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AREEIET AT
LT TTEATTF, STHLCH Jgad! Fawad, foarest

qT ag&au

BT ThT AT SiERseT SMTane R SRl ufd T UHE SR & | J9AT aTd
firetr @A ufe we | T e srirer dfaa TRAT R AeesRideT EiSHT
HARGRAT 5! Saruaiveh fasmd dma e | ¥eX aolRAT X ATHIUT AT GIAT T ATl farebrer
e Fricw ToaaaHT B | ghNE T Wi der e gewed SiAfa Teiet Sea et
AV IUASHIRUTTADT STeIiehT & ST aSTHT FHAT 9y NET AT faepta degAT T aver forear
BRI ToaITad & | T8 TGt ST e ufer fafiret o stwenfyess e ureaere afsem
HUaT 90 3fa 98 aciwwreET dATwIda, gfaa, swenta, frafeusT wier amafaees, aasfis,
Fhinraafda ToaiaeaE FHUaRe AnaHarE BRT WeW e Suer ' | et e
FEFAN JAEEATS YRR TATSAGT WY TUTT wramt fa0 ye@ I8 Ruresd gam sTastrsia
HRAAT FEHHI IRTGR Fad TR IS AGRd IRDT § | qufl I8 Srichwa fafayr swen qur
TAIHT HIRUT SARAT TFer faer Tader FemmT ea! & | qwd ara e swiwaan sreaaw
I THHAT TAATAHTA WGB! TAAREATE FAUTAHAD GEIIE Gslt IR TGDT THTTAST
IURSHT T AH AT AG Bfegd edl & |

qET TegTaell

@ ﬁ{ﬂm aﬂ%w?r T seiew (urban out of schools program), w T T SRR
(urban child education program), WTATFAe FeT foiear TWear FRATT (social organization district
coordination committee), STAETIIETERT WEHTIIAT (participation of childern), STTHWTEEHHT SAereidaT
(awarness on guardian), STEXTHT I JUIET TAT (proper place for study), TATHT FHGIADT
FiRIAT  (activeness of local community) |

q. FETTAH TBHH

foter ¥ Tedl ot ToTeaT FIISRT 2T | AT FUHRY [T GeTHT Yol a7 [Geaed S SHY
Zares i fafag wroEer faeremer foramere af=a e aeartasHr e g | ga9H
UNICEF ¥ Asia-American Free Labor Institute @ H&<l PJIQ\HIMH aTie¥ehl FT4T (urban out of school
program) el AT BT TATX TTLhl 9T (K.C and Gajurel, 2015) | TATeHT fa7Td 94 guafa
AT FARHH FoANAT & | TqA el I8l adalidaee Feed: [afq= SeaRT, seferar,
EIed, SATIRATITHT &THT ek a1 A, faq=, fifed, &l arer afgesr Taur & 7
ATe¥edl Ja1 fqearerim damere af-=d arearfasare AT arEedr ¥ Ao arae [
YSTT g | TEHRl AT IeEdls ATcH GFATT ¥ ATCH [G9dTael [ T dTHfd =]
JReT &% ATTHT g (K.C & Gajurel, 2015) | Te<I [Gaamerd sifeverl RTamer=iider ded e
foreqr RIRw df STheT Heccdqol HIAehH 21 | TUTeTeh =¥ HT A fhaTe eqaeray qiafd
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(R0¥5) B ATHY SAANAR ¥l UT 20%¥5 &l aH 3 (F) o & a7 IHT GRT AT
AfFTATS STAART AT ATIT T FARHAT 0 FUSRT 98 TTTFHR AT ATAAIAREE
THTIT Feg |

TATAHT HEd] AT [T BRIEH HAYIH 043 AIHT Y [SedTee e EIHT geald
quepl 9T | A1 IR H IaT oAt Ihe qUTIET R0Y ¥ HIAeRd TAT fSoetTehl FRT
SUHETTIRATIA R AR AT 9, =, 3, 90, 9¢ T 99 T & ATaT FSH STFAT 94 ATl
IR, [dad, HHIA==0d, APy, Feel, g9, ad] ¥ HRe T & 96 e
fSTeeTehT ARUTAST &=HT 309 el Szl 9edl ard (o] HRIRH da1ad @ | d8<l ad
FoTefT RIeRH Seeiftad TRETRR] el A% ¥ (et aw =99 fSearedr qrmfes der
RNeefT o= iafd, TR ¥ TEThr] Geae] & Uhdl qipadrdl Foarad g
(Tuladhar, 2004) | TEHZT T AT =i Y ATl AT [GFE ezl A HRH Fear
T grarfsTe der e au=a afdfds afraamr gsanfad & | g8 are e #eiwd g
TROTHT FoalleAd & | Gfedl =707 FARH 90 HiEATH gy T d1 HUHAAT qdstiad ar 9
AE ST THF TeIE g | Uedl =R IR el &l AlfcAehedle aldl =0Tl HehH I
Q0 AieATH T vy STEHT AG@SHAR AT X ATHF [T UGS grg | T FRIRHPl T AT T
ATAATARIATS [TaT Uy fqasetes T Aemsia ST 929l RIS Tl g |

TATAHT TR TAT TR Ferare geanfad Ara=iees foare Frdwae 719 dgased
e gxemeE ffad 9 ymn 9999 qUT | 9 FRO AAIEle TR I T
TRt T AT | AT 97T Seprd] ¥ IRERHN 39 AFETe ge Al @ (IFCD,
997 | TEdl &FAT TeT Ut i, A1 Fewar, FA qEdTd 9T SAedArRl BHl AT
FRU T AATARET [T YT THale afoad qgvedl g | 9 [arae sHeoreeT
Fro=nfver TOTETTee aTaT Teehl ATASIAhIeATs [TETeh ATEAHATE SHleeehl S &7 Jehreehl
AT @t FOTerT SRishH TedRl &l & | aTet [9TaT FHehHAT 90 quehd 9¢ aUarHH SHY
THEH ATAANARA AT T4 HHAT A Faeedl Goaaddl HHA] G 0H FAAEe
T ATAANARTA AR THLTH VAT AT ATTATTRATIT AT TRATATATS SR
TRTSE AR THTTTF SUAFT @ISil T TH A FEATT T2ATH 3 |

. segmA fafy

TEdT a1 OTET SFTIRHHT ATANTehTehl TEANTAT T FRIHHATS TG TS IUIEE @Tal
T ISR AT TR AT FAATT TUMHeR T IRHATONHE g T HBIT = vamT Tieue
B | AMEHRE FEART ¥ FHIE HeaT el aq-=ag qHaaRT Foaldd dedl e [eremer
TARITHT JAT [STeeATeRl ST STHETTANARTHT G 1A 9%, ATE o1l brs & q9Y, G4,
AT T AR HITeRl HHI & aal AT ATIAATS TET [STeeATehl dRATT STHETAI AT AR
TSI . 90 T X AT A (G &g, a8l 4. 16 bl UZel AT [Gehld ez, TSI 7. 3 Bl T3T
ATaT T asT A, 3 I U3l ATl T Y ATl o1 [aehrd s dT |1 I Tfeuehr & | © 3fer
T TehTE brehl Y STAT GedTT BRIk, AT UTeTeh, FRIehH TaTsTeh, Te<l aTel (98T
FRIRHAT AATART ATAANABHL 0 AT ATAABEE T 90 AT AT RATS THATH
EIAT AT TRUHN & | AT TSeheAehl T Awdral, TATael], Adetiehd AE Frerehl
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TART MRUH G | T AT [geandt a1, a7 e qua, Rreor fafa) fereror arfier
e, 9IfeTe ATHUTRT TANT, AT fopareheltd Afeetls AT AT FRIshH GuTsTeh, ATHTTE
afv=erer, Teanfl Srddr T ARTIIEar AT hiad TUH & |

3. Afe=trt fagerwoT

el At ROTeT FRIRHE! AT hEl Godedd T hHHT aldaliddes SXIdl hH T4, A=T
SISHT UR HIH I gl ad HETH] GE9Rl aTAaddhEe T IAleed Aqadd, a9 &7
JIIH Sfderl AT FeHfdare daare dAqdd g1 aud grer T8 g € feT 2 ogver
9y g 4T oA T HHHAT 3 AT sl Fae® [Gsal T < AMCT el Halee qIhaT
ToaIfAd & | G b ®T q2HT STbT oATHT AT &I TRUHT & | L ATE s AT affeh b1
ST FH10Y F GATd, T2 a9 T a1t divad o7 fafaare gere g=g | foreqor T&7 9o
T g T Siferer ST ARG YET TR @ | [T Bl =@, $EaY, A,
TRIEA], ISl STET AfeTh Il YARTHT @A | BT FoaaAqehl il ATAaTiAehie] ATheT
fHeTIRT T8 HT g% T T~ FARI AAPN] [T ATAANARATS HAT B AH o T
FIepTEeATS ek, THIZAT ¥ A0 FATSA AT, I, Haam AT STEAT ATTTeerT [haTeparder]
FHA GATT ATHT G |

TTARERT UETH TRURT SR ST aTRarad Aaeds $MMee Sl qu qratg ar
ATAARIATE TATT e | TSHAT TITAT, TG IO, Fasiiae AT ATHE o7 a1 T
FoT fastATcHe faoaesr AT B9l Uedieh STAdARET & | A1 Fed oAl dg ATHE TRl
e T IATAPRETRT AT § TEehel 23T HigATH AR T&h ATTHATE TAT AATAF 3o
G FET ATAA AGT AT grg A AHIT b el qH-=ag dTAITaTe AleATedl Uh Tk
T AT HHITERT AT IRATATHR AT 4T I 5 |

o [auaN fasiaN

qE ATl A1 FEHT g8 AT beHT FeAN Fwdr fafad g8 faged, faemdier wee
AT ATTerE Y TRl ATIHT FETT Teged | FIH =207 II¥ T 9 ATcASTcTehehl T,
FHSANT Tedl AE I ATFRTT IHT TSTUX IAeedls FEr=id T | a9 e F=ar
HE I Aol TREUHT &, STEHT JUITHRHTTAY. Yedeh el ATl AT, IAEEHl
Tk AR fehg SUAfe §ear ged TMauel g ¥ o el Far gafd afqera &7 | =1
fT &eT Pl el FhArT 0 HigdTel A=A ATh JIAY qIT T BETIT T 7
T ATAATARIT THA TIHAT BETHT TS |

3.3.9 STETRERT TGEWTRTET

LT a1t e PR HATE g5 =eorT are} e fagey 1 qo mied ufedr =T 9 e
FTo=nfver [aaaIerel HaT 3 a1 ¥ §T 94T T a7 S8 90 Higd =0TdT Hef=q T {0
B | dfedr Qo Afed =RorT I ST R 9 g9 ¥ R SR *Y SAr faerdiEeaey
TR G | Gedl a7l T FrIehHeA=IiIaeh ToaTaATqT Teahl Q4 ATl HETHT ST STelaTicTeht
TSET 334 WWH G | bl [GeaTd] TS 900 ST s T41 I34 ST ATl Eh BT
(AT T fofoedT = afafd, 3000) | g€l a1l fOTaT FRIRTeh! 1 daehl Ui ATC
T FHx bl ATAATABRl JTRATT AR 3 -
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ATt 9 : TEIT I AT T STttt IRt

EIENC ST ST AT Tl Jufegfd | 3afEfd giaer
IR - 2 =Y 1= o3
AT - 3 =Y <0 50
AT - 90 0 = 20
ATt - Q0 R0 AN 24
AT - 9 0 i 54

Gl : T JEYTA, R0\99

THAT GATSHT TR 1= AT AT hrgehl 990 ST ATASABTHE 0 ATASAB] JURAT G |
SHIETE ATR~Idel A9aT O¥AT [aTe, AT FIHT qgT T ATSTd AN hal hal ATAATAR
ATH] FHT AIRIT B TRl G | AL ATTRA ATSTAH FTAT T AR FeARA F=r]
WWWWmemﬂTWWWﬁWWWW
ATl A F AT | T ®IHT AT AT g U A9 GTENRGT Ugel a1 headl
Tk HEIASR TRI3 HTHT W UTSl HId¥ HIH [dghl [aavor T+ qUehlel |1 & o &
TSAITSAHT T35 73 |

3.9 @ T e wEdwEET TR EE

T I IR ATl Tt (i ARTe T daiieed! drHT 9 | F I HH The 7
AT & [ qHeEe 97 ATSEA | IMHEh J91 dlse de 7 Sedr ga= afdiqer
AfRIdT T FeARTHT Goartad de<l a1 e Frenwe ufd el Fhrdee g | df Fhee
WW RN

() STEATAHT AT IJUTFT EATH AHTH

Y AT FEHLT g2 AT Fx A [T ey (6 ATt e\ T aeentad g |
[ 3ATar aetebrs AT TIHT =TT GUHT G | [ ATl 1 bz Hed Uledl sl bzl
fagandierr wvepr TIEmT Foenfad @, et ATHgadHT Yebd AT e g | AT Faehl G3H
TP AR GUHT RN AT TSTISTAT FGNE TR & | e ST a1 g [ae
ST IR @Yl JT T FUSHT Fodledd & | J9T a1 g o], grerl, Nie Taueh!
AT FHITATHT Foalleld qeveH g

@) ATTHTIRAT FAAATAT FHY

I FEeTA] AT ATASANARIRT ATTATT bR TTATATR BHIRT FIITA FTATARIATS
Fafed =THT IgT TSTEEA | AITHT HEATT U A1 ATER ‘Gl TR, HeAhed
=4 [T dledl Rl [Eei g M9 g Adle 99131y 9ag |’ =& fAafed
O] SHEEAls TeT ATST THET IH @ | T &5 ATaT A1 dhrzehl ATAATAHTT Ifedl &9
HiET =ROTHT aTdde® 9T GUH G d¥ a4l a9 Higd =ROHT adde® IT @ | TH S[SH
UT: ATTAIE ATE HIEX o= JHATH] ATaad G | AAIAH] FEHEI Ueh SAT AT AT Rl ATH
“SRGTHT TG¥ °f |G o 9= @ 9¢ I A 7 d=4 g Jef 998 Ui e =N awn

£
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Ul ATHRN FATSE | AT 9f Ffed 7 ST AT a1 &, T8 HIT GRTel HE o= T @&l
SRl (=¥ bl STTTHT UQehl ATgH=al 6! BHISS, |7 T8l ATRAT a1 ATAHIATg o
FE T TSTSTART FHTSHATR ANTSTAT FEd G | TG T Aehl Ueh ST AT ATqATaehen
IR “HETH FHETIH] @lﬂ%@@lé kcr«?‘l BIeal HHTST BT BIEg | TSl TG STTH]
Eﬂﬂ Sl HT%ToE B AT TR [Fare TIET AT ATSS [oF AT 9T AT,
e fobd AT [T TAT qHT T 7 T aret el FRET AU, Togidl g,
feId ATATRT AU S FaT Foaledd T Gl AqAD I AGUDT BRI & [FehTd
Favlde [Feam w0 kg |

) e f ar gfaamnt wH

AMHE TAT AR ST el qH=d AT q2T I2:9T [TGISUHl, aldd, S,
I AT, CEVAT TEH AAdNARl T GG HRUET ATq=1iver 98T qrgqare sfsed
AT eATaeivd foren fog fauqers =afed smrsT el @ | Rd THAHT GH
AT RHT AR “HEITA U T3 FIST, GTTITHIRT ATHT ST, ATASARATS fedT [q=re T
ST ATfehT THET G | %] A= [Geaeagenr %ﬂﬂ ST AT SR halehd o
T UTSEA Y, WWTWWW@WWlWWTmW

TSIl ] 4|‘1L|%2 T HTAEHRAT AT g |

(€1) 3T HTHE AT

SAfFTATE BT TT{RT AT AT ARTH TAT [GATHRT ATTTRAT TG | THATHT TR A bz HeT
3% ATl Faehl ATAANARIR FH T T AT S IR TS T8l g | [Ferd arar
f= FATET TR FH TS T97 HATEA g5 G0al ATl T fa=THaT i G897 g7 | @11
G g5 Tl A9 FHFE TgTaAdty Faldls HH TErsT TeaH | & R 9% &l

ATAARTT Fel ATAGAFEE ATehl ST TUT BT TG | & ATl e
AT HATIT SieT aAifdedieed ATHAT G-HHAT 918 dfedewdl 2vae To |

JHIHT 9] el SEATIHT U, Tedhd [l dlfcd, e, Hel ey e q&T <P,
FATHA 07 T TR (FaurEeE) ASRHAS [TETR SqaeT T8 STel THaeE
TER G |

3.3 G I e FEHATE IHTEERRT JHeSH SUIEE

ATEE qAT "HISeR Fe T oAl = HH{Thl Hihdd™ T dodliad da< are  ferer
FAFHAATE A TAGFE T3 T FEAGHHET qratedd T9T AT FRIHREATAT T FIH

T gIaHTdl e MM dgd STl & | 99 Ge<l a1l [T HrIehHdATS THEHEET a3
FHATTE R IUHEE Adera T uee, :

(F) eyt At e eam

(\(\

Tqedl a7 AT BRI GodTaATehl AN UIT: bRg el [Av=d TaTT @ | STeAaicTel, el
FRIRAT TIT ARTHEGR T TaT YT | AT FA Hed, 9EAd, A, dad qredT,
Sy : g l
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(@) BEAafca®! T

AEFRERT Ta1fad d2dl a1 [T FRishHd [9earas SAare df>=d eheedls AldH
fearad =T [SeetTehl RATcApIepl <l =0T Hedl a1 RIeAThl ad Feee dearad T
WWWWWWWWWWW&|
A= eh [qearesr T 2Tl STt 2fdd ¥ |17 S Gl T8y 9 STe 29T ardaidadre
ezl TETT i SERaT Y gRAT S ATTaa e bl I el g |

) G qTedqT

XTI A (oTaT FIIRHHT THATHT T2h a1 bz ATAdTAbIeATS @ISRl SHa=T @ | d¢ T
AT [T GaT T eqawr qUare] T 767 HEeRTAr a9 araTidaeed
GISITRT U] T G | AT T hzed Gedl arel [T el qgd avul aTeaTiaehere
TSIl &I Y | 3 91 91 o Afqeraeherl Igwg |

(&) €T IR AfhTar

F U FRIGRHATS FAEGH] TTH ATl TaT FARHE Trf=ed GIHRaTe TH0]
TeTehl HEHINTAT Beg | ARl Friebdaedl ATHR Hadl o1 [RTET PRIhH Foered
T AT I GUEITH Sl Fdeed FRhHdR A Heced [SUH g | ge<l &
RoTerT FrIGRWT AT s ®l Wiod ey diffde 9eTadn] aged qgd ard
FUTeTr PTIgRWeRl ol g dT Yard ATeAdTicehlel ATTAahes a1 T AfFagedrg
afT Hedl AT AT FRIGh T Heccddl AIHT q¥hls SHleedls HRIGhHE! Hifd T,
3ECYT, THAERITATHRT STTHT SR [GelTs HIfIeed] dect Hiehy Toared T4 STesl & |
FoTeTT FRIRH Ihel ©IHT FoaTd 14 ATTTF 3 |

(F) ATTHTEIRAT TEAAAT

Hedl a1 [UTAT BRIRHATS qhel TIHT NS F@T3H T8l (e Tehl AT STHETA AT ARH]
TCH B hEH FoANAd AFAE AT EAS STAATAT STe el dhael ATTHE R
TS, FTEITeRT HEccd el ATEHT Y& ST [Gdae | el a1 RT6TT Frighweh! e STl qad
¥l faaamdier AtaHTaehars [eTaTaTer! HehRTcHes AT (b THT FFafEd HIHEaTe]
TIT AT bz ebl FATRH 2 qoid A Gl dal [AT3AIEE |

(=) Arfafaa feramerear saaean

STAT ARl HIATTeh [ofebTd TAT IEw bl 97 @bl UfTdr Tehe T3 Afdiverd fohamehedrd
ATeTF @ | fasiarcTe (U Faaear ssd deuaEe aadldaeed @ TIHT ATRAT
T ANTH adeedl =0 Jasgd | a9d dgdl a1 o] B aFH Afdivad a9
fRaTRTT defeks, a4 q41 Hiisicas ldfafaes gve qedifl HREeAERT Rs 90 g7
ATd Fa el rgeh ATAABIATE TTANTATHE TIAT AT foF ATTHT FIIGHHP! TATGHIAT
I g | A RATHEAT T e U &7 ST a7 A F] Fge® 4] 989 Te
T HeTT 3UeTed RT3 9ekg | TER AT G AT HTdolTeh elehl THT YANT T AR
fRATRATT AT T T AT Ies, |

©
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HAYHAT TRl ATTETRAT ATAANAREEHT HEqH RIg IEEdl ATIRAT  ATTI®ATATS
AT ] ATATA R, ATTHED, T GHI TAT FPRATAT THEEHT FeAhel TeHel T
FAFHATS AN TST3Te | [VTEATHT PR STa &HT gafd g1 agr [Gia~ fqosees farar
YETH T FeTATHT €Y IRIUHT FRIeRH A9 T THIEHR] 87 |

¥, frere
HEd &7l (e a1 q91 Hiadrere A= dTdaliclelehl HAqAT FIH] gard, SHaarvHr

qivad, ATHT aied ¥ SFHaEr J1d, A9 [Gear dersd J9T sfiad @ HT ghecqE
afeadd @Te T Siad AT TRISAH AN AR HRIHAA GFATIATH SIFleE Gleial
T | TG AT TR garaeRrd ¥ Sfad #ehHes afeonmeHdl sersd FrHeH
JoATATH HHAT SRIUHI FHI FHSNIATS BeT3e ATAdNTehlebl TATHT [Lafd, 9Ifarep e,
FAT HoATAT FHA, HATAI, SATASNABIR] FAHTAT, ATTHA AT MG GiRATHT AT faed

AETF T | el ATl AT FoaArAqRl AT AT AT T, GeAhgeh AT Ha,
oTr=Ter, @Tar, I qrfl, aTedTicreed AT qated dfiqe el sEr qatareed qof
ZEe] TA9es | Adalddars Hafad sqfafdesr «hr afayfed T @, gedr, greaf

ST RIS | FEdRfl FEwd] F97 (O ¥ AATHT THewdrs Y, Afded a1 Tamid
gidagy RIsd 3 Afeafaes yerd T I T FIHH ATIRHAT 2US ¥ YERRE] Al T
fol rr l

e aY

TR (e BRI A=V e a1 &Fare af=d ATeAaicTehrel ATiT foTa,
T, GEAT ST AR AT T eawe] AT 3w | el araaricTee]
HITPIT IASHA AURl THUD! &4 AATH qT (=07 Fieha HAfHa ieee qeafead Herer
T feuaeg | A T HerHare aAaifaedre e WY 7 [qaHes T47 9
FIET ATATAR Q6 FIT=T AR 9T g7 Teohegd, SHleeelle 9T A7 TAIT AT TSI |
T9TeRT fafg=T T8l &TAT oo TAT TEhl Gedl a1l [OTET FRIRHE! A hraewehl lfTd
AT, TN, ATk AT AMGATS FTeear feueg | Teieh s AT T3 T $TfaTeh JTeT,
fafv= = eraeer, eantl wedidr Stad miedafas, aradnidaease grealed, e

qray qfT
AT [ohdTa eI T (R0 5), TAATART U, 0¥5, FISATST |
qraTieTer &e T et awwaer afafd (Rovo), gt afda@d, 090, dRT=T |

KC, B. & Gajurel, S, (2014) Review of curriculum s used in GATE and UOSP children programs, Kathmandu:

Unpublish document.

Tuladhar, S.K. (2004) Strategies of education and training for disadvantage group, Out of school childrens

program in Nepal: An Analises, Paris: International Institutes fot Educational Planning.

IFCD, (1997). Tracer study of out-of-school children's Program, Kathmandu: Author.
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STTRTSAT FTHT
ue fSear farem st

q

e AT sRfafer gfneT wewed IR TEREROT aR T g G qeed
R yfoewdt sftew forea woa sdw | aRRar ufhvr ¥ 3w fawrasr wft swqurias g7 |
atereT i e fame ¥ pfafuer faem ¥ faea weREwT gaTedt st wfoemdt
ARG ICUTGH I GAT AT G¥ VTAT ARG &1 | AWHT A qUT TERAT Aerehal g WUt
gar 7T g¥ firer faamigrre sao wdge fefime Rrarer saer e swayfiesoter
e fapen &1 | EwRUT fafar wRuEE firn afve o fare weat aevear o
AT qa yardieRuT N ORE awted war e Hfifr ave fawer & | e W
T T RIS THTEaHRT TUAT HGRRAT JART PN @8 FRAT ufd W,
TG, ASHEEAT qUT IRIBTRATAT oMt TEhT, Teail, qHead, TR T RIS (dr )
STufeEr g |

HqEH Ted1adt (Keywords)

gar Rrear (Open School), AT (Cost Sharing), ARIA ATARUT (Cost Recovery), STTEITRHA
@8 (Basic Level), Sﬂﬁg (e-learning), QAT qAT AT ufafir (Information and Communication
Technology-ICT), grdwifoes forsft WR':T (Public Private Patneship), ?T@W Sﬁ'ﬁ'ﬁm i
(National Nonformal Policy), §¥ e U{Hﬁl’, QTF@TI' &It st (National Literacy
Compaign), ‘T[%ET e (Female Education), ﬁﬂﬁ? ﬁT&‘lT(Continuous Education), mm
‘J@ﬁf (Nonformal System)

faw g

foterrer st fastm, wfafer ¥ =TT &=mT S IfauT 9gvesd YWidars ATCRAd T8 Uh T%d
Siad [SS FeH AN IcUe T a9es | Fhe S dTT ATaede A ¥ [GT S
T foreareRt TeH Gt g | faeprg sfiaq o= =fere ufear ar | frerer arfrass gefeer
HTEY B 27 | |17 geehT ATNT 9 qE&da: ATTaTiee T AT TRaid grge | T Tehide
ATSTSF AT quhl [gearers, Aerfaeaeaare difed SHT aafaer e fega ferarars
Araiees fOTe i T THTaRAIeRa STl ATarHH [Fehg AT [YTEITeRT qiesreie=
USE | ATETaHT fAeRT SRR R |IAT 2ed | Tiivanfees, aifder, AT, emfies, HiEhdeF,
ittt anfe fafaer wroEre dra=nfes frem i T fama qusr safeqa Haeg gar
FTepTgehl =¥l g¥ald qifad g4 deadle qebl Hicb | UTafHes TeHT A1 qUehl faeardimer
HE 33 Yiqed A [ w1 TEHT 9 ¥ A 4o YiTeT ATAHE TEHT I |
S YO YITdR! SRIETEHT W THUAHT Idiv] FUh 1275 (MOE,2014) | SAT TS&ITeh!
ST eTfeRTel faaaTes TEehl faTal 9RT ATCehl AHTT AGRAT UHIAR & 9 Abdh S0 grigedhl
UTCATS® e 40 GITed T Ui ¥ EFH @ | Ha9d [IOREEHT quitgsd U T Helehl
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ATET AT TUHT @ | STATH TY FAANY JUH TART TR Tee] @Taiaes 21 | e
SIATOET R0%5 AFEIR Y g9 a7 gl "Ied] SHTH el SISl 3,3%,3% 169 AT 4.9
T HIEY AUl SRg=g | STHHT J=Y 0% ¥ HEAT 19, GITe1d HTERAT Taehl & (CBS 2068) |
FATTATE RTET FrgdTe T ftad qrear Afqare, Afear RTer e FrimmeTe Amdr
T ATERAT B TR ARG ATETATS feae fTaTehl g JaredT gHad 9o Fhmvee
A | STEeT & F1eR I Reaw a1 Siaw afaes @ ) it T9rT Jrrer Aamfeaddrs. Ared
ISR 97 q99 7 98sl ©OHT 3= (7eT 2lfde I dad? e I gell foaed g
Uk T faehedebl 2 | G99 SAEeedl AT dad FHETERA AT T afvspd e qofd]
fat gt Rt wafverd gqg | fafa=T @ faearamEre arfefues sSHaHerars g ey
FYTEATeRl el JaTEHT T3 Ush AUNER HIAH & Gl [Meplgepl gl | WFIRid o1 T 39
Featae T ORI gRf T8 GERT 24dr dfagefaer arer fafaer =medr qus Meceed
ATNT T AT UE=ehT [ I a&ehl Sl ANE 18+ | &7 q9T GAT [Hebrgehl faepre dfegens
JHIHT Heccddl I qUhl 3 |

fowar st faremoTeRe faea

. R qqn g fawew fawwm &\

(&) fara gea+

% IR ATRAT ATAEEEAls AT T G ®ITAT g FFHATHT 99 9507 JTdET

JHIHT GTUTETT 19 YT | (Daniel, 1998),
% H1 9590 AT SAdR ATGH] [FHETART HIZIHATE §T TAT AT [UTETh YTRFT TR,
& 99 9593 AT FHANHEHT BT OXHT AT T GHTSTR TTIAT qUHT,
T Ry A GAl faeaaTel qRATT AR AR STSITAH] B T+ FHEREEH GRT
BIEATS TST3T AGEIEE TUH,
% T RIR AT RIES GRUT Tehl T&dIH a1 alfdadls aHed 3329dd gl faaara
T 923% AT deableli= dIiqad o7 FFEaaare AeqaT T TSRl ST {0,
T 9330 HT [¥areel T9HT SRUT T TRT SANTR AT STlcAhTehl AT GAT (et

X3

o

X3

*

EECIEEIRIEC
< F RS0 A FARTHT FAT fqed [GEaed ®OAr a4 U9 HHOT 98 99 R 2

qT&AGRH FHTOT T8 Foreld T,
T 9R9R HI GIRAHT THAA GeAT [GeaerT ST qUhT T 21 93 A9 ad) fagandies
T TIEH (Goel,2000),
1 5% AT AT 2[=RT T G (999 [GeaTeaaep! 9] U,
qreb HeAh HAGH, TSHAGT ¥ TITFATTHT GAT (G99 [Geaes =991 98 a1
ISR AT AU, 9T, AEH T ARITEATH] MO E7 FHHAT TEehT |

(@) AA FEEH
o fa.d 209¢ AT FelST AT USHETH Ui FTeT STRATaTe At AT qEIid HrihHeTs

afedr g2 ferar qagfd wiius,

X3

o

X3

*
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< fa.& zo3u Ifear forar forerd aifaw AUEATEST USAID T HedTHT FoTeld SUeh,
% fg." 3040 AT 3 N1 dEepl WIAT YUdfs FRIGhHE! (G T e aueh,
& AT AT R0 ¢-30YUR, o GAT [ed fagaremer ¥ T i e,

o forEr geeEmETe R0%) 919 R0 AT gar furar q9r 27 e fifT @ afvo,
fad  =osz wmrg v o wiEufvwgare wifed wfer sEmEnfed HAifde
fafr= I ¥ FE AGdEEds  AEEEAATER Ul qdr
amaefvd w9, T T gEAr yed W aAEnfvd fuer odmer fgemw T

(SHF¥TeR, R0%3) Tl TUH! STHATHAR BT AATIAN 1T Sbeger fwtla Tearr gar
faeaer FaTa TRl @ | IR ATeAfE Tghl Gl e i ST

o R

b badlc G=aIdd ag ATUH 3 |

o

TOTTHT AT fOreT 91 g7 febre HE AT 083 AT AN 9URl fabT SHAT e g
faeame, TerqRTTd PTeTeRr URAR gafd, stiad wieT Rrer ¥ UERT dfagata q9r s T e
gHTofievor T Hifderrg wraferdr gudr o (ASfa®, 0%3) | ey e wewr faeamer
SHY "eH (R fFafieear are g TardesomT @rsT s, gar ad1 uie
faearerd I HEE Feaifdd &5 ATTH G |

gwiq

X AT GAT RTeATeRT AT T Al ATAFT TAAAT 7 FEINT FX=AT T AGEITIA Bl AT
EA9E 2 GAT [raTeRl AT av GeauR faiEeel IcaEsaes EHINTdr Hael Sarse dfepudr
? HEITRT AT HIT ASTHT T BT SGEATTRRT TN ATATSAqeA T 7 fereqor faeprg feparepetrT
T faer e eIt FEdT 9 ¢ faea@wi THar T TGl I5THT Ha<l T dichrg 7 A1 ¥
T JIAEE R IeATHT ATITHT 2T TAT GAT RTearehr AT T47 Prighw gifv=a afvues | e
FOTETTeRT SPPRT TaTael o ARl E9 TUHIT TEATe AR TRl AT FRThEaTaAshl =]
ATYF FARA UaH GEh g4 AT & | HH FRETEH TERTAr, MURHT SR eprardres
Fediirar, fasdtsd Frard v Sardrefedrer il saareT Avdues | FEsiae aiHed
AfTTeT g G a5 ¥ GEATE G R ZEdT T YA TSR AT
IR AT URTRH, erurdweT T a1 @i fAuagwr afte Aifgars dreafed 19 @t
ZAIE | GAT TTATRl TETHT ST U AT BRIRAT gae | [ FRuEe A=
FoTear @7 T THBFIATS T AT=E RTEATH Gl GaATEHT AT I0HITATS F=a qrafehdm
fegues | st foraren faefa, faaenfa qar afqare ~Ireeor 19 qam ger foren fifq
TSRl AT AT 2T |

g1 feterreRT faeamer ¥ "werfaearers geer ged A ARuAT aff 9T ®IHT Uk A
I EA9EE | Gl SR UgH HH ¥ SEAT Fo0adRd AT JHT=ITaT Feeh qudrdi
AT dlfccads fa=dT gdged | wftes Aifaer el Teamew gar forarer #eed 747
TEAHHATS FAEHT TTHT FATEIT TNATES | FRRHF! AIhAT T Z75 Ta AT aThl
AT ¥ foreare el AqHcaer qraeT FSTT T Aichreg AATT AT, ATHINE, AT, e
T Hepd, SHY, 99T aife fafad arerdmr ges g T gaare e areel el ferer A
HIAFA AT, |
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gar few T A A

@ A GAT RreATAe AP

ALHT AT HIHX qdT
: _

oIl A9 FednT  duierd

|
gy | A T SHUTHHT K \ mm( / J
é-@TQ?ﬂ'_iﬂz q&Y, ™ e FHAT T
A, THEE T R \ e

97 e fa=mT wanfiea, —

g, dgh™, qHIET T _—

59 (FTHI,R0%9) &

YA HRTEITAE AT (97T @37 TIH BEer3 T4 af |

qTesiieh [T ATHIT ATLTIOMRN HHATS ATHATT T AT [ATHAT GEeprd 0T ¥ GEdere
YAYT T | GIEN TR AUAAD EAAAls dedl auy | @d fRaer T fgeEa
fereTastarers feraroraT =TS AifeTer JaT BT o Saedr MeAdeeg | g [gadred forar
AT UgH ATEIIAH] AHETE A2 badls I MR aqr3d dicg | [aaardie
S veafddre @es ¥ 9iaedl aarsd A ede |, M9 ¥ Ataaicderr e ¥ e T
il fawr vy fafr gadae |

qEIeH T GAAT a1 ==K gfafed

TSARH TAT ST [AhATs TATTHT EHIRIOR 9 FHATRA TAS T e
T AFRAT YA A SEAArft forar emfae T AR Ut gl 91 R
AFHAT AT I ATk AT YT Tew | Gar e ¥ Matad A e
TR HERe dlfccdd F¥h 8 aed | (AfAd ¥ gar frarare us AT S g
GTAH Giaarqad e AN TA9es | ST a&dHhl THd ¥ AGeIhdreidar g+
FAT ¥ AR HIARAE (G [qeprs @l [qepg Yonell =99 TeAdes | IFRnd
foraror fafuetts famarom 1@ S=HT J97 @59 UfafT (ICT) 9% e-learning ol TrcdTied
TR | 3HA, gre¥e, AT, fafas, ