arE &A1 9

o)  TegHr mgTia g (Value-based approach)
FLAAA-ATFITT T IR T AT (Value-neutral) T TATF FEAT AR AR Te
FATT (Value-normative) i af $ifersd qammr aeras 1= afds 3 |

g) Fift=&r 41X (Radical approach)

9TTeeh AT AT EEI4T TR AR T (Intevene) fafa a1 gfwan T afeg |
AT 3AT A A1 AsHiaes qiFd geerd o smHa afaas vieed | Swdr g
FFETER FI=rates, ATemaT arge 9= i | 99, Ja SdE qaEe AaE qar
T FIFFR IR qTArq T g&dag WW 9ifies qIR AREGT (FoTaH, 9FTET, 20%%) |

Y frewg
mifg feafad awemg F=famg 7Y foremar |aR 79 @fdq 3 7800 dfare gawer
Fia~g farge, e gorredT, ¥ AT 9fF omfe agq afF=s |

QATAET AEAT, AHIAER HA, ATGAT ¥ GEBId, IR ATAIGEd], TEATTHT ATTHT
gfeadd, awfga ufeasr arfcarg ofF Qs qurRE @ar /= afewwg | dord 9-
39, T qftder of dfds qure F=fag g1 993 | aamEeis gy 7 nfafis
g7 9fA qfeTd FARFT MR gA TqEG | AeHEIaE afEdd, TR, fAvaar amoa
(Educational reform) TWJ ATHAFH ATTITFIT TR & | ATZrET [ o7 ¥ TRIEag
TANSUET T FZATE ¥ LA GG E IATER T GTAd] G | J&d
stfeter FTE AN G e AT R AT E qUET G |

% gRYEEA

FESTH, (0%3) | AU AT G797 | FISATST © A fodrg aaen qfafq |
TATAT, (0%8) | HFGIT TIFATHN ATETIT (3059, 0%5-305% /090) | FTEATSY © oG |
TGAT, (ROY) | FITHT AT GIH A= TiaazT | FTEEISY ;. gemEd

¢ bme fomm @

€ Teacher Educatio



@ Teacher Education

ATTH, (0%Y) | FITET GAF dgF 908 | FISATS! ;| AGF |

foT, (R0%%) | FATerT AT QU ATAAT (R0%5-308%) | FISHISY | oAE@F |

qH, (R0%8) | YT T 059/0%g F Faid | FEHISY : AF HATAT |

Al TFHlIae TTF GHIUTIEE

T, GRS, (0%8) | RTET ZTFeIa@r 419 37979 | FISHISE - |9 HiaS |

Ty, feqrara; aTad, Ifdar, (0%9) | SifdE qITgTHT FgHANTE 9HEE |
fatfar, (R0%9) | 9IfareR HIfCaT | : forear forar |

@9, (R0%%) | “fTeTHT FraRyardr faa” | FTEHIST © @Tar FETeT 8 |

AaEEa, (R0%%) | fT4THT FATdIE® | FTEHTS - AU fAdt ggw, Fra afafq |
UNESCO, (2010). EF4 Global Monitoring Report, 2010 (Reaching the Marginalized).
NCED. (20066). Leadership Building for Effective Delivery of Educational Services in
the Changed Context. Sanothimi : NCED.




| 1. ST EyER Iqea™

\g | o
CIEGEGIAE

ATfAF RTATEr FIT TET 2009 FITHT ATCFT THANTF ¢ qd
TUET RIETITFT FTTOETE ARET 94 g B d Ad9=T T §a9q FfT

Lo TR ATRGT TT sguen FBTaT fro av
&1 foter rum T3] GaTEI &GHT @F (441 | & RT&THT TAGTETTET

GET G GFF [9UF | AT TJGIRT TS FISTTST JYAF] T AUSH U 55 SIGAT
a7 §ifga @ far
009 TTTGIE J9THT RIETHT STHT FHFRT TFad AUHT B | FaF [HiET forer
&FHT AERIT T YUY 7 g9 ggaIedT YT g4 | a7 G JETGTHE =
TR T faaar FAFET G qUHT fafq~ Rrem FmanT © diferss
QIH [Aed 9T@T TAIGeeH =9 T A999F g5 | 99 od@H HE JevF
FATeaT STTFT FTET QUIRaT JATqe® s FAGHE 413 7 faaar faqar
TITH GATTAE! FTTAT TCFI AT J991F AT RT&T a7 aramT, argq Rrer
GrT T AT FHE ATS 991, afees Rrar afafa, gars afes frer afdfa
TS HUF 9T J9IG AT Rrer ggfaal grorn, afeq Rrer ggfaal graar &g
WUFT U JG9f5 et T=F BTem 14 sTet == L1877 STl 137 GUFT S
FUGfe AT BTer ATarT 39 qUF, AT BT8T JENT TST HUH & JUGlY
TEINT AT BT AT T TR Aangd RTer JrAnT 139 wuel diT
FuIre Brear g&artaa T FAGITATE JTIRUTTT TIR TTH
fa=g |
090 3@ 04 TSI YO T FAYHT GIaaeT STANTeE aF 47 | a1 F7
i TR TETT TEA=T GGIHT @ fded | TFTG ST A1S TG
gAH fag | T &T AT R1ET JTANT AEFFT G ATINTE® G TEHT T
AT fAfeq 18T 9T 47 |
R090 AT Wy AT RIS AT HTATF HE Ieeq RIETATE AAF TEIAT
g=1r9q fqdr 1 aqutg qaer gargiu afeq Rrer afdfad Ieeq ad fErwa
Rreet @q17 & 94T fF@me a1 Fray ety AT afea Rrar 9gfd 03 @i
I¢9T IAF ARFHT AfqF Afed, AT TA FH), @IS §T qr

o mE fmm o
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FIT FAT T YT AT qrA 7 faed i@ faErg WIS
ferair | *

AT F=7 R1al ArarTE HEe Gevd fAaerT T 3= fremar o fAterd mraT
FEraT 1 73707 TRV GEVT AGTAFT AAANTeE, FTHITS, ATF T Sifter geeaqmr frsrepr

IR T fr

R0¥] grerar fed afea fram H&T 799 TETHT GHIA ¥AeR, SifsE
UTETY 7 9IRS GERT GITAT 9% T T TEAFHEEET & [Fereor air
AT ATETH FAR 7 AAIRT T E@r faar

YoK¥ AT fsT TARGT 16T HTANTET H&T F7 9 TG Gl FeAralarer

7 STTEATT TGTeEN GTE0 TG aqT FAFTE qT A AT T Afegg AT AR
TIT GIqrtaE e HIGATIET 77 FTAANG AT T (44T | FEaEr AF FEITAT
fS1emerT GE9q [AeROT WRT GfFTHET Hifad &F J4T TTE [ fagr=1 7

EATTHT TG (reTar A qoF T Afgq fAEre TEo dqifed T

77e |
045 F RTET FFERAT EridafataEr qeq gger Al a4t marTEr
IIqATAGEHT AFTT FAGATT T [1emar Guags g7 a9@l [Gfa gfaazT
AT T &T I
A AT B qUYT AT wder uIe Ieed 4T ) fremar guw ) A
JeIT FATET aqr fererraT @@ ayr UreH#F fAwrE
T ET
‘Tﬁ?ﬂ:
T adfe foemer freraer Ifqera @i ot weAr g 1 favad gfgg wifsoE
eIt ECAA L I TITAT AT q=T 38 a9 4T F 45 e 190 | Kl

Ferrrdd Fnts fFvafaarea oy 94 afa @faader faar 1 ofaamr 9f7 =3 J3i9=
993 4, ATTAE1 SEA frvataardy 93 F9 T ARAE! FAEaT freatITey
¥ FuAta gorar fqu | A1 fay faameages 9=1 gl fAvafaamea gaa=r #ra1 wo

ATH J9T WP B | P B qrATATe OTATHT FaRET vfEr g
=0 {7 |iFeg |

forermn Wt QU T@E:

ATFAT AT IR T TR qqI T garHle =R T &
THE qerdrs foreror @rar, faendi, forsres a1 qRaEfers adee favemm
T &7 A9 TeyT == MR MEAHE, Teged®, foraror fatg, fandier @@
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ST TG E I NfdE WFdT gt 99
ATETZEATA T JaT AT [ JeAGAT g3 ATH T35 | A7
RO%WR ATAHT 1t Al fAva fAaraTa gt a9 @ @@ 9fF 7 9 99 q=ia g
PG 983 7 d (Aardt F |
Afasr & y
fagmaaa famn WH{@T R005 %0% 5 wy

g
qd grafas IR frm mreafas qreafas
41 qgen 559, R¥Y ¥93,393 9,%%%,5% 99y, 395

aifdsr 4. &
fava faemem aar wgr faaaam faendt fnet® @ 00z 0% ¥-R0%Y
d fareneft sz NS
R0%¥ R0%Y R0% R0%Y
9 f‘aM}F{ EECCHIE D] AEELS ¢ qU%R00 1R 0 SAS e
9T TEa {997 fAamem 9% 333% 109 450
3 | FaAIET fae AT T3¢R 94T R¥R 9%
qaAsad fAvd Faray cco¥ 9495y ¥ 3 Y
Y | 9@a faya s Y OY % 43%0 %% Yo
G ggEn T LEYR R08%T0 %Tog tYzo
Source: Nepal ion in Figure 2009
g qEa faendy afz au FIRIE R GERIGICRIRI D]
frra® g AT |
frsa  ddT e fawrers a1 e e SERIREECPIER]
1 wel fraraaa faem @ o~ | A QR A TH A TARE I
forqreer  eqgEETe dfswad wu@E ~ | |
R0%9/%  FT qAATHT ¥ /Y W FHIST (499 fauraa aesar a9 faea
feremdT Qur foras ggen agar | FreaTel faea faaraam faadt ggen a3
Ferqar qeraTaT faretes wg@ATHT AT | o favg fraregesar fan
agen 7 o faardt araramn fa - TEH o | Frdfeesr afgw
frgd am e QfaurEr Qe o ETHT 9 gaTd W Sfaws
faeperr TefmT SR YHIT 95 TEHT JAATH o7 T
fradt wgen farv |
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fara faam=g fafa= az
JHIUH | ETa® | ETHa | uatea | faematduljsma
Vv | BraEa a3 fEFarag ¥, 0 |¥o.g QY 019 09 |2%
3| AU gEEd @vd e | 3% (3% Y o 00 9.0
3 | FTRwTE fay afqares - 3| OERY | 99 o |-
§ EEEMEBIE L - c 4| 904 . - .
e e fFarag - R.Q | 5 ¥ 9% -
Source: Nepal Education in Figure 2009
Avaq fg93 gitata® I faggdr THTIEE freenfee a3

qrerAed dTF g9 faardae TH oF a9 @ |
faemem &9 G AT (R0%%-093)
AT &9 Gawr AT A AgRad adr AeatHeE fore Fara areaear aar &g
i fawrg, ufalas aar «qarfas aiday, Rreassr @ra @TeE @ auar T,
AATHA TdT HARFA, AT orE@en d497 FEadl @] I& $THE T534 |

& QAR AT A=TId v ~ g 9 gftada i @ aw
AR g YAfrd eMErRT aRAda T &4 q <f@ & @ Argedd Tafaa forem T &
¢ T 9% ¥ wrafmEs fudrd eEen e g 9 yaidd e "tarias fare
UugeTs HlIHe el g=ird a3 |
feredt @AY JARA I
fea faemerg foterrst fadreaT [@ea faemag w93 e AT ATTEE WH B |
aad favg - AMGH FeqN a1 FAgA X JmF gr3d ey [T Eae
ArharIEl JfFHE 91 [aE 153 1 A9H R 94R # A aifer® q4qr
TFHAA, TEAFTTT qZEF T4T IYFW 1A, WiqF qaar fAwma 7 e
fremr qead | g gfd #ds8 gd G 1 degad, UH e erorga, uH fee
o= T ATRT WeAnT T aqry faandt qeanT 923 | A9 Amaa aedd JH,
FRTT qeggs AR (ATHd AT {eAF T TH, 1, ST TEwTiTaray @y qwor
FAA 92 | (49T Ay qq<d AT HZETF T HARTAS!
EIH IS @, BiHeR T I9E @ieca! fafr oqeE e 5@ | faea farem gqgm
AT Geell f799 fFarem, &y qar av fqea (g, g olvgasa fqea faame 7
7 faea frareg e faeg faaegee s T ATEAaT AoTAd TS q9TA
TERATS WATZATH THEZ THH 3 |
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foreq favmr aan dfis swofer fasm d=+1 aWRE:
forer Taarer forem framer 7 i St faee =l i R g AR
wHl B Age SaatE GaE| Fwo O fTarms g9=g T ggErrA Rrar graed

HATT AHA T AT fqE9 91 aifeaw FEHA TG, |
faere
FITAHT GOTET HTATHT fareqt gaEr ¥ fqaet AT 9TTERT ufq eRuaE g

TIAT ATART T~ T FATGH FAT (ATl 912 @ U<, | TG4 HeT 5 HIiee gfq
A | Ifedl WTZeT FHY FAGR 1T JUTAr A0 T ferear ¥l A dEEr g

T 7 TFHTAF FNATT TETFHT TGS T &1 | 99
AT ATHT qfedl (AR T8 T4 AU FATCH 2 | gATer fara

faamar geq I T3
TTEAF T ¥ Aierd WorEdR AfTEREr amanied feran, fevsrEer SEwra faerg foran, far
TR wigdr diferes TAFR Frar! A, faear faandd gemseser
FTATTA forer, ifere @wdimsror, AretAn fqwior, foremar AT afafias

7

9if47ep FaIerT waTe TR Fram fHarrer ST TaTEa QeiHT qfade T e

STATAY foteara® ATET Fzd T 9 g | [Fadewes adtam waverera

BT 7T 7 foTerabe ATHT IR UFaR| qATs e 01w agfadr @gr fFandt grhe mw

far fotar wgfaar fAae Saawy &9 gaed, aaa STdE QIRF 99 JI9es (ARd®

T AAETd g |-

A TR =AY A [0 ag Fgad Wik quarht g7 gwRed | a1 ufiafda

AT AR JIR T, @EaH], 2979 2 (GUaeh ga1 I6 TR T ATTH AqeTHaT

Al

geeH amEnft

Aryal. Krishna Raj. (1970). Education for the Development of Nepul. Gairidhara : Shanti
Prakasan; Santi Sadan, Kathmandu.

Upraity, Trailokyanath, (1962). Finuncing Elementary Education in Nepal (Unpublished

Thesis). Oregon : Author.
MoE. (2009). Nepal Education in Figure. Kathmandu : Auther.

| (ROSY) | F9TeTaET forer GrIATAEe | FISATS! : AP TR TS &I |
qIftfeE gfaqaze, (30%% /5¢) | FISHTS! n
fafafa, (0% 1 fayaT v Ecc

& fomed Prm @



JZIATD) fFHBIR A2 - garfa meian

(Progress Review of Millennium Development Goals)

1. gHea™ fa=n
7d gfeq, foen ge=rag

&7 9980 HT TG (T GHTAT TT TRFT ATANGT [TF7G Feqgesars 4 a7
R000 AT 989 TMEEE TAT 9 FIH JHGEEA BHIB) AAGAT “qgqrest faFrq
g’ F EYAT HAARA TqT | GTAGTI A AR &7 309
FHAT GIGT T GFIIH ALTAT T (€ Fid FT 77 qFal §= FIIH THIE TIH
% | 7 Y008 THAT [AFTETIT FEEHT 93¢ AT AT JP=TAT TR TIEIT ¥%
F1Z 39 JIATART 67 94 @7 2005 MG GO WOHT T4 =G T3 49 AAG AR
@A dHIGUFT G | TIEHT e GIAT JeA@HT TT €0 afF 5% v FOT
0 1@ JETfTHige [Qarag et 67 T g7 09¢ 95 97 ¢ FO %o T1@ TR
Ve &9 | OFr w1 T gaT §raRaid®h I T HREUTd 13T T SART Fgh
qIfT WU 97 gErfas FRER T TaEHe S AT agEIiar g A EH 5 |
&1 9o AT 3.4 Mfaga AT Hg §724T WA & 005 AT ©. & %{ ofF
[Ecareics 9o 2T FNQE ATA F&T FIFT T4 AW & | Fed AIqeareeq
GUIH! TA&d QU 74 T 4 4 Gawrasr I G219 97 g0 | faeawmr 5 9f7 20
1@ AfAage HIV/AIDS aSF1ha ©a ¥ efeuit ofdar 3av it &9°1 @l T |
&ed favasr Fa et FAaIEn d% 9fF sftareT Sifewar © 1 @ 9%%0 9ft
favaeqrdt &9aT § "< afaw1 9 9f7 a7 faarg T Afaw Gfagar gaat oftomeasy
FIEA SRHFATEE (CO,) 30 fafrma Afzs a7m1 gl & | fawtia Trgee At
¥ sevfastaa Jgedrs findfta T aguefia agama? gqch I .GIHH &V
GDP FT 0.5 Jlawras==1 off 7 EH & |

Aqrer! [EAfd &31 afcar 24y IATAHT 63 GfF STHAAT T LT 41a9 EH G |
qrafyF [F1emmT Ry ¢ A9 JIATNAFIF! 959 9T 97 T 7 719 §g&T T
HIEAT FHAR A T | AlgA FARIEUTAS GA1 971 T g1 IAETHT I T
WOHT & | FAEATIFT FGIHT 33.9 JIAva Afgarad! G@¥NIAIaT €U qfF FrAqiaFas
AAAGEHBI@ R X 3% AT A1 G387 &1 %9 AT i3 g1 ar
qeq 9T &0 ¢ HIV/AIDS aATaa agen 9213+ JAaqui 4 ©.) AIq9337T aq
Ro9Y GTHT GITATG 293 AT 614 &7 TEHHT 1T 238 AT WICqHH! g1 a1 A& g
g7 ¥ a5 | & e 9.3 gfanas! IXA a7 [qAg ¥Z@EH 6 T ]y 9T FHar

Teacher Education



@ Teacher Educat on

g7 A31aT T TIAT JERAHT (4T @t fg5 | 31 AT G127 T dgT FHUTHT
FIRUT F7HT HTffaF TTAT TFRIAF IUAlsel FT g7 Thar &7 |

Fuied E9AT 831 (Fva=1 FE TPEE® Ga, HET ATF q4T Aferwrm faFraviia
T 3ETfaFIIa (eE 3-3 2T TLUEE JTA T T4 JTEqTHT ©F | AR GEHAVTHIAT
HEATAT i AYTA & HIZTHED & 32T TEF T T4 e | AT TqA THIH T A1qqr
ETAT JTHATTRHATE T 7 GHT 67 J1 TIZT FIATAT TGP EGAT q1 AT

VT 8 &0 |

’H‘R%oaﬁmw q q-HUZHTT G feE weg=ll &7 d=7 qar

‘ C iy wo | gy v Hm - T formrar gy
(International development targets (IDTs) | &T81 FHAT A9 000 F FLHATH Fd 929
TZEE qaT 949 I TIH TIFR “HEITZAT ATTOT” AT ATHET (Adopted the
millennium declaration) < 417 | IR s ZiflceanpaiiDrioie it
ATHg AfTER 4T A 13T (Governance) F fATARFATS THTAT UHT fa7qr | I
T 9FaTe § 4K qFaredd a4t ~  ®YH] FAS 9 e 3R g

AEEATS [ayAomd FTAQATE €THT Hl TATCTETH] ~EUH 3, | GTLI STy
(Mellennium declaration) |7 ’?Wf?"Q'TT FAFEF TGl =€ dd7 ,r:—mfv—q fawra “‘{9‘&
(IDTs) S¥Ts  BA | AT T2 FEEHT A faar faes | Fegredr fagm daga
TIEN A5 WA B | WY faed 93F, FRIfET RETEm (IMF) @91 OECD &1 &

TIRTH] 39 AT2T FZ9de® adr a1 %0 HTETT=T TEr TRt T
AU ARTET B (UN. 2010) |

g9 R090 FwAvta 9% AU WO W off FETAfaTeTT (UNGA) & Searel
faaTq FerzEar gitaaT gheT T 2094 qEHAT et wfegEyd

AT q2Te® &, FQ FA ACA ATHA T qHT ¢ BAF & AIAT B 7 FAFA Tgeed Fdl
FAEE eI TAAH I7HE B T & A ATE EFTAT | /@A T8 # A1 qwre
T ATATTHT 7 A, X09% HEHH A G TH A0 qagdarm aa

(Global action plan) @41 747 91T TRUFT HigHT TFH ared TR I A1, ATERT qar
TWTE FAEZE HId (Strategy) T TRTET 3, (Dhungel, 2010) |

qgare?] fawm@s @eggE (Mellennium development goals)
9) AT J9T qTE IHq (Eradicate extreme poverty and hunger)
%) favgemdt wratms Rrarer wife (Achieve universal primary education)

2 ao’j TF THIAAT q4T1 Jiger HT 17 (Promote gender equality and empower
women)

§) I HAT F’J;i‘ 7 (Reduce child mortality rate)




L) HIq HATFTART 9917 (Improve maternal health)
%) THATSAT ¥ ey, I 9T 49 MRETEZ WTT (Combat HIV/AIDS, malaria

and another diseases)

@) ATATEACA fEArgATE dfqfeadar (Ensure environmental sustainability)
) faEmaE @ fqeasmd @#14  (Develop a global partnership for
development)

AT AAEE ILIFET FHHT FUH TLHAIAA HEHATT & B AT A SUEE
dqe® afqed 9 arARE ®9H1 Afdfeh drdgest T BA, a1 QBxR AL
TTTE SE qfF BA | aY FAY qqr afFataem eEEF A oF gemTa
T ARG ATEYTE W@ | AIETA A 1440 2@ fqFraefier TeEma anfdd fawe 93e
7ET 7 FET FANAYU ALEFH B ‘U e fEE I B T A

B 21 Aq A1 AEEE T g 9f 19 309y, A7 99 aeeE aifa 79 Wdagar A
B | AT T [AFE AETeEas g6l NI § FHETH THET TS AT
%, | T 2003 AT NTTHT Gigsll GUTATATE AUTAd ITAIE® ~ATd IHTEYR AU (quae |
7 A 3004, /T TRUH 6T T GRNZEHT A TRET fqamo, foren, @aresr arqarr
v FfaF fAEaar (Bio-deversities) TRA T FAGAFT THHT A YA TR U 9 T
9 TATA TAIA e fa1 | 1 300% /090 AT TRUEr Fifd FHveTer ST wawa
Trfeitay ufq 79 R TEEAE ITafar aifgd quan fEuar g @ arar, 0%9) |

ATITATE] FAATH] 2T AqONZR T AEAEATH qUFT AGTd T fA==ar g

) i g W& IHAA

1 A g=d A4 %R0 2@ 094 F F991 TAar vF TATA=T FH ATRTAT g4 adr
g fed SAATEr AN Ay O 9ged fagwar faev | 9t oTATEdTEr gaw aray
ZThAT ATl Te T @5 q 3 AUNE SR YAF G ATRIAT T §9 9480 &l
¥ giqeTad! 29 GfFeTTHT Wil | A% @9 2005 HI YIRFT AU @99 A1fda qo
fai w=ir Tt T w008, AT [FeFd #fva ¥ F L (50 million) T4T 9 3090
F1 % F{TE Y0 @@ (64 million) 99 T gde A
TRUEl g | A R09% AT fqeadn TR ¥ giqeTrAr W qqHE A Er g )

TR FZTHT 521 TRET FTAETH TAFFG T TTET @ | FF 9% 7 00% &
f=rn @fra 99 gfderd fa=a (¥3 are 39 giqer) wifedy wear g 97 a9 R00Y T 3008]
F GHAASTA FRG € gfaera faRe 7o F#fea  w afqeTdedr eeraar G SqE
B | afed ®9H qftaam zfEv ufa o 7 m@ed aEer aiRdE g qy
gfqeTdd F9 § © 99 Ad ®qH HeufieHEEd A T G wE s
FTAT AT, 3059) | WY LT 3g.c gfaerd wfFE A1 9 qAR A f@ dd AT
~TET EHF A ¥ ATEA] g41 WHeleh aeeAT TA e | F9TE add 4fgRT R 3
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3 gfdeTd®r FAEART HAF WH B3 (Dhungel, 2010) | AGHT g 3 giqetd anTeT|

TEFT G (FIAR 2FF, 3089 |
) fargeEmd wrafas fmaner oifw
" R0y, THAT ANANTFEES A &FH qrufAE fFaremdr qui faen afas wear
affe=araar” aa qeaet Sy R G | T WTEAT fAeFgend &A1 qgiaE forarad g9
afqwr gfd T B | FeAE 4 [FIF FeeEd Aghg &g At aamr gfy awa

Aquiv A I faarer ymeTaeT anfeY B ¥ At yrafae AT o5

T AT At AR greaen | 9 9%%0 fE aar frarem aifer e #i

3 FE 30 d/d (33 million) FS@ U&H B | X FF 9fq © FT 30 @@ (72 million)

R0V FHTET 917 A% Y FIE L0 @1 (56 million) AvTET a1 aifd@we famman anfzw

@A A | @ Afed favaEr ¢ Fg 90 @@ (71 million) A ArafHe IR I

Tl AfeTFee. ([Farad afe F &A1 @9 79 Afdares, e qivdares qar wiEe sEa
TAgE®! AETeT Ggen fAgrrarer wa 39 (GMR, 2010) |

arfaarT
gt nfea aar avdtor T ag3dr AT faeaeag g a ae aifades (in million)

o PmF fomy @



Farer®r frafq &9 & a9 wigfwe qe
T qgrz A T4 X &9.¢ giqea
TITTT &% 4 IaLTd TE & | THH
SHY HHE AT | gl sy

FH W TH ALT g el
p Targ JaT Fe
fre mrofa® v Arafs dz41 @2
H2 7o SH THEE
9 AT G497 FY gfqerae

AHZ (Hard ore group) &1 &

oA (frar qeErerd, R090) 1At o

zfE@=g |

3)  dfrd guEar wa+ qfee
‘e F I AR HEICICA

fgedrar fo1 &1 99 309

qAd AHE B |

AICCIRIC P CE S B A

AAITAHT ¢ ST T HTATHE TEAT
qUET AT | F9 44%% AT AT AT
[OTATHT 2 AT I=aAH_ A4id 90
qiq 9 30 Y BT IL4G I AA

foreqT eTed At QU ATEMRT |
T ST AT FHAR FHAT 4T
FAT GTATTE AT G T e |
1 9iq ARIET FTE q49r e

HIF {97 | R AGETETEH] qAATH
@ | §1 090 A1 49 faifera
THGRZ 99 ST (% 9iqer )
BA A9 30 {17 WTEEHT

~

WARY ¥ gfderd T T @1 FET Y

2010) | -X¥ IHY HHEH QraRdl

gt g9 | AT 9U-3%

EELs FE | AT F4AT L B

‘ BIKd 2Eepa 9T g

T Y TER | o1 fe

forerr Sfror (DOE, 2010) | T&
afeer 2 T, ATHIETT

BIECINECER NI
afs I | AERaraE gftend

NPT YY & AT &R
R AL T FEA
TaEdr F G943 EET q49T
CEA CEAL ESRCE|
fa=m T
TEHT 97 F 90 BAEED]
O PrAEEH  ATHT Y JIATE® qA7
0Rq 9T 9005 | IR =T
8T TEE A | Afeg arg®
fFETaiia SEs 1
T GATHAT AU 9T Higdres
AT a1 o FTH Ggd FH [T qee
FROT JTH HUH 3, | s
9% gfderd Qe ST 9R%4 AT 99 yiqera
c ATTHT FeRTar &H AT W@l
o fdE AT ( gfqera ) 991 9’3 TER
EQHT 23T 9% yiay qee
FATIdre TR ALl ATHET

*

0¥
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ofegrET 9@ (UN, 201 |

Tt feafq ge7 2fme gRmar qaE HE d o Rt e
EQAT G¢H T | IoT Q€T (Hi cation) q= RRICK
FRTETAOHET T Sfawg, | I=a A ATHT d Wigem g agr =
EE G| A FT AAF ANAHATE R
arfea - faemeft AT EWIRTET (R00R, R090)
(rferrasm)
SECES (GER) a3 (NER)
g Afgar | T Fa | dfgAr | R F®A | Agf=E
quar
BIEEGOIRC]
gt ferar %.0 S0 < 0 O NA NA  NA NA
grgfa® 9¥¥ & | 93¢ % | 93U | 3% | /43 ¥ Y | 0%z
= greatys R © %9 R¥ Y R4 | OO %R 3 0%z
i WY | o | %3 | wie | ¥ o ¥iy | oes
= greTH R Q Y X% 0 Q 9% c | qo0%
I=a fare 993459 | 95%4&9 | 300%¥3| - - - o 9
ad . A1 §Ag 0 090
A 94 TS 0 AT (759m o7
fquare =rd & | g £ AEE
A T 59 9F w4 giq B A g
faz WF  ARATET L AEER T, aTHT
0) |
ferfq &ar o @emar &+ q&q a1 Afgel
43 T wE G 0 %Y w1 f@ 00 -¥ IAT
qIT g% T & T a1 94 SED| AT
&t | difer ) qT EN fa  desr
Y 9Y & T4qT ATHE T T Me® fareqor
| T YA AT At THd geaThrar
WAl AT ST " =@ T TEF B
foteqr UHAAT Heafad UEHar faear  mar a7 &qHT 93
FH q9 9T FAXEG - o 9% TAHT del
ITFIfT ar fag qgar 3@ 9w

& P



339 gfaera WEATTAT WH @ 99 & faafed v 91 g-4Mfagm
SUTATAHAT, HAT, { GeTgd HAT T & FA7 Jieaesal Gearirar Te& foaar |
AT F AAHT 2 F;
aiferdy . Tetfae afgen @gsfitd 92219-3003

T fAem Fa gfafafaea afgen @gwfiar afqwd
et fA#r9 9] 90,000 .4

feen fazra giafq 9499 A

CUEEIEeal ¥ Q%% 99 Y

e fawrg afEfa 40,549 R

e gty 9,53,5%Y 9

e atafa q,9%,0%9 209

dfFaragan 209 3.8 (0035)

F1a: UNDP, 2009

¥) A AT AR
AT @A A A 9%%0 2@ 094 F fFEA 4 IHAR ATAfTEEER qAR T3
fFarzer T2red” SE9T @ B | T 9%%0 2@ 005 I [GHHT a7 R *ATEHTH]
Tl ATF B | FYHT T 920 HT U TUHAF q FIE U 1@ (12.5
million) fSTﬁmqﬂ{m'ﬁWQOO: HT o a1d (8.8 million) | =T | Tq 90
FT GHITEtTHT q ¢ IITTdE! TR "kl faar 9 9 000 qfEg 41 X 3.3 yfqerad gedr
e | X uiF favadr o ofTeT [REHT A" §AEY T 99 @E @ | 2T 0 ATeT
T9E®E AT MDGs A& @fga 1+ "ARTET g | ey ofgarer Saeenn ofF ared goree
I T wE g 7 AT QUEEH MDGs LT I T YAfTE HawqT 9f UFHH T afqer

B | THE qel FR fAyaafe 7 Frdrer T wer 3 FTSTTETST, Helfear qar
Tgd |

Ayt frafa & 21 99 fre] gereR @A j09W T UfdEdR 3¢ W OHTH @
TEFTHT ZT 91 agen ¥q A 71 WET yAfd FAW @A 99 A7 agy gt
grT Z9 gf@wg | A7 AT U (HIV/AIDS) THGTH T 1T &1 Hered
e &I T FTH 99 qEl A9 WH G | HIV/AIDS 3@ 99 qGF

sfa=g @raram, 059 |

¥) WG & U

“TA 4%%,0 2@ FF 09Y THHT HIq g AFId dTH ATATZ 9IS’ IE9T 76D B | TH

AT SATETE AR UTEAA IS99 @& Ga1 (Reproductive health service) 4T el

Hrqea AT &Aed GO (Safe passage) P AANFIATH ATATASAT B | TIEAE
o fgg fmm @
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TENGFA & @SS A1 GeaTe] a«7 gfqer T o1 afq Faraefra Serees amfte .«
freaar whamE (Haemorrhage) d491 3=+ Wsﬁﬂ?ﬁ, Jataw Fer (Hypertension)
AT (Malaria), TATZST/TZH (HIV/AIDS) d491 WEE g4 1 99 widea
ATHIEEF Hed T AT A7 g=ell (GCFAT) AT e, | ANAH I TTRTFETE
FRIATHT Gebdl TSl F3@M T 9440 AT 43 gfFerdarg |4 005 AT &3 yfqerd
T | G AFHT YA TUFT B A @A AfRFT q41 e 97 ufgarEr Aredr &uH
Ta AU B | [EefEE o a1 AAHT 9fF ATET ATUET o feredrehn
argard WA [Aad QUAdTET AT gfz quer g o dv JrE A 7 atfad
®YHT AT FZTAT FH EH B |

TATAHT FZAHT 221 d9 9%%% T TAGFATAR A TF @ Aifad Fe7A7T 43 SA7
ATHTET HeY g4 TR @3, | ISt SqRATE ®GAT TCH g 7 41 a4 2094 H
A TATgd 9T ATH RO F | AR A4 2094 JEIHT 9fd TF aradr 393 A
T ALTE JAATH] FA J00%, AT 1% AT FRAFN 4T 6 GEAAAT TITele [q210 27
TAHS T A 77 G (@S AT ATHAZE AF4T 9% Frss 7 @ 7
THAT AT FARE] ATTeAFAT 73 |

%) THuTegHl/uEm, el qar amw Qgw fawg w3Ad

CUB g R09Y THEAHT T q9] 94 FAFFTHT HEed ATl e,
ATFIAEAT HIV/AIDS ITARET AT &4 090 AT G™ STded
TRTSH 4T ATAT FAMAT A=T GF AV IFEEF T 094, GETHT AFITH 47

Jd qFFATHT BHgd TR T4 3¢90 WH B | [Aaeadig aagdd & <@ed 94
9 94]% AT a1 FEHREE I (HIV/AIDS) STHET 4497 3% @1g (3.5 million) <af®

A9] WSHTAT qT | dX §9 005 AT AT AT 8 @@ (2.7 million) JT AFEAT | FAEd
TSEHI Fraledd ITare TS TF R00% HT IATHHT AT ¥ T TS@T R

ATg fadr 9 99 R005 A AT GF@T AT 0 A1@ (2 million) AT #<L4T | gaify aifeer
qfq HIV TATH Fad=<T del ASHFTRF HA (Infectious killer) I BT | I
ARET FH WA FAART g6l IATAd &7 81, {e] |A 005 H FAART dél 9
gfaera 941 Frazen fqdr | JTRE 7 qETAT AaFaeds qaqrar e
WA HIV JFHHYT 3T Fel =9 @0 97 79 730 Ja@ag T4 AfFeear @
AT, FRARAT, AEEEAE, SRS 9T AEA AGATIE] FR AT I 4fF a1
a7 frafq 3 afeerr feafq &2 0,005, VA O Y3, AYTA 0¥ (AT T,
R0%8, qY-3¥ 9 IAY FHFAD TR 0043, HAdgd 0.0%, Y O04g a4l
AFAMAETFAT 0 ooy Yfaerd wdl @ (Famer, J0%9) |

& Py form o



AFITFAT TUFFEATS G 3090 THAHT JTARF] TgaH T3y FHAT Gramey 7w ¥
TITH ATT JUET QEEHT FIHe® Fiadl | IRUTHE®Y g4 003 |1 ¥ @ (0.4
million) FIfFEEE AT IT=K IIHATAT TEFAT fg@=), 005 T 41 @ 90 o
F4TT 0 AT (4 million) TRl | TEHT FATRT TET FTZET TATEA T, STt
A9 005 & AAAT R A/ (2.9 million) AT A415iAA ITART {90 | fae7 @aren
309 (WHO) # AFa @& 9f w4 @@ (5.5 million) Faegadr qUF

STAR GIUE A |

AYTH FRA AT TATZET ATATH ANGHAT FA T UF2T FAAA AR ¥ FUE
30 A1@ (243 million) ITMEH I 005 AT 9T FHHA © AM@ % FARH HeG AUH!
fagr | mredr oo gfqerd gear afearar quar faqr | e fqaao gEgreET 98
g | 8T | Ui Jeags Aqa7 A1 G414 YAfd QU7 @ | d7 A
ufq sifd® FATTTET @ TFEF G | G R00% FEAAT 4 BE (150 million) HeIg®
(TSN fFazur Afudr g | @ERS IWEEFEEERT R FAS (200 million) ATHBTAT
Bz faawo afvusr fgar | feaerrd &991 o 9f7 3% &8 (350 million) 9T FAEED
drasadar f@a=a 1 favgerdt =uar 9fd t@ @ 9¥3 “9IRT (Tuberculosis) &l
TEE AT 99 005 HT AGFT AT &R ¢ A1@ (9.4 million) f9a7 | TTHA
w gfdemd d HIV 9rafed quar 90 | 7q4T f99dd dsg 2i9d TRasd 3 | I
R00% HT ATATH AFATT A2 Id ATHMAT FHSATRS! FH YRF ATHRE 3
(UN,2010) |

AUAT F9 9455 AT HIV/AIDS &1 9fEdl geqT gt THATE AEHITT GAFT
TN TAE T0 982 TUET 3 | G 3000 TS ¥* 7R AfAges ggHiAd

ATET T FRT 3 g G ATET AAAE Awar fdt | gl US/AIDS #T AR 8y
EAR (0 35 9ideTd) HIAG AFATE FIHIA qUE 90T g 99 LT A1 Jmanrd
14-¢ qU JHY FHESH 0.%¥<, Yfdera AfAdeE qIH{HT wWH Teold TH B | TITeAdT
gfd &g 9@ drar Pfedar g@n 99 3000 AT R qdl APRETE GEen a9
98%c T q0% EH! fgdr | el fraaw 7= afew off g7 waemm wfeq s i
afF<a + 9 g frafq @9 | aa 91 094 VAT T A7 747 FES T gArd gqrq
TA9A T 99 f39#) arEen 7 fag (fawer, 0%9) |

& fyE b @
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EQIEGIC] AT @\ v AT ¥-
qar T HTAT 3 nm s | 9T |
TRAAT wugfe [e ERISSSCIC!
gfeera s
3094 R¥d FWE i
T ofra T TRl EIEd
aqr R Q T faar gq 0 AT
AqTEA®T &l Tege® AT
TRHET M agd o IFAl B
AR IF qrafeqd el qaradry
T 9493 9eR% &I g4 TTE 2T 9
AHR &A : ¥ giFeTd ST
. ®F T cfaar dq= R
TAYTAITA HHT T T : ZEHT 99
TITEN @l HETd AT AT ¥3 oTd oAl HIA

@ Teacher Education

7 YR Sl 2 EAIEE e an i
ArArAATT I T < =Gl qIIEH B |

, STIAeEHT g T @ T ggHl
ECEID g fewer 3
z) fawms afn aRen fawE
“ger AR Ararfed ; E2INIE

TIREGN HU TrI~IHT
AT TAT T

AT ATHT [T HedanrT
TAT 9% & Fafaga

797 el Ja@=3 |

ATT (Gross national in
TEE - | FARTAAT

=g T T fAer
" U] S a9
ficial development assista
N giqeT ™ T ®9HT
TIEEST  ANT GITH
GNI) &1 0 9 gfaerd a=T
fegd AT A2 g
U) &l ARTETE

I qUET 4
qegel ®9HT JTRl
HTET USH |
R L-R%
a7 g

3T T
gfqera Ivatas afaa
) <47
el S g
T &HT e
RSN A,

qfq e}
fFramu, @ & ¥

FAAT AT e

g WH F | . 00
Gj‘{

EE LI e
| T R00% HTF,
TeFT

aerey (fgdA) EIRICH

o °*



famma oA fawrgeie aar 9fs &9 fagtaq e ® (Least development countries-
LDCs) & fAafad Teg®Ea! aaAr 3dal AETH 9 Ui 7= | fa@fad qaEEd
fFFraefier TeEEaTE 9 R8s & qA4THT oo gfaerd faa1 &= amana =9 | R i
FH fFfad T<eEd 91 WA A9 WTAFT gl g9 T | @9 j00yw ufg #IH
fraeraaer Sereeel [a#Tad SIEEHT (Most favoerde nation (MFN) fqA~Td &/ ¥R
HEQA (tariff) Heh qUUIS 989 d¢a! & & Ged faud | a1 glagigia fAetad
TEEd [AFgef@ - T IACAEE, AAFIST d4T ZFLZA (Agricultural
products, clothing and textiles) ATA ATATT AT | FEd IAdH fafgasr HIT G194,
faog urfdes T FROT @9 009 f@ 00% T AT AT FRFHT Farad, 7 EAT |
AN WU TRg TLe® (Heavy indebted poor countries- HIPCs) @1 0 feaTer

FPTHH A< ¥O ML 41 g4 GraarHl 3 29w w9 fafoma gereare qunr o=
o AEEE d qu /W Hith 999 ¥ f[fard 99 @8 9 W g=An Fareame,

FATHT YATT TEBA | a2 fadraelier T a1 ok I @E1 3, T8l 9% ST
UETATA HA (Internet) &I TGN XA |

feafg &5 &1 99 ama Ro%3/0%y A4Td A AATE AfH FUHT 9T
TATTFAAIR @3 [a+ aihl J30TH AT & I @9 3¢ J9 50 FS Y& a1@ T &
A IARH (GDP) &1 AAIGRT bl fad Hurar afer 3% gfqerd qivar faar |
JFrafa waE arar R0%¥ /0%y 2@ 0%%/0%8 FT FRATIRAT FIHY @< Fard
AIREHT A 3 Ivd @F FRO FI9TE HWO aftE ¥ gigeTdd ATT geH
=g | faadtr AT R0%9/0%5-30%% /0190 H ATTRIT (Approach paper) AT T3fiTH
HU FA 93¢ AT 90 TS AT FAA AVIET 9%, gfqerd e g&dqra TRTE 3 |

TEATHT FH &, &l ¥R GOl anrar ufd &8 g1 918 979 @9 J9ierd &98T aér gAaTel

A TAE 4o fRer wfge w9 &1 g ¥ fawfad aewd wia aar -
TZREATE TEAR ¥ GHAFH 0 Ifee IO foaqqd &1 & gfdqagan ?
IARITA g9sTg tan aggsa (Bilateral and multilateral) TEHIAT A~ ST
e e a1 ;U gemm g R T3
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BEETSS AT qegad AGE
ay LIS feafa
HTE? (39T ATEHI) 3009 | R9y
ATT TATTAT FZRT (B AN 200% | 94¥
ATIT AT ATg (A7) R00¢ | %3
gfer Bl 7Tff2:lj T 00510 ¥R
(ARTHT Te)
& YEEH TATRA Figad (% H) R00510%| 3.9Y
izt (% HI) Ro0gl0]| 93.R
AHE fFErE g=gsE (HH) 3009 | 0.YY
@A 9¢%% | ¥? [000| 35 | R00% | Y ¥
EET TITZ@T (% HI)
T TTHAFT FF ATed TUH 9940 | Y9 | 000 | ¥5 3| 00% | 35.%
@ (% =)
A9 HERT (AfFdrd Sifad SEn | 9999 | w94 | 9958 43% | R00% 3%
AT TXQU-R¥ITH? THe (b AN 2005 g Y
yafRE 9T g7 991ET (% A | 9%%0 | &% | 3000 $39 | 090 &¥ Y
qrs ATHAH T HART | 93%0 [959.%) 3009 €9 | R00% Yo
(JITeA Afaqd T=wH1)
4-¥° HIV FHfFa I % =7 9¢%% 0R% | R00% 069
qH@ Sl rqaT ®TAT S TANT R005 T ¥
Fqd (% =
FFA STEE =77 (S =) ERNE SEENEAN R00¢, EA
UTET FRE ZA AAAT WA T R00% 5o
g1 g1 g A99d (% A
UTAT GO T AAH TR 00% %3
(eTr=TerT) |7 feTiT 9g=
AT (% AT

TEATET fAHEEr Aaw 79 1 140 A% WA Tdh SqFHFH 000 AT HIEHET HATSHT
TRl AfadTeT FaEE AfANd ®TH TATERG S | GTRAA A R090 ATE AR
T9Th ATAR AT GG FAAT TR & 2@ 99 [qeaar &8l Tge® q=h gl T4dqh
AYAT BA A9 Fel AMTE 757 ghaas I=HE @ 1 aoorEr reraerer For




A TRT qLe® d -3 A=A JF QT TH T Aqe4TH BA | A 9f7 TRa
T T, argr 7 @y, e 3 W, fAeaeie ¥ getawtae ST 43
EF @D, | BRI GFYEITA iy, afe=rar ufaan, il ofeen, gt afv=rdr ofqan,

ATl AT, AT ARITAT TAT A FACA 7 AATEELT ATASE 91T
AT TA 09Y% GHHHT GZHTEE] [FEH deEH © Wy & AT d&Te® I T aa
ffagmg | a7 A TYTATT T7H] AU gad T T4 G [F Gasa, F9TH

qg<AA ¢ B 7 A& (Have and havenot) i@ 7 geifar=rdT g8elrg dR[ a-1e Afa=

fF afecd 7 HATATEHT aqe? afevan ¥ A AT ElEGESEE
HTE TS T 7 T T giEg fF afaed oA

Fe gL T asg Iudiard THrds TaH F#9 T 93 (Growth and development)
T A9 TELH | AT U2 Gra? IEATAA TIT TEMFHF &9 A 724 3 | To FAAes=h
qa AR AT S ATA9TE JTET F |

FIfeR 2, (¥ FfdF 0%9) | gz FT FeFE GIFHT | FISHTLY:

TATAT, (R0%9) | fadrea Teq TR GoEET | FISHIST, q@F |

IATAT, (30%9) | f[FFUTT FIarar AR 059/ 0%5-0%€, 090 | FISHISY: T@F |

fa=e1, THEAET, (0%3) | 39 &F TqATZrF! §ifirE qegfie | FIEATSY. Y AHGZ T |

fameT, e, (0%9) | SifieF TRgey | FTAIST. AT JIfGF |

Farer (R090) | $IfATeF FAT TF Hereh | FISHIEL. AGH |

Dhungel, Dhurba Prasad, (2010). Effective Learning for Sustainable Development.
Santhimi: CTEVT.

DOE (2010). Flash I Report. Sanothimi : Author.

GMR (2010). EFA Global Monitoring Report. Paris : UNESCO.

UN (2010). Millennium Development Goals Report. Washington : Author.

UNDP (2009). Human Development Report. Kathmandu : Author.

& fme fmr o

€ Teacher Education



@ Teacher Education

EdT HIAG HTHET g TE gERd giHEddr R d@9s 9§99
A (@&foTF,30%%) | FAF FrEFET A4 T WA §F A FIE, AR arad
Famg ITEATE SfEa TEM T T T 4R g I8 | aRAE AT Aq9R
HT4TATERT GIEATAT 3R (Reading, Writing, Arithmetic) aTZ 7R (Reading, Writing, Arithmetic,
Rights, Responsibility.Relationship, Recreation) TR &I & | T AR GI&AT (Letter
literacy) T @Tel ATHRATH G€4TH A5 &1 | R JTHT I Iaga ¥ At
T FIHAT A T FHel 81 | 297 faergar afn @ar ¥ folerd qrfoear g=x
gfqeTadT FEANTAE g4 aard &1 | et FRGH GR1 MET JGF

A=A HA qiAd ST 99 g8, | (AReqaret fAveqears /3 foderay €39
THAH EF AAG AGaATE YdH AT FHR TR &8 | RAYEard srorere

FAFIAG T IREAR THGH TR HEAT GUFT G J<Tee & Mg |

ReveE® AsAars Fona fafaees FAaT @ & g2 aeH B a7
grTfed FEFT IJUHTEFT fAReR AT &A1 afFe fame T adw AeHarE FReEre
farferd ¥ weg=ran wHreean faver Sfaerar iy AT 93 7 7 a9 TAE &F
Jg T TFTH aTg fRETaTs gegel Tie ®&qAT fgeAl AT 9% TR £7, | fAearedre
FPaare | 987 9RE g7 A~ G913 e FRAl ATATens IULT T T
AIRITATH! 9fea {7 &1 (@r@] 2058 | FieRdr geF afaq, T, G|, €97 T I=Id
Fuy faegs AT F Afqemy €11 TqFT T ToTa T TAIEFA T ATaTF FIA
T feedt TqFF B ARET AT AT THHFT TS [FHT ararar

fafader ored 211 qieR F9TeT FHAT qq=Tfce fTey a<arq yrafqs
framers 7 fasmerg S+ SHT Ffcaadar 94 3@ <o Ay a1 9e a1 fafr=r wromEe
- T gEy WwWH % i 9% TIHT CIREIG © AR

g farem deer fowar @ carfora, 208y afR ufq wfea © gfqeE
YHT THT GA A AIFOTH AR &1 | A faary qerg e qg@n ufq 9=
3 (MOE.2009) | fA7eR wfqsrasa &1 {6 T faamerg ST U gfq sAeES



ISR T B | JHE Qe

it 9f7 Ifed wew U= |

ATTSAHT  GI&IAT

AT AT f99H

qfte WeEr B | AT fg

SHAT TR B | FAGHT FR

FAH GfFarT, 083 o AraRqd

Fadtr Arsar 0 fqaey 47 qar

AT qEFRFHAT TR B | ITHAHT

qeG 99 T QU+BT Freawdr giaerd ¥

ATAT &+ TUH] QLA 9

o+ (AT, 30 %) |

qTER TNE 7 3 qgfaare
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Child friendly learning environment : some perspectives

DurgaKandel (Basaula) | PramilaBakhati
Deputy Director, RED | Section Officer, NCED

Abstract

A key feature of a right-based, child- friendly school system is that it is linked
tightly to the child- centered learning process. In creating child- friendly learning
conditions, one has to consider two types of factors affecting school reform
success, i. e. the theoretical factors and the real und practical factors. The
theoretical factors underlving the child-friendly school model are derived from
the theories of change. educational administration and management, educational
decentralization, and organization/institutional learning. The real/practical
factors reflect how effective is the process of leaning reform. Other indicators
cover background and performance of all those involved. including their

attitude, motivation and collaboration/cooperation.

Key principles of child friendly schools are rooted in the CRC (Child Rights

122 Convention 1989) and the major ones are: (1) Child-centeredness (2)
c Democratic participation (3) Inclusiveness and equity. All these principles are
2 still at work in Nepal. Teacher training packages are progressively becoming
§ child-centered and activity based, although actual practice inside the classroom
o is reported to be a challenge yet to be solved. Languages background is another
E major issue in Nepalese schools as more than 40% of the school going children
o speak other lunguages than Nepali as their mother tongue.
A
¢ Introduction:

"Education for All" means ensuring that all children have access to basic education with
good quality. This implies creating conducive environment in schools where children are
both happy and enabled to learn. Quality education and child friendly school are two sides of
the same coin; their nature of elements may be different but they cannot be separated firom
each other in principle. A school cannot be called "child friendly" if there is no" quality" in the
delivery system and similarly, there cannot be quality in teaching and learning if the
environment and delivery mechanisms are not "child friendly" principle (DoE, 2009).

The 1990s was the decade of Education for All (EFA). The World declaration on Education
for All (Jomtien 1990) envisioned that "Every person—child. youth and adult—shall be able to
benefit from educational opportunities designed to meet their basic learning needs." The
global community reunited in Dakar, April 2000, to assess progress of the EFA decade and
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to renew its commitment to Education for All by 2015. Strategies for meeting this goal are
outlined in the Dakar Framework for Action, Education for All: Meeting our Collective
Commitments. include the creation of safe, healthy, inclusive and equitably resourced
educational environments conducive to excellence in learning Specifically, the Dakar
Framework calls fer policies and codes of conduct that enhance the physical, social and
emotional health of teachers and learners.

Children ot the 2000s have entered the world at a point in history when 191 nations have
ratificd the United Nations Convention on the Rights of the Child (CRC). The feundation
articles of CRC express the overarching principles of non- discrimination, the best interest
ot the child. the rights to survive. develop and be protected and the right to participate and
have one's views considered. The CRC is. thus, a commitment on the government's part to
all children in the country. In support of the CRC implementation most countries adopt a
right — based or people- centered approach for development. Convention on the Rights of
the Child, Article 29 (1). mentions that States Parties agree that the education of the child
shall be directed to:

(a) The development of the child's personality, talents and mental and physical abilities to
their fullest potential;

(b) The development of respect for human rights and fundamental freedoms. and for the
principles enshrined in the Charter of the United Nations;

(¢) The development of respect for the child's parents, his or her own cultural identity,
language and values, for the national values of the country in which the child is living,
country from which he or she may originate, and for civilizations different from his or
her own;

(d) The preparation of the child for responsible life in a free society, in the spirit of
understanding, peace, tolerance, equality of sexes, and friendship among all peoples,
ethnic, national and religious groups and persons of indigenous origin;

Convention on Child Rights (1989)
Article 28(2) Convention on Rights of Child 1989 indicates that the school discipline
should be administered in a manner consistent with the child's human dignity and the
Convention Article 28 says education is a right and Article 29 says that the purpose of
school education should be to assist the child in developing his or her personality. talents,
mental and physical abilities to their fullest potential. Article 3, |8 and 36 of the Convention
deal with parental and adult responsibility in the private sphere and the right to protection
from exploitation. Article 19 provides for measures to protect children against all forms of
physical abuse and imposes an obligation on member states to protect children trom all

forms of physical or mental violence. injury or abuse.

Why Child Friendly ?
The understanding and practice of children’s rights is an important element in the preparation
ot all voung people for living in a democratic society that values diversity and is committed
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to equality and social justice. Such understanding and practice are developed at an early
age in learning the basic facts about rights and through acquiring the needed skills to translate
this information into action: skills such as decision making, value clarification, and negotiation
itself. Schools in principle provide a structured learning environment for many children
particularly in primary levels. and ofter agood opportunity to focus on changing knowledge,
skills and attitudes of children. They are a cost effective way of reaching children while
securing wide coverage and sustainability through the already available infrastructure of
the education sector itself. Schools constitute a resource in the community by having an
impact on the habits of its members, where children can play the role of change agents
within their families and communities in relation to rights and can become good partners for
information propagation.

In order to increase access to education and ensure quality education, several efforts are
being made. The concept of child-friendly school is one of them. This concept takes into
consideration aspects such as the minimum and expected indicators for schools and the
roles that can be played by different stakeholders in the development of schools. [t is expected
that such activities will result in parents taking interest in their children’s education,
communities playing important roles in school development and schools upgrading the level
of their quality day-by-day (DoE. 2010)

Characteristics of a child friendly school:

A child- friendly school system recognizes and respects children’s rights and
responsibilities. [t provides the enabling environment to realize children's rights
not only in schools, but also in the children's homes and their communitics.

A key feature ot a right-based, child- friendly school system is that it is linked tightly to the
child- centred learning process. In creating child- friendly learning conditions, one has to
consider two types of factors affecting school reform success, i e. the theoretical factors
and the real and practical tactors. The theoretical factors underlying the child-friendly
school model are derived from the theories of change, educational administration aid
management, educational decentralization. and organization/institutional learning. The real/
practical factors will retlect how effective is the process of leaning reform being implemented.
Other indicators cover background and performance of all those involved, including their
attitude, motivation and collaboration/cooperation.

UNICEF has developed a framework for rights-based, child-friendly education system and
schools thatare characterized as "inclusive, healthy and protective for all children” (Shaeffer,
1999). To insure a child friendly school or environment, every school should be aware of
following provisions:

® Reflects and realizes the rights of every child.

® Sees and understands the whole child. in a broad context.

® Child-centeredness.
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Gender-sensitive and girl-friendly.

Promotes quality learning outcomes.

Provides education based on the reality of children’s lives.

Flexible and responds to diversity.

Acts to ensure inclusion, respect, and equality of opportunity for every child.
Promotes mental and physical health.

Provides education that is affordable and accessible.

Enhances teacher capacity, morale. commitment, and status.

Family focused and community based

How to make a school child friendly ?

Children are much more likely to behave well if school is a positive and worthwhile

experience. School should aim the children the best education possible and make learning as

much fun as possible. The curriculum provided should be relevant and culturally appropriate.
Schools should create a supportive, creative learning environment and they should do their

best to ensure the quality of learning and teaching. They should further ensure that:

Children do not become bored with the task they are set and that teacher's expectations
are high.

ICT will be used effectively to support learning and Teaching.
The curriculum is differentiated appropriately to take account of individual learning needs.

Teachers make their teaching more accessible and motivating for children by taking into
account of diffcrent learning styles.

Establishing groups of such members that allow for successtul management.
Considering different ways of grouping as appropriate.

Valuing everyone's contribution equally.

Possible strategics to achieve child friendly school

Provision of promoting child-friendly environmentin the Education Act.
Appropriate and relevant curriculum for all.
Use of curricular flexibility as appropriate.

The development of Whole School Behaviour Codes with pupils becoming actively
involved in their creation.

The development of School Rewards and Sanctions Policies which are clearly
communicated to all pupils and parents.

The development of strategies for the early identification of pupils who are experiencing
and presenting difficulties within the school setting.

Training tor staff in dealing with difficult pupils.
Stronger liaison between schools and other agencies.

Pupil Councils.

n
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Buddy Systems.

Pupil Support Bases.

Extra Curricular Clubs.

Involvement of Parents. ( E.g. newsletters, open days etc )
Classroom Charter.

Certification.

Stickers / Stars etc.

House System — points etc.

Pride in environment E.g. planting, gardening, waste-management.
Educational materials display

well managed classroom.

[fschoolis child friendly, their pupils:

respect school staff.

respect their peers.

are keen to learn and ready to listen.
follow the rules and behave well.
respect for own-self

respect for others.

respect for property and environment.

The role of central government:

National level government is the parent of the whole nation. So. it can develop the policies,
programmes, curriculum, etc to implement and encourage the development of child-friendly
schools. It can develop and implement the Education Act which makes compulsion of child
friendly schools. The government should promote free enrolment, inclusiveness, passing
rules and regulations that prohibit corporal punishment, encouraging the use of local languages
in schools, educational decentralization, integrating disabled children into mainstream schools,
allowing pregnant students to complete their education, and mandating that children living

with HIV / AIDS have a right to attend school and continue learning.

Nepalese situation

Nepal is a developing country with multiethnic, multilingual populationand diverse geographical
location. The government of Nepal has made many commitments in different international
and national forums for the development of education in country. One of the main
achievements of those commitments is the provision of child rights in Nepal's Interim
constitution, 2007. Besides this, there is also a provision of free basic education to all

communities in their mother tongue.

School education system in Nepal has been reformed and School Sector Reform Plan (SSRP
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2009-2015) is in the process of implementation across the country from 2009. SSRP is
continuation ofthe on going programms suchas Education For All. SSRP is mainly focused
on: quality education, equitable participation. child friendly environment. trained and qualified
teachers, appropriate class room and furniture and regular evaluation system. Apart from
this,. Ministry of Education has also emphasized on:

Transferring educational institutions from dependency to autonomy in management.
Empowering community participation in school management.

Ensuring child friendly environment in schools.

Focus on class-room based and demand driven, tailor made training.

Expansion of skills for employment program for poverty alleviation.

Recognizing educational institutions as violence-free Zones of peace.

Recently,Department of Education has developed National Framework of Child Friendly

School for Quality Education with coordination of UNICEF. This document included objectives

of child triendly education, indicators, gender equality, inclusiveness, learning process, school

management and other important part related to child friendly environment. According to

this framework a school that provides a learning environment suitable to the children is a

child-friendly school. In such schools, environment for children is conducive to learning and

their inherent potentials are developed. Furthermore, in these schools:

® Children receive a safe and healthy environment, physically, mentally and emotionally.

® Children’s aptitude, capacity and level are respected and provision is made for necessary
environment and curriculum for their learning accordingly.

® Teachers bear the full responsibility for assessing the learner’s achievementin terms of
learning.

® Children are encouraged to enrol in school without any discrimination on grounds of
their caste/ethnicity, sex. financial status, physical and mental frailty, and are treated
without discrimination both within and outside school.

® [n addition to children’s education, special attention is paid to their health and security
needs.

® Children, parents and communities take part actively in policy making, planning,
implementation and evaluation of activities in the schools.

® Alltypes of physical, corporal and mental punishment are prohibited, and constant efforts
are made to protect children from abuse and harm.

Conclusion:

A right- based or people- centered approach requires a nation to find effective way of
influencing outcomes for children at the family, the school, and the communities' levels as
well as through institutional and administrative arrangements of the government 'at local-and
national levels. It also calls for more inherently an integrated and cross-sectoral approach
with decentralized activities, and for active participation of children/youth who are also
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central actors in the development process. In most nations, the CRC has been creatively
used to promote the idea of children as independent thinking subjects capable and deserving
of a great degree of participation. Reform is an ongoing effort toward developing the potential
of individuals in a holistic and integrated manner.

An appropriate climate is an essential complement to effective learning about and through
rights, where it is not only enough to focus upon knowledge. and information gathering about
rights. butwhere itis just asimportant, that children are given the opportunity to develop and
practice skills necessary tor the detence and promotion «f their own and other people’s
rights

[ndeed, there is no single way to make a school child friendly but the common denominator
across cultures is a focus on child-centered education in a safe, healthy and hoiistic
environment. The government, communities, parents and every single persons of the nation
should lead their hands with commitment to giving every child, male or female, quality
education that prepares them for bright and successtul tutures.
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Education for sustainable development:
concept and issues

Tulasi Prasad Acharya | <
Under Secretary, CDC I

Background

Education is an essential tool for achieving sustainability. People around
the world recognize that current economic development trends are not
sustainable and that public awareness, education, and training are key to
moving society toward sustainability. We have passed almost six years of the
United Nations Decade of Education for Sustainable Development
(UNDESD, 2005-2014). The concept regarding Education for Sustainable
Development (ESD) could be new for those who are not directly involved in
the field of education and for those who are not aware of it. Many seminars
and workshops have been organised and programs and activities have been
conducted to promote the concept of ESD in the countries of the world in
order to make the decade more successful. Our country is one of them to show
concern about it through different efforts but intensive programs and activities
are still to be launched as a campaign for the sake of secure earth through
ESD, especially for the present and future generation. This paper discusses
the concept of ESD and some pertinent issues regarding its implementation.
It would be convenient to begin the discussion by defining the terms
'Development’, 'Sustainability’, 'Sustainable Development’ and 'Education
Jor Sustanable Development'.

Sustainability

The term sustainability itself is necessary to t.>e defined in simple words. It may simply refer
to continuity of any action or benefit without interruption or what we want to be continued is
not interrupted dueto insufficiency. In development, ensuring sustainability means ensuring
benefits of our works to last long after we have finished our work. Imagine that a little
brother/sister cannot tie shoelaces on his/ her own. His/her uncle could help her by tying the
lace once and cven every time (brief relief) or he could teach him/her how to tie them
(lasting relief). Hence teaching him/her how to tie the laces is sustainable solution because
s/he will be able to put shoelaces on his/her own, even when he/she is alone. The term

sustainability can further be clarified as tollows:

starting something, nurturing it and letting it grow
an equilibrium of the forces that produce human-well being
capacity- building, self sufficiency, awareness raising, development
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No Paradigm (sustainability as....) |Metaphor examples

. Balance an equilibrium of the forces that produce human
well-being
Fairness justice, equity, equality
> Future reliability ensuring that today's actions do not imperil
tomorrow's choices
Conserving the present making sure that things we value last as long as
possible
5  Creatingindependence state of development activities where the
stakeholders at the grass roots levels takeover
and manage the activitics
6 L.asting impacts what distinguishes work in vain from lasting

impact
Adapied fromUNESCO. Bangkok Asia and Pacific Regional Bureau of Education (2008)

Sustainablc development

The conceptofsustainabie development was popularised in 1987 with the publication of the
"Brundtland Report" — the Report of the World Commission on Environment and
Devefopment. This landmark report highlighted the need to conceptualize sustainable
development that would "meet the needs of the present without compromising the ability of
future gencrations to meet their own needs”. Five years later, in 1992, the United Nations
Conference on Environment and Development (UNCED) met in Rio de Janerio to discuss
the planet’s dwindling resources in the face of unrestrained economic growth and the failure
of humankind to achieve equitable development. The "Earth Summit”, as the UNCED came
to be known. resulted in countries agreeing to the Rio Declaration setting out 27 principles
for achieving sustainable developmentand complemented by Agenda 21, a guiding document
lor sustainable development.

Even if there have been several attempts to make the concept more operational, it is clearly
noticed that it cannot be exactly defined- and it should not. It is an ever- evolving concept.
It can be compared with the concept of health - as health cannot be defined in precise term
either, and yet, every one has an idea about what health is and health is important for every
one. When we meet each other we often ask: how are you? Sustainable development can
be seen as the health of societies and the planet. 1f we are concerned about the present
development and whether it is sustainable we instead ask each other; how are you?

It has generally been accepted that achieving sustainable development will require balancing
environmental, societal, and economic considerations in the pursuit of development and an
improved quality of life. A number of ideals and principles underlying sustairability have
been identified. These include intergenerational equity, gender equity, just and peaceable

& fmg for @



societies, social tolerance, environmental preservation and restoration, poverty alleviation
and natural resource conservation.

Sustainable development Embraces the following three factors:

Economic

aspects aspects

Thesethree factors are inter- connected and inter-dependent . They are not mutually exclusive
.They should go together and caannot be seperated and divided .

Education is a key factor to promote the concept of sustainable development.Considering
this tact, Agenda 21 identified education as an essential tool for achieving sustainable
development and highlighted the following four areas of action for education:

131

® Improve the quality of basic education; c
®  Reorient existing education programmes to address sustainable development; .g
® Develop public awareness and understanding; and §
®  Provide training for all sectors of private and civil society. v
Despite much etfort in these and other areas, reports prepared by countries for the World E’
Summit on Sustainable Development (WSSD) in Johannesburg in 2002, the ten-year review §
of Agenda 21, revealed that the goals laid out in Rio were still a long way from becoming | F

*

reality. There was clearly a need to rethink about education. Education for Sustainable
Development paves the way for this "rethinking".

Education for Sustainable Development (ESD)

Education for Sustainable Development (ESD) is a vision of education thatseeks to empower
people to assume responsibility for creating a sustainable future. Central to ESD is the
concept of culture as an essential underlying theme. It has been acknowledged that there is
no "single route" to sustainable development. Further, it is clear that understanding of, and
vision for, sustainability will be different for each of us and that we will need to work
together to negotiate the process of achieving sustainability. There are many different
stakeholders in sustainable development (i.e., governments, NGOs,Civil societies,businesses,
educational institutions, media, interest groups, etc). Each of these sectors has a different
vision of sustainable development and how it can contribute. Some are interested in
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environmental preservation and protection, some have economic development interests while
others may be more interested in social development. In addition, how each nation, cultural
group and individual views sustainable development will depend on its own values. The
values held in a society help define how personal decisions are made and how national
legislation is written(UNESCO (2005).

UNESCO, in its role as task manager for the United Nations Decade of Education for
Sustainable Development (UNDESD), explains education for sustainable development (ESD)
as follows:

ESD prepares people of all walks of life to plan for, cope with and find solutions for issues
that threaten the sustainability of our planet ... Understanding and addressing these global
issues of sustainability that affect individual nations and communities are at the heart of
ESD. These issues come from the three spheres of sustainable development- environment,
society and economy. Environment issues like water and waste affect every nation, as do
social issues like employment, human rights, gender equity, peace and human security. Every
country has to address economic issues such as poverty reduction and corporate responsibility
and accountability. Major issues that have grabbed global attention such as HIV/AIDS,
migration, climate change and urbanization involve more than one sphere of sustainability.
Suchissues are highly complex and will require broad and sophisticated education strategies
for this and the next generation of leaders and citizens to find solutions . Educating to deal
with complex issues that threaten planetary sustainability is the challenge of ESD. Education
reform alone will notaccomplish this. It will take a broad and deep effort from many sectors
of society (UNESCO, 2005).

The overall goal of the UNDESD is: to integrate the principles, values and practices of
sustainable development into all aspects of education and learning. This education effort will
encourage change in behavior that will create a more sustainable future in terms of
environmental integrity, economic viability, and a just society for present and future generations
(UNESCO, 2005). In recognition of the importance of ESD, the United Nations General
Assembly declared (2005-2014 )the UN Decade of Education for Sustainable Development
(DESD). UNESCO was requested to lead the Decade and to develop an International
Implementation Scheme (11S) for the Decade. The I1S identifies two goals for the Decade:

(1) to provide an opportunity for refining and promoting the vision of, and transition to,
sustainable development—through all forms of education, public awareness and training

(2) togive an enhanced profile to the important role of education and learning in sustainable
development.

The objectives of the UNDESD are to:
- facilitate networking, linkages, exchange and interaction amongst stakeholders in ESD
- foster an increased quality of teaching and learning in education for sustainable

development
- help countries make progress towards, and attain the Millennium Development Goals
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(MDGs) through ESD efforts;
- provide countries with new opportunities to incorporate ESD into education reform eff orts

(UNESCO, 2005)

One of the major thrusts of ESD, which is understood by the UN implementation Scheme
forthe UNDESD is re-orientation of education at all levels (including universities). This
involves the strengthening of institutional and operational capacities for a consistent and
systematic mainstreaming of ESD into policies. programs and learning activities.

To promote a deeper understanding fer sustainable development related concepts, innovative
teaching and learning practices also need to be explored. As 'sustainability is an ever-changing.
evolving, yet important concept. Sterling (2001) creates a contemporary model to highlight
educators' response to this challenge. His model provides a holistic view of ESD in three
forms: (1) Education about Sustainability (EaS)-content/knowledge focused. (2) Education
for Sustainability (EfS)-builds on EaS by focusing on values, capabilities and critical and
reflecting thinking (3) Education as Sustainability (EasS)-subsumes EaS and EfS. emphasizing
creativity, retlexivity and participation in the process and quality learning. EasS, according to
Wade(2007,p.107), is the most challenging of these forms to achieve as "it requires a paradigm
change within education itself so that tcaching and learning model is the deeper process of
sustainability”. This view of ESD is also supported by Cortse (2006, p. 4) who argues that
"sustainability must be the context and goal of all learning and practice seamlessly woven
through the entire educational experience”.

It is obvious that ESD is a collaborative process.For this,the challenge is to bring these
different stakeholders together so that they may collaborate in partnership to find a balance
between their interests and prioritics. Various approaches to ESD encourage people to
understand the complexities of, and synergies between, the issues threatening planetary
sustainability and understand and assess their own values and those of the society in which
they live in the context of sustainability.

These progrsssive thought arguments provide a rationale for ESD- related curricula and
pedagogy. One innovative approach to teaching and learning in support of the "deeper process
of sustainability" is the use of simulations which, according to Oxford (1990, p. 77), can
change the classroom environment to facilitate naturalistic practice. In the context of
sustainability, simulation can also expose students to global values and perspectives within
the economic, social, environmental and cultural speheres of sustainable development. With
respectto global education, in particular Hicks (2007 b, p. 27) effectively summarizes deeper
rationale using simulations.

The core characteristics of ESD

If ESD is to be an effective tool for engaging people in negotiating a sustainable future,
making decisions and acting on them, it must first address the way we think about sustainable
development and abouteducation in general. Essential to ESDare the following skills (Adapted
from Tilbury, D. and Wortman, D (2004), Engaging People in Sustainability):
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® Envisioning— being able to imagine a better future. The premise is that if we know
where we want to go, we will be better able to work out how to get there.

® (ritical thinking and reflection—learning to question our current belief systems and
to recognize the assumptions underlying our knowledge, perspective and opinions. Critical
thinking skills help people learn to examine economic, environmental, social and cultural
structures in the context of sustainable development.

e Systemic thinking— acknowledging complexities and looking tor links and synergies
when trying to find solutions to problems.

® Sustainable development— promoting dialogue and negotiation, learning to work
together.

e Participation in decision-making—empowering people.

These skills should be learnt and applied according to the cultural contexts of different

groups and stakeholders. According to Bishnu Bhandari and Osamu Abe ESD can embrace

the followings:

® ESD is new model of education that builds on the existing good practices

® ESD puts emphasis on practical skills that are good for self-employment and are
increasingly soughtby employers

® ESD involves learners until their behaviors are changed and new values and ethics,
formed.

® ESD goes beyond knowledge, skills and attitudes and blends them together

® ESD is context-oriented and puts emphasis on learning, action, reflection and action
research to respond to the local issues

® [SD is student-centered and activity-based learning (JanseVan Rensburg, 2000)

Involvement in ESD

ESD activities are not sole responsibility of any single organization/institutions but these
should be conducted with collaborative effort of all stakeholders to ensure their intensive
and effective implementation. Some key stakeholders for ESD include:

® Governments and intergovernmental bodies

® Mass media

® Civil society and non-governmental organizations

® The private sector

® [Formal education institutions

These sectors can be further divided into sub-groups to allow tor fuller engagement of a wider
range of people. Stakeholders will choose to become engaged in different ways. It will be
important to develop partnerships so that people learn trom. and support each other in their

endeavors.

ESD Practices
LSD is based on the premise of "learning by doing". Each cultural/societal group will choose
to address ESD in the context of its own aspirations for sustainable development. Thus



there can be no "one-size fits all" approach to ESD. The challenges in formal education, for
example, will be quite different from the challenges for engaging the private sector in ESD.
How a small remote community addresses ESD will. similarly, be different from how an
urban community does. There are many examples of initiatives and programmes aimed at
improving the quality of life of people. These initiatives already practice many ofthe principles
and tools of ESD. However, many of these initiatives tend to occur in isolation from each
other. As a result, the opportunity to build on the strengths inherent in each initiative is lost.
EESD of'fers an opportunity to reorient such programmes to encompass the broader vision of
sustainable development and thus improve outcomes and strengthen the grounds for ESD.

Issues and challenges of ESD

The very concept of ESD challenges the way most people think about the world today.
Economic growth and increased consumption patterns tend to characterize the aspirations
of a large proportion of the planet’s society. ESD aims to challenge these aspirations by
encouraging us to imagine a different future and reflect on how our values, beliefs and
current behavior might affect our collective ability to realize such a future. To do this requires
that we also change our view of the purpose of education. This transformative aspect of
1:SD makes the concept difticult for many to grasp. Thus, there is a need for proponents of
ESD 1o establish for themselves an understanding of the concept and decide how they will
communicate thistothose in a higher position ofresponsibility. This will take planning, good
communication strategies and a willingness to be open to the ideas of those who may not be
seen as traditional partners in ESD. Some of the common issuesto be addressed in theq 135
implementation process of ESD are given below.

Issue |- Increasing awarencess: ESD is essential

The initial step in launching an ESD program is to develop awareness within the educational
community and the public by reorienting education to achieve sustainability. If government
officials/administrators and stakeholders are unaware of the critical linkages between
educations and sustainable development, reorienting education to address sustainable
development will not occur. When people realize that education can improve the likelihood

€ Teacher Education

of implementing national policies, resource management programs, and local programs. then
cducation is in a position to be reoriented to help achieve sustainability. This awareness
forms the essential first step in the reorienting process.

Issue 2- Structuring and placing ESD in the curriculum

Each country faces a fundamental decision in addressing an ESD strategy. Each country
must decide on a method of implementation whether to create another "add on" subject,
(e.g., Sustainable Development, Environmental Education, or Population Education) or to
reorient entire educationprograms and practices to address sustainable development. Nations
also need to clarify whether their educators are being asked to teach abour sustainable
development or to change the goals and methods of education to achieve sustainable
development. The answer to this question will profoundly affect each nation's course of

action.
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Issue 3- Educational reform and economic viability

The effectiveness of the world's educational systems is already critically debated in light of
the changing needs of society. The current widespread acknowledgment of the need for
educational reform may help advance ESD. If it can be linked to one or more priorities of
educational reform, ESD could have a good chance for success. However, if promoters try
to add another issue to an already over-burdened system, the chances of success are slim.
One current global concern that has the potential to drive educational reform in mény countries
is economic security. Around the world, ministries of education and commerce are asking:
What changes will prepare a workforce that will make my country economically viable in
the changing economy of the new millennium?

Issue 4- Facing the complexity of sustainable development concept

Sustainable development is a complex and evolving concept. Many scholars and practitioners
have invested years in trying to define sustainable development and envisioning how to
achieve it on national and local levels. Because sustainable development is hard to define
and implement, it is also difficult to teach. Even more challenging is the task of totally
reorienting an entire education system to achieve sustainability.

Issue 5- Developing an ESD program with community participation

Education tor sustainable developmentremains an enigma to many governments and schools.
Governments. ministries of education, schools, and educators have expressed a willingness
to adopt ESD programs; however, no successful working models currently exist. Without
models to adapt and adopt, governments and schools must create a process to define what
educationfor sustainability is with respect to the local context. Such a process is challenging.
It calls for a public participation process in which all of the stakeholders in a community
carefully examine what they want their children to know, do, and value when they leave the
formal education system. This meansthat the community must try to predict the environmental,
economic, and social conditions of the near and distant future.

Issue 6- Engaging traditional disciplines in a transdisciplinary framework

ESD by nature is holistic and interdisciplinary and depends on concepts and analytical tools
from a variety of disciplines. As a result, ESD is difficult to teach in traditional school
settings where studies are divided and taught in a disciplinary tframework. In countries
where national curricula describe in detail the contentand sequence of study ineach discipline,
ESD will be challenging to implement. In other countries where content is described generally,
ESD will be more easily implemented, although doing so will require creative teachers who
are comfortable and skilled at teaching across disciplines.

Issue 7- Sharing the responsibility

Every sector of the government that is touched by sustainable development (i.e., every
ministry and department) can play a role in ESD and the reorienting process. At the UN
meeting of the Commission on Sustainable Development, ministries of the environmenthave
taken the lead in stating that education, awareness, and training are essential tools in bringing




about sustainable development. Ministries of the environment need to work with both formal
and non formal sectors of the education community to implement ESD. In addition. it is
absolutely essential for teachers to be involved in the process of building consensus conceming
ESD.

Issue 8- Building human capacity

The successtul implementation of a new educational trend will require responsible. accountable
leadership and expertise in both systemic educational change and sustainable development.
We must develop realistic strategies to quickly create knowledgeable and capable leadership.
Two models ot human resource development currently exist - in service training and pre-
service training. In the first, experienced professionals are provided with additional training.
Then. they reshape existing programs by drawing on theirnew knowledge, previous expertise,
understanding of national and local systems, and network of contacts. In pre-service training,
concepts, principles, and methodologies are provided during initial training. The new
professionals then step into their jobs with ESD as part of their expertise. Pre-service training
is more cost effective than retraining educators and administrators later in their careers. For
initial success in ESD. both in service and pre-service training are necessary.

Issue 9- Developing financial and material resources

Perhaps one of the greatest expenses of implementing ESD will come with providing
appropriate basic education. Meeting this goal will require hiring many more teachers. These
new teachers must be trained, and current teachers must be retrained, to reorient their
curriculato address sustainability. Governments are prioritizing education in terms of funding.
But in fact. national and local governments have spent little on ESD beyond improving basic
cducation. Yet. eftective ESD will depend on funding at both national and local levels. At the
national level. financial resources must fund curriculum, administration, and teacher education.
At the local level, resources must tinance curriculum implementation and accompanying
materials, as well as teacher management. Locally relevant and culturally appropriate curricula
and other educational materials often vary intra-nationally. Reorienting education to address
sustainability will require new financial resources.

[ssue 10- Developing policy

To succeed, ESD must have an authoritative impetus from national or local governments that
will drive policy development. The reality of any educational reform is that success depends
on both "top down" and "bottom up" efforts. Administrators at the top echelons of ministries
are in a position to create the policies that will make retorm occur. Together. administrators,
teachers, parents ar- community leaders at the local level must interpret what the policy
should"look tike" locally.

Issue 11- Developing a creative, innovative, and risk-taking climate

In order to bring about the major changes required by ESD. we need to nurture a climate of
safety. Policymakers. administrators, SMC members and teachers will need tomake changes.
experiment, and take risks to accomplish new educational and sustainability goals. They
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need to have the authority and support of the educational community to change the status
quo. Teachers must feel that the administration will support their efforts if parents or vested
interest groups in the community question or criticize their inttiatives. We need to develop
and implement policy to ensure that administrators and educators at all levels have the right
to introduce new or controversial topics and pedagogical methods. Of course. some of those
who have not participated abuse these rights; therefore, a system of checks and balances

within professional guidelines and cultural context should also be in place.

[ssue 12- Promoting sustainability in popular culture

Perhaps the most difficult obstacle to address in implementing EESD is that of popularity.
While many countries agreed that ESD is important. the themes of sustainability are not
prevalent in popular cultures or governmental policies. For example. one principle of
sustainable development is that the rates of use of renewable resources should not exceed
theirrates of regeneration. Yet. many societies have developed orare developing a "disposable
culture.” Disposable beverage containers. food wrappers. plates. and cating utensils pass
through our lives daily. We use them once and then discard them to be buried, burned, or
dumped in the water. This disposable culture does not assist to sustainable development.
Because principles of sustainable developmentare not currently woven into daily life and
government policy. the emergence ot ESD could become an important "bottom-up” driver of
community-bascd sustainable development. ESD could shape and encourage behaviors and
cthics that support informed. knowledgeable citizens that have the political will to achieve a
sustainable future.

Conclusion:

To conclude, to successfully implement ESD. government organizations, non-government
organizations. civil societies and educational institutions must plan ahead and develop strategics
to address the issues mentioned above. These tssues should be addressed at every level.
cspecially the national level, to ensure consistent implementation of ESD across the country.
Purposctul deliberation and planning around these issues as well as issues particular to each
region and local level will increase the likelihood of successtully implementing ESD programs
and reorienting curricula to achieve sustainability. Professional organizations can produce
their own standards and best practices of ESD. Communities should be able and  be
encouraged and empowered to take action and interact with government bodies and non-
covernmental organisations in eliciting change in the needed areas such as culture, health
and environmental protection.Formal Education Programmes suchas Disaster Management
Education. Peace Education, Human Rights Education, Environmental Education , Local
curriculum. Emmergency curriculum ete can be carried out in many schools. "Whole school”
approaches to such initiatives help students and teachers gain an understanding of the inter-
linkages that need to be addressed for sustainable development to become a reality. Within
the curriculum itself. interdisciplinary approaches are being trialed whereby illustrative ESD
examples are integrated into each subject area. Training and research help learners to build

more sustainable societies through energy-efticient buildings. socially-conscious activities,




waste-cfficient production technologies, and so on.These examples are some of many
initiatives that have incommon a desire for a better future and a willingness to participate in
"action research™ or fearning by doing. They aim to find solutions tor current problems and
mnovate for alternatives to our current lifestyles. They rely on discussion and dialogue with
all of"us to ensure that the whole community is able to learn together as we work towards a
common vision ol'a sustainable future. ESD is a lifelong process, So the formal, non-formal,
and informal education sectors should work together to accomplish local sustainability goals.
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Educational inclusion: An overview
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Director (Joint Secretary), NCED

Objective

The main objective of this article is to ensure justifiable access of the deprived
communities such as women, Dalits, indigenous ethnic groups, Madlesi,
Muslim, persons with disabilities, minorities and disappearing groups and
castes and the inhabitants of the remote (Hilly & Himalayan) areas and the
class and communiiy of deprived class in economic, social, wuman and cultural

rights and opportunities by bringing them in the mainstream of education
system (NPC 2010).

Background:

The issue of inclusion has come into the forefront due to weak implementation of past
initiatives in making the society equitable by reducing the existing regional, class, caste/
ethnicity and other disparities and discriminations. Recognizing this situation, the Tenth plan
included inclusion as a strategic pillar tor poverty alleviation. Important provisions of inclusion
have been included in the Interim constitution, 2007. Citizen's rights for all castes/ethnic
groups, gender, religions, regions, ages and classes hasbeen assured through the restructuring
of the state (NPC, 2007).

Inclusionmeans "to fulfill the physical, emotional and basic needs of all the people, groups or
castes. It has to be achieved by respecting their dignity and their own culture and also
reducing the disparities between excluded and advantaged groups and by reducing the gap
in the existing opportunities and access".

"Inclusion is a strategy too. It permeates through the process of social integration by calling
for equalization of opportunities for the excluded groups of people and ensuring their prominent
share mainly in the economic and educational fronts of the socio-political system of -the
country”. (DoE. 2010)

Department of Education (2007) has identitied thirteen groups as the excluded ones from

their right to education. The excluded groups are :

Women and children . Children with disabilities, Dalits. Ethnic minorities, Street children,
Children af fected by contlict, Children trafticked for sexual and other purposes, Children in
poverty, Kamaiya children. Children in Prison, Diseased children (HIV/AIDS, Leprosy),
Child laborers, Children without parents/guardians.

From the educational equity point of view, today's education is not a privilege but the right of




the people. It is the right of every citizen to acquire education on the one hand while it is the
duty of every democratic nation to provide education to all its people on the other hand.
Disadvantaged/ marginalized population refers to the groups of people within a society whose
interests are not represented by the core polity of the society.

Marginalized population are often identified according to socio-economic or cultural
characteristics such as income or wealth, ethnicity or race, gender. geographical location,
religion, citizenship status, or physical or mental conditions. Such populations are often
associated with the poor. non-dominantethnic. racial or religious groups, populations living in
rural and especially remote areas, populations with refugee or alien status, and those with
physical or mental handicaps; females are more likely than males to be marginalized in most
societies. Example of marginalized population includes most of members of native India,
black and hisparic groups in the USA, most groups of non- anglo saxon heritage in the
United Kingdom, the native aborigines in Australia, the lowest casts social groups in India
and Nepal (such as untouchable). nomadic groups and population living in rural, remote or
mountainous areas in many developing countries, females in countries who face discriminatory
cultural or economic practices, and in general the poorest populations in any country. [t
should b e noted. however, that marginalized population are detined with respect to a specific
country context, a population group of certain socio-economic or cultural characteristics
may be marginalized in one country but may not be so on other country (IIEP 2009).

Some salient features of the disadvantaged groups are given below:

Whose interest is not safe guarded by the major social policies

Who falls under the lowest status within the social power structure

Who displays least participation in development activities of the nation

Who stands at the end of the queue to taste the fruit of the national development
Whose participation in decision-making process in nominal

Who plays an insigniticant role in social and cultural aspects

Who falls under the category of extreme poverty

[xisting situation

In the world. 390 million people earn less than 1 US$ aday. Beyond these extremes, the 2.5
billion people are living on less than US$ 2 a day: 40 percent of the world's population,
account for 5 percent of global income (Hallak, 2005). IEP (2005) states that out of every
five children in developing countries, more than 113 million children lack access to schooling
and some 880 million adults are still illiterate. Two thirds of those out of school children and
illiterate adults are females. At the current rates of education expansion, it is projected that
by 2015 more than 100 miltion school age children will not be in primary schools. Besides,
two-thirds people of the world are still living below the marginal poverty line and are deprived

of the educational rights.

Big difference between castes/ethnicity. men and women in Nepal in terms of economic.
educational and health opportunity isnoticed. Similarly. there is a big gap between different
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groups and communities in terms of access to the political and administration ficlds. Dalit
families are living below the poverty line. The average life expectancy of Dalit women is
S years less thun other women. According to Nepal Living Standard Survey (NLSS. 2004)
during 1996 and 2004 the poverty in Nepal has been reduced by 11 percentage points. as
the people living below the absolute poverty line. has fallen to 31 percent from 42 percent.
During this period, it was found that poverty ot Brahmins and Chhertis had been reduced
by 46 percent. while that of Dalits by 21 percent. Similarly, the poverty of Janjatis had
been reduced by 10 percent. while that of Muslims by 6 percent only. In Nepal. poverty
pressure is high among the Dalits and Janjatis. About 46 percent of the Dalits, 44 percent
of the hill Janjatis and 41 percent of the Muslim community are seen to be below the
poverty line. The present situation of poverty in Nepal on the basis of Castes/ethnicity is
given below:

Poverty and its trend in Nepal according to castes.

Region wise description Population under poverty line
1996/97|  2003/04 |% of change during
1996/97-2003/04

Brahmins/Chhetris (Hills/Terai) 34.1 18 46

Yadav (Middle Terai) 28.7 21.3 26

Dalits (Hills/Terai) 57.8 45.5 21

Newar 19.3 4.0 28

Hill castes (Magar, Tamang.

Rai. Gurung. Limbu) 48.7 44.0 10

Terai caste (Tharu) 53.4 354 34
Muslim 43.7 41.3 6

Others 46.1 31.3 32

Total 41.8 30.8 26

(Source: CBS, Poverty trends in Nepal, 2005)

This table shows that Dalits/ Janjatis/ Muslims have limited access to productive resources
and development investment, as well as out comes.

The government is trving to develop educational equity, quality, and etficiency through various
cducation projects. programs and activities like school sector reform program (SSRP), food
for education project, literacy programs. and technical education and vocational trainings
(CTEVT). To increase the participation of the deprived groups, various types of incentive
programs are being launched. Some of them are scholarship for all girls, scholarships for
poor and intelligent. upgrading scholarship, reservation quota in technical education, local
scholarship, scholarship forthe martyr's children, campus girl's scholarship, dalit scholarship,
educational incentive program for the girls. special programs for feeder hostels. secondary
school scholar hip (grade 9-10), booster scholarship, school reward program. girl's education



fund. skill pregram for unempleyed, free secendary educatien program for dalit and peer,
food fer educatien project.

The Tenth Plan (2002) of the gevernment werked as the main medium term strategic
planning decument with a sharp focus as strategies of the plan for peverty allevatien. The
plan has formulated a poverty reduction strategy based en teur pillars: broad based high and
sustainable zrowth, secial secter development with emphasis en human develepment, targeted
programs with emphasis en secial inclusien and improved gevernance. A Natienal Plan eof
Action (NPA) tor "Educatien for All" (2001-2015) has been prepared in 2001, The NPA,
EEA & PRSP (Peverty Reduction Strategy Paper) decuments were prepared currently by
taking inte account the millennium develepment geals (MDG), EFA Dakar framewerk and
medium term expenditure framewerk (MTEF). Similarly, the werld bank is alse providing
debt reliet fund (DFD) te reduce peverty. In erder te fulfill these cemmitments, the
government of Nepal has been making an all eut eftert te impreve both primary and secendary
cducatien threugh varieus programs.

[ssues and Challenges

Despite all these cenventiens. declaratiens and legal previsions the twe-third peeple of the
werld arestill living belew the marginal peverty line and deprived of the educatienal rights.
Viewing Nepal frem this perspective 31 percent peeple are living belew the marginal peverty
line (NPC.2005). Altegether, 46 percent peeple are illiterate and abeut 6.4 percent of primary
educatien age group children are still eut of scheel premises (DOL, 2010). These situations
can raise many questions before the natien te answer: "Are these chunks of the pepulatien
getting justice?" "Are they enjeying the equitable natienal and internatienal reseurces
prepertienally?" "Have the right te live like ether citizens of the natien ?" "Are the programs
targeted towards the upliftiment of the disadvantaged/marginalized peeple adequately ?"
These questions are betore the natien and werld as issues and challenges.

Deprived cemmunities children have numereus disadvantages in relation te their better
off ceunter parts. They are usually less healthy, their language skills are less develeped (a
facter that has negative influence en scheel achievement) , and they are generally less
well equipped —secially, emetienally and physically te understand a scheel pregram. If
their disadvantaged pesitien and different day-te-day experiences are nettaken inte acceunt
by scheol educatien, it is ne wender that they are unable te benefit fully frem the scheel
system. In situatiens ef extreme, girls are particularly at risk as they tend te inherit the
peverty of their methers. UNICEF has been werking en this issuc as part ef the follew-up
te the 1993 Ouagadeugeu pan-Atfrican cenference en the educatien of girls. Other greups
of peer children whe nced special provisiens are children erphaned by HIV/AIDS, street
children, and children of seme ethnic minerities. For them. the previsien ef nen-academic
suppert and security is essential in erder te centribute te their tetal well being and success
in life. Mercever. dialegue and ce-eperation with parents and families sheuld impreve
their participatien and perfermances in educatien. Especially, it has te stress the preparation
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of all children to achieve at school, and empower them by heightening their awareness of
their rights and responsibilities, their abilities, and enhance their self confidence to enable
them to improve their lives. The challenge calls for a stocktaking of the 'state’ of
disadvantaged/marginalized-poor children's situation, conditions, and reasons for poverty.
so that, appropriate support can be planned and targeted to them. Education systems need
to pay heed to the lessons of successful and less successful initiatives implemented by
NGOs, private individuals, religious bodies and government themselves. and translate these
initiatives into policies, strategies, and specific actions that can be taken to scale up the
intervention. One approach to social inclusion is the sociai minimal approach in which a
'minimum’ or 'foundation’ level of resources is defined that is made available to all members
of society. including marginalized individuals.

The issues and challenges that have been identitfied in this sector are:

® Poverty, negative social values, lack of education. poor access to resources, and services
and facilities.

® Untavorable policies. Acts and methods of functioning of the state.

® No clear mechanism for inclusion in the existing plan and budget “nrmul-ition directives
and processes.

Moreover, additional issues have cropped up due to the crisis in the languages, cultures,
traditions and identities of some Ethinic. Janjati groups; issues in identification of Madhesi
communities, poor representation of women and men of different castes\ adibasi groups in
the political and administrative structures are the other critical issues.

Future direction

Viewing the above issues and challenges, the state should adopt the following specific

strategies and working policy trom the point view of educational inclusion.

® Mainstreaming the excluded communities inthe whole development process and outcomes.

® The government should ensure the inclusion from socially disadvantaged groups in
education.

® The policy for social inclusion should be over arching framework tor equitable access to
quality education tor all.

® Affirmative action should be taken to increase the number of female teachers. teachers
from disadvantaged and conflict af fected groups in schools.

® The government should increase representation of disadvantaged groupsacross all levels
of governance and management.

® Specially targeted programs should he launched for the excluded communities.

® The arrangement for free education up to secondary level should be made for the
empowerment of marginalized communities.

® National cultural and linguistic policies should be formulated and implemented.

® Strategy of protection and promotion of all religious and cultural heritage and languages
of the country should be adopted.
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® National standards for inclusion should be set and local governmentshould be responsible
for meetingnational goals for inclusion within a specific period of time.

Recommendations:
Agenda for inclusion, Nepal

Social groups|Problem of exclusion Agenda for inclusion
Dalits Cultural
[. Caste discrimination, socio- 1. Secular state
economic poverty 2. free education
2. Lowliteracy 3. seat reservation
3. Unemployment 4. Alternative livelihood program
4. Landlessness, political deprivation|S. Collegiate elections
5. Poor representation
Janjati Cultural 1. Secular state
. Religious discrimination 2. Official status
2. Linguistic discrimination 3. Targeted education
3. Lowliteracy 4. Affirmative action
4. Unemployment, political S. Proportional representation
discrimination 6. Ethnic autonomy
5. Poor representation
6. Subjugated in governance
Madhesi Cultural I. Secular state
[.  Linguistic discrimination, 2. Recruitment in army
Economic disparity 3. Regional autonomy
2. Employmentdiscrimination, 4. Ascertain long term residents
Political discrimination vis-a-vis recent immigrants.
3. Hifldominance
4.  Citizenship problem :
Source: Shakya, 2007; Nepal Human Development Report, 2009
Conclusion:

Nepal is a small country inhabited by 23.1 million people (census 2001) who belongs to

various caste/ethnic groups. Many of these people have a distinct culture and language of

their own as well as different religions. Dalit communities in Nepal, who constitute around
13 percent of the total population are discriminated by the upper caste. Due to lack of

educational and social conscience, the life of Dalits is extremely deplorable and painful.
Dalits are socially excluded and economically and politically marginalized. The caste-based
discrimination against Dalits is a major obstacle to socio-economic development of Nepal.
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Educational programs for the dalits of Nepal:
some observations

‘ Balakrishna Chapagain
¢ 1 Technical Officer, NCED

Introduction

Nepal is a mosaic of geographical and social diversities. Geographically. it has been divided
into four layers of distinct zones: 1) the Himalays, the high mountain range with snow-
covered peaks 2) the Mahabharatrange. lush high hills and valleys 3) Siwalik. low conglomerate
hills and shifting vallevs. and 4) the Terai. a strip of fertile lands. These ccological belts carry
up a population ot 23151423, This population is of diverse social. cultural. religious and
ethnic backgrounds. The census noted 102 social groups with 92 languages out of which
more than a dozen are in active use among a signilicant size of the population (NNC for
UNESC0.2003).

The dalit group and its social status

Nepal's religious and cultural values that some are born in high caste and some in low caste,
and socio economic values that some are born with a silver spoon in their mouth and others
with a hand to mouth problem for minimal subsistence, maintain and reproduce the tension of
being equal or unequal. The caste system in Nepal was conceived and nurtured by religious
and cultural values and in most cases, a class system is blended with the caste
hierarchy(Kisan.2005). In both the advantaged and disadvantaged caste, there is a word Karma
(Action or fate) to legitimize this inequality. The aftluent high caste use the word Karma
implies good actions of previous births as a source of their affluence. while for the poorerlow
castes the same word Karma now implies socially and religiously unacceptable actions which
translate into fate echoing poverty. negativity, perceiving and eventually untouchables.

Dalits are not, all poor; the term refers to a status associated with caste, not an economic
one. Itis possible for a Dalit to have a professional job and high salary. Still the people of

Dalit community in Nepal can almost always be understood as a hard pressed people no.

matter in which topography they live. to which ethnicity they belong. which language they
speak or which religion they follow. But interestingly, since these Dalits have been treated
as service class people tor centuries, basically they produce foods for high caste people and
theyv themselves live on what the Dalits call Nimek and Balilagaune.

Though Nepali Dalits were granted constitutionally equal status in 1962, the state and its
hegemony maintained social and religious inequality against them for long time. But the
arrival of western type schools (After 1950s) broke a socio religious taboo against Dalit
schooling in the Sanskrit system or traditional system of learning in Nepal. The situation has

pushed Dalit people far behind the developmental activities. The following figures indicate
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the disempowerment of Dalit people.

Social, Economic & Political Disempowerments of Dalit

e Dalit literacy rate is 42.84% against a national average 48.19% in the 2001 census. It
isas fow as 21% of Terai Dalits against 74% of Terai upper caste groups.

® 76% of Terai Dalits aged 6 ycars and above have never attended school against
national average of 44% of such children.

® 41% of Grade | enrolled Dalits fail to complete the primary education cycle through
Grade S.

e Dalits have low relative enrolment in lower and high secondary education (7.8% /
5.11% of enrolled children)

® Only 2% of primary school teachers are Dalit.

® 54% of Dalits are landless.

® Annual per capita income US$ 64.33 (1999) against US$ 102.52 for upper castes.

e Dalits account for only 3.8% of total employment in development sectors (NGOs,
INGOs. bi-lateral and multi lateral) and far less in government sectors.

e National average of female life expectancy is 58.9 years, but for Dalit women it is
only 48.3 years.

(Source: atip:/hwvww.dwo.org np/dalitphp. Retrieved on 23% March, 2010.)

Due to this inequality in socio-economic and political disempowerment of Dalit people, priority
and focussed programs are conducted in ditferent sectors by the Government of Nepal in
recent years.

Social inequality and the dalits in caste system

According to I'lindu teachings. Dalits belong to a caste group which is further stratified as Sudra
Tarna. Dalit is not a caste but a politically coined word used to refer to a socially backward caste
community; it does not reter to an ethnic group or a social class, but a group of people who suffer
from social hate: traditionally, they were the people characterized as Achtiut.

Dalits are scattered everywhere in Nepal. They vary in the size of their population, literacy
attainment. and political awareness but they receive a similar type of social treatiment no
matter whether they live in the hills, capital city and southern plains of Nepal or they follow
a Hindu or Buddhist way of life.

An untouchable has no rights, only the duty to submit to any orderand any kind of treatment
by members of the Hindu castes. He/she is mercilessly exploited, socially degraded and
humiliated. foreed to live in squalor and unhealthy surroundings, oftendeprived of the essential
human necessities. He/she is taught to accept his/her lot without any murmur, as the fruit of
his/her Karma. the results of his/her misdeeds in a former life which can be atoned only by
a patient and uncomplaining acceptance of his present state.

Quigley(1999) claims that:
The view of caste which dominates both popular representatives by Hindus themselves




and descriptions by outside observers run something like this:

® The lHindu world is made up of number of castes

® (astes are close social groups: one may find many within one caste and the children
of the marriage belongs to the caste of their parents. [n this way the system is
perpetuated and infinitive.

® ('astes are hierarchically ranked on purity basis. Pollution scales according to
their traditionul occupations.

Provisions and programs for DAG and dalit empowerment

The constitution of the country of Nepal, 2063 has arranged some provisions to empower
the DAG in every field and opportunities. The constitution gives emphasis to mainstream
the disadvantaged groups in every field of opportunities available in the country. Here are
some provisions related to education only.

Fundamental rights

Right to equality:-

(1) All citizens shall be equal by the law. No person shall be denied by the equal protection
of the laws.

(2) Nodiscrimination shall be made againstany citizen in the application of general laws on
grounds of religion, race, sex, caste, tribe or ideological conviction or any of these.

(3) The State shall not discriminate citizens among citizens on grounds of religion, race, sex,
caste, tribe or ideological conviction or any of these:

(4) Special provisions may be made by law for the protection and advancement of the
interests of women, children, the aged or those who are physically or mentally
incapacitated crthose who belong ‘¢ a class which is economically, socially or educationally
backward.

(3) No person shall, on the basis of caste, be discriminated against as untouchable, be
denied access to any public place, or be deprived of the usc of public utilities. Any
contravention of this provision shall be punishable by law.

(6) Nodiscrimination in regard to remuneration shall be made between men and women tor
the same work.

Oppositional right to untouchable and caste based discrimination

Cultural and educational right:
(1) Each community residing within the country ot Nepat shall have the right to preserve
and promote its language, script and culture.

(2) Each community shall have the right to operate schools up to the primary level in its own
mother tongue for imparting education to its children.

Directive principles and policies of the state

Application of directive principles and policies:-

(1) The principles and policies contained in this Part shall not be enforceable in any court.
(2) The principles and policies contained in this Part shall be fundamental to the activities
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and governance of the State and shall be implemented in stages through laws within the
limits of the resources and the means available in the country.

State policies:

(1) The State shall pursue a policy of raising the standard of living of the general public
through the development of infrastuctures such as education, health. housing and
employmentofthe people of all regions. by equitably distributing investment of economic
resources for balanced development in the various geographical regions of the country.

(2) The State shall pursuce a policy which will help promote the interests of the economically
and socially backward groups and communities by making special provisions with regard
to their education. health and employment,

Political organizations

The Election Commission shall not register any political organization or party if any Nepali
citizen is discriminated against in becoming a member on the basis of religion. caste, tribe,
language or sex or if the name. objectives, insignia or tlag is of such a nature that it is

religious or communal or tends to fragment the country.

Developmental and educational programs

Dalitempowerment program is to improve living standards and social status. Dalit communities
arc involved in developmental programs through economic activities in community level and
capacity building program for higher studies. Social awareness & self -esteem programs
have been raised through social action, literacy education and mass mobilization to assert
the rights of the Dalits.

Dalit focussed programs

Government of Nepal has passed 10 periodic plans and the Tth three vear interim plan is

under work. In each of the periodic plans. increase in productivity and emplovment

opportunities for productive job was emphasized. Disparities within country were realized

from the center and programs tor social justice were initiated. The Tenth plan has managed

a chapter for focussed programs of Dalit and oppressed groups under the focus of local

development. The plan envisaged mainstreaming Dalit people in development activities through

improved life stvle and empowering them through self identity and dignity as that ot so

called higher caste people as a long-term vision. ‘The plan set the following strategies 1o

achieve the vision in long term:

® [dentify Dalit. oppressed and discriminated community and eradicate all traditional
inequalities through economic and social development.

® Mainstream the knowledge, skills and intelligence of Dalit community through empowering
social and economic status and identitying the possibilities ot its implementation in the
developmental activities.

® Traditional occupations are modernized and made competitive to explore the products in
open markel.

® Consideration of social status of Dalits while national source and opportunities are




distributed in the local level.

To implement the stated strategies ditferent programs were proposed and launched in the

plan period.

Social program: Social exclusion of Dalit will be reduced through necessary changes in
rules. regulations and advocacy program.

Educational program: Access to all children through free education up to secondary
school is made available. The technical and vocational education will be made accessible to

all Dalit children. Literacy program for Dalit people will be denscly focused.

Health program: Sensitization program tor healthy mind and body will be conducted.
Access to primary health and clean drinking water be made available to all Dalit people.

L.conomic program: The traditional skills and knowledge of Dalit people will be appreciated

and made it respectful. This knowledge will be embedded into school curriculum.

Study and rescarch program: [ncentives will be provided to in depth study or research
For the detailed investigation of Dalit and their knowledge and skills.

The Interim plan envisages its long term vision as creation of discrimination free equitable
society. To achieve this vision access of Dalit to social and economic resources will be

mobilized. Different Dalit tocus prorgrams are proposed in the plan.

Economic programs: [dentification of pro-poor, orientation towards professional agriculture
production. facilities towards foreign employment, promotion of traditional knowledge and
skills tin a modernized way are the focused programs for Dalit people.
Social programs: These programs are tied up in two areas.
a) LEducation related: Provide scholarships for primary to higher education both for in-
country and abroad studies. Provision of hostel and incentive programs for Dal it students.
b) Health related: Employvment as maternal health volunteers and mobilize them to
study in higher classes. Conduct sensitization program for good health and cleanliness.
Participation and involvement: Discriminatory rules and regulations and legislature
framework that promotes oppression towards Dalit people are improved through aftfirmative
action. Dalit's participation in the political as well as administrative frame are ensured by laws.
eligion, caste : ¢ ¢: Discriminatory rules and reculations, leaislature framework
Religion, caste and culture: Discriminatory rules and regulations, legislature framework
that promotes untoucheability and oppression is eradicated by necessary rules. laws and
regulations.
Socio-cconomic status of dalit female: Dalit femalesare doubly disadvantaged. Focussed
programs of access in education and health as well as in income generating programs are
conducted in the local level.
Empowerment of madhesi female: Dalit Madhesi female are triply disadvantaged.
Focussed programs of access in education and health as well as in income generating
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programs are conducted in the local level. Citizenship distribution program is conducted in
the related region.

Reservation in civil service: The civil service rules and regulations have made special
reservation for Dalit. Among 45% of vacant seats, Dalit people are reserved for 9% of civil
service posts. This provisionhas facilited easy entry for Dalit people into civil services. This
has been tollowed in many non governmental organizations too. This indeed will eventually
support Dalit people to hold policy level positions of the country.

Developmental and educational programs for dalits in India.

Historically. the caste system classificd people by their occupation and status. 'Each caste
has a specilic place in the hierarchy of social starus' (Shah,2006, p. 19). Although in scriptural
terms social and economic status were supposed to be separate, the economic and social
status of the various castestended to concide (Shah, 2006). However, since the 19th century,
the link between caste and occupation has become less rigid as it became easier for people
to change occupations (ibid ). Privileged sections of society tend to be form 'upper castes'
while the disadvantaged sections come from the so-cailed 'lower castes’.

The specific structure and hiercarchy related to castes is specitic to various states and
regions in India. with only the highest caste, the Brhamins, consistently faring better through
the country. Caste system throughout India. have been identitied, enumerated and incorporated
in the schedule of the constitution. Mehrotra (2006) recognized that there has been political
and social mobilization of SCs in India, particularly in certain poor states such as Uttar
Pradesh. which is one of the poorust states in [ndia. However, this mobilization has failed to
translate into positive change in the social sector tor this excluded population.

Education and the extent of social exclusion

There has been a significant increase in overall literacy rates and school participation rates
across the country since the early 1990s. Major efforts have been made to overcome the
lack of access to basic education to primary level children in India. Disparities in primary
education can be seen between chidren from different castes, economic groups. sex. rural
and urban. certain characteristics ot households and between the difterent regions in India.
The most disadvantaged children would suffer from multiple forms of exclusion and
disadvantages. including for example. being trom the schedule casts, girls. poor livingin a
poor and/or remote location ete. Dalits of India are divided into many labels. Some of them
are called as scheduled castes (SC), some of them are classified as otherwise backward
castes (OBC). According to a UNICEF supported baseline survey of 2003, there are
significant disparities in attendance rates and also learning achievements between children
from schedule caste and other castes (Barr, Durston, Jenkins, Onoda and Prodhan, 2007).

I India. the perception of the quality of the education system by the parents and students,
and their assessment on the benefits of education, and the accessibility of the education
svatein will influence the decision of whether parents decide to send their children to school.
‘The social status of the child. which is predominantly determined by caste, also influences
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this assessment. Discriminative behavior due to teachers is also the key factor of social
exclusion of scheduled caste (ibid).

Mainstreaming the dalits in developmental activities

Article 17 of the constitution of India makes discrimination an offence. It enshrined the
abolition of 'untouchability' and its practice in any form as a punishable offence. The
government of India's approach to historically marginalized groups in education draws on
provisions made in the [Indian constitution, which contains explicit state obligation towards
protecting and promoting social, economic, political and cultural rights. ' The state shall
promote with special care the educational and economic interests of the weaker sections of
the people and, in particular. or the scheduled castes and the scheduled tribes, and shall
protect them from asocial injustice and all forms of exploitations' (ibid). Some of the
constitutional provisions which aimed at positive discriminations are:

Article 17: Abolition of 'untouchabiliy’ and making its practice in any form a punishable
otfence.

Article 46; Promotion of educational and economic interests.
Article 16 and 333: Preferential treatement in matters of employment in public services.
Article 330 and 332: Reservation of seats in the Lok Sabha.

The 73 amendment of constitution enacted in 1992, delegated various powers and
responsibilities to the locally elected bodies called panchayats, which provide platform for
strengthening a broader process to address social exclusion of Dalits. The Dalit children
were treated with innovative fund to encourage for intervention. Although parents bear
indirect cost the government of India has provision for tree education at the primary level. [t
has provisioned 15% and 7.5% of primary level's and secondary level's budgettothe scheduled
tribes and scheduled caste children for their education. The university grants commission
(UGC) provides relaxation ot 5% ranging from 55% to 50% at the master's level for
appointment as lecturer for applications from SC/ST. There is a 15% reservation of seats
for SCs and 7.5% for ST's in central government and in technical educational institutions.
Different states have made provisions for scholarships. special hostels. concessions in fees
and grants for books ( De hann; 2003). About 35% of total scholarships in secondary stage
are awarded to SC/ST students. Similarly 22.5% of scholarships are exclusively for SC/ST
students awarded under the National talent search scheme.

A comparitive picture of dalits

The following table shows three major indicators to describe the social and economic status of
Dalits in Nepal and India. Dalits are seen backward in developmental accesses in Nepal
where as the situation is just opposite in India. The social discrimination and untouchability is
almost the same in both the countries. however the tendency of access is different in both
countries. The movements in India may have emphasized for socio-economic status of Dalits
through reservation in ditferent sectors of the country. But this practice of reservation or
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affirmative action is just started in Nepal and its result is curiously waited in coming years.
Socio-economic status of Dalits

Category Nepal India
National Dalit Source  |National Dalit Source
(SCs & STs)

Population below 31% 47% [NLSS,2006| 25.35 38.83 NSSO,
1999/2000

Per capita

consumption Rs.15.484 [ Rs.4.853| NLSS

Literacy 54% 34% [ CBS.200!1 | 43.8% 73% NFHS.
199871999

Conclusion

With the changed context of globalization and modernization. the government has realized

the inequality and discrimination towards Dalit people since long ago. Bu the change is

happening in a very slow process. The socio-cultural perspectives can not be changed in

shorttime. It takes a long time to make change happen and needs initiation from the central

level. The role of local society and local government is also important to address this issue.

The government has provisioned many incentive programs in education for Dalit people.

Education canempower people andthey can uplift their social status through it. Job oriented

reservation program will support them to hold the decision making posts of the country. In

spite of these efforts. Dalit people are still lagging behind in the developmental activities.

The hierarchies of power structure of society, the deep rooted conservative and traditional

cultures act as the determinant factors for the slow pace of the change and empowerment

of Dalit pcople in Nepal as well as in India.
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English vocabulary in Nepalese school education
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Abstract

Based on review of the relevant documents and research findings, this paper
aims to present liow vocabulary has been treated in the Nepalese school level
ELT curriculum, the practices of its liandling in classroom pedagogy, students’
learning aclhiievements, and some insights that shed lights on the ways of
strengthening learners’ productive knowledge of word-meaning. Since the
treatment given in textbooks is found insufficient, teaching-learning practices
have been found inefficient and consequently, the learners’ lexical competence
lias been poor. It is stressed that only the establislhiment of the system of
diagnosing vocabulary learning difficulties and implementing additional
course materials prepared on the basis of learners’ problems can pave the way
towards their enhanced proficiency in vocabulary. Further, while developing
the course materials for word-meaning practice, the paper has suggested to
consider a model proposed by Paribaklhit and Wesche, which has been proved
effective in inducing ‘deeper level processing’ of lexical items for succesyful
learning among the students of non-Englishh medium schools.

Introduction

Since vocabulary is the foundation of communication through language, sound knowledge of
word-meaning is required for learners” intellectual strengthening. Therefore, it should be the
matter of concern not only for applied linguists or language teachers, but also for all of us
associated with pedagogy. School education is the crucial period for establishing students’
knowledge-base; and development of English vocabulary during schooling is important tor
theiracademic upliftment in the future. For these reasons, it is worthwhile to discuss English
language vocabulary in Nepalese school education, particularly in connection with its place
in the existing curriculum, the pedagogical practices and learners’ achievement atter leaming
from the course materials offered to them. This paper has attempted to explore the present
situation regarding these concerns, discuss the problems and suggest future direction towards
improving the situation.

Placein curriculum

An attempt has been made here to briefly appraise the place for vocabulary instruction in
the school curricula thatarein practice till now from primary to secondary levels. Moreover,
the English language course books used at these levels have also been examined to see the

place of word-meaning practice for students.

€ Teacher Education

1685




156

€ Teacher Education

As stated in the Primary Education Curriculum (Curriculum Development Centre/CDC 1994:
5), ‘functional-notional approach” has been emphasized in language teaching. with the goal

of developing “...a well-integrated and comprehensive communicative competence on the
part of the learners.” Betore the 1990s, structural approach was followed in the school level
English Language Teaching (E:1.T) curricula. From that position. the existing school level
curricula have moved towards communicative approach, “which has been entorced in the

government ELT course books used in all grades of school.

While specifiying the expected learning outcomes in terms ol language skills. the primary
level curriculum (ibid.: 7) has mentioned that learners are expected "to read with understanding
simple English words displayed by the teacher™. This point seems to have given space to the
teaching and learning of vocabulary at this level to some extent.

The curriculum of lower secondary fevel (CDC 2001) mentions several specifiic objectives
related to the tour language sKills (listening, speaking, reading and writing) separately.
According to the stated objectives. the students are expected to "guess the meaning of an
unknown word by its position and context".and "use simple dictionary skills" (ibid.: §). Among
the many objectives, these two are the ones related to the treatment of vocabulary in the
teaching of English at this level.

Similarly, the secondary education curriculum (CDC 2000: 7) has mentioned these specitic
objectives related to the development of learners’ vocabulary in the list of the expected

outcomes under reading skill:

"Deduce the meaning of untamiliar lexical items by means of contextual, syntactic and
semantic clues”

1

“Use an appropriate English-English dictionary eftectively™

From the study of the above-mentioned points. itseems quite clear that the ELT curricula at
school level have realized the importance of teaching word-meaning in association with
reading and addressed this language component accordingly. Moreover, these objectives
t:haveeven delineated the ambition towards students” independence in word-meaning learning,
rather than making them learn vocabulary from the course alone.

In the existing textbooks. we tind vocabulary exercises for students’ practice. Most of the
books from the 4% to 10" grade (Pradhan ct al. 1996, 1997; Gautam ¢t al. 1996. 19974,
1997h: and Rai et al. 1999, 2000) have the exercises entitled "Ways with Words" in each
lesson; and most of them include ‘crossword puzzle®, ‘matching word and meaning” ete. that
involve the practice of meaning recognition. There arerelatively asmall number of "guessing
meaning’ exercises. although the curriculum has heavily emphasized the objective of enabling
the learners guess the meaning, as mentioned above. Focus on the development of productive
vocabulary (that comes in the learners™ expression in speaking or writing) through intensive
practiceis lacking in these exercises. though there are word-meaning practices at the receptive
level (being limited to the understanding of meaning).

Apart from the exercises given in course books, lack ot attention on the testing ot productive




vocabulary is noticed in the questions asked in the School Leaving Certificate (SLC)
examination as well. Although testing of word-meaning is provisioned in this exam, these
questions are limited to the recognition of word-meaning in terms of synonym/antonym and
definition: and there is no practice of vocabulary assessment using a wide range ot testing
tools (13hattarai 2004) which can cover various dimensions of vocabulary knowledge additional
to the recognition of meaning. For instance. there is no coverage of word awareness, meaning
comprehension in context, productive use of words, etc. in the exam questions. This, in
cftect, cannot induce a deeper level mental processing in learners tor the learning of word-

meanings.

[ this connection, it would be relevant to brietly introduce the theory of word-meaning
processing involved in learning. Proposed by Craik and Lockhart (referred to by Cornu
1979; and Brownand Perry 1991) in 1972, *depth of processing’ theory suggests that retention
or torgetting of learning depends on whether the content matter is processed in learner’s
mind at deeper or superficial/shallow level. The deeper the mental processing involved in
lcarning a word. the more likely itwill be tor learners toremember longer. Theretore, "richer
semantic processing” (Schmitt and Schmitt 1995: 135) is required for better learning of
word-meanings. But from the analysis of the exercises given in school level EL T textbooks
and the questions asked in exams, we find that the level of processing induced by learning
tasks is not deep enough for productive learning of vocabulary items.

Pedagogic practices

Since it is the pedagogic practice whereby contents are actually processed for learning.
questions related to how the vocabulary component of language is taught and learnt deserve
our attention while explaining the situation of learners’ lexical competence. So, it is essential
to see how far the focus on lexical content mentioned in curriculum has been translated into
classroom teaching and learning. The review of study findings does not depict a satistactory
situation on this issue.

Although the curriculum objectives at school level have delineated that dictionary use will be
focused in teaching-learning, actual classroom practice shows a different reality. There is
almost no practice of using materials additional to the prescribed textbooks in classrooms.
and school teachers rarely teach the students how to use an English dictionary. In a study, it
was found that most students consult the dictionary for the first time only when they reach
the higher secondary or college level of their education (Gautam 2002). Gautam's {ibid.)
study demonstrated thatonly 31.7% students were taughthow to use a monolingual English
dictionary. Particularly, "lack of skills needed for using dictionary and the difficulty in
understanding English language are found to be the two main reasons that the students are
not using an English-English dictionaty" (ibid.: 37). As a result, students are unable to grasp
most of the information from the dictionary even after reaching the college level (Upadhyaya
2003). Due to many reasons including the poor vocabulary toundation, their average
proficiency in reading comprehension has not been tound satistactory (Bhattarai 2010).
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Regarding teachers' practices of classroom instruction, majority of them tend to teach
vocabulary items at word level, without attempting to present their use in sentences (Bhattarai
2001). They generally tfocus on the items that actually appear in the ‘word study’ exercises
given in the textbooks, with relatively less focus on the ones occurred in reading texts or
other exercises. In fact, the items that actually appear in the word study exercises (i.e.
*Ways with Words' section of the lesson in the course books) are very small in number; and
simply practicing these items leaving the others (which are new to the learners) results in
the lack of knowledge in a vast majority of words and their meanings. Most significantly,
"...most of the teachers and students do not take the purpose of teaching and learning
vocabulary and grammar seriously" (ibid.: 52). Consequently, most teachers are not skillful
in presenting the unfamiliar vocabulary items with focusin the teaching of reading (Gautam
2009).

In this way, Nepalese ELT classrooms have witnessed the state of negligence in vocabulary
teaching and learning, resulting in the poor foundation of word-meaning knowledge in learners;
and this situation has been responsible for the overall poor standard of their English in one
way or the other. Because of the learners’ limited vocabulary knowledge, communicative
language learning activities have been difficult to carry out in classrooms.

Learning achievement

As we can infer after studying the practices of vocabulary teaching-learning discussed
above, learners’ achievement in word-meaning has been adversely affected by the ineffective
pedagogical processes. In this connection, it seems relevant to mention the findings of a
couple of studies on vocabulary learning achievement conducted among school level learners
and high school graduates.

In Sharma’s (2002) study, average vocabulary achievement of the students passing the 9*
grade (in the items focused by the course book through exercises) was just S1.1%, which
shecalled "notsohigh" (ibid.: 28). Earlier, after the analysis of grade 6 students’ pertormance,
Chudal (1997) had concluded: "...the students’ English vocabulary achievement was poor in
total" (ibid: 27). and the situation was further poorer in the case of the students from the
schools of rural areas. To quote from Khatri (2000: 57), "the students of public schools were
found weak in the achievement of English vocabulary in comparison to the students of
private schools." The difference might be related to the difference in the medium of instruction
followed in the two types of schools (use of English medium in private schools, which is
mostly absent in the public ones).

The poor situation of learners’ vocabulary knowledge is noticed in several aspects and
dimensions. Awasthi’s (1995) research demonstrated that SLC graduates had the tendency
ot'making errors in the area of word-formation (i.e. the morphological derivation of words)
as well as word-meaning (i.e. the lexical dimension of vocabulary). It seems the poor level
of morphological knowledge tends to continue even after the students reach the higher level
ot'education. As Gautam (2004: 48) tound, the proficiency of Bachelor’s Degree students in

¢ e form @



English word fermation was not so satisfactory "...since majority of the students scored
below 50% in the test."

In Tiwari’s (2001) finding. the words tested at production level were more difficult fer the
learners than those tested for meaning at recognition level. In the same way, Wasti (1998)
mentioned that despite being able to supply the meanings of the vocabulary items tested,
most learners failed to use them in sentences. Productive knowledge has been found further
poor in the case of multi-word lexical items. After the study of higher secondary level
learners™ achievement in English phrasal verbs, Upadhyaya (2002: 38) concluded: "The
students were feund weak to make sentences in their own way by using the same phrasal
verbs which they have already answered correctly in matching and tilling inthe gaps." This
[nding tmplies that learners have faced difficulty in using multi-word items productively,
even if they can manage to grasp the meaning of the items and comprehend them in some
way. The finding is in line with a more recent remark made by Bhandari (2009: 33) on the
achievement of grade ten students in these words: "most students of all schools were feund
weaker in using the modal verb ‘oughtto’ in fiiling the gap and sentence making too."

Moreover, it has been atough and bitter job ferlearners to guessthe meaning of words from
context, as demonstrated by a study carried out among the grade ten students of two districts
(Kathmandu and Gorkha) (Neupane 2000); in which, out of the various sub-skills tested, the
learners pertermed least of all in guessing meanings.

Future direction

To see the pitiable condition of learners™ English vocabulary, it seems the existing course
materials are insufficient on one hand; and the prevailing ways of handling this component
of language in classrooms are inefficient on the other. For the trecatment of learners’ problems,
various suggestions have been put ferward including the one of preparing and implementing
remedial materials based on the findings of error analysis (Awasthi 1995). Furthermore, the
author (Luitel 2005) has suggested, particularly fer the learners of non-English medium
schools. to prepare and implement several micro-courses (focusing the particular language
components) including afecused vocabulary course additional to the mainstream coursebook
implemented in a given class/ grade.

Such a focused course can be specially designed to address the learners’ needs and problems
identified afier the diagnosis of their dif ficulties in vocabulary learning. If this kind of system
is established in schools and the treatment of learning difficulties sought at the local level,
vocabulary learning will be enhanced more strongly among students. To create this situation,
schools and their teachers need to be motivated and made technically equipped to prepare
the course materials based on the students” learning difficulties. Moreover, practical contents
related to the diagnosis of learning problems need to be incorporated into the teacher training/
teacher development/ teacher preparation programmes offered by National Centre for
Educational Development (NCED), universities. or other teacher training institutions, so
that teachers will gain the knowledge and skills required for problem identification and seeking
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remedial solutions in language teaching in goneral and vocatilary eanmem . = el

While designug such “prosicni-tased” (Howatt 1974: 6) course niaier iais. w2 most aBandon
our traditidnal belief that exercises at the tevei of vard-meanmme teceanition alone (without
the need for going beyond) will be suf ficient. It we forget {0 adopi Gl va St deener level
processing of meaning, we will again be in a position to repeat the same misiake faund @
preparation of the existing ELT textbooks that have poorly focused vocabulary practice for
productive use. Keeping the point stressed here in mind. vocabulary component needs to be
emphasized through additional materials based on learners® < “agnosis of problems. by means
of creative exercises or tasks that ensure the development of not only receptive knowledge
of word-meaning but of the productive dimension as well with equal emphasis.

Particularly, high frequency words occurred in the mainstream ELT coursebooks are to be
treated through the additional "micro-course’, whereby various levels of processing are
required for intensive practice in a given word so that students can learn the vocabulary
items tor productive and creative use. In this connection, it would be relevant to mention
that a word-meaning focused course designed and piloted by the author (Luitel 2005) having
the sequence of learning tasks from each of the § hierarchical stages /sele_tive attention-
recognition- manipulation- interpretation- production) suggested by Paribakht and Wesche
(1996) has been demonstrated as a successtul model of vocabulary learning for the students
of'secondary level in non-English medium schools.
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Existence of ECD in Nepalese society

DevinaPradhanang [ *
Deputy Director, DoE [

Introduction

Nepalese people believe that the children are the hope of the future. Such
belief leadys the society as well as the nation to initiate the program for the
development of children. Traditionally, children are brought up within their
own family, which was considered as the best way for the growth of childcare.
However the practices slowly changed due to the change in other factors in
the society. This change began to give birth to professional help in the form of
childcare centers, preprimary education, etc. Given this context existence of
ECD in Nepalese society will be discussed in the form of historical background,
international pressure, and change in family structure in society as well as
educational awareness as muajor factors that contributed to the birth of ECD

program in Nepal.

Historical background

The All Round National Education Committee (ARNEC) wasthe tirsteducational commission
to indicate the importance of ECD-especially ECE. On the basis of recommendations made
by ARNEC, preprimary classes in Bal Mandir (orphanage in Kathmandu) were established.
But the primary classes were found to have ignored the other aspects of ECD.

[IMG/N provided an of ficial detinition of preprimary education in the education regulations
2049B.S. stating that "by preprimary education, one should understand the school which
provides education for children who have completed five years (age group of 3+ to 4+)"
(Educationregulations 2049 B.S. p.p. 2). The National Education Commission 1992, proposed
the following (pp 177) in relation to ECD.

® Provision of one year preprimary education should be encouraged in view of the need
and demand of the country.

® The four year olds should be regarded as fit for admission to the preprimary level. A
clear line of distinction should be drawn between a preprimary school and childcare
centre.

® Preprimary education should be viewed as prelude to class | of primary education.

With reference to the above statements, the scope of ECD has been narrowed. Keeping

these in view, the Eighth Five Year Plan (1992-97) made some specific policies on the part

of early childhood care by announcing, "Opening day of care centers for working mothers
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and encouraging NGOs to execute child welfare program”. With this, many NGOs and
INGOs under rural development project started the custodial services to the preschool
education. These programs included the delivery of most essential services tor child survival.

International pressure

Since 1959, the time of UN declaration on the rights ot the child. Nepal has also stepped on
the education of chitd because education is declared as the right of every child. In the similar
way, in 1989 UN general assembly adopted the convention on the rights of the child for
which Nepal is one ot the signatories. This convention paved the road tor ensuring Nepalese
children their right to ECD. In this context, Nepal has launched the program of ECD with
the focus of child’s total well being and development both emotionally and intellectually. The
children are considered as the human resource of the nation, which is emphasized by USAID
(1995) inthe line of human capacity building stating that (Human capacity building centre,
USAID. 1995). "Early childhood development is the first stage of comprehensive strategy
of human capacity building of young child. avoiding developmental delays, ensuring
psychological support and reducing the disparities in preparation tor school. In the early
years human life learns tundamental skills and develop in the ways that are critical to their
success in the future education. In short. they develop the capacities that will enable them to
be full participant in a sustainable society.”

In this way, USAID stressed that investment in human capital is an important tactor for the
overall economic development of the nation. This can be exemplified through the priority
given to the program.

‘Though UNICEF has supported child development initiatives in many countries since early
1980s, ICDC (International child development centre) has vitalized the issues by putting
four major program areas including need of the urban child. The purpose of ICDC is to
strengthen the capacity of UNICEF and its cooperating institutes to foster an emerging
global ethic that responds to the needs ot children and their families.

In 1988, ICDC started to operate within part of a hospital Spedale Degli Innocenti in Italy.
The centre since then has been serving as a vehicle and the voice tor changing public
policies related to children. As ICDC and UNICEF both are interested in the matter of child
weltare, cach of them took different responsibilities to avoid duplication. UNICEF's eftfort
concentrated on training, seminar whereas ICDC’s effort focused on policy issues and
problem solving techniques (Innocenti, 1989).

UNICEF and other international donors recognized the investment in ECD atter visualizing
the long-term benetit due to the tollowing situations.

® Rapid urbanization and disruption of'stable tamily units.

® The dramatic increase of women entering the labor force and inadequate resource for
childcare.

® The severe negative long term social consequences resulting from neglect of children’s

& foryd fopm o



development.
® The economic and structural difficulties invelved in the provisien of basic education

services.

® A need to sustain recent gains in child survival through empowering parents to provide .

effective childcare.

Viewing the werld’s realities, the internatienal deners and governments have turned their
attention towards cemprehensive programs of ECD in Nepal as well as in other ceuntries.
Hewever. natiens denied investing in this area due te net having cenvincing argument. Such
skepticism, disbelief and negative attitude were silences through the well-debated social and
economical arguments. On the basis of these, Myers elaborated these arguments (Myers,
1993). The argument reinforces the validation ef investment on early years of a child. Thus
skepticism and negative attitudes were subsided.

In the accomplishment of the objectives drawn for the Innecenti Glebal Seminar, UNICEF
prepared areporten the status of child develepment initiatives within their respective ceuntries.
This led te ECD interventien in Nepal as well. Like in mest develeping ceuntries, the child is
most deprived of attentien, nurturing and inputs s/he needs for mental, emotional and social
develepment (UNICEF 1996, p.p. 111).

Nepal also ratified the convention en the child rights en 14® September 1990. Fellewing the
ratiticatien, I lis Majesty’s Government of Nepal, Law Retorm Commission, the Ministry of
LLaw and Justice and Parliamentary Atfairs drafted the Children Act in 1992, The Act
guarantees the equal rights ef children, regardless of gender, caste, religien. language er
social status, te health, education. water, sanitatien and pretectien. It alse includes parental
responsibilities towards their children and the welfare previsiens te be guaranteed by the
government. The aspects related to child health, nutrition and education have been considered
en the National Program ef Actien for children and devclopment. In this regard. the early
childhood care center, early childhood education centre and parental awareness pregrams
have been initiated by ditterent GOs, NGOs and INGOs.

Change in family structure

The demand of ECD program is roeted on the cencern over the intellectt .l development
and educational opportunity er it reflects the other social phenomena. But in the context of
Nepal, it retlects both the phenomena. Here, social phenomena only is de:.it with. Like other
developing countries. Nepal is also stepping en in the field of early chil:hood develepment
program. The demand of ECD came out. as UNICEF identitied, due to the process ef
urbanizatien, and change in ecenomic situation, work pattern, etc.

In the same line. Cochran (1993) in his investigatien of the macrosystem ot 29 countries
found the casual factors tor the demand of ECD program and policy. His casual tactors
included urbanizatien and industrialization, loss of traditional family, structural roles,
subordination of women, pelitical change or cenflict, laber shortage/surplus. immigration/

migratien, poverty or declining living standards, inadequate preparation tor scheel, changes
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in birth rate, lack of services and intrastructures. However, Cochran turther mentions that
"Poverty and school preparation are coupled because it is typically those children living in
low income families who do not have access to those activities that prepare them for school
experience” (Penn 1996, p. p. 630).

As Cochran has mentioned, in the context of Nepal also, the casual factors that created the
need of ECD are mostly the poor children who are deprived of ECD activities. ECD programs
are influenced by the change in socio-economic and demographic characteristics of the
country (BPEP Masterplan, 1997). There has been significant change in socio-economic as
well as demographic features of the country within the past few decades. One of the major
changes is the growing urbanization, which has a direct impact on the life of the people. The
expansion of transportation and communication systems also exposed the dire status of
children. People from villages and rural areas shifted towards the town and cities. As they
came to the cities they haveto live in nuclear and small family. Due to inflation, expensiveness,
demand of the new technology in daily life, change in living standard, both parents were in
need to earn. As a result, both parents needed to go to work for their livelihood. This made
parents to seek for help in childcare. This situation generated the need of ECD centre
where parents would be able to leave their children more safely and securely for good care.
This is clearly expressed by the working mother whose child goes to Essel world. She said
"Due to difticulty in adjusting with the traditional family. | decided to live separately. I started
going to the office, | hired a servant but she didnt look after my child well. One day | came
back earlier and found my child weeping. The maid was not there. | saw her chatting with
the neighbor leaving my child alone so I did not feel secure and safe to leave the child with
herany longer." Similarly, another mother who moved to the city because of her husband’s

job could not afford to have a maid. So she started sending her 11 month old child to the

cenire.

The experiences of these mothers indicate that the change in family structure due to change
in values and the economic hardship as well as change in demographic character demand
childcare services. These responses clearly show that how family structure has made impact
on the demand of ECD. The change in the family structure is due to change towards
modernization i.e. the new way of living, using the new technology, and becoming free and
independent. As society turns into modernization, women also want to participate in family
as well as developmental and social affairs. It can be observed by the responses given by
Sunita, whose child goes to the unorganized centre because of the nuclear family. Sunita
said that in joint family she did not have any say. She was just expected to do household
chores. She confidently added that "Now I can decide on my own. I can fulfill my rights and
responsibility simultaneously without unnecessary pressures."

Sunita’s response also indicates that family structure in Nepal is changing due to various
factors such as change in values, attitude and perception. It can be thus concluded that
migration, change in belief, systems and traditional values are the main factors for
disintegration of the families. "The disintegration is due to new generation growing up with

o fyz form @



new technological and scientific progress as well as the daily confrontation with radically
new practical possibilities to entertain radically new modes of thought. This may form a link
between a new culture and new form of society allowing for ways to balance on the new
way of life" (Erikson1968, pp38). As mentioned above, the Nepali families also have to face
the rapid changing world due to technical and scientific progress. To cope with this rapid
change, people have to participate in every aspect of development, which often result in
massive relocation and change in traditional thought. This view can be clearly visualized by
the present trend of family structure in Nepal. This is valid in case of modern mothers too,
which can be justified by the following statement.

"... I'would like to make it easier by using affordable and available facilities, such as the gas
stove. which are not accepted by my in-laws. Every proposal | put was discarded by them.
So I could not adjust there and finally my husband and | decided to live separately”. This
indicates thatthe younger generation is more inclined to use material comfort of the modern
society, which is still not accepted to conventional people.

The splitting of family showsthe change intherole of mother. Historically, under individualized
organic solidarity, the mother was not important because childcare was a sole responsibility
of nanny. governor and tutor. In the case of Nepal. the responsibility was laid on elder
children also. As evolution and changes in practice occurred, childcare services slowly
evolved, and the responsibility shifted more towards the institutionalized centre. However, it
comes through the replication of action or tlirough modification of action. Similarly, the
childcare practice also evolves and changes with the exposition of society by means
transportation and communication. Consequently, scientific way of childcare is demanded
by the society. The older people like grand mother and older siblings are not able to take
care of the children in such a way.

In response to the changes and demand. two types of program began to emerge. One set of
programs was established principally to care for orphanage and street as well as indigent
children. Upper classes women, where protective and custodial services are of fered, (Myers,
1993), often run this social weltare programs. The other programs also evolved that catered
primarily to theneeds of growing urbanmiddle class, providing more enrichment and stimulation
than protection and custodial care.

As in the experiences of mothers of Nepal. Keele and Eggleston (1974) has also come up
with three similar reasons for organizing ECD program. First one is the changing nature of
tamily in modern society, second is growing understanding of the usage of language patterns
and the third one is alleviation of educational handicap and social deprivation. Keeping view
on these reasons, the change in family structure is related with the firstreason of Keele and
Eggleston. In this context, the learning experiences of a child in the home are of ten diminished
to the comparison with that of earlier generation. In addition to this, the trend of leaving the
child with family in Nepal is also deceasing. This trend influences child development. As
Keele and Eggleston state "Living in the housing estate or in the block of flats, the growing
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child may only have a very little opportunity to experience the childhood life, because they
are mainly in contact with the adults only". Additionally, an economic condition of the families
as well as social reasons also forced the mothers to join job at a time the child is still at an
carly age. 'hese conditions desperately enforce the parents to send their children to ECD

centers.

This has been stressed in the response given by the principal of one the ECD centers
selected tor the study. She said." Most people who come to the city are busy. No one knows
other. No place to gather and play torthe children. So children spend whole day inside room,
watching TV- if parents can aftord to have one. They do not have playmates, they just
communicate with the people who drop at their homes. As a result, their children homes

P

remain aloof from the same age group”.

The above expression shows the condition of childhood. which is inappropriate tor them
Katz and Chard (1993) have discussed about the importance of developing the dispositions
of curiosity, friendliness and cooperation in children. and they have pointed out that good
preschool programs support the development of such traits. These personal dispositions
cannot be directly taught. They can br developed under appropriate circumstances as the
by- products of children’s engagement in appropriate and active learning experiences. This
suggests the need of looking at suitable circumstances and program strategies that support

the development of children, which could be found in children centre.

Apart from that, in a small family the role of mother is added. She does not have enough
time to spend with her child, which seeks extra helping hand in childcare practice. However,
in this reg
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ard. most parents have negative attitude towards the maid. In their experience,
maids are not reliable, they do not take care well, they even eat the baby foods keeping the
child hungry. and they are not sincere.

One of the major comments of the parents is language used by the maid. Most maids use
the restricted code (Bernstein. 1963) and shameful words. The children learn the words and
use them to communicate due to their imitation nature. This is not legitimate in the society as
well as it hampers child’s further language development. Further, the acquisition of restricted
code may be a barrier for the child to adjust later in large society like school. In contrast,
acquisition of elaborated code of language helps the children to make own decisions to
adjust in society later. This tact is well understood by the parents so they have opposed the
idea of appointing maid for childcare. These experiences and understanding have made
themsend their children to ECD centers. This also shows how the social change influences
in the structuration of the daily practice in the field of childcare.

The essentiality of ECD centre has emerged due to extreme indulg
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ence of parents towards
their children also. This problem arises out of the structure of tamily. The small family and
late married couple gives high priority to the children. Most of these parents fultill the demand
of their children, which actually pamperes children. Even the educated and employed parents

fulfill everv demand of their children due to lack of quality time tor their children. So the




parents cannot discipline them. As a result, the parents like to send their children to the
centre in order to maintain the discipline.

All the above facts show that the structure of family changes with the change in time which
also changes the thinking of the society. The cry has gone up for childcare for mothers who
are on the jobs to and who are aware of the childcare practice. The existing ECD centers
seem to have aided parents to go through such changes on one hand and fulfill their children’s
developmental needs in a secured environment on the other.

Educational awareness:

As the time changes, awareness towards education has also changed for the better. This
increment in awareness took place because of two factors. Increase in number of educated
parents and others is due to the imitation of others-the exposure to different ways of lives.

Durkheim saw the major function of education as the transmission of the societies’ norms

and values. This has been falsified in this case, because the educated people are focused to

be turning towards modern life styles and ignored the society’s traditional norms and values.

This has happened so because the society have to survive in a rapidly changing world by
keeping up with the process of globalization. For this, the parents are looking for newer
options in their lives. They want to be involved in social and academic activities like joining

the workforce outside of their homes. Through they want to be with their children, they are

not able to do so because of economic and social demands. So they look for the trustinge
environment where they can leave their children. ¢ 169

Besides, the educated people are more exposed to the knowledge of child development,
which makes them to change the traditional childcare practices. One of the parents confessed
that "My mother-in-law wants to help with childcare but she uses the traditional ways,
where the child is nourished by feeding, laying down to sleep, and taking care of health. She
does not have an idea of stimulation and mediation for language development, physical
development, social development and emotional development, which is more suitable for
children’s all round development. So | chose the center where the care givers know child

€ Teacher Education

development stimulation practices." This view also confirms the educational awareness of
parents resulting in a demand for professional childcare program.

[n addition to this, educated parents are more concerned about educating their children.
They believe that children can learn with their same age group counterparts. They confirm,
Bourdieu claims ‘The success of all school education depends fundamentally on the education
previously accompiished in the earlier years of life’. So they want to send their children to
ECD centre. This is supported by the responses of parents of Jib Kamal and Essel world as
well. The parents and the directors responded that sending their children to the centers is an
activity to enhance the possibility of success in the future education and life. Children learn
more in the school because they find convenient atmosphere. And they also learn more
easily from the peers. One of the parents responded by comparing her two children "My
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second child who attends ECD centre is more intelligent than the first one. The second child

is doing better than the first one in every aspect. It is because of early exposition with the

peer groups.”

Some of the views collected from illiterate parents also show a greater consciousness towards

education. child behavior formation and child development. They believe that sending their

children to ECD in early years is more beneficial for the sake of the child development as

well as habit formation. This has also been conformed by the findings of CERID’s evaluation

of Sishu (ECD) class (CERID 1997). In regard to the educational awareness one of the

parents responded as "We were deprived of such opportunity. But now a days, such type of
facility is available. And most of the parents are utilizing such facilities. I think it is very

necessary for the children for their future life. So | am sending my 15 months old child to the

centre." This view clearly shows the enhanced awarenessabouteducation. Increasing parents’
interest in their children's education has also influenced the increasing utilization ot the centers.

Educational awareness along with the change in family structure, demographic change,
changes in life style, etc. have demanded the need for ECD. It can be confirmed by the
statistics of underage children in the first grade, which is 1 3percent. In the changing context,
ECD programs are on one hand responding to the change and on the other they themselves
are influencing the change by convincing the parents with their and necessary input to the
children. The data shows that parents are very much in haste to send their children to the
school. The reason of this is the keenness in the children’s early education. So, under this
situation, the ECD programs highly benefitted the society.

Conclusion:

The concept of ECD is new in the context of Nepal. However, though different practices of
childcare have been carried out for more than a decade. the real philosophy has not been
addressed yet. Now with the realization of the children as a part of the society and the
recognition of real need of child. the new conceptand the philosophy has been considered in
the present ECD practice in Nepal. The ECD program has been popular and familiar in the
Nepalese society. Not only the pressure imposed by external world but also the people of
the country. as they are exposed and educated, realize that the early age intervention is most
important for the future of the child as well as the nation. Besides, the changes faced by the
people in socio-economy, demography and techno-scientific world also generated the need
of ECD. This need, eventually influenced the social, cultural, economical and political field
of the Nepalese society.
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Literacy: A gateway to development
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Abstract

This ethnographic paper deals with literacy and development. It has tried to
present the case of *‘Maili’ who belongs to lower class people in terms of poverty
and education. It explores her life style. The painful moments she faced during
lier life time have been exquisitely revealed in this paper. It concludes with a
saying that literacy has helped her make progress in life. Eventually, it indicates
that the result of literacy along with struggle is always an enjoyable and
enabling experience.

The Context

"To educate girls is to reduce poverty. Study after study has taught us that there is no tool for
development more effective than the education of girls." — Koft Annan. U.N. Secretary
General

Nepal is a mountainous country. It has hills, plains and valleys. The structure itself of our
country is a great hindrance to literacy. Lack of schools is another difficulty for literacy. The
rate of literacy has not increased so much. Literacy rate has increased from 2048 to 2058
with similar increasing trend in schooling system. However, if this figure is further
disaggregated in terms of social groups based on poverty, the scenario may become completely
different. In spite of the efforts made in the past, literacy status has not changed as expected
and up to the standard. Many significant changes have been made in this sector but the rate
of return is still much lower than expected.

Poverty is associated with backward and lower caste, working class and their education.
The poor have always been suffering from the problem of basic needs; food. shelter and
clothes with no time to think of their children’s education. Such family lack mainstream’s
cultural capital and thus remains deprived. These families and the community as a whole
lack minimum learning materials and environment athome and their children are deprived of
well managed schools. They are not in a position to sell their cultural capital. In this context
Bourdieu's concept of cultural capital is affected by cultural deprivation though Bourdieu
does not accept it. A culturally deprived person is also economically poor or vice versa
because they cannot convert their culture into economic capital and thus the capital value of
their culture is affected. Children from the poorer and more socially disadvantaged society
aremoreat risk ofeducational under functioning and poverty and educational under functioning
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and poverty and educational attainment (Mittler, 1990). The parents of the poor family
inadequately monitor the progress of their children. Children also do not get educational
support from their parents, instead they have to support their parents for earning their
livelihood.

There are different theories of poverty- individualistic, culwral, conflict and social
stratification. Theories of poverty may be greuped into two kinds of approaches:
‘individual' and 'structural’ approaches. The first emphasizes 'the characteristics,
attitudes, or behavior of the poor as the roots of poverty.' Individualistic theory, which
blames the poor for their laziness as the cause of poverty in them and cultural theories,
which claim that the poor develop culture of poverty being isolated, inward-looking and
fatalistic; fall under this group. The approach stresses the amount and distribution of
economic and social opportunities' external to, and coercive over' individuals and that
result partly from political economy (Cotter, 2002, p.p. 535-536).

In order to understand the basic causes of poverty one needs to understand the whole
structure of the society rather than the narrow limit of individual or from perspective of the
culture of any society. As Peter Townsend states, 'the description, analysis and explanation
of poverty in any country must proceed within the context of a general theory of stratification
(as cited in Haralambos & Heald, 2004, p. 160)". This theory of stratification argues that in
order to understand the poor and poverty the stratification of social system as such should
be studied. It is because poor are the lowest part of the stratification systems ofany country
or region.

According to Washington (1999), low levels of literacy are linked with lower wages, lower
levels of employment and more frequent spells of unemployment, thus contributing to poverty.
The education level is one important indicator of poverty. Literacy helps to families by
providing opportunities to learn together and by helping to ensure critical early stimulation
tor the children. I have selected Mirkot Village Development Committee which lies in Gorkha
district. It takes two hours to reach that VDC on foot from the district headquarter. It has
about 7000 population. Different castes of people live here. There is only one secondary
school in this VDC and there are eight primary schools. It has some arable land. Majority of
people are farmers. Farmers produce different types of foods and sell them in the local
market. Transportation facility has just reached through muddy roads. Electricity service
has just reached in 2061. People are happy now with the services they have got there.

In this connection, the aim of the study is to make an in-depth analysis of the literacy
pregram at Mirkot VDC through ethnographic approach. For this, I have chosen a case of
Maili who belongs to the feminine gender. Based on the interaction, discussion notes,
observation and interview, | have studied her livelihood conditions and gathered her views
on literacy and poverty.

Methodology
In this study, in addition to the direct observation of the researcher, interviews and interactions
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were completed with the informant regarding her views on literacy and poverty. Moreover,
analysis was done on how literacy has been affecting the living conditions based on her
suitable key words, phrases and narrations. The researcher became familiar with her
background and thus easily engaged her in an interaction to explore more about her situation.
In order to maintain the reliability and validity of the information, rigorous interactions were
done in different settings and basic information was triangulated by crosschecking with her
nextdoor neighbor and avoiding inconsistencies.

Background of the informant

The name of the informant is Maya. Everybody calls her ‘Maili’ since she is the Maili
Chhori of her family. Her parents are farmers. She was born in a poor family. She has one
younger and another elder sister and two brothers. Her parents donot have much field to
cultivate enough food for their family. Her parents work in rich people’s field and run their
livelihood with great difficulty. Anyway, her parents sentherto a nearby school which is not
that much far. It takes only 20 minutes to reach the school from her house. She also helps
her parents at home after she comes from school. While asking about her likes, she says,

"l like to play volleyball very much. I'm of mild type in my study. I enjoyed talking, laughing
and telling jokes at my small age. I also help my parents at home and look after my younger
sister and brother as well."

From her description, the researcher knew that she is an interesting girl who is helpful and
lovely too. She is good at playing games. She is humorous as well because she tells jokes to
her friends. Such activities help in the process of socialization. Browne (1998) says socialization
is the life-long process of learning the culture of any society. The term ‘culture’ refers to the
language, beliefs, values and norms, customs, roles, knowledge and skills which combine to
make up the way of life of any society. This culture is socially transmitted from one generation
to the next.

While asking about her school experience she says,

"When | was 15 years old, | studied in class seven. There were 50 students in my class.
Among them ‘there were 30 boys and 20 girls. Once there was a volleyball match in my
school. I was the captain of our team. The whole school was watching the match. There
were some spectators from another village. One of the spectators was very much affected
by my beauty, youth and leadership. Our team won the match. I was declared the man of
the match. At once, the strange person offered me to marry him. My simple literate mind
was also motivated to marry him. He was handsome too. In this way, | couldn’t say no to his
offer. There was intense fear in my mind and in his too. Both of us made a quick decision to
escape firom the village and to get married somewhere in the temple. We got married in the
temple without inviting anyone. We promised not to deceive one another. | didn’t even
inform my lovely parents that | eloped with someone from Chitwan. I knewe |ater that my
parents wept bitterly in my elopement with thatliterate boy too. Afterthat couldn’t continue
my study.
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From this the researcher understood that she is really good at playing volleyball. As she
became the man of the match it indicates that she has developed her leadership skills. It is
mainly because of this reason the boy was highly motivated with her and offered to marry.
Her beauty and youth has also greatly fascinated the boy. Her quick decision to elope with
him suggests that she is gullible. It was a wonderful ofter to a literate and poor girl like her.
According to Callewaert (1998), children from different social classes arrive at school with
capacities and attitudes toward these capacities thatare different because of the differences
in family education.

While asking about her new life with a literate boy she says,

"He took me where his parents stayed. Ilis mother was very angry when I said your son
married me. She didn’t let me enter inside. The boy trapped me in the room which was
outside the house. Tears rolled down my cheeks. | got fainted. There was no one to help
me. The boy was very afraid of his mother. My literate mind knew that he was planning to
take me to India and sell there. The next day I reported to the police and telephoned my
parents to come to my place. Police and my parents arrived in that house at the same time.
The police arrested him and took him to custody. Later my literate m:nd desired to forgive
him if he accepted his wrongdoings. He admitted before police that he wouldn’t commitany
sort ot crime upon her. With the sympathy | showed over him there he got released. With
this decision my parents were happy."

The researcher knew that her elopement with that boy was a sad events as she realised it
later. The boy is a criminal and his mother is crueland inhuman. She really led a difficult, sad
and bad life there. The researcher also knew that the girl was sympathetic.

While asking what happened after that she says,

"My husband gave me lots of torture and tension. He left sleeping with me. He started
sleeping with his younger brother. My mother-in-law always abused me bitterly without
showing any sense of humanity. She told me to jump over Narayani River and die there.
Really, I was a poor girl from the village. | accepted it before her. Days passed and years
passed, | started living with too much trouble. It was due to his interest he used to come to
me remembering the game | played so nicely while I was at school. | became pregnant. His
mother always angrily said that | was a poor girl from the hilly area with no dowry, no
money, no land, no power, no position and no prestige. She repeatedly told me to go away
from this house soon. That used to be her regular remarks. She didn’t give me enough food
to eat, clothes to wear and money to buy anything I like. [ was very much hated by them. As
a result | couldn’t stay there with hungry stomach and angry mind. I returned sadly taking
my son to my birth place."

From the above description, the researcher knew that the girl’s position was poorer than the
position enjoyed by the boy’s family. She was very much hated mainly due to her poverty.
The boy considered her as his special toy for entertainment, made her pregnant and damaged
her entire life.

& [ frr o



While asking about her returning with her son to her birth-place, she says,

"I went to my birth place with my father. | started living with my own parents. With the little
money my father earned. he bought a small shop to sell Tarkari, Chiya, Mithai and Biskut. |
learnt simple counting skills in mathematics, English alphabet and | can read and write
Nepali. | started earning some money which barely supported me and my son. Slowly my
son started growing. | admitted him in the Nursery class when he was four years old. |
wasn't that much able and capable to send him to Boarding School but the local environment
compelled me to send him there."

From this the researcher knew that her father has sentimental love and attachment with her
daughter. He has opened a small shop for her to run her livelihood, at least. She is able to
count and can read and write Nepali.

While asking about her loneliness and her youth, she says,

"l can live alone without him and his mother. [ won't go back to him. When my son gets
bigger, | have a slight hope that he will go to him and ask for land and property. Mainly |
can’t go there because of his mother. | still remember the days she gave me nothing to eat.
Her cruel attack upon me is still fresh in my mind. My husband never supported me when |
had a row with her. Now I'm learning how to live alone without him. But it has been really
very difficult to live without husband. A poor literate girl like me always undergoes lots of
problems. In the eyes of other shopkeepers, | am always bad even if [ speak the right thing.
They always look at me with doubtful eyes. People in the society call me ‘Ghar Garera
Khana Nasakne Manchhe.” These words of them always pinch me a lot. Next-door
shopkeeper throws angry words when people come to buy things to me. My literate mind
actually gave me torture and tension throughout my life."

From her description the researcher knew that she underwent lots of problems. She spent
days without eating. She didn’t get what she liked to wear. Her mother-in-law was very
oppressive to her. She attacked her with cruel words and actions too. The girl has now
lamented of her immature decision.

Asking about her social and political life, she says,

"It has been very difficult for me to interact with the people in society. | feel greatly insulted
when people call my names unnecessarily. |1 don’t have much time to play politics with
people in the society. Sometimes | feel myself sorry when | can’t manage time for politics.
Poor shopkeeper like me is always busy to look at the eyes of customers. My niind always
lives with hope that people will come to me to buy things-they need.”

From the above description the researcher understands that time doesn’t favor her to interact
with the people in society. She is greatly insulted by other members in the society. She can’t
manage time for politics. She is quite hopeful that customers keep comeing to her shop.

Asking about her tuture life she says. "I have this son with whom I'm fully determined to
spend my remaining days. She says, "Mero Karma Ni Yestai Rahichha".

Teacher Education
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| as a researcher feel very sad and bad listening to her sobbing voice. The situation made
me really emotional. Anyway, I controlled it. She is fed up with her life too. Her future life
isn’t good and bright.

After this it took a new turn to our mode of interaction.

After the researcher finished interview and interaction with her, the researcher started
observing her. From the close observation, he found that she is doing her business with
her literate mind. She is young and nice. She is of moderate height. She smiles when
she deals with anybody. She speaks politely. Her father visits the shop time to time. She
plays with her son in her leisure hour. Her face smiles with happiness when people
come to buy to her. She speaks happily with her customers. Young boys go to her shop
gossip there for entertainment, play cards. have tea etc.

From the above description, the researcher knew that she uses many techniques to attract
the customers for the enhancement of her small business. She provides space for the young
people to play cards in one of the rooms of her shop.

Conclusion
From the above narration, description and interpretation the researcher has miade the following
concluding remarks.

Literacy created her awareness and consciousness: with the help of these tools, she has
made a survival in her life. She tasted the fruit of struggle. It was a kind of big surprise for
her to have a battle with her husband and mother-in-law which she had not thought of
earlier that such act would happen in her real life. Her consciousness created a small space
to run her business.

Literacy is the symbol of gradual development: had she not been literate she would nothave
sent her son to boarding school. She knows that education brings changes in the life of
anyone.

Literacy is the tool for survival: with her literate mind she opened up a business and ran a
small shop. The father helped her a lot in this case as well. She solved her and son’s hand to
mouth problem with the help of her literacy skills.

Literacy gives rise to political and social involvement: she shows interest in political and
social development. Butthe problem is that she can’t manage time for thatand some people
in the society look at her with evil eyes.

Literacy teaches her to be independent: she has learnt to stay independent. She does most
of the things herself. She runs the shop independently.

Literacy gives rise to her personal growth: even if she doesn’t have her husband. personally
she has fought with poverty and shown grace in her life. She is gradually developing though
the deep down stages of poverty.
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Literacy gives intluence on involvement: her involvement in playing games made her really
influential. She has grown her leadership skills as well.

Literacy creates power and position: even if people hate herin the society, she doesn’tmind
but she creates her power and position there. Is this true ? as you said, she is not welcomed
by the society ?

Literacy provides her freedom: she is very tree to do the things she likes. She has treedom
to speak freely. She is frank as well.

Poverty is the hindrance to progress: she couldn’t continue her study because of her poverty.
[tis because of her poor position; she might have eloped with the boy without understanding
the detail.

Poverty teaches to do struggle: actually she made lots of struggle so as to make her life
meaningful and happy.
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A4bstract

The purpose of this paper was to examine the contribution of education to
individual earnings in the wage sector. The two main sources of data in
estimating the return to education in Nepal were Nepal Living Standard
Surveys (NLSS I, 1995/96) and (NLSS 11, 2003/04). Mincerian standard human
capital ecarning functions and short —cut methods were applied to Nepal Living
Standard Surveys (NLSS 1, 1995/96) and (NLSS 11, 2003/04) data collected by
CBS and World Bank in an attempt to provide evidence on rates of returns to
years of schooling and education level in Nepal.

The study estimated private rates of return using mincerian extended earning
method function in the earning data obtained from wage sector. The data
were analyzed using STATA Version 8.2 computer software. Hypotheses testing
were done in 95%, 99% and 99.99% confidence interval. Multicolinearity,
heteroscedasticity, and normality tests were carried out to diagnose the problems
of estimation process.

Primary education has a very high social rate of return. Tertiary education
has a very high private rate of return relative to its social rate of return, while
secondary education has relatively low private and social returns — a finding
suggests increased private spending at university level and shift of public funds
to other levels.

The study identified the specific policy implications for educational policy
development for Nepal (a) top priority should be given to primary education
as a form of human resource investment; (b) secondary and higher education
should be pursued alongside with primary education in a program of balanced
human resource development; (c) there exists room for private finance at the
university levely (d) shifting of funds towards primary and secondary levels to
raise quality and rates of return is urgent; (¢) public funds should target femal e
population, bottom quintiles and rural regions; (f) education planners in Nepal
should treat education as an important investment activity, not as consumption
expenditure; (g) economic criteria should serve as baseline in making
investment decisions in education, and (h) from a stricily efficiency point of
view, investment in education of backward religion group and women needs
to be expanded.
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Introduction

Considerable amount of public funds has been invested in education, in the belief that the full
human potential may be achieved by raising the standards of educational attainment. The
main concern is whether these resources invested in education have been efficiently allocated.

The general approach in the economics of education is to treat educational expenditure as
investment in human capital and calculate the yield to educational investment in the same
manner as for physical capital. This approach is used to examine the efficiency of resource
allocation in education.

The theoretical framework is provided by the human capital theory. the basic premise being
that variations in income are due partly to difference in labor productivity as a consequence
of differing amounts of capital acquired by workers via education or other means.
The profitability measure used in this study is the internal rate of return.

Research questions

To whatextenthave tormal education in the primary, secondary and tertiary level contributed
to individual's earning in Nepal by national level, gender, urban/rural areas, ecological belt,
religion, types of school, economic sectors and income quintiles in the wage sector ?

The private rate of return to level of education in rural and urban Nepal.

Results allow usto indicate that rate of return is attached to each successive level of education,
rather than to each extra year of school. These levels, primary, secondary and tertiary, refer
to the highest levels completed. The coefficient on levels of education is significant in each
level and rises with the successive level, as expected.

The estimated earnings premium associated with each level of education is considered by
taking the difference between coefficients of the successive educational variables. while
controlling for experience and weeks worked. The premium indicate that primary and
secondary levels have similar premiums but higher education has much higher premium. By
gender, premium increase with level but the rate of increase is much faster for males. By
quintile groups, premiums are higher at university level for poor groups. Richest quintile
premiums are highest for primary education.

The economic rates of return to different levels of education show that primary education
has 19.4 percent, secondary education 7.8 percentand higher education 19.2 percentreturns.
Rate of return to primary education is largest investment followed by tertiary education and
secondary education. The returns to secondary education are very low in overall Nepal.

By looking at gender, female education is more profitable at primary and tertiary levels than
male education. The explanation of this finding is that earnings for skilled women relative to
unskilled women are higher than the equivalent ratio for men. Moreover, rates of return to
education by gender are partly determined by the fact that women often experience
discrimination in the labor market. [f women suffer from greater discrimination in jobs which
require no education, the rates of return to education for women is higher than men’s.

€ Teacher Education
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In rural areas, the rate of return to primary education is highest tollowed by tertiary and
secondary education. The rates of return to primary, secondary and tertiary education for
males are higher than females in rural areas. On the other hand. in urban areas, the rate of
returns to primary education is highest followed by tertiary and secondary education. The
rates of return to primary and secondary education for females are higher than males in
urban areas. In addition, the returns to primary education in urban areas are higher than in
rural areas, so are the returns to secondary and tertiary education in urban areas compared
to rural areas.

The result shows that primary education has 19.7 percent, secondary education 8.6 percent
and higher education 13.3 percentreturns in 1995/96. Rate of return to primary education is
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largest investment followed by tertiary education and secondary education. The return to
secondary education is very low in overall Nepal. The rate of return to primary and secondary
education has decreased in 2003/04 as compared to 1995/96. On the other hand, rate of
return to tertiary education has increased in 2003/04 as compared to 1995/96.

Rates of Return

Rate of Return (%)
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Figure 1: Private Rates of Return to Education at the National Level
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Figure 4.4: Rates of Return to Education by Location
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The private rate of return to education by religion

The results of rates of return to education by religion indicate thatamong the Hindus, primary
education is the most profitable investment followed by tertiary and secondary education.
Among the Buddhist, primary education is the most profitable investment followed by tertiary
and secondary education. Among the Muslim, primary education is the most profitable investment
followed by secondary. The tertiary education has no rate of returns among the Muslim.,

The rates ofreturnto primary, secondary, and tertiary education have decreased in 2003/04 among
Hindus. The rates of return to primary and tertiary education have increased in 2003/04 and the rate
of return to secondary education has decreased in 2003/04 among the Buddhists. The rates of
return to primary and secondary education have decreased in 2003/04 among the Muslim.
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Figure 4.6: Rate of Return to Education by Level of Education & Religion (2003/04)
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The privaterate of return to education by ecological belt

Primary level has 13.6 percent, Secondary level 5.5 percent and tertiary 10 percent
re urns m mountain. In hill, primary education has highest return followed by tertiary and
secondary education. Tertiary education is also most profitable investment followed by primary
and secondary education in Terai. The rates of return to level of education have increased
in 2003/04 in Mountain and Hill belt whereas the rate of return to level of education has

decreased in 2003/04 in Terai. @83
Table 3 T .g
Private Rates of Return to Education by “cological Belt in Nepal (%), Dependent Variable=In'Y E
Mountain belt 'u?j
1995/96 2003/04 g
A M F A M F 9
Primary level 1.0 -7.4 -2.5 13.6%** 3.1 16.6** *
Secondary level 4 2 Drop 5.5%** 4.9%* Q.5%x*
Tertiary level 11.8 13.2 Drop [ Q**x* 10.5%* Drop
Hill belt.
1995/96 2003/04
A M F A M F
Primary level [ 7.0%**  Q(Q*** 18.6*** 19.8**x* [1.2%*x  [8 [ ***
Secondary level 5. 3x** 5.5%** 7.4%** 7.5%%* 6.7%** [2.2%**
Tertiary level [3.2%x% | 3%*x |5 3¥k* |8.8%** 19.3%** ] 6.4%*x*
o fma fmm o
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Terai belt
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1995/96 2003/04
A M F A M F
Primary level [6.9*¥*  [23%** D] 4¥*x 16.7*** [2.8%** 0. 3***
Secondary level [1.2%*% [ xx* 14.4%* A Bl I A O6***
Tertiary level 9.2%*x 9.7*** Drop 17.7%%* ] 8*** 9.2%**

Note: p<0.05 (*): p<0.01 (**); p<0.001 (***), A = Aggregate; M = Male; F = Female;
Source: NLSS 1 and NLSS 11

Figure 4.7: Piivate Rates of Retum to Education by Beti (2003/04)
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Source: Gurung, D. (2007)
The private rate of return to level of education by types of school.

The results show that economic rates of return to secondary and tertiary education in
private schools are higher than in public schools. Therefore. from the individual point of
view, private education at secondary and tertiary levels is a more profitable investment.
Public education at primary and tertiary levels is also profitable investment.

Table 4
Private Rates of Return to Education by Types of School in Nepal (%), Dependent Variable
=InY

Level Public school Private school

1995/96 2003/04 1995/96 2003/04
Primary level 20.0%** 19.4%*x* -15.7 9.0
Secondary level 8. H*x 7.8%** 13.3 16.2%**
Tertiary level 13.0%** 18.7%%x* 27.2* 19, [***
Note: p<0.05 (*): p<0.01 (**);, (**%)

Source: NLSS ! and NLSS 11
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The private rate of return to level of education by economic sectors

The results show that economic rates of return to primary, seccondary and tertiary education
in non - agricultural scctor arc higher than in agricultural sector. Tertiary cducation is the most
profitable investment followed by primary and secondary education in non- agricultural sector.
On the other hand. secondary and tertiary education have no rctumn in agricultural sector.

Table 5
Private Rates of Return to Education by Econonuc Scctor in Nepal (%), Dependent Varniable= In Y

Level Non agriculture Agriculture

1995/96 2003/04 1995796 2003/04
A M F A M F A M F A M F
Primary level 11.0%%% 9 3*** 15.7%  ]3 4*** 9 g*** 27 8*¥** 38* -0.0 4.1 11.0%** 8.6*** 4.7¢
Sccondary level 5.7%** S 7%%* 6. 3*** 6 8*** 6.7*** 8.7*** .46 -4.4 Drop .06 * -0.5 -0.8

Tertiary level 12.4%%% [2%%% |3 6*** |8*** ]18.4*** 13.6*** Drop Drop Drop Drop Drop  Drop

Note: p<0.05 (*¥); p<0.01 (**); p< 0.001 (***)
A = Aggregate: M = Male; F = Female:

Source: NLSS I and NLSS I
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Figure 4.9: Private Rates of Retum by Economic Sector (2003/04)
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Source: Gurung, D. (2007)

The private rate of return to level of education by income quintiles

Primary education rate of return in the highest quintile is almost 4.5 percentage points higher
than in first four quintiles. On the other hand, tertiarv level rate of retum in poorest 80
percent group is 2.7 percentage points lower than in richest quintile group. Secondary level
rcturn also favors the richest quintile by 3 percentage point.

Table 3

Private Rates of Return to Education by Income Quintiles in Nepal (%), Dependent Variable
=InY

Level Poorest 80% Richest 20%
1995/96 2003/04 1995/96 2003/04
Primarv level 13, ] *** 15.2%%* 17.7%%* 19 7*xx*
Secondary level THx* grxx 3.2%xx 6.9%**
Tertiary level [ 2%k 12 8*xx* [ 2%¥* 15 5%k

Note: p<0.05 (*): p<0.01 (**); p< 0.001 (*¥**)
Source: NLSS I and NLSS11

One reason for these discrepancies is that rich students get better paying jobs once they
have some education (primary) because thev have better connections with the job-market.
On the other hand, a student from a poor quntile ieeds a university — certificate (credential
effect) to get a better paying job. In fact, "a university degree is considered a license to
reach the top of the social hierarchy in Nepal" (Bista, 1991) and therefore, lower-class
students usc these credentials to gain social and economic status. Also, we could reason
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that the richest quintile wage earncrs come mostly from urban areas and some form of
education (even primary relative to less-than-primary) makes them easier to find good paying
jobs.

Conclusions

Primary education has a very high social rate of return. Tertiary education has a verv high
privatc rate of return relative to its social rate of return, while secondary education has
relatively low private and social returns — a finding suggesting that increased private spending
at university level and shift of public funds to other level is desirablc.

Policy implications

The study has identified these specific policy implications for educational policv development
for Nepal: (a) top priority should be given to primary education as a form of human resource
investment; (b) secondary and higher education should be pursucd alongside with primary
education in a program of balanced human resource devclopment: (c) there exists room for
private finance at the university level; (d) shifting of funds towards primary and secondary
levels to raise quality and rates of rcturn is urgent; (e¢) public funds should target female
population, bottom quintiles and rural regions: (f) education planners in Nepal should treat
education as an important investment activity, not as consumption expenditure: (g) cconomic
criteria should serve as baseline in making mvestment dccisions in education, and (h) from a
strictly efficiency point of view. investment in education of backward religion group and
women needs to be expandcd.

Figure 4.10: Rate of Returnto Education by Quintite Groups (2003/04)
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Source: Gurung, D. (2007)

Level

Reference
Gurung, D. (2007). Returns to Education in Nepal. Unpublished Ph.D. Disscrtation
(Kathmandu University).
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School leadership model in the context of Nepal

Shibakumar Sapkota [ <
Deputy Director, NCED [

Background

It is widely acknowledged that school is the central point of education delivery for
human resource requirement of the country. The schools are run, operated, led,
managed. and developed by school head or principal or head teacher whatever we
name it depending upon local tradition. In proportion to the importance of school
leadership. limited interventions are made in the education system for adequately
inducting school leaders about holistic meaningful. responsive, and productive
leadership performance. With this understanding. the author carefully engaged himself

Jfor years in designing a leadership model customized to the realities of school operation

system in Nepal. This article is an outcome of this prolonged engagement of the author
in the field of leadership management. The model is generated by triangulating
information collected from multi sources and by analyzing the data using multiple
technigues for an academic purpose. The model has been verified with sample schools
in order to ensure its professional strength. Therefore, this article is meant for

forwarding a model of better school leadership to initiate open dialogue with an

objective of receiving constructive feedback for formalizing the process of its adoption.

Introduction

Leadership is primarily considered to be an art of influencing others in achieving a common
goal. Under such a broad definition, it is possible to assume that effective leadership may be
dependent on the leader, the followcr, the situation, or any combination of these factors. The
idea of leadership is complex and difticult to capture; rather it opens to numerous definitions
and interpretations (Middiehurst, 1993). To sununarize, the fundamental concept ofleadership
is an act of being in charge of anv organization or unit of program, setting direction and
structure for doing, influencing over outcome of every eftort, and commanding the followers
or the group for unified delivery to achieve the sct goals.

Concepts of sclhiool leadership

School leadership is a study of socio-historical context, and the context of the
moral and political economy of schooling (Grace, 1995). Furthermore, school
leadership is a cultural, sociological and historical subject for study and not simply
a technical one.

Foster (1989) tried to look into the school leadership from different perspectives.
According to critical perspective, school leadership is seen as heart of a critical
practice that involves educational leaders in the necessary practice of reflective




and critical thinking about culture and organization. Likewise, from
transformative perspective, the leader works with others to obtain transformation
of undesirable features of schooling culture and practice. These features might
be the existence of racism and sexism; prejudices against particular religious or
regional groups, range of disabilities or disadvantages in the educational practices.
The leadership intention should attempt a transformation of culture or social
relations in a particular institution, not as an act of individual, charismatic
leadership but as a shared enterprise of the teachers, the pupils, and the
community. Similarly, thrust of educative perspective (Fay,1987) emphasizes
educational leaders' responsibility to use education as a means of empowerment
tor all. This perspective realizes deliberate efforts of leaders to ensure all members
of the institutions to have an access to powerful information; have spaces and
opportunities to debate policy and practice; and free as much as possible from
the communication impediments of hierarchy, formality and status consciousness.
Lastly, trom the ethical perspective, leadership in general must maintain an ethical
focus which is oriented toward democratic values within a community. This has
to do with the meaning of ethics, historically, as a search for the good life of a
community.

Qualities of effective leaderslip

School effectiveness research has been an area of growing interest in the last two
decades, first in the United States and United Kingdom, and then internationally.
There are numerous reviews of findings within the field (Teddlie & Reynolds,
2000; Mortimore, 1998; Sammons, 1999; Scheerens & Bosker, 1997). However,
the field now has a body of agreed-upon insights into what constitute the excellent
leadership qualities and methods shown by ‘effective’ or ‘exemplary’ principals
or head teachers.

First, from the United States, the work of Teddlie and Stringfield (1993) portrays
their effective principals as offering stable and appropriate leadership, using formal
and informal structures, sharing their power, and being willing to respond to
external-to-the school change. Their ineffective principals, by contrast, exhibit
unstable, changeable over-time leadership, using formal structures more than
informal, with a lack of staff involvement and a reluctance to relate either to
. parents and the community or to the external educational reform agenda.

Second, the well known Rutter et al.(1979) Fifteen Thousand Hours study noted
that pupil outcomes in secondary schools were better when the head teacher
showed both firm leadership and teacher involvement rather than either one or
the other.

Third, the primary school study of Mortimore et al. (1988) noted that what
mattered was ‘purposeful’ leadership of the staff, which occurred when the head
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understood the school’s needs and was actively involved in the school, but was
also good at sharing power. He or she did not exercise total control but consulted
widely, especially on such matters as spending plans and curriculum planning,

School leadership model

Having conceptualized the basic thrust of discussion, analysis and interpretation of the
information collected for this purpose, the school leadership dynamics can synonymously
termed as functions, behaviours, features, styles and qualities. Nevertheless, the better
features of school leadership as presented in the figure helow were found to be multi-
dimensional employing multi perspectives in formulation.

Figure-1 : Better school leadership model

- Principal commitment and development

- Lthical values and principles

- Equity and consistency in dealing

- School vision

- Exceptionality in personality. performance and resul

3
Consistency /

- Micro and macro knowledge

- Standard operation procedure - Contingent reward/benefits/
Problem-response mechanism ineeptives

- Networking and collaboration - Psychological favors/ /training

- Communication and reporting - Multiple professional
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Periodic change and re-designing
Action-centered leadership
Rescarch-based action

Team leadership

Distributed leadership
Professional autonomy and team
morale

Internal coordination

Good interpersonal relationship
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opportunities
Reciprocity leadership
Control of relationship structure

Goal-based planning for quality
education

Professional development
Instructional improvement
Student services

Generating resources
Monitoring and supervision




The paragraphs below are categorically organized to articulate synthesis of better school
leadership model drawn from the figure.

Transformational leadership

It was found that school leadership aspired to show strong determination and
deep commitment to the holistic development of school where full sense of
accountability would have been maintained. In line with what Burns,(1978)
highlighted, the respondents wished the school leaders create a new sets of
aspirations, sense of collective purpose, high order change in the individuals and
organizations. The fact was revealed that leadership would need to focus on
‘whole person’ by addressing the high-order needs and motivation of the
individual teachers and students and by mutually stimulating and elevating
relationship to transform the fellow teachers also through the application of
succession plan or grooming scheme to the leaders. Intent of the argument by all
the respondents as verified by the case study was to expect leadership behaviors
that would change the teachers, parents and students in mind and heart, enlarge
vision, insights and understanding; and make leader behavior congruent with
beliefs and principles.

The school leadership was expected to maintain high-level ethical norms and
equity and non-discriminatory dealing with all the school team and parents.
Leadership was not believed to be in saying rather it was demanded to model
the roles that would leave demonstrative impact on the team members. In the
same way, the respondents, especially teachers, were in anticipation of
exceptionally superior principals having higher-level of qualities, performance,
ethical determination, and result. The team members otherwise could not accept
the principals. It was also observed that stabilized vision and consistent efforts to
the mission was found and inevitable part of better leadership.

Theoretically, key features of charismatic leadership, trait approach, and
transformational leadership, path-goal theory of leadership, psychodynamic
theory, leadership skills theory and servant leadership theory are anchored into
the broader range of this theme.

Transactional leadersiip

[t was discovered that the teachers and students would characterize the
leadership in terms of amount of facilities, benefits, opportunities for professional
growth and advancement they would like to receive. To be specific, the more
they receive such facilities the better they would label the leadership. Besides, the
teachers were found expecting higher pay, long-term security of job, frequent
promotion, and comfortable working environment coupled with facilities and so
forth from the leadership (Burns, 1978) in return for their committed and
professional contribution to the school. Likewise, teachers were much interested
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in having immediate reward, incentives, and psychological support in the form
of training to build confidence in the job competencies from the leadership. The
extent of reciprocity between the school principal and teachers or students or
parents would determine the perception about leadership quality. It was found
that greater the reciprocity better the leadership performance.

On the other hand, it was observed that the students or parents and the school
leadership were virtually exchanging something like ouality education and money
or anything that are imposed by the school. How. :r, it was also noticed that
the leadership having power and resources would be able to control the terms of
relationship with the teachers, students, parents and the staff, thereby adjusting
the level of transaction in favor of the leadership vision and structure.

Theoretically, critical features of transactional leadership, social exchange
lcadership theory, leader-member exchange (LMX) theory, leadership reciprocity
theory fall under this category.

Instructional leadership

It was investigated that goal-based long-term planning targeting the whole school
development in general and student learning in particular was demanded as
one of the critical leadership credentials. The leadership was expected to make
timely and meaningful intervention to structure, revise and flexibly implement
the curriculum in order to maximize the result of curricular outcome. Similarly,
it was unanimously agreed that s leadership, which would provide adequate
resources and instructional materials for effective teaching, was liked by the
teachers, students and parents. In-house professional development schemes,
provisioning adequate students services and supply of teachers’ professional
facilities were widely considered as crucial parts of the leadership in terms of
leading the instructional matters.

The principals were highly expected to provide regular monitoring, instructional
supervision, mentoring, and coaching to the teachers based on their needs for
improving pedagogical capacities. In the meantime, it was observed that the
leadership, which was modemized, updated, and customized to the requirements
and expectations of the school team was widely raised and discussed. Types of
actions that would include creating and practicing innovation, maximizing the
use of ICT, strengthening library, introducing flexibility and altemative approach
in terms of curriculum, textbook, scheduling etc were recommended for the school
principals as improved framework of school development process. The data
exposed the fact that leadership could deserve to lead the school with the mission
of standard-based quality education.

Theoretically, critical features of pedagogical, educative and instructional
leadership theories are captured under this theme of discussion.
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Inclusive leadership

It was established that concept of team leadership or co-leadership, where
leadership responsibilities, autonomy and accountability were systematically
distributed and shared among the members, worked better in both the schools.
The team would include entire school community or a composition of principal,
teachers, staff, shudents and parents. The concept was found successful to instill
sense of ownership, feeling of high morale and spirit of collective agenda in terms
of school development. Building high-quality relationship-productive, mutually
supportive, and dignified- between the team members and other stakeholders
was strongly agreed and accepted as core credential of better leadership. Common
management techniques such as participatory management, collective and
consultative decision-making, regular communication, internal coordination,
were expected to be composite elements ot the leadership. The teachers and
parents were found in favor of having empowered for trusted to and involved in
the entire school operation and development movement.

Theoretically, intent of certain leadership theories such as consideration behavior,
people-centered leadership, country club management grid, leadership substitute
theory and normative decision making theories have been embedded under the
present theme.

Interactive leadership

Desirable leadership would minutely and meticulously interact with the situation
by utilizing the high-order sensing power and act systematically to respond to
the demands and requirements of the moment. It was observed that the so-called
effective leadership would have thorough knowledge about micro and macro
dynamics of the school operation process. Likewise, the school having standard
operational procedures applicable for evervbodv in the school to perform the job
was considered having effective leadershlp Existing school operation system was
highly criticized for not having problem-response or feedback-response, which
was widely raised as critical factors be addressed under the better system.

At the age of 21* century, networking and collaboration for sharing resources
for mutual benefit and institution development purpose have been a hot agenda
everywhere. Influence of the same was replicated in the case of school system
where the leadership was pressurized for adopting the agenda. Similarly, the
teachers were observed to have been interested in having special qualification
and competence with the principal to two way communication and coordination
with and reporting to the line agencies like DEOs, SMC, community, VDCs and
other organizations in order to keep both the parties abreast of the latest
development that instrumentally might contribute to prepare for future challenges
and opportunities. It was found that the people had zeal of having better school
system where periodic changes and improvement would take place on the basis
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of research and systematic assessment provision. In the meantime, maintaining
balance between task, individuals and the team was considered equally important
component of the better leadership.

Conclusion

This article has largely covered the main objective of the article, conceptual
understanding of leadership, theoretical perspectives of school leadership and a
model of better school leadership. The article has adopted three definitions of
leadership that include leadership as defined by legal documents, leadership as
intended by theories and leadership as practiced by the school heads in Nepal.
The article has developed a logical flow of ideas starting from conceptual clarity
to the recommendation of model for the improvement of present school status.
The article has aimed at drawing attention of relevant stakeholders-head-teachers,
teachers, parents, researchers, educators and the ministry system- to put more
emphasis on selecting better leadership models from among the available ones
and on putting pressure to the schools for applying the model in order for yielding
better outcome of school education. It is believed that this article has contributed
to sensitize the readers on multiple perspectives, unique dynamism and realities
of leadership. The author is confident that with strong foundation of this
understanding, those of all who are involved in performing or facilitating
leadership functions at schools, will be able to add more values to their
performance delivery process and outcome.
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Structural mechanism of community participation
in school management

Khagendra Prasad Nepal L O
Section Officer, NCED [

Introduction

Quality education system is one that succeeds in mecting its own goals; one that is relevant
to the needs of children, communities and society; and one that fosters the ability of children
to acquire knowledge and critical learning skills. Global Campaign for Education stated that
a high dropout rate in schools is not only the result of poor quality, but if effective learning is
not taking place in schools, parents are more likely to withdraw children from school early or
not send them at all. Improving quality ot education is theretorc essential to achieving the
millennium development goals (MDGs) of universal access to education and education for
all (EFA).Without active involvement of the community in school management, quality
improvement is not possible (NPC, 2010).

Educating children is a fusion among the curriculum, teacher and the learner (students)
given the favorable learning environment. Curriculum is expected to be relevant to needs
and expectations of the learner and the community. Teacher is required to be committed to
children's learning with expertise in teaching full of innovative ideas and approaches to
maximize their learning. Effective teaching requires teachers' understanding of learners'
readiness to learning and exploring and applying innovative teaching strategies. To understand
the students (learners) and to identify the best teaching approaches suitable to the leamners,
frequent interaction of teachers with parents is essential. Learners' willingness to learn is
single most criteria of educating them effectively. Similarly, without community support and
involvement. school alone cannot create appropriate learning environment to enhance
children's willingness to learn. Quality education requires the collective efforts of teachers,
students, parents and community.

Emerging guiding concept

The most striking feature of educational system in Nepal and other developing nations today
is change. Nepal’s dramatic shift toward open economies, democratic governance, and
commitment for decentralization has made education crucial to continued economic success
and social development. Global competition requires workers with foundational knowledge
who understand science and technology and can adapt to rapidly changing conditions
Democratic rule requires citizens who are better informed and more responsible. The
decentralization of public administration is placing a new emphasis on citizen participation,
autonomy, and responsibility in district and municipal settings. Successful schools do not
operate inisolation. They build connections to parents and communities as a way to strengthen




relationships in support of the students, and as a way to better understand students so that
teaching can be tailored to them as individuals. Communities offer a wide range of resources
that are valuable to schools and the families they serve. These resources include people
who volunteer their time in the school, organizations that offer enrichment opportunities,
businesses that offer career-related information and workplace experiences. and agencies
that provide various social services for students and families. Communities too are rich in
untapped resources that can benefit children. International experiences revealed that when
families and community members volunteer their time and talent in the schools. both schools
and students increase their capacity to do more and to do it better. Therefore, it has been
realized in many countries that community involvement is vital to eftective teaching and
leaming.

Empowering local community to take charge of educating their children is the foundation of
effective school community relation. The shitt to increase community control of schools can
be seen as a move to enhance and reframe democratic right and participation. Instead of
top-down administrative decision-making, a broader base of —institution should be included
in shared educational decision making. These reforms to empower community present
educators with new and previously unknown challenges.

Education is a major concern of the community and their participation and involvement in

school management is essential (Chapman, 2004):

I. Parentshave aright to be involved in managing schools where their children arereceiving
education.

N

Schools can learn feom parents' intimate knowledge of their children. No one knows the

child better than their parents, and parents and community members are likely to take a

child's perspective and to advocate the children's rights in making occupational decisions.

3. Involvement of the community facilitates the relation between the school and community.
Relationship with parents and community may be a way to avoid unexpected intrusions
and to reduce antagonism between community and school. Bringing parents, teachers
and school togetherin shared decision- making is a way to reduce "adversarial relations"
and to contribute to better decision making.

4. Community can provide much needed resources and other volunteer support to the school,
such as financial, free labor and expertise.

5. The involvement of community can improve school accountability and make school more
responsive to community needs.

6. Enhancing community and parents'participation in the school may help increase students

outcome. In other words, community’s involvement enhances parental involvement and

parental involvementinschoolinginitselfis believed tohave positively affected children's

achievements, attitudes, and aspiration, even after student ability and family socioeconomic

status are taken into account,

In developed countries, community participation in the management of schools demonstrated
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a lot of benefits that included ownership of the schools by communities, willingness of the

communities to support the schools financially and materially. and the schools becoming a

democratic environment. According to Epstiein (2000), the tollowing six standards have to

be met tor effective involvement of communities in school management:

1. Communication: Communication between home and school is regular, two-way, and
meaningful.

2. Parenting: Parenting skills are promoted and supported.

3. Student learning: Parents play an integral role in assisting student learning.

4. Voluntecring: Parents are welcome in the school, and their support and assistance are
sought.

5. School decision making and advocacy: Parentsare full partners in the decisions that
affect children and families.

6. Collaborating with community: Community resources are used to strengthen schools,
families. and student learning.

In short, the involvement ol the community in the school makes good sense for several
reasons: to gain access to knowledge that parents have of their children; to make better
decision; to enhance learning opportunities: and to build support for schools. School may
need to work with parents and others in the community, not by demanding more from them,
but by focusing on the people of the community and their needs and by figuring out how the
community can be an integral part of the educational conversation.

Community partnership is a natural expansion of the parent-school partnership. In a community
you can get concerned community members, elected officials, business representatives,
religious leaders, and many others involved in ways that support student learning. The
framework below describes the process and capacity of involvement of community in school
management:

Modalitics of community involvement in school management

Many modalities are discussed in international arena, however, there are some terminologies
used in common. Some of such terminologies are : "Grass — root approach"”, "Top down
approach” . Bottom up approach”, "Upstream approach”, "Trickle down approach”, "self
help approach”. "Integrated approach”. "Basic needs approach”, "Localization" and
"Decentralization”. Whatever terminologies are used for community participation, the
participation and involvement of communities canbe promoted through the following modalities
or approaches {Barrera-Osorio, Fasish, & Patrinos, 2009):

® Administrative-control model

® Professional-control model

® Community-controf model

® Balanced-control model

In administrative model the authority is devolved to the school principal where teachers hold
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the main decision-making authority so as to use their knowledge of the school and its students
[n community-control model, parents holds the major decision-making authority. On the
other hand, the decision-making authority is shared by parents and teachers in balanced-
control model (Barrera-Osorio, Fasish, & Patrinos, 2009).

International practices

Slivwka and Istance reviewed the structure and practices of community involvement in school
management of various countries (Silwaka & Istance, 2006). Based on the review. structure
and practices of some countries is presented in the following paragraphs:

[n Denmark, parents have long played an essential role in running of schools, including the
folkeskolen. The role of parents in school decision-making was further strengthened in 1990
with the creation of boards of school governors. Each board consists of 5-7 representatives
trom among parents whose children goto school, including two representatives from school
and two from students. The board of governors is responsible tor developing guidelines tor
school’s activities, approving the schoolbudgetand deciding the curricttlum and stat'f matters.
Arcport published in 2001 claimed that Danish parents are very committed to their children’s
schooling and spend an average of three hours in a month at the school.

[n England, the governance of schooling consists of enhanced powerat the center combined
with much greater autonomy of decision-making by schools themselves. Each school has its
own governing body which consists of 9-20 governors per school represented from and
appointed by different stakeholders. For example, parents and statf members elect their
respective governors, whereas, additional community governors are nominated by the
governing body. The main functions of the board of governors are: (a)to provide a strategic
direction, (b) act as critical friends, (¢) ensure accountability, and (d) participate in decision-
making in wide range of areas. The governing boards also play a core role in statfing a
school, dealing with new appointments, staff appraisal and grievances.

Lessons learnt from international experiences

We can draw the following lessons from international experiences for Nepal:
Direct Involvement of parents and community in the school
l.inks between parental involvement and decisions at the school levels

°
°

® Changingaccounting system
® Change in the school climate
°

Accountability

Community involvement in school managementin Nepal

There were no schools in the ancient period in Nepal. Children were taught at their homes
or in "Gurukuls" in respect to social norms, values, faith and ideals of life. Education was
also provided through Sanskriteducation centers, Buddhist "Gumbas" or "Bahals", Muslim
religious centers (Madrasa) and Guthis (Trust). In the passage oftime, community used to
keep teachers to teach their children by raising money to pay the teacher's salary with a
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provision tor tood and shelter for the teacher. This practice marked the beginning of the
community participation in education or educating their children (Matinali, 2059).

In the Rana Period (prior to 1951), education was restricted to the general public. Schoots
were not allowed to open even if the community wanted. There were very limited numbers
of'schools only tor the children of the ruler class and elite. Only atter the dawn of democracy
in 1951, people were free to open schools tor their children. Communities all over the country
started to open up school with their ownresotirces and initiative. The government gradually
joined hands with the community in the development of schools with the provision of grants.
Majority of the schools set up under the popular initiative were operated mainly on the basis
of different types of support available from the people in the communities (Mainali, 2059).

The introduction of Panchyat polity in the country brought changes in the education policy.
The government appeared to be more interested in consolidating the structure of educational
administration in the country. The government was also anxious to implement programs of
mass appeal from the national perspective as well as international demands for the
universalization of education. Itis interesting to note that there have been quite a few genuine
efforts in this period for implementing the recommendations of various commissions.

In spite of these development measures and changes, management of individual schools at
the local level remained basically unatfected in general. The schools established by people
remained to be managed by the school managing committees, The government maintained
the policy of partial assistance for schools operated under private or community support. [t
continued to provide differential annual financial grants to schools. The SMCs had
responsibility and authority to generate funds to operate schools, to appoint teachers and fix
paymentof theirsalaries. At that time, financial sources of schools were mainly the student
fees and donation of land by some wealthy families or landowners.

With the inception of National Education System Plan (NESP 1971-76), the state policy in
education has transformed from a position of least involvement of the community to a position
of highest involvement of government in the educational development of the country. NESP
was an outcome of experiences and recommendations made by various commissions and
experts. Through NESP, for the first time inthe country, investment in education was officially
recognized as an investment in national development (Mainali, 2059).

The NESP brought notable structural as well as administrative changes in the education
system of Nepal. The school education was put under the Directorate of Education placed
in each of the regions (originally 4 and later 5 in number in 1982). District Education Office
was made the main field agency for the administration and supervision of the system of
school education. The school education was structured as 3 years of primary education, 4
ycars of lower secondary and 3 years of secondary level. The secondary education had
three streams as general, vocational and Sanskrit. Different types of schools existing before
the implementation of the NESP were brought under the umbrella of national schools governed
by a national curriculum structure. The highest body responsible for the development of
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cducational policies was National Education Committec.

Current structure of community involvement in school management

The government has now realized that the local communities should be involved to manage
schools. The Tenth Plan (National Planning Commission, 2050 Falgun) emphasized to
transform the school management authority to the local community in order to enhance the
quality of education and promote the sense of ownership among the members of the
community. Considering the importance of the involvement of parents. community members,
social workers. several literatures and international development agencies supported the
idea of involving the local community members as the most appropriate decision makers of
schools affairs. Such involvement is expected to enhance the process of decentralization
and transtormation of the school as a self managed school. Due to the immense pressure
from the international community and government’s own realization of the importance of
community involvement in school management, Education Act(Seventh Amendment) (2001)
was passed and laid the foundation for decentralization of management of public schools.
The 7th amendment of the Education Act has empowered the SMC and contributed to
tacilitating the process of decentralization. The ultimate intent of the 7" amendment was to
ensure better educational management, empower the capacity and competencies of local
bodies and communities in educational planning, management, organization, evaluation,
supervision and control over the schools. The Act was also instrumental to protect the local
level interests and tried to make SMC more responsible (Paudel, 2059)

Practices of community involvement in school management:

The new provision tor the SMC in the 7th Amendment has wide implications in the
implementation of educational programs and plans. The composition and structure of School
Management Committee is expected to have a significant influence in improving the
management efticiency, etficiency related to planning, monitoring, supervision and evaluation
of the schools, forming and implementing educational programs at the schools and quality
improvement. Besides, enhancing public participation in school affairs, and strengthening
school community relations, the new provision of fonming and functioning of SMC anticipated
to have positive impact in schools. More specifically, the Act opened up the avenues for
wider participation of the community in devcloping school improvement plans and engaging
in solving emerging problems within the schools.

There is a legal provision for electing four representatives trom guardians or parents including
one temale member in the management committee. These members and chair person of
SMC are elected from the gathering of parents/guardians of students studying in the school.
The ward chair person of the respective ward will join the committee. One representative
elected by the teachers, one educationist and donor representative or founder member
nominated by the SMC will also become the member of the committee. The Head Teacher
serves as the Member Secretary of the committee. For schools running technical and
vocational courses, there is a provision for nominating two representatives of local Chamber
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of Commerce and Industries. The school supervisor or resource person of respective school
is invited as a non-voting member in the SMC. This management committee structure is as
powerful as any committee or school board structure ot developed countries where community
involvement in school management is effective.

Nepal has another community involvement and support structure- Parent Teacher A ssociation
(PTA) - to facilitate students' learning. The SMC will organize a gathering of parents and
teachers to elect minimum three and maximum eleven member Executive Committee of
PTA. PTA’s main purpose is to enhance participation ot the community in the educational
reform precess and strengthen the relations between the community and schools. Main
functions of PTA will be to assure the quality of teaching learning, advise the school about
fees structure. and communicate the parent and community about the educational programs
of the school. PTA is the supporting wing ot SMC for enhancing education quality. "

Provision of District Education Committee and Village Education Committee is another
effort that attempted to facilitate the process ot decentralization on one hand and worked as
a toundation tor premoting local participation in school atfairs on the other. Due to the
absence of elected representatives from District Development Committee and Village
Development Comunittee, DEC and VEC currently are non-functional.

Retlecting the widely shared public perception that nationalization of schools was a mistake,
the Seventh Amendment of the Education Act was passed in 2001, which articulated the
policy of devolving school management responsibilities to communities.In 2002, the
government embarked on the transfer of management ot public schools all the way down to
the community level, by offering all communities the option of taking over public primary
schools financed on a block grant basis, subject to meeting some basic prerequisites. Transfer
of management of public schools to communities is one of the basic strategies of the Tenth
Five-Year Development Plan and Poverty Reduction Strategy Paper aimed at achieving the
Education tor Alland MDG targets by raisingthe efticiency of investments in school education.
The lessons learned from this will help to achieve the EFA/MDG targets.

With assistance of the World Bank, the government has started handing over the management
of the government schools to the communities from the fiscal year 2002/03 to provide timely
and standard education in those schools (World Bank, 2003). By the year 2009, the
sovernment schools handed over to the communities reached more than 10500 schools.
During the fiscal year 2003/04, the local communities refused to take over the management
of the government schools due to the ongoing conflict in the country, but after the restoration
of peace in the country, more and more communities are being attracted towards taking
over the management of the schools. Joshi (2006) claimed that positive results are observed
in decentralized schools. Department of Education has issued guidelines for the purpose of
clarifying the roles of community, government, financing modalities and other requirements
of management transter (DOE, 2004). The directive has attempted to clarify management-
related mechanisms such as teacher management, school improvement plan support, school




community relations. and arrangements concerning monitoring, evaluation and supervision
of schools. However, teachers’ community is strongly opposing the government's policy of
transferring school management authority to schools.

Best practices of community school management

[n Nepal, the followings are the good results from community school management (Nepal,
2064):

® Resources mobilization has been increased in school;

Ownership of the school has been telt by the community;

Management has been improved:

Teachers' regularity has increased:

Monitoring and supervision has been changed;

Students' enrollment has increased.

Issues and challenges

Although participation and involvement ot'community in school management has produced
positive results and improved performance in schools in many countries, Nepal is experiencing
several issues and challenges in the process of transferring school management authority to
the respective communities and tacilitating them to resume the responsibility. Some of the
pertinent issues are as follows {Sharma, 2065):

1. A aureaucratic national system with a decentralized education agenda:
centrally controlled education administration system is reluctant to share power with the
community. Such reluctance is reflected in the existing Education Act in which the
community involved SMCsare provided with adequate responsibilities without authority.
The challenge is how to transtorm centralized bureaucratic national system into a
decentralized. democratic and facilitative system of administration.

2. Participation of hard core group in school management: Legal provision for
participation of community groups in school management does not guarantee the equitable
representation of hard core groups and poor communities whose children represent the
majority in the Nepalese public schools. The challenge is how to address the diversity of
demand and create a miechanism allowing the "clients" of education to express their
interest with regards to the provision and structure of schooling.

3. Collaborative support from teachers’ community: Teachers are the main players
of school retorm process. They facilitate community participation and involvement in
school affairs and .nspire and mobilize community groups in school improvement initiatives.
Research findings show that allowing teachers and stakeholders to take part in decision
making results in employee satistaction, motivation, morale and self-esteem. In many
countries, the Head Teacher leads the empowered School Board consisting of the
community representatives. |low to make teachers’ community supportive towards
transterring school management authority to the local communities in Nepal is a challenge.
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4. Communication and interaction with the stakeholders: Much of the problems

concerning involvement of community in school managementand empowering them to
take charge of school aftairs have shammed from inadequate information. interaction
and communication. Prior to implementing the scheme of transterring school management
responsibilities to the communities. there had to be adequate interaction and communication
between the government and the stakeholders.

5. Institutionalization of community participation: Structure alone can not bring

communities closer to school management. There has to be an established system of
facilitating, inspiring and responding environment to promote community involvement
and participation in school atfairs. The challenge is how to institutionalize such practices
in schools.

6. Quality and competitiveness of public schools: The main purpose of involving

community in school management is to enhance quality, create conducive physical and
learning environment tor children. ensure transparency and accountability in school
management and improve overall performance of school. The challenge is how to bring
such changes through community participation in school management

7. Monitoring and accountability assessment: Authority and autonomy go along with

accountability. How empowered communities are to be made accountable to the results
they produce is a consideration to be made. The challenge is to develop a realistic and
implementable accountability system to ensure accountability at all levels of education
management.

8. Many unanswered questions and issues: There are many unanswered questions

concerning transformation ot school management authority to local community. Some of
the questions or issues are related to: tunding mechanism. head teacher and teachers’
role, alienated SMC, teachers' professional development, teachers’ job security and
accountability, teachers/head teachers more to be responsible to DEO than to the SMC,
SMCs are kept in darkness. dominant involvement of elites in the SMC, inadequate
support and facilitation to enhance SMC's capacity to manage schools, control mechanism,
SMC'’'s authority to select teachers/principals etc.

Suggested measures:
I. Community readiness to accept the responsibility is an essential prerequisite for community

involvement in school management. Adequate time and eftort need to be applied in
making community ready (ability and willingness) to resume the responsibility. The
government should follow sequential steps of participation and involvement namely access,
awareness, involvement and decision making.

2. Clear information through active interaction vvith the community is essential to sustain

community involvement. The following initiatives are needed to create the environment
to encourage community to participate in school affairs:

a. Adequate legal base for community participation in school management,
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b. Capacity development of community members to manage resources at the community
level.

¢. Empower community by involving them in the decision process by developing school
leader capable of introducing innovative approaches of education management through
decentralization, involvement and collaborative school governance.

d. Make community aware of the importance of community participation and involvement
in school management.

o

The government should provide facilitative support to the community during the initial
years to make community active and capable of executing assigned management
responsibilities of school management. There has to be adequate input in the capacity
development of the SMCs . PTAs, and VECs.

4. Active involvement of head teacherand teachers in promoting participation of community
in school management is very essential. Therefore, the government should negotiate
with teachers to adopt the comfortable structure, system and practices acceptable to
them so that they will be the active partners of decentralization process.

5. The government should come with a clear view concerning the funding structure, teacher
management, and accountability assessment, reward structure of superior performance,
capacity development and professional development scheme and clarification of roles of
major stakeholders.

Conclusion

Decentralization is advocated by several policy documents and several literatures (Cambridge
Ezducation L.td and METCON Consultants, 2009).1t is advocated that decentralization in
education should be the main strategy for implementation of basic and primary education. It
has been anticipated to have a strategic shift from centralized and bureaucratic controlled
management to community controlled and school-based planning and management in
collaboration with various partners such as local bodies. NGOs, INGOs and CBOS. [tis a
well accepted tact the schools were created, developed and managed by the communities.
It is their right to manage the schools where their children are studying. Since school education
is a public good, it is the responsibility of the government to support. facilitate and empower
communities to effectively manage the schools and ensure the quality of learning in schools.

The strategy of decentralization and involvement of commuaity in school management is
considered as the key to success to education development and reforms. Transferring the
school management authority is a strong strategy for school improvement but not the end
solution. Access to information, awareness, and involvement in the day to day affairs are
the initial steps for enhancing the capacity of community members to take part in decision
making related to school affairs. To ensure the proper utilization of authority and resources,
an accountability assessment system should be in place.
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'Teacher education in Nepal: at a glance

Chhetra Bahadur Bhandati ,
Section Officer, NCED '

Abstract:

Teacher is an important person of any nation. Quality education mainly depends
upon teacher's quality. Acquiring, developing, retaining professionally and
academically qualified teacher is being a challenge in Nepal. Pre-service and
In-service teacher education is in practice. These both approaches are
important. Nepal las practiced different kinds of teacher training modality.
Researches have revealed thar the impact of teacher training and its delivery
in the classraom has not seen satisfactory. As the education Act (Seventh
amendment, 2058), 2028 has made teaching licensing mandatory, only
academically and professionally eligible candidates enter teaching profession,
Now in service teacher training modality like in the past has been replaced by
continuous professional development. SSRP has envisioned teacher
professional development (TPD) program. All the teachers will take one month
in-service training course within a period of five years and NCED has launched
TPD program across the country since last year. We have to attract bright

minds to teaching profession first and disregard the practices that anybody
can teach. Teacher quality is one of the most important factors for quality of
educarion,

Introduction

Teacher education is for quality education. Acquiring, developing and retaining competent
teacher is the main function of educational management. Teacher's quality leads towards
quality education. Teachers are the cornerstones of education. Good teachers are always
required for quality education. Professional development of teachers is thus an important
feature of every country (Wagley. 2009, p.35). Teacher is a person directly engaged in
instructing a group of pupils (or students). Heads of educational institutions, supervisory and
other personnel are only counted as teachers when they have regular teaching functions
(UNESCO. 1990, Vol,I. p.2). Shrestha (2007) says, "Teacher is the foundation of education.
So, teacher education program has the greatest responsibility”. Teacher is the change agent
of asociety. Quality of education mainly depends upon the quality of teacher. Good education
without good teacher is a cart betore horse. So, every country has to give priority for
teacher education. Teacher education refers to both pre-service and in-service programs
which adopt both formal and/or non-formal approaches. It is a continuing process which
tocuses on teacher career development (UNESCO. 1990, Vol,I. p.2). Emphasizing on teacher
education and professional development of teachers and its importance. researcher Villegas-
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Reimer, L. says,” It is changing time tor educational systems around the world. Teacher
education is one of the main factors for education retorms. Teachers' professional
development isone of the most important elements for educational reforms (Reimers, 2003,
p.7). Focusing on the teachers' role. responsibility and quality, and their impact on people,
ultimately in the whole country. national education policy of India (1986) quoted that "No
people can rise above the level of its teachers." (cited in Khatiwada, 2010). Teacher should
be updated from the explosion of new knowledge. In this context Reimers, (2003) says that
"Inorder for schools to meetthe demand of our times teacher need to be prepared, perceived
and treated as professionals”. What do teachers need to know ? Ditterent authors have
proposed different kinds of skills. knowledge, dispositions and values in which effective
teacher must be proticient. They include:
(a) General pedagogical knowledge: this includes knowledge of learning environments
and instructional strategies; classroom management: knowledge of learnersand learning.
(b)Subject matter knowledge: this includes knowledge of contents and substantive
structures and syntactic structures {equivalent to knowledge of a discipline), and
(¢) Pedagogical content- knowledge: a conceptual map of how to teach a subject;
knowledge of instructional strategies and representations; knowicdge of student's
understandings and knowledge of curriculum and curricular materials (Reimers, 2003,
p-39). Five orientations are to be included torteacher preparation course that is: Academic
orientation, practical orientation, technical orientation, personal orientation and
critical inquiry orientation. They are mutually exclusive but depend on culture and
values of particular society (Reimers, 2003 as cited in Hada, p.149). Teacher preparation
is usually separated into two very broad categories:

I. Pre-service and
[1. In-service teacher preparation

According to Vonk (1995) there are two models of teacher preparation programs: one is
teacher professionalism, which is based on the principles of mastering the academic or
subject knowledge and professional competence. In this model, teacher education provides
future teachers with instructional skill and knowledge of pupils' learning process and of'child
development. The second model, the personal growth model, assumes that if teachers have
greater self-understanding. are more reflective, more sensitive. more empathic and more
fully selfactualized, they would inevitably be better teachers ( Vonk, 1995, as cited in Villegas-
Reimers, p.45). Greenland (1983) has described the following four categories on in-service
cducation and training:
[. For qualified teachers mainly certification courses,
[1. To upgrade teachers
1. To prepare teachers for new roles (such as teacher educators or principals)
IV.Curriculum related, particularly when there are curricular changes in the system, or
when teachers require some form of refresher course (Greenland, 1983 as cited in
Villegas-Reimers, p.S6).




Teacher education in Nepal

We have short history of teacher education in Nepal. Before and during Ranaregime, very
few people got education under the Gurukul system. They were Brahmans who used to go
to Kasi, India tor their education. In 1910 B.S., the first Rana Prime Minister Jung Bahadur
Rana established Darbar School to teach English to Rana's children. Tindhara Sanskrit
Pathshalawere established to educate Brahman children. So, the chance of education was
limited to Rana family and elite Brahman. [n Gurukul system, Gurus were expected to have
high level of moral power and expert in Sanskrit and 'Karmakanda'. Teachers were brought
from England and Bengal to teach Ranas' children (Bhatt, S.D., 2007,p.22). After the advent
of democracy in 1950, the expansion and establishment of schools took speed across the
country. Democratic government took initiation for public education.

The history of teacher training in Nepal dates back to 1949 when the first teacher training
centre was established to preparc primary school teachers for Basic schools. A new program
of teacher education was inaugurated on September 9, 1954, with the establishment of
normal school. The establishment of College of Education, the tirst degree granting college
in Nepal. was another important development (Bhatt, S.D., 2007. 1>.32). The College of
[zducation was established in 1956, as recommended by the Nepal National Education
Planning Commission (NNEPC) of 1954, NNEPC stated about the teacher that the teacher
is key stone to success and failure of education; he creates (or fails to create) the wholesome
educational environment essential to success (Bhatt,S.D.,2007, I>.66). In the tield of education,
planned steps were taken after the implementation of the first five year plan (1956-61). This
plan writes about the teacher that of all professions this is the mostunderrated and underpaid
profession in "Nepal. All Round National Education Committee (196 1) had suggested better
salary and training for teachers. National Education System Plan (NESP) in 1971, was the
cornerstone in the educational history of Nepal. It made teacher training mandatory and
differentiated between trained and untrained teacher. Teacher training campaign has launched
across the country. Some of the teacher training program efforts of 1970s and 1980 were
:(i) women teacher education program to promote education for women and increase the
enrollment of girls in the primary schools of remote and socially backward areas of the
country; (ii) A feur year remote arca teacher training program for 6" grade completers in
remote areas where level of prospective teachers was low; (iii) the A level 10 month
primary teacher training program for pre-service as well as in service teachers with SLC
qualification; (iv) 10 month and non-credit campus based B-level program tor in-service
and pre-service primary teacher training program who had academic qualification below
SLC; (v) On the spot teacher training program as an alternative structure designed to provide
mainly the in-service training to the primary schoo! teacher of the urban areas on mobile
basis; (vi) Primary teacher training through distance learning as an alternative modality
used to upgrade the teacher in the remote and rural areas at a reduced cost, and (vii) Field
oriented primary teachereducation program relevant to the particular needs of the teachers
who were responsible tor running school supplemented with a comprehensive action research
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project to suggest a new alternative tor the primary teacher training program (Sharma,2007).
In-service and pre-service LLEd.. B.Ed level education was given to lower secondary and
sccondary level teachers under the Tribhuvan University. Short period on- the spot training
was run by Ministry ol Education.

It is Nepal's reality that many types of experiments and different modalities with training
packages arc used tor teacher education. In order to expand teachers' training opportunity
and to provide professional support from distance, Radio education teacher training program
was initiated in 1978 with the assistance of USA 1D to train primary school teachers throughout
the country and was institutionalized under the MOE in 1980. Under the assistance of
UNDDP, Seti Education and Rural Development Project (SERDP) was launched in 1980 in
four districts of Seti zone. It launched short term (21 days) and long term (10 months)
training for the primary school teachers; 150 hours basic teacher training was provided from
1987 to 1991. In 1986, science education development unit (SEDU) was established in 25
districts under the Science Education Development Centre (SEDC) to provide in-service
training ter secondary school teachers. It provided short term in-service training for lower
secondary and secondary level teachers of science. mathematics and English. (ADB, 2001as
cited in Sharina. 2007).

After the restoration of democracy in 1990, educational system of Nepal was restructured
according to the report of the National Education Commission (NEC), 1992. On one hand
there was democratic government in Nepal and on the other discussion for the global
declaration on Education for All (E[FA) was initiated. Being a signatory country of global
declaration, Nepal had to do noticeable retorm to ensure education for all. Nepal in 1992
introduced 10 months teacher training program for untrained primary teachers under the
Primary Education Development Project (PEDP) in mass scale with the loan assistance
from Asian Development Bank (A DB). Realizing the need for institutionalizing the in-service
teacher training and training for managers and professionals in education, the Government
of Nepal established National Centre for Educational Development (NCED) in 1993,
Sccondary Education Development Centre (SEDC) was integrated within NCED system.
Nine PTTCs and 25 SEDUs were merged and renamed as Educational Training Centers
ETCs ‘A" and ETCs 'B' respectively. Currently. NCED is evolving as the apex body for all
teacher preparation courses at all levels. Education for All (EFA) national plan of action
(2001-2015) targeted to make 99% primary teachers fully trained during the period. Teacher
Education Project (TEP). 2002-2007 and Secondary Education Support Program, 2003-
2007 have launched to meet the EFA target. NCED implemented teacher training policy in
2005. ETCs offered in-service teacher training of first and third packages of 2.5 month
duration from face to face mode and second S month training from distance mode to primary
wachers. After completion of all of the three training packages from NCED, participating
teachers received 10 month teacher training certificate from NCED. It also offered
competency based (2 months institution based. 3 months school based for 1+ and 3¢ module
and 5 months from self learning and distance mode) 10 month in-service training for lower
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secondary and secondary level teachers. Basic and Primary Education Project (BPEP) |
(1994-1998) and BPEP 11 (1999- 2004), EFA (2004-2009) were implemented as parts of
educational plan and programs. Faculty of Education (FoE) of the TU is the major provider
of preparation for lower secondary, secondary and higher secondary school teachers through
its constituent and aftiliated campuses. The FoE produces B.Ed and M.Ed. degree holder
prospective teachers. M.Phil level course in education is running under the TU. Purwancal
University (PU) offers B.Ed. and M.Ed. degrees. Kathmandu University, School of Cducation
offers post graduate diploma, M.Ed. M.Phil and Ph.D. in education. Nepal Sanskrit University
has also been running faculty of education upto graduate level.

Higher Secondary Education Board (HSEB) is another emerging producer of prospective
teachers. Among 2,512 higher secondary schools. 1200 schools are running the faculty of
education program to prepare teachers for primary level (2010. April 20 Kantipur daily).

Ministry of Education has started School Sector Retorm Plan SSRP (2009-201(5). and under
it Teacher Professional Development (TPD) plan is put into eftfect. There will be four kinds
ol teachers according to TPD career path: Beginners, Experienced, Masters and Expeits at
all levels. Teaching license is mandatory to enterthe protession. The minimum qualifications
for teachers will be: (i) higher secondary education or equivalent with relevant teacher
preparation course tor basic education, (ii) M.Ed. or equivalent with relevant teacher
preparation course for secondary level. SSRP has proposed a one-year teacher preparation
course in addition to the minimum academic qualification. Short term in-service demand
driven training will be launched. In regard to training of teachers and teacher educators
SSRP has stated that "the government will remain responsible tor teacher development
functions. In order to keep abreast of new developments in teaching and learning practices,
teacher must acquire one month in-service training at least once in every five years. Teacher
professional development will be linked to career development made available through both
long and short term means.” NCED has designed TPD module/structure. One month training
will be given within five years to all teachers. This training is divided into three phases. The
tirst phase is equal to 10 days credit and these 10 days training is again divided into three
parts that is as tollows:

I. Partl: Training workshop

This training workshop will be run by face to face mode between trainer and trainees at
TPD Hubs (L/RC, ETCs A and B) for five days. Primary level teachers will participate in
this work shop in RCs of their schools cluster and secondary level teachers will participate
in LRC and ETCs.

1. Part I1: Sclf-study exercise
This part is for self-study exercise module run forteachers in their own schools within 20-

30 days. This self-study exercise is supposed to be equal tor 3 days credit.

[I1.Part III: Instructional counscling
This module is run in TPD hubs by mentors or expert instructors and efforts will be made to
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tacilitate the teachers over their teaching learning difticulties. This part will be focused on
the issues or problems encountered by teachers during their self-study exercise. This partis
supposcd to be equal for 2 days credit.

ftis demand driven training module and TPD tries to address the teachers' day today on the
spot protessional problems through the adoption of bottom up approach.

Thousands of prospective teachers are studying in the faculties of education under +2 in
HSEB; B.Ed. PGDE and M.Ed. course in TU, KU, PU and NSU. They all are potential
teachers.

Critical perspective on teacher education

Teacher education in Nepal either it in-service or pre-service has not been taken seriously.
Every educational commission and commiittee, every fifth year periodic plan. every program
and project has mentioned about teacher education. A total of 150 million dollar has been
spent in teacher educationsince 1971 (NCED. 2009). But we have not achieved the expected
results yet. And. do the trained teachers transform their training skill in the class room? The
answer is not. In the connection, Shrestha (2007) says, "Teacher is the toundation of
education. Teacher mainly sets the environment of education. So, teacher education program
has the greatest responsibility. But. at present, our teacher educators and managers of
teacher education have almost forgotten the goal of producing good teachers. They are
busy providing large number of trained teachers without understanding how the perfermance
of these teachers sets the standards and quality of life of the country". Research findings
revealed that "Just 50% of training skill is transformed in classroom activities by trained
teacher" (CERID, 2005; DOE, 2006 as cited in NCED, 2009). Reviews of several literatures
on Nepalese education revealed that expected quality of school education is still to be
achieved despite heavy investment in education for more than three decades (NPC, 2007 as
cited in Sharma. 2009, p.169). Why does this happen? It raises many questions at a time i.e.
recruiting and retaining qualitied teacher; pre-service and in-service teacher education policies
and practices (teacher professional development, continuous professional development);
role. responsibility and experties of teacher educators; gap between training andreal teaching
environment (lack of reality based teacher education); supply driven/ top down approach of
teacher training (teacher training modality); teachers' accountability in relation to students'
learning achievement etc. [t has been a common saying that quality of education is not
satisfactory. it is deteriorating and teachers are the cadres of political parties and so on. [
think it is the side effect of "anybody can teach" policy of past days. Most of the mediocre
students choose the faculty of education for their further study. Koirala and Acharya rightly
say.," [.Ed. B.Ed and M.Ed programs are such programs which try to hold many things in a
bag. ie.. it tries to meet professional, academic and teacher updating needs under a single
designs. It is questionable at the current situations (Koirala & Acharya, 2003, p.63). Our
prospective teachers' practice teaching is mainly process oriented (ritual). They are made
to perform practice teaching theoretically in a controlled situation. Whenever they go to real




class room, they face practical problems. They donot get the practical support from their
prior practice teaching experience. Koirala and Acharya furthersaythat," The FoE'S practice
teaching program is a dust in eye: it has no practical use. In tact it is ritual. FoE training is a
potpouri of teacher education and teacher training" (Koirala & Acharya, 2003, p.62). Our
universities have not shown interest towards updating the curricula. In this context, Wagley
(2009) says, "The problem of teacher education in Nepal is that the university curricula on
education have been hardly reviewed. One cansee the 1960's curricula still prevalentin 21+
century teacher development approaches”(Wagley, 2009, p.43). Japan, South Korea, Hong-
Kong and Australia have given high priority to teacher education. These countries select
qualified and competent teachers and provide high salary to them. So, teacher motivation
and competency. quality of education and total national development is high there. But we
have poorly prepared our teachers. So, we are tacing problems in every sectors of the
country. Our education system has not been able to create healthy hearts and minds.

Conclusion

Since the past many experiments have been launched in teacher education sector of Nepal
under the initiation of donors but quality of education is still to be achieved despite heavy
investment in education. Teacher education is one of the most important factors for quality
education or students' good achievement as "no people can rise above the level of its
teachers”. There are mainly two types of teacher education across the world: Pre-service
and in-service. Both models should be taken seriously. Pre-service teacher training makes
somebody eligible to enter the teaching profession and in-service training links

prior theoretical knowledge to practice, makes them up to date. motivates and puts them
forward for continuous professional development. There is always a debate between the
content knowledge and Pedagogy. Both are equally important in teacher education. | think,
Pedagogy without content knowledge is like aball without air and contentknowledge without
pedagogy is like a bluntaxe. Competencies of teacher educators, capacity and environment
of training institutes. content and teacher training policies are indispensable factors of teacher
education. It is a waste of time and money, if programs are launched without reality based
research finding or solely copying and pasting the teacher training modalities from other
countries. Teacher training should be made contextual. It should be able to address the
burning issues and capture the new technologies of twenty first century. Recruiting and
retaining qualified, competent, morally sound teacher is being a great challenge since teaching
is taken as a low profile job in comparison to other public jobs. Unless we recruit the most
qualified person in teaching profession, we can not improve the quality of education. So, itis
time fer giving high priority to attracting qualified person in teaching and making teacher
education able to address the diversitied needs of changing society.
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Teacher management in Nepal: status, challenges
and measures

MariPrasad Lamsal | 2
Under Secretary, MoE [

‘The quality of an education system cannot exceed the quality of
its teachers.’
Barber and Mouirshed (2007:P40)

Introduction
Teachers, classrooms, instructional materials and student teacher interactions are considered

the basics (minimum standard) or basic requirements to run a school. Of these, teachers are
considered one of the critical inputs to the education system (Mpokosa & Ndaruhutse,
2008). The presence of teachers in school matters because ensuring teachers' "presence in
school and maximizing the time they spend in teaching is extremely useful" (GMR, 2011).
This concept was also visualized in Nepal more than half —a-century ago in the report of
Nepal National Education Planning Commission (NNEPC, 1956) by stating that ‘teacher is
the main cause of success and failure of education, these depend on whether the

has created educational environment or not.’

Mpokosa & Ndaruhutse (2008) further highlights the presence of teachers in the education
system and their support to achieve the goals of education for all and Millennium Development
agenda by 2015. By considering this, almost all countries have been increasing teachers'
number, and thereby expanding the sizes of the public resources for teachers. Therefore,
teachers are the largest group of employees in most of the countries including both developed
and developing, and carry the largest item in the education budget. As the importance of
teachers comes under discussion, the question of how best to manage teachers is receiving
much attention these days. Therefore. this article focuses on teacher management practices
of - global and national perspectives - and suggests some possible measure for effective

teacher management.

Teacher management practice in global perspectives

Management of education has many dimensions including teacher management, student
management, delivery of services. management of personnel, management ot non-teaching
staft, maintaining relations with community, etc. As given in Global Monitoring Report (2011),
the concerns of teacher management are closely related with the number of teachers and
their qualifications. The report further highlights that there is aneed of 1.9 million additional
teaching posts to achieve the goals of Universalization of primary education. Certainly,
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management of quality teachers is the most significant intluence on student performance
(Jensen, 2010).

[n spite ol huge increase of public resources to education, especially to teacher components,
teacher management remains as a great challenge in development countries. Sometimes,
teacher management is equated with only teacher working in school. New entrants in teaching
profession will be from University graduates theretore teacher management has also linkage
with the Higher Education institutions. Hence, first step of the teacher management begins
trom preparing quality graduates by the universities and ensuring their entry into the teaching
profession. Jensen (2010) mentioned about three aspects relating with teacher management
responsible to improve the performance of school. These are to (i) get the right people to
become teacher. (ii) develop their capacities to be efficient; and (iii) put in place system to
ensure that all children are able to benefit trom good teaching practices.

Different countries have used different models of teacher management. These models are

context specific. All these models have both the merits and demerits. The first model used

in some of the countries is centralized model of education. In this model, teachers are

usually governmentemployees and works under the hierarchical managementsystem (Gaynor,

1998). This system determines standards and qualifications and control recruitment. promotion,

leave, transfers, discipline, and lines of communication. Salaries are of ten fixed or negotiated

centrally. Second model is decentralized models of education. Under this decentralized models,

three models are considered important (Gaynor, 1998) as;y:

® the administrative model: In this model, teacher management is decentralized to lower
levels of government or to the education system itself.

® the grassroots model: In this model, teacher management is the responsibility of community
representatives.

® the alternative model: In this model, generally used in innovative, nonmainstream
programs. often in response to a shortage of qualified teachers or of resources with
which to pay them.

Of the different aspects of teacher management, the distribution of teachers across schools
has always remained in top priority. However, the unequal distribution of teacher exists in
most of the developing countries. Such unequal distribution of teacher certainly leads to
inequality in education. Jensen (2010) has also mentioned that inequality in education is
largely atfected by teachers' quality and their distribution. Theretore, recruiting qualitied
and enough teachers and posting them in arcas where they are needed is extremely difficult
task. This has become difficult because of fiscal and logistic arrangements.

Teacher management practice in Nepal

Before understanding the different dimension of teacher management in Nepal, it would be
better to know the different types of teachers working in the school education system. The
teachers working in school education are categorized into; (i) teachers working in permanent
positions (permanent positions); (ii) teachers working rahat positions (Rahat grant position);
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(ii1) teachers working in PCE funding (per capita funding grants); and (iv) teachers working
in locally funded (schools' own resources or from other sources) positions. Apart from the
mainstream school education, some teachers cum facilitators are working in religious
institutions like Gumba. Ashram. and Madarsa. Likewise, some facilitators are also working
in the alternative schools (t1lexible schools with flexible schooling hours and duration; and
school outreach programs implemented as branch schools to serve the un-served areas).

Teachers working in permanent positions (if they are in vacant position. not in substitute
position) have an opportunity to become permanent once they succeed in the exams carried
out by the Teacher Service Commission. Rahat positions are created temporarily and no
permanent teacher can be deputed in such position. The duration of a person working in
Rahat position can be extended by the School Management Committee subject to the
satistactory performance. The positions created from pre capita funding grants are for one
vear and their extension depends on certain conditions (number of students). Similarly. the
locally funded teaching po-itions are created from schools' or local levels' sources of funds.
Such positions depends upon the local context and do not have fixed duration.

In this way, Nepal uses mix model of teacher management — centralized and localized
model. The teachers working under the permanent positions are centrally recruited (by
tollowing the procedures set by the Teacher Service Commission) to make them permanent
whereas locally funded teachers are recruited from the resources generated at the local
level School management committee recruits teachers temporarily for a fixed term (possibly

renewable terms) once there ts a vacant position.

Teacher management in Nepal is joint responsibility of the differentagencies. The management
of teachers—development, acquisition, selection, appointments, training, licensing, transter

and promotions-fies upon the following institutions.

Agencies Roles
Ministry of Education Develop policy on teacher management. teacher
deployment, promotion and teacher development

including teacher salary and benetits

Higher Education Institutions Performs teacher preparation by providing
appropriate education to prospective teachers for

mainly secondary teachers

Education Board all secondary education
Teacher Service Commission Perferm teacher licensing, selection of permanent
and
Department of Education Conduct teachers’ projection, training needs. and
Nationa! Center tor Education Carry out teacher preparation by providing
appropriate
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Development teacher training

Regional Education Directorate Carry out monitoring and supervision of educational
programs
District Education Offices Exercise full administrative and {inancial authority

for implementing and monitoring educational
programs under the broader policy guidelines of

MOE.

Resource Center Provide technical support services to schools and
teachers

School Assign task to teachers, create motivate and

optimize their uses, recruit temporary teachers (in
the case ol vacant position for government funded
position. And based on the availability of resources

in the locally funded positions)

As per the Education Act, Education Regulation and Teacher Service Commission
Regulations. the aspects of teacher management in Nepal include (MOXE, 2002),

® sctting teacher professionalism standards. certification and pre-service training,

® teacher selection, recruitment and posting

teacher promotion. transfer and dismissal

® in-service training and professional development
® salaries, incentives, and conditions of services
® pedagogical supervision and support

Issucs and challenges of teacher management in Nepal

The foremostissue is the tracking of amount of budget used (both centrally and locally) for
teacher. Till now. the resources channeled for teachers through the Red Book system can
easily be tracked or counted. But the resources used at the local level from their own
sources to recruit teachers cannot be counted. Therefore, it is very difficult to claim the
exact amount of resources used to recruit teachers in public schools of Nepal. Likewise,
number of teachers working in private schools and their service status are still yet to be
compiled in the national account system.

Another concernraised by the stakeholders is that why government created Rahat positions
and PCF positions instead of creating and approving permanent teacher positions. The concept
of Rahat and PCF teachers came in the system with a view to address the unfilled demands
of the teachers in schools where students nur-t=r are excessive as compared to the norms
given in the Education Regulation. The rationales behind such provisionare the cost-ettective
measure and maintaining a balance between teachers and students in the long run.

Both the arguments, in favor and distavor of Rahat and PCF positions are raised at the
present context. Supporters claim that using Rahat and PCF teachers is an efficient way of
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expanding education access and quality. Opponents argue that using them may staff
classrooms but will not produce learning outcomes, and that the use of such teachers de-
professionalizes teaching, reduces the prestige of the entire protession, and reduces motivation
of all teachers.

Apart of the fiscal constraints, teacher management system in Nepal is largely affected by
both the internal and external tactors. The internal factors are created because of teachers
themselves, their professional standards and ethics. The external factors are appeared
because ot the inefficient management practices in the education system. The details of
both the tactors are given below;

overly tight fiscal policies

o weak management skills among head teachers and education managers
® over politicized school management system
® weak education systems where head teachers do not have the responsibility for

recruitment and deployment of teachers

® weak management systems for the recruitment and deployment of teachers and non-
teaching stafl

® the lack or poor quality of training of all types — pre-service, in-service and professional
development — tor teachers, head teachers and education personnel

® inconsistent appraisal system for teachers and education managers

The above mentioned factors are simply causes of the poor teacher management.

could be several other causes in this respect. The bi-products of these causes are the
consequences in the teacher management systems. The consequences appeared in Nepalese
education system are as follows;

inequitable distribution of teachers across schools

® regional, gender. ethnicity and disability related imbalances in teaching forces
inadequate teacher terms and conditions - poor working conditions
inadequate or absent administrative and professional support

weak capacity and quality of teacher training institutions

low motivation and morale of teachers, school managers and education personnel

Way forward tor better teacher management

Teacher management is a complex process and critical issue. It involves several agencies
and difterent nature of tasks. Ensuring adequate supply of teachers is one challenge of
Nepal whereas their equitable distribution is another pertinent concern. The largest share of
the teacher management in terms of size of the tasks and nature goes to the redeployment
of teachers. Redeployment of teachers cannot be left to individuals decisions at the local
level. It demands national consultations and commitment of political actors. A consistent and
well-defined national framework is required for posting new and experienced teachers and
redeploying the existing teachers (GMR, 2005). Appropriate incentives mechanism may be

Teacher Education

219



220

@ Teacher Education

[ruittul for motivating teachers to go for remote locations and difficult areas.

Other possible options, given below, could be useful towards better teacher management in

Nepal. Teacher management should be seen long term policy rather than ad hoc practices

because it will have huge implication in the management ot education.

preparing sound database: There is urgent need to develop and use etfective
Education Management Information Systems (EMIS) at central. local and school levels
to enable better planning and management in the training, recruitment, deploymentand
professional development of teachers. ltalso includes the individual teacher’s profile by
schools.

strengthen the teacher support system: design a mechanism and put in place to
support teachers from training center, lead resource center. recourse center and school
supervisors. Networking among schools and subject teachers help them to share
knowledge and skills among themselves. There is a need to establish linkage with the
support system and appraisal of the teachers' pertormance. A great concern ot teacher
is to develop and enforce more transparent teacher appraisal system.,

review teacher incentive system: improve salaries. incentives, living and working
conditions tor teachers. including making adequate arrangements for maternity and
paternity leave. All these may have direct tinancial implications and may be difticult to
implement. Other torms of incentives. such as training and career development
opportunity can help. Transparency is must while providing such opportunity.
introduce ethical practice in training and education: in order to develop culture of
mutual respect and accountability. there is a need to introduce morale education such as
YOGA, religious hearing and ethical debate in teacher training and refresher courses.
Team work. division of works. diversity management, time management, stress
management and practice of simple living could be other agendas of such interactions.

reduce class size: increase number of teachers or merge schools with a concept of
large school in densely populated areas and residential schools in remote locations. The
collaboration with higher education institutions may work in this respect.

capacity development of institutions and individual: introduce the capacity
development scheme; provide management training to school managers; ensure
orientation tonewly recruited teacher.

maintain inclusive environmentin education policy and school environment:
prohibitdiscrimination against women, people with disabilities and minorities in teacher
recruitment, posting and promotion systems through the use of laws. guidelines, codes
of ethics, and monitoring and evaluation systems; and encourage women, people with
disabilitics and minorities to enter or remain in the teaching profession, by providing
appropriate incentives and allowances.

focus on quality university graduates: collaborate with higher education institutions
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 acquire quality personnel in teaching profession, revisit policy to acquire such graduates,
facilitate to establish linkage between schools and university programs.

revisit teacher management policies: prepare short-term, medium-term and long-
term teacher management policy with the support of teachers' organizations, win the
trusts of the teachers then put in place with incentive measures.

develop mutual trust among stakeholders: Critical issues with regard to the teacher

managementare the relation between government authorities and teachers union. parent
teacher relation, equity issue. perfermance teachers and financial matters. For developing
common understanding. the most efficient and viable solution could be explored in close
interaction between/among the key stakeholders of school education (given as below)
by equating their needs (Gaynor, 1998). It will help to develop short-term, medium-term

and long-term strategy of teacher management in Nepal.

221

Teachers Education Officials and school
® Respectand recognition management
® Professional status ® Pool of teachers trained, qualified, and
® Commensurate salaries deployed where needed
® Salaries paid on time ® Committed teachers
® Accessible and transparent carcer plans | ®  Cooperatives teachers
® Response to grievances ® Affordable teachers
® A savinposting ® Teachers who stay teaching
® Access to teaching threugh recognized | @  Clear authority structures
training ® Procedures and criteria for appointment,
® Realistic in-service training posting, promotion and dismissal of
® Censultation on decisions about teachers
education reform ® System of accreditation
® Right to representation
Teachers Unions Yarents
® Recognition ® lardworking, well trained teachers
® Rightto collective bargaining ® Teachers resident in the community
® [nhanced pay and conditions ® Teacher who stay
® Role in prefessional development of | ® High moral standards tor teachers
teachers ® Teachers' trust and respect
® (Consultation prior to decision making | ® Support  in  undertaking new
® [nclusion in education policy making responsibilities
® [ossibly the ability to demand male or
female teachers
Conclusion

The increase of investment in primary education has helped to expand primary educationin
Nepal and abread. Such expansion attempts to achieve Education tor All (EFA) goals,
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especially improvements in school access and enrollment. Various education policies and
programs can influence student outcomes, but improving teacher quality will have the largest
influence on student achievement. Improving the quality of teachers and teaching should be
a central goal of education policy. Etfective teachers are key to delivering the education
therefore teacher management at school level is crucial for increasing teacher motivation
and morale. The consideration should also be given to the aspects that the best teachers are
likely to concentrate in the schools that serve children from predominantly higher socio-
economic groups. The fair distribution of quality teacher is must.

Sustained progress ineducation quality depends on making sure that all schools have sufficient
number of teachers that the teachers are properly trained and supported, and they are
motivated. Sound teacher management policy help to fulfill this.

[.ocal controls are required for the effective running of school in Nepal. Standard for the
terms and conditions, remuneration. career development and post service benefits are the
most to motivate teacher towards their profession. For this, comprehensive policy is required
which can be developed through partnership with the key stakehold rs.
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Teacher training for effectiveness of teaching
learning environment

Bhupendra Hada, Ph. D.
Professor
T.U. Sanothimi Campus, Bhaktapur

Abstract

Tlus paper synoptically presents how teaching learning environment can be
made effective and suitable through good and trained teacher. In tlis vein,
teaching is a very challenging job. It is most complex, sensitive and challenging
work when done. A trained teacher can motivate the students through some
incentives and s/he can teach them in a way and style that s/he learned in the
training period, because teacher training is a system of preparing individuals
for effective educational transactions including classroom teaching. Nepal
has moved through a myriad of teacher education system over the years since
the dawn of democracy in 1950 and it has a short history of primary teacher
training (PTT), whiclt was operated only after the establishment of Basic
Teacher Training Center in 1947. Consequently, pre-service and in-service
training programs are also operated for the development of teachers' ability.

Training is basic to development and teacher training is a strategy for teachers’
professional development. Quality of teacher training will not be compromised
Sfor the sake of achieving quantitative targets. In order to make teaching
learning environment ¢effective and meaningful, some major suggestions are

addressed.

The Context

Teaching is a very challenging job. but we often take it easy and lightly, because it seems
casy in looking. but it is one of the most complex, sensitive and challenging works when
done. The act of teaching is not only dynamic, but it is also an adventurous experience. In
order to ameliorate the quality of teaching, teacher training/education helps one to become
capable and efficient teacher in educational institutions. In other words. for the improvement
of quality teaching, teachers must be trained in the field of education to-day. A trained
teacher can motivate the students (learners) through some incentives and s/he can teach
them in a way and style that s/he learned in the training period. From this, students can be
made capable as well as suitable and efficient human resource and they can adjust in any
complex society with their knowledge and learned activities.

[n this context, teacher training is a system of preparing individuals for effective educational
transactions including classroom teaching. A teacher needs training to be able to transmit
knowledge. skills and attitudes tothe learners in a more etfective way. The explosion and
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expansion of knowledge inevery field has a great impact on teaching and teacher preparation.
Thus. in the expanding world of education. teacher training has become highly thrilling and
challenging (Chakrabarti, 1998, cited in Kafle and Aryal. 2000: 114).

Quality education system is one that succeeds in meeting its own goals; one that is relevant
to the needs of children, communities and socicty: one that fosters the ability ot children to
acquire knowledge and critical Icarning skills (GEC, 2002, cited in Sharma, 2008: 184).
Global Campaign for Education stated that a high dropout in schools isnotonly the result of
poor quality, butif effective learning is nottaking place i: <<hools, parents are more likely to
withdraw children from schoolearly or notsend them at all. Improving quality of education
is therefore essential to achieving the 2015 goal of universal access to education. Without
good and trained teacher. quality improvement in education is not possible.

As good school education is said to be the quality cducation. an effective and functional
teacher education system is an inevitable component of to-dav's good education system. In
this vein. a trained teacher can influence the learners by his/her gestrre just as an artist
presents his/her art on the Dias. Hence. training of teachers is indispensahle and essential

as the trained teacher can play a pivotal role for the future career ot '*~iters through their
effective and meaningful classroom activities. From this. it is obvious that eftectiveness of

teacher training is necessary tor the improvement of quality education.

The coneept of quality education

Quality can be defined in several ways. Different scholars and educationists have defined
the quality in different ways. For instance, ability to pass by student, ability to be a creative
number, earning ability, ability to provide service is said to be an educational quality (Koirala,
2011:12). In our Nepalese perspective, high pass percentage of examination or school
internal efficiency is said to be one form of quality schooling. Similarly, Nariwal (2001:2)
stressed her opinion about the quality education in her Doctoral Dissertation, entitled, * A
study into the quality of primary education in rural West Bengal” that quality in education is
a pervasive, but elusive concept, it is multifaceted and embraces three broad aspects: (a)
goals, (b) the process deployed for achieving the goals, and (¢) how far goals are achieved?
Quality therefore, plays a dominant role not only in higher institutions of learning, butalso in
primary schools, which lay the toundation of every child.

In this vein, "quality" is frequently mentioned and rarely defined term in contemporary
discourse on education. It is different thing for different people. For western people, quality
can be seen as "excellence'. reasonably fit for the purpose 'and meeting or exceeding the
expectations of the customer' (Everald et al.2004: Mukhopadhyay, 2001: Doherty, 1994,
cited in Kapri. 2010: 133); foreastern people, it is perceived as holistic development of child
with incorporated human. social and spiritual values (Mukhopadhvay, 2001. cited in Kapri,
2010: 133).

LLikewise, Chapman and Adams (2002, cited in Kapri, 2010: 133) argued, " if we examine
education quality within schooling process, it apparently may refer to inputs (number of




teachers, ameunt of teacher training, number of textbooks), processes (amount ef direct
instructienal time, extent eof active learning). eutputs (test sceres, graduatien rates), and
eutcemes (performance in subsequent empleyment). Additienally. quality cducatien may
simply be the attaining eof specified targets and ebjective. Mere cemprehensive views are
alse found, and interpretation of quality may be based en an institutien's or program's
reputatien, the extent te which scheeling has influenced change in student knewledge. attitudes,
values, and behavier . or a cemplete theery or idcelegy of acquisitien and application ef
learning.

The assessment of quality is thus a cemplex and value laden task. There is ne simple uni-
dimensienal measure of quality. In the same way, as the definitien eof what censtitutes high
quality educatien is multi- dimensienal. se there is ne simple prescription of the ingredients
necessary te achieve high quality educatien. There are many interacting facters which
centribute te quality in educatien: students and their backgreunds; staft and their skills;
scheels and their structure and ethes; curricula; and secietal expectatiens (OECD, 1989,
cited in Kapri, 2010: 134).

Vedder (1994, cited in Simkhada, 2009: 141) has said 'the concept of quality in educatien is
a netien which allews fer many meanings in this regard'.

In lime with this. Bergmann (1996: 585, cited in Simkhada, 2009: 14 1) has epined his view
"While quality ef educatien has beceme a central issue, it is hard te find a definitien ef the
cencept. In fact. quality has a variety of meanings. It can refer simply te a trait or

Thus. a pupil erteacher, a scheel or scheel district, a regienal er natienal educatienal system
can have any number of qualities or defining characteristics.

On the eother hand, Harvey and Green (ef. abbett, 1994, cited in Simkhada, 2009: 141) alse
remind us that definitiens ef quality vary and te seme extent reflect different perceptions of
the individual and seciety and therefore, there is ne simple definitien of quality.

Grisay and Mahalck's definitien ef educatienal quality is mere cemprehensive. They have
argued that the general definition of quality ef educatien which emphasizes that the quality
of cducatien is reflected in the fit between the expectations of seciety expressed in the
general and specific ebjectives of educatien, and the actual characteristics of the educatienal
process and the changes ebserved at student level (Grisay and Mahalck, 1982, cited in
Ranjit, 2007: 110).

Frem this discussions, it can be concluded that quality has variety of meanings and it has not
a specific measurement mechanism, but it is relevant te the needs of children, cemmunities
and seciety, and it is ene that fosters the ability ef children te acquire knewledge and critical
thinking (GEC. 2002, cited in Sharma, 2008: 184).

Signiticance of teacher training practices in Nepal
The general meaning ef training is the precess of behavier shaping, because training makes
the teacher perfect, capable as well as efficient in his/ her instructien. Hence, training for
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teachers is indispensable tor the development of competency.

While we discuss about the starting of teacher training program, we can see that Nepal has
moved through a myriad of teacher education system over the years since the dawn of democracy
in 1950. The first teacher training institution was established in Nepal in 1947 to train teachers
for Basic Schools. However, the training,b\rogram was discontinued in 1953 (Kafle and Aryal,
2000: 114).

Nepal has a short history of primary training ( PTT) which was operated only after the
establishment of Basic Teacher Training Center in 1947. Since, then, Nepal has experienced
numerous types of primary training programs. These programs were different in terms of
their duration, management of trainers. and mode of conducting (operating), evaluation of
trainers and etc. Now at the current situation, ten-month primary teacher training , as per
the recommendation made by National Education Committee ( NEC) is being operated.
The ten- month PTT program is divided into four phases. each of 2.5 month's duration. The
tirst and the four phases of primary teacher training (P1°1') program are being conducted by
National Center for Educational Development ( NCED), whereas, the second and the third
phases of the program are being implemented through a distance mode. NCED has established
several Educational Training Centers (E'TCs) for the operation of PTI" program. Prior to
operating the first phase of the training, the trainers of ETCs receive 7 to 10 day's training.
Similarly, the trainers receive training manual as well (Shrestha, 2000: 105). The pre-service
and in-service training programs are also operated for the development and progress of
teachers' ability (Bista, 2002: 64).

Accordingto Goodlad et al. (1974, cited in Karki, 2001 : 158), teachers are very much alone
in their work. It is just a matter of being alone, all alone with children in a classroom cell. In
this regard. training provides knowledge and skills to conduct a creative child centered
teaching efficiently. Presently about 98 % teachers are trained (DOE, 2010) in the community
schools. But. the achievement level of the student is still the same for the past 2/3 decades.
Functional teaching learning in the classroom is very limited, where majority of teachers are
not adequately equipped with the required pedagogical skills needed for better child centered
teaching learning activities.

Developing teachers means making them professional through planned opportunities that
are provided from trainings, workshops, education, directed and planned experiences, guidance
ete. Teachers are the ones who can shape the society as desired. The reason is that they
can highly influence pupils in learning on how to perform the best and build the nation.
Teachers are guide, facilitators, managers, or motivators, who make more managers,
administrators, planners, executives and field workers etc. Galami (2004, cited in Khatiwada,
2010: 174) stated, "Teachers lead communities, societies, and people with their knowledge
and skills. They help develop attitude of people of the community to building up the nation."

Das (1997: 31, as cited in Balami, 2004) said., ...... nation is built up by its citizens, who are
moulded by teachers and teachers are made by teacher educators." In fact, it's true to every



nation. 1 wc¢ take an example of developed countries, they have developed their nations
through revolution in education. Developing countries like Nepal have less percentage of
high level technical and non technical human resource and low standard of education, and
the consequence is inadequate resource management which has brought hindrances in the
development of the country.

Das (1997, cited in Balami, 2004) further:quotes from national education policy of India
(1986) as "no people can rise above the level of its teachers.” The statement indicates
that the nation needs more professionally sound teachers for prosperous nation. Only
well educated and well trained teachers as model can lead the society in the right track.
Teacher education is in fact for teacher development, and curriculum for teacher
education is the basis for teacher development. It should include sufticient information
and skills tor the teachers' personal and protessional development. The country needs
more professionally developed teachers to enhance children's learning, which will be useful
tor shaping and developing the nation.

Teacher's key role forimproving teaching learning environment

The great success of an educational institute depends largely upon its teacher's key and
sensitive role as well. Teachers should mould the students' aesthetic and intellectual personality.
In this reference, Calderherd (1994, cited in Pandey, 2010: 173) stressed the key role of
teachers as iesearcher and argues that teachers need to be intformative and analytical and
also seek to get more information about students, how they learn, where they get difficulties,
what teaching learning strategies would be appropriate for etfective learning and how
curricular materials are used.

Teachers are highly regarded and respected by the students and the whole society, because,
they are the guide for knowledge and change agent of whole society and the country as
well. To become a good teacher, a teacher needs to have knowledge of behavior science,
he/she should understand the changing context, understand the global environment be
informative and understand the social environment (Bansal, 2004. cited in Sharima, 2006:
129).

fn the same way, teaching is a reflective process (Underhill, 1991, cited in Pandey, 2010Q:
[ 74). Teachers need to be continuously retlecting on and developing their work, not only
because change keeps coming trom outside, but because knowledge is continuously changing
and developing and no school or teacher can afford to stand still; skills and knowledge they
have learnt formally or informally is reflected in action into the classroom. Reflective practices
help professional teachers to correct their ill practice. Retlective teaching is related to self
directed continuous learning. It is a cyclical process, because once we start to implement
changes then the reflective and evaluative cycle begins again: whatare we doing ? Why are
we doing it? How effective is it ? How are the students responding ? How can we do better
7 are some of the questions, the reflective practioner tries to answer.

In order to improve teaching learning activities, the quality of students' classroom depend
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largely on the teacher's method of instruction. and the appropriate use of resources. ‘l'eachers
may employ a variety of modalities in the instructional process. Teacher's performance may
be shaped by the extent of the use of resources. Thus. impact of teacher impacts protessional
development, professional development impacts classroom practices, and classroom practices
influence student achievement (Wenglisky. 2000. cited in Subedi, 2004: 19).

The quality of teacher is signiticant tor effective classroom delivery. In this connection,
the World Bank (2003) states that researches have shown instructional materials and
teachers with an adequate tormal education can have a crucial impact on student
performance than other school level tactors. In classroom, teacher must be willing to use
various methods, techniques, strategies and approaches in instruction. Likewise, the teacher
can understand the psvchology ot the students. Teacher must also be willing to innovate
(change) his/ her assessment tools and evaluation criteria. Availability of resources and
its appropriate use by teachers inschool are thus, found to have a +ve (positive) effect on

studet achievement.

Quality of teacher training

Teachers should be selected on the basis of certain criteria, such as his/ her adequate
qualification and the experience to become a good teacher. Qualified and experienced trained
teachers use their knowledge. skills and behaviors inside the classroom to make the students

capable.

Keeping in view with the quality of teacher training, it is related to the provider (trainer) and
the receivers (tramnees). Training should be able to convince the receivers that skills covered
in the training can make a change in the classroom teaching learning. It is not easy to
convince teachers what can and what cannot make a change in classroom practices by
loading theory only. It should refate to the classroom stimulations and teachers’ living and
discussing of the problems teachers face. Teachers need to witness and be convinced what
works and what doesn't during the training. Demonstration and practice will provide such
opportunity. Itis also crucial to ensure proper and consistent practice of skill during training
(Singh, 2007: 59).

In this perspective, only training of teachers is not frruitful.. if schools are not developed
properly and teachers arc not convineed that the skills acquired in the training cannot be
helptul in the classroom delivery; lack ot conducive and proper environment to use the skills,
lack of timely support at the time of need ete are the discrepancies of transfer of learning.
Besides these, various gaps have been lound in the training with regard to providing skills in
a proper manner: unconvinced teachers, lack of conducive environment and lack of timely
support for the weak transfer of learning skills in the classroom (CERID, 2003).

Similarly. Karmacharya's (1982, cited in Shrestha. 2004:114) notion was similar. He concluds
that the difterence between the pertormances of trained and untrained teachers was not
visible. Training alone cannot ettect the performance of the teachers Hence. training is one
of the several factors, which increases performance of teachers.
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In nutshell, raining is basic (o development and teacher training is a strategy for professional
development of teachers. Continuous training helps development of teachers to do their
nstruction eftectively and precisely. Hence, utmost care will have to be taken to ensure that
the training programs are conducted with excellent standard. Hence. quality ol teacher
training will not be compromised tor the sake ot achieving quantitative targets (Shrestha.
2007:161).

Table | presents the percentages of teachers by training status and school types in 2006- in

secondary level. As the Table indicates the percentages ot fully trained teachers by types of

schools have consistently increased during the period. Compared to the percentage ot trained
teachers in all types ot schools. the percentage of f'ully trained teachers in community schools
are higher in both sexes. The table further presents the details of trend on status of teacher
training in 2006 - 09.

Table 1: Teacher training status in different types of schools and community
schools at secondary level, 2006 - 09

Teacher training status by school yvear

2006 2007 2008 2009

w Re) pol Re)
School l'eachers| B - |3 |® |o |3, - | B8 |w
= - 2l s | = e | £ | E D s | E D

types E|ls | 2|8 S| E | E

- 2 = s | = Z | = E
L le Sl |8 |28 |22 |a |3
All types of | Female| 688 11.4119.8169.1(12.4[186(71.2]12.5{16.3[78.3[104(11.4
schools male 663|131 [185[702(13.1116.7|171.3[13.3[13.3179.9(10.1(10.0

[
"

Total [66.6]14.8|18.6|70.0(13.116.9|71.3]13.2 79.7110.1]10.2

All typesof | Female|81.4| 7.1 [11.6[799|11.6| 85 829|199 | 7.3 [84.2|104|5.4

community | male |77.0113.6|9.4 [77.7(14.0| 82 [79.0[13.6]| 7.4 | 84.9(11.0] 4.1

229

Total (7731132195 (77.9(13.8| 83 |794(13.3| 7.3 |84.8/10.9|4.2

(Source:lash Report. 2006 -09}

From the above table. it is revealed that the total tully trained teachers are higher in all types
of community schools in the year 2006-09. The table also indicates the partiatly and untrained
teachers are higher in the year 2006-09 in all types ol schools. The partially trained teachers
ol all community types of schools in 2009 are higher than the all types of schools. It shows

that the partially trained and untrained teachers are gradually decreasing every year,

Measures to address effectiveness of teaching training environment
There are many solutions to develop the eftectiveness of teaching learmng environment.
Among them, some major solutions are presented below:
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School and classroom environments have to be improved to facilitate interactions among,
the teachers and students and to facilitate student engagement in learning activities.
There should be availability as well as use of the instructional materials in the ¢lassroom
(Bajracharya. 2008: 150).

Teaching performance is considered effectively when students learn what a teacher
teaches in a classroom: tor this the teacher needs to use different evaluation techniques
in the classroom. The effectiveness of teaching performance of teachers is assessed on
the basis of evaluation techniques used by teachers in the classroom along with the
other aspects of teaching ( Shrestha, 2004: 115).

Teaching learning cannot take place in vacuum. In order to increase effectiveness of
teaching learning, physical facitities, instructional materials (i.e. low cost and no cost),
training (o the teachers will have to be supportive to teaching learning, when these are
used properly. From this, desired outcomes will be achieved and schools' internal
cfficiency will become satisfactory.

Physical infrastructure play a pivotal role in improving quality innovation in education.
They are required to operate the school etfectively and smoothly. Hence. the etfective
and efticient functioning of a school needs a reasonable number of classrooms for
administration. teachers, and the library.

Similarly. every school should have a supply of drinking water. and appropriate sewage
and separate toilet tor boy and girl students.

Likewise. classroom should be well ventilated and have adequate day light, because
teaching learning environment can not effectively operate in dark classrooms.

In addition. sufficient desk and benches are required for satisfaction of classrobm
environment. The classrooms should also have a display of relevant learning materials
posted at students' cye level so that students could use and manipulate them as, and
when necessary. Having learning corners in the classrooms is considered compatible
and essential. Thus. saf'ety of building as well of the school premises must also call for
adequate and compatible attention (Shrestha, 2004:2),

Provision of retresher training. short term training and orientation programs are deemed
necessary to operate for the teachers to enhance the ¢uality of instruction.

Supervisionis essential and indispensable to enhance etfective teaching learning situation.
Class supervision makes the teacher efficient and able in his her/her teaching. Thus,
regular supervision by the supervisors at all levels should be there to ensure effective
and meaningful teaching. From this. the teaching learning environment will be conducive

and charming.

Teachers' teaching quality depends upon their competency in students and methods of
teaching. Teaching force should be therefore, well prepared and motivated forachieving
quality cducation through quality teaching. It is expected that motivated teachers will
work hard. teach better and will ultimatelv the of education.
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students take much with motivated teachers (Dahal, 1986, cited in ’andey, 2008:181).

® Parents play an integral role in assisting student learning. Hence, enhancing community
and parents' participation in the school may help increase students outcome. In other
words, community's involvement enhances parental involvementand parental involvement
in schooling itself is believed to have +vely aftected children's achievements, attitudes,
and aspiration, even after student ability and tamily socio-economic status are taken ino
account ( Sharma, 2008:186). '

® Regular parent teacher interaction is needed to strengthen relationships, which in turn
contributes to explore etfective ways for meahingful teaching.

® [nvite and recognize outstanding public contributions for both eftective performance of
teachers (Shrestha, 2001: 59) and regular monitoring of school activities to raise the

quality of’'school education.

A3 g
[ t can be expected {rom these suggestions that the quality teaching learning is deemed
necessary and inevitable for future career of the students and tor the whole nation as well,
These suggestions are therefore, meant for addressing the suitable and charming teaching
learning environmentatall levels. '

Closurce ‘ ;
Teachers are thie corner stone of education and the whole society. Good and trained teachers
are always required for quality. Professional development of teachers is thus a

crucial fe of every society. In this way, Nepalese teacher training program seems to
have very little or no etfect in the classroom practice (NCED reports. 1996- 2002, cited in
Wagley, 2007:167). This kind of ineftectiveness in teacher training resulted because of the
type and design ol teacher training that is in practice (Kennedy, 1999) and of course the lack
ot monitoring of the practice of teaching skills at schools (Wagley, 1996-98, 2001-02).

A good environment is the main attention tor healthy, lovely. competitive, and effective
learning. The main responsibility of teachers is to create suitable learning environment,
where students can be arranged in their task and construct their own knowledge. As Wiles
and Bondi (1986, cited in Pandey, 2008: 181) say, "Students are individuals with unique
characteristics and interests. They should have an equal opportunity to learn based on their
needs. interests, and abilities. Students can learn best in an environment that is pleasant and
democratic. For this purpose, the role of teacher in the classroom should be a tacilitator.
Teachers should emphasize that students learning may be affected more by what teachers
do and what they say (Pandey, 2008:181).

Finally, the success of teachers' teaching depends on how successfully, effectively and
differently s/he uses motivational techniques while teaching in the classroom. 1f there is a
good and trained-teacher in the classroom, the students really get excited. The students get
highly emotional and motivated to learn more and more. Again, it the students tind a good
environment in the classroom they get better motivated.

Education
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Transfer of learning from training to workplace

Dr. Bhawani Shankar Subedi
M. Phil. {Leadership Studies), Ph. D. (Education)

Abstract

Some of the commonly used techniques that have been researched and validated
as being effective in different contexts include: team training, performance
coaching (including peer and executive coaching) mentoring, on-the-job
training, workplace education, meta-cognition and learning skills training,
thinking skills, mental models and schemata, simulations and games, high-
technology methods, role-playing, behavior modeling, relapse prevention, self-
management, and goal setting. Researchers from fields other than education
and training (such as industrial psychology, organizational behaviour, aviation
and military technology) have also contributed to this area of research. In
fact, transfer of training has truly become an area of interdisciplinary research.
Present day researchers are adopting a system view of training and are more
concerned with the effect of organizational context. Training research can
now offer sound theories and practices of effective training design, training
delivery methods and techniques based on adult learning principles and hunman
approach to organizational behavior and learning psychology.

Context

According to Tannenbaum and Yuk!l (1992), training design and delivery characteristics-
including training-needs analysis, job-task and organizational analysis, content, methods and
approaches to training- remained the most widely researched area in the tield of training
and development in the past thirty years or more. As predicted by Tannenbaum and Yukl
(1992), the quality and quantity of research in the area of training design and delivery has
increased. ‘ We truly have seen an explosion of theoretical. methodological. and empirical
work in training research, and we do not see an end to this trend’ (Salas and Cannon-
Bowers. 2001).

During the past decade, Tannenbaum and colleagues developed a collection of training
design and delivery factors that were identified as having influence upon the process of
transfer of training (Tannenbaum et al.. 1993; Cannon-Bowers et al., 1995). Those factors
ranged from training objectives to learning and evaluation of outcomes as transfer effects.

Kraiger et al. (1993) provided new conceptualizations of learning and evaluation theories
approaches, and measurement based on Kirkpatrick's (1976) evaluation typology- the four-
stage model. Similarly, Kozlowski and colleagues (Kozlowski, etal. 2000) investigated further
to understand transfer of training as a vertical progression (that is, upward propagation of
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individual-level training outcomes) that emerges at team-level, and rises to organizational-
level outcome. This issue of vertical transfer was otherwise largely neglected by earlier
rescarch.

Needs analyses for training

As Tannenbaum and Yukl (1992) mentioned-a properly conducted needs analysis yields
information helpfiil to the development of instructional objectives and training success criteria.
Only a limited amount of empirical work on training needs analysis has appeared in the last
several years. although research in job analysis and performance assessment has had
implications for assessing training needs.

‘I'he most prevalent framework tor considering training needs analysis continues to be the
work of McGehee and Thayer (1961), which categorizes needs analyses into- organizational
analysis, task/job analysis, and person analysis (Tannenbaum and Yukl, 1992; Salas and
Cannon-Bowers, 2001).

Organization analysis

For any training intervention to be effective in terms of design and delivery, an examination
of system-wide components that determine whether a training program can yield behavior
change back on the job is essential (Yamnil and McLean, 2001). As Goldstein (1993)
contended. the purpose of an organizational analysis is to outline the system-wide components
of the organization that may aftect the delivery of a training program. Many obstacles on
the way of transfer of training could be identified and ameliorated betore implementing
trainiﬁg. Hence. conducting an organizational analysis is an impotrtant first-step of training
design (Goldstein 1993). Training design and delivery should match with the organizational
goals, available resources, constraints, and support for transter,

Unfortunately, many training programs fail to reach their goals because of organizational
constraints and conflicts. {Salas and Cannon-Bowers, 2001). Research has shown a powerful
effect of organizational environment on transfer of training. However, this critical aspect of
training success criteria did not receive adequate attention in the past. Conceptual framework
available in literature so far- include organizational environment as a factor requiring more
resecarch.

Job/Task analysis

Anotherimportant element of needs analysisfortraining is the description of the knowledge,
skills, and attitudes required to perform duties and tasks of a particular job, including conditions
and standards. Few researchers have contributed to the development of this aspect of
training research. For example, Arvey et al. 1992, Wilson and Zalewski, 1994 (as cited in
Salas, and Cannon-Bowers, 2001 ) explored the use of task inventories to forecast skills and
abilities, and to estimate amount of abilities required for performing a job. Results of forecasting
and estimation provided useful information fortraining analysis in terms of expert-validated
and required jobs/tasks to be incorporated in training design. Job/task analysis also includes
cognitive task analysis, which refers to a set of procedures for understanding the mental

ducatio
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processing and mental requirements for job performance.

Some researchers (Dubois et al., 1997/1998; Klein 1997; Schraagen et al., 2000- as cited in
Salas and Cannon-Bowers, 2001) have researched cognitive task analysis and contended
that- a cognitive task analysis can complement existing (behavioral) forms of training-needs
analysis. However, we need more research that would enable us to develop a systematic
methodology to determine the training needs of organizations (Salas and Cannon-Bowers,
2001).

Person analysis

Aspect of self-assessment or person analysis for training needs is not the same as trainee
characteristics influencing the degree of transfer of training. Person analysis helps to determine
who needs training and whether the person selected for training has the prerequisite
knowledge. skills, attitudes or motivation to benefit from any specific training program. Only
a few researchers have attempted to study the match between person and training. Present
study, among other issues, inquires how employees are generally selected for training.

Referring to a research in the case of new employees’ training problem, Feldman (1989)
contended- when the diagnosis of recruits’ strengths and weaknesses is inadequate, many
organizations will provide training at the lowest common denominator, resulting in sub-
optimization of training effectiveness (Tannenbaum and Yukl, 1992).

The training needs of employees at ditferent career stages differ. Similarly- nature of job,
individual interests, motivation, age, and level of expertise are some of the areas of person
analysis for training effectiveness, before it is designed and delivered to a wrong target.
Although the emerging 360degree feedback and meta-analysis approaches emphasize the
importance of individual strengths and weaknesses in the design and delivery of training and
development activities, not much empirical work was found with focus on personanalysis in
the past decade.

Training design principles and delivery strategies

Starting from the early behaviorist-psychologists and coming through to the present day
human performance technologists, many researchers throughout the century have contributed
to our knowledge and insight in the design and delivery of training courses or educational
programs.

As discussed earlier, this aspect of training research perhaps received the most time and
effort than any other aspect in the field of training and development. After having examined
a large number of factors influencing transfer of learning, Henry C. Ellis (1965) suggested
some specific principles and guidelines of teaching, so that what is taught is more likely to
transfer to new learning situations:

1. Maximize the similarity between teaching and the ultimate testing situation.

2. Provide adequate experience with the original task.

3. Provide for a variety of examples when teaching concepts and principles.




4, Label or identity important features of a task.
S. Make sure that general principles are understood before expecting much transfer.

Supporting the above guidelines, the tollowing major empirical principles of transter were

identitied (Ellis. 1965: pp 72-74):

1. Overall task similarity: emphasize importance ofidentical situations between training
and task.

(5]

Stimulus similarity: positive transter increases with increasing stimulus similarity.

3. Response similarity: transfer tends to be negative when a task requires the learner to
make a new or ditferent response to the same stimuli.

=

Joint stimulus-response variation: less positive transter occurs if the responses in
the transfer task are different from those in the original task.

V]

Learning to learn: learning a series of related tasks promotes learning how to learn.

6. Early-task learning: mastering tasks in the early attempts increases transfer.

7. Insight: practice in solving related problems makes problem solving rapid.

8. Warm-up: temporary facilitation effect from practice betore actually solving the transfer
task.

9. Time interval between tasks: specific aspects of the original task may be forgotten
il the time for transfer task is prolonged.

10. Mediated transfer: mediating the links between associated tasks can result in transfer
of training.

1. Bilateral transfer: positive transter can be obtained as a result of practice with one
limb toits analogous limb.

12. Task or stimulus variety: Varying stimulus componentsortasks in the original leaming
can promote positive transfer.

13. Amount of practice on the original task: greater amount of practice leads to positive
transter whereas limited practice on the original task may lead to negative transfer.

14. Task characteristics: difticulty or complexity of tasks does not appear to be evident
of generalizations about the degree of transfer or no transter.

15. Stimulus pre-differentiation: relevant pre-training stimulus leads to positive transfer
incase of learning whereas it leads to negative (or dubious!) transfer in case of perceptual
tasks.

16. Understanding and transter: clear understanding of general rules or principles leads
to greater transfer in problem solving.

17. Group learning: no evidence exists to show any automatic transter from a group

situation of learning to individual problem solving situation.

Training design
Most of transfer literature has been found consistent with the viewpoints established by Ellis

(1965) and has emphasized the importance of a systematic approach to training design and
development inorderto maximize the chances for transfer. A systematic approach is
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delined to include analysis. design, development, implementation, and some type of formative
or summative evaluation ( Vosburg, 2000). Because there is no single method to design and
deliver training, researchers are seeking cost-effective. content-valid, easy-to-use. engaging
and technology-based methods (Baker et al., 1993; Bretz and Thompsett, 1992; Steele-
Johnson and Hyde. 1997- as cited in Salas and Cannon-Bowers, 2001).

Most effective training design approaches and development strategies are based on four
basic principles (Salas and Cannon-Bowers, 2001):

They present relevant information or concepts to be lezrned.

They demonstrate the knowledge, skills, and attitudes (KSA)to be learned.

They create opportunities for trainees to practice the skills.

S~ W9 -

They provide feedback to trainees during and after practice.

Baldwin and Ford (1988) classified the rescarch studies conducted on course design and
found that it supported training transter in four basic principles: (1) identical elements, (2)
general principles, (3) stimulus variability, and (4) conditions of practice. Theirmodel (Baldwin
and Ford 1988, p.65) of the transfer process involving training inputs (training design, trainee
characteristics and work environment), training outputs (learning and retention), and conditions
of transfer (generalization and maintenance) is helpful in clarifying the linkages between
training inputs, outputs and transfer. Therefore, the various aspects of the transfer process
could be addressed in the analyses and assessment of VET (Vocational Education and
Training) practice, and in applied research activity (Matthews, 1995). However, in order to
operationalize newly acquired skills and knowledge. training designers need to know the
exact aspect of the work environment that are needed to ensure effective transfer.

These aspects include questions such as ‘Do the conditions of the training programs (surroundings,
tasks. equipment) match the actual work environment (physical fidelity)? Do trainees attach
similarmeanings in the training and organizational context (psychological fidelity)?’ These aspects
have historically been neglected in training design work (Vosburg, 2000).

Similarly, there are some other arguments against the belief that using a systematic approach
to training design and delivery would ensure effective transfer. According to Wexley (1991),
emphasis should be on better identification of trainees that require the specific skills offered
by a given course- choosing the right instructional methods. and identifying the barriers that
atfect positive transfer. Likewise, Kraiger et al. (1993), emphasizing cognitive abilities and
individual goalorientation traits, claimed that theoretical progress in training design necessitates
amore integrated conceptualization of individual difterences, training. and learning outcomes
than is typical in training research.

Additionally, in a discussion of findings from a more recent study titled ‘effects of training
goals and goal-orientation traits on multidimensional training outcomes and performance
adaptability”, Kozlowski et al. (2001) highlighted how individual differences, training
interventions, and training outcomes influence performance adaptability in several important
ways. This included the unique impact of declarative knowledge, organization and structure
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of knowledge, self-efficacy, and training performance on performance adaptability. The
issue of performance adaptability refers to the extent and nature of transfer of training that
needs to be addressed in the design and delivery of training programs and courses leading to
any elfective transfer to the workplace.

Training delivery

The ongoing debates between generic and specific competencies, inductive and deductive
approaches, competence and performance, pedagogy and andragogy- all have contributed
to the development of thoughts on the principles and practices of training profession in
general and training delivery insights in particular.

Traditionally, most training researchers investigated how to optimize learning and retention
by manipulating feedback, practiceintervals,reinforcement, and other conditions within the
learning process itself. However, Campbell (1988) concluded that the current state of training
principles do not provide precise guidelines. Alternatively, he noted that the following
considerations would contribute to training effectiveness:

I. The instructional events that comprise the training method should be consistent with the
cognitive, physical or psychomotor processes that lead to mastery.

The trainee should be induced to produce the capability actively (that is. emphasis on

12

‘doing’- not just torecall or imitate).

|9

All available sources of teedback should be used and that should be accurate, credible,

timely, and constructive.

4. The instructional processes should enhance self-efficacy and raise expectations for
success and values (by mastery training, by simple to complex behaviors).

5. Training methods should be adapted to differences in trainee aptitudes and prior

knowledge.

Conclusion

Despite a considerable growth in the quality and quantity of training research and literature,
organizations are continuing to question the value-added of human resource development
activities, including training. Such questions mainly relate to rate of returnin terms of transfer
and application of knowledge and skills from training to the work-settings. In order to
operationalize newly acquired knowledge and skills, training designers need to know the
exactaspects of the work-environment so as to design and deliver training interventions for
ensuring effective transfer of learning from training to workplace.

In support of the strategies of training delivery principles. a number of specific training
techniques have been experimented with and the results have been compared in terms of
eftect or transfer to the work environment.
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Use of riddles in language classroom

ParshuramTiwari <
Technical Officer, NCED

A humorous people can be more popular than those who are not. This theory adapts
to the English classes too. As a student, I would like the teachers who told
Jokes often rather those who are always copying the same words froni the textbook.

Anonymous

Introduction

A riddle is a question which is difficult to understand, and that has a surprising answer and
can be asked to someone as a game. Generally, it starts with a puzzling question and ends
with an answer that surprises and usually makes someone laugh. The answer to the riddle is
called the punch line.

Riddles are great for teaching English: they are a fun and motivating way for students to
practice their listening. speaking, and critical thinking skills. Riddles are a fun way to stimulate
meta-linguistic awareness and positively influence reading comprehension. Moreover, they
are excellent English language teaching tools because they require students to practice a
variety of language skills in order to find a solution. To correctly solve a riddle, students need
to listen carefully and correctly interpret linguistic subtleties, learn to ask precise and effective
questions and precisely articulate a logical and convincing solution.

As far as concerned with the objectives of riddles, they aim at making the students:

» learn how to manipulate language )

» point out that the source of humor in language

~ understand multiple meanings, metaphors, and idioms

» detectambiguity

» understand and generate verbal humor

» exercise meta-linguisticskill

The teachers can use riddles to motivate students, break monotonous situation of students
while running classes and utilizing spare time meaningfully in the classroom.

Historical facts

Riddles occur extensively in Old English poetry, drawing partly on an Anglo-Latin literary
tradition whose principle exponent was Aldhelm (c. 639-709), himself inspired by the fourth-
or fifth-century Latin poet Symphosius. Riddles thus have a distinguished literary ancestry,
although the contemporary sort of conundrum that passes under the name of "riddle" may
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not make this obvious. (wikipedia.org)

According to Greek mythology, the Sphinx sat outside of Thebes and asked passing travelers
ariddle. If they could not answer, they would die." What goes on four legs in the morning, on
two legs at noon, and on three legs in the evening?" When Oedipus gave the correct answer,
man, the Sphinx destroyed herself.

The Ancient Greeks thought highly of riddles as they were supposed to prove the intelligence
of a man. Homer, who wrote the story of Oedipus, was believed to have died indirectly
because of a riddle he was unable to solve."What we caught we threw away. What we
didn't catch. we kept."The answer is Lice. There is the riddle Samson uses to outwit the
Philistines. in the Bible.

In the Middle Ages, street entertainers lived by asking riddles. if they could come up with an
interesting riddle, they were able to entice travelers to pay them.

In Africa, riddles were once used as a rite of passage for young people. Occasionally today,
they are used as a non-violent form of competitive game.

In Fiji, they once held riddle tournaments and the champions would have a feast held in their
honor.

Riddles are still popular today although getting the right answer is not a matter of life or
death, as it was in ancient times.

Types of riddles

Generally. riddles are categorized into two: lexical and structural. A lexical riddle containg
ambiguities based on a single homonym (i.e. lexical ambiguity). For example,

Why are fish so smart?

Because they swim in schools!

In this riddle, school is ambiguous because it can mean either the place kidsgoto learn or a
group of fish.

As far as concerned with the structural riddle, the meaning of riddle depends on the syntax
of the question (i.e. structural ambiguity). For example,

What has four wheels and flies?

A garbage truck!

How do you stop your dog {rom barking in the house?

’ut it outside!

Steps to be followed while using them in classroom

Riddles, used as icebreakers, warm-up activities and as a lesson plan for small groups, can

be integrated into an ESL curriculum in different ways, and the method and difficulty of the
riddle will certainly differ depending on the age, language level and number of students.

Here are some ideas about the ways of using the riddles in classroom:
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Introduce the students to concept of riddies

Dictate the riddle to the student or students

This is a good way to practice spelling, punctuation and grammar. Having the riddle in tront
of the student will help him or her to analyze it carefully and to notice any tricky syntax or

plays on words.

I d

>

”

Present the riddle(s) in classroom orally or on chart or board.

The riddies must have either lexical or structural ambiguity that could make them funny.
Say or read the riddle twice or thrice so that students could decipher the riddle
Encourage students to formulate yes or no questions that will lead to the answer. The
teacher can guide students in formulating precise, pertinent questions, and push students
to revise their questions by playing dumb when students ask vague or grammatically
shaky questions.

Have: students work together in small groups to solve the riddle. coming up with several
possible solutions or voting on the best solution. Ask each student to articulate the solution.
once again encouraging students to speak precisely and logically.

Use the riddle as way to launch a larger discussion: ask students if they are satisfied
with the canonical solution to the riddle, and challenge them to come up with alternative
solutions. Discuss any grammatical. linguistic or cultural issues that arise while attempting
to solve the riddle.

Explain the ambiguity behind the riddle (How language is manipulated in the riddles)

Let the students write the riddles whatever they have known

Evaluate the riddles whether they have ambiguity.

Classroom activities for using riddles in classroom

Activity |

The teacher gives the work sheet as given below to each student and has the students work
out the answers to the riddles. When the children have worked out the answers to the
riddles on the worksheet, the teachers divide them into pairs and tell them to share their
answer in pair. If they can'tsolve the riddles in pair, they consult other pairs.

Worksheet

This is a word which rhymes with cat,

it oes on your head because it's a

I'm useful for journeys when you're going far,

| need lots of petrol because I'm a

You'll find us near ponds or sitting on logs,

We jump and we croak because we are
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This is a word which rhymes with up.
You can drink out of me because I'm a

This is a word which rhymes with bake,
I'm nice to eat because I'm a -
This is a word which rhymes with spoon,

I shine at night because I'm the

A never ending circle, a bright shiny thing,
It's on my tourth finger becausc it's a
(Answers- Hat, Car, Frogs, Cup, Cake, Moon, Ring)

Activity Il

The teacher gives each student a slip of paper with a riddle question or the slip with the
answer to the riddle. When the teacher distributes the slips, she/he tells the students to find
the partner with the correct riddle or answer. The two students who find the correct riddle
make pair and sit together. This process goes on until all the students find the partner with
correct riddle or answer. Finally each pair presents the riddle in class and asks to guess the

answer.

The teacher can make sixteen slips from the chart given below. The number of slips depends

on students' number.

QUESTION ANSWER

What is in the middle of Paris? '

What word is always spelled wrong? ‘wrong'

Which is the shortest month? May (It has only three letters)

The more there is. the less you see- what is it? | darkness

What is ditference between here and there? "t

What has teeth but can't eat? acomb

What has a face and two hands, and goes round?|a clock

Which letter is like an island? "T' ( Because it is in the middle of waTer)

Activity 1IT:

The teacher asks ten students to come out to make a big circle. And other group, which is
less than the first group by one person, makes a smaller circle inside it. Each person of the
two circles should face another person from the other circle. The teacher gives the persons
of the outer circle riddle questions and the persons of the inner circle the answers. The outer
circle’s persons move to the right and say their questions trying to find the answers from the
persons ot the inner circle. Once a person finds the answer of his/ her question, he takes the
answer holder and goes out of the circle until there is one only who can’t find the answer of

his question.
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Activity 1V:

The teacher divides the students into six groups. She/ he gives each group three riddles and
asks them to work together to find out the answers. When all groups find the answers, each
group presents the riddles with answers turn by turn.

Some interesting riddles for classroom use

Here arc some riddles which can be mainly used for motivation and fun in classroom and
teaching language skills and aspects in funny environment. Textbooks of grade 3 and 4
contain some riddles for arousing students' interest in learning and creating funny environment
in classroom. The riddles presented in grade three textbook (My English Book'3) are as
below:

7 | have four legs. But I can't walk? What am 1?
» ltis abird.
It has four letters.
The first letter of its name is D,
And the last is K.
[t swims on rivers and ponds.
What is it?
~ It has two or three hands but no fingers. What is it?
»  Which table has no legs?
» 1 can fly. | have no wings but a long tail. What am [?
~ | run swiftly, but I have no legs.
I run all day and all night.
I run through fields but no one can stop me.
What am 1?
» Who has a trunk but needs no keys? Who is he?
» How can you make a heart out of earth?.
» | have a mouth and a tongue but cannot taste.
I travel far and wide but cannot go alone.
What am 1?

» London, Paris, Moscow, Rome, wherever | go, I'm always at home. What am 1?

(Table, Duck, Clock/ watch, Timetable, Kite, River, Elephant, By bringing 'h' of earth in its
initial position, Shoe, Map)

The other riddles

. What are two things people never eat before breaktast?

. Why did the man throw the butter out of the window?

u.  What has a neck, but no head?

iv. ~ What is Black and White and read /red/ all over?
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v.  Whathas two heads, lour eyes, six legs and a tail?

vi.  What begins with 'T", ends with 'T" and has "T" in it?

vii. - Which room has no doors and windows"

viii. A man rode into town on Tuesday. ‘Two days later, he rode home on Tuesday. How is
this possible?

ix.  What's the ditterence between o TEACHER and a CONDUCTOR?

X.  What part of 'your body disappears when you stand up?

x1.  What has thirteen hearts but no body and no soul?

xi.  What do you call a fish that only cares about himself?

xii.  What's a minimum?

xiv. Which bus could cross the ocean?

xv.  What goes 'zub' 'zub'?

xvi. What flower has two lips?

xvii. What is the difference between a jeweler and a jailor?

xviii. Why do cows have bells?

xix. What's a teacher's favorite nation?

xX. How can we get some clean water?

xxl. Ifared house is made from red bricks and blue house is made from blue bricks, and a
pink house is made from pink bricks, and a black house is made from black bricks,
what is a green house made from?

xxii. 1 have many many keys but | can't be unlocked?

xxiii. Weight in my belly. Trees in my back
Nails in my ribs. Feet | do lack.

Who am [?

xxiv. What starts with 'e', ends with 'e' and only has one letter?

xxv. If you drop a white hat into the Red sea, what does it become?

xxvi. W hat travels around the world and stays in a corner?

xxvii. ~ What is white when it's dirty and black when it's clean?

xxviii.  How do you stop your dog barking in the back garden?

xxix. Who makes it, has no need of it.

Who buys it has no use for it.
Who uses it can neither see nor feel it.
What is it?

xxX. When do dogs have 16 legs?

xxxi. Which letter is not me?

xxxi.  What letter of the alphabet has got lots of water?

xxxi. - What letter of the alphabet is an insect?

xxxiv.  Which letter is a drink?




Answers

L. Lunch and supper

. He wanted to sec the butter fly.

n. A bottle

Iv. A newspaper

v. A horse and its rider

vi. A teapot

vii. Mushroom

vil.  His horse's name is Tuesday

1X. A teacher TRAINS the MIND and a conductor MINDS the TRAIN
X.  Yourlap

XI. A pack of playing cards

xii.  Selfish

xiii. A very small mother. ( Mini- small and mum- mother)
xiv.  Columbus

xv. A bee flying backwards.( Buz. Buz)

xvl. Tulips

xvil. A jeweler sells watches. A jailor watches cells.
aviii. Because their horns don't work,

xix. Expla ( Because he/ she likes explanation more)
XX, Bring the water from the river and wash it.

xxi. - Glass

xxii. Piano

xxiii. Ship

Xxiv. An envelope

xxv. Wet

XXVIL. A stamp

xxvii. A blackboard

xxvul.  Put it in the front garden

xxix. Coffin

xxX. When there are four of them.

xxxi. U (You)

xxxil.  C (Sea)

xxxiil. B (Bee)

xxxiv. T ( Tea)

Conclusion

[t is inevitable that English language teaching classroom would be funny, interesting and
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learner friendly so that the students could learn the language without any hesitation and fear.
To maintain such environment in classroom, the teachers need to use games, jokes, riddles
and rhymes as either content or energizer. A teacher can teach language skills and aspects
interestingly and funnily using them as content while she/he motivates students to learn
something and utilizes spare time in classroom meaningfully if they are applied as energizers.

As far as concerned with riddles. they are also used on the ground of two perspectives: as
content and as tools for motivating students. A teacher can develop meta-linguistic awareness
in students and teach language skills and aspects using the riddles as contents, and the
teacher can also enable students to learn about language ambiguity and be creative. Not
only this, riddles also play vital role to motivate students and create funny environment in
classroom.

Riddles need to be used in classroom in proper time and situation. Excessive use of riddles
withoutany context sometimes causes problems in classroom, for example, course completion
in time. Therefore, mostly the riddles should be related and supportive to the course to be
delivered. Several activities like the examples activities mentioned earlier can be designed
and practiced in classroom for using riddles. ‘U'he effectiveness of riddles' use in classroom
relies on how the activities are designed. All in all, the teachers' creativity is the crux
phenomena for etfective use of riddles because the same riddle used by different teachers
might have distinct tastes.
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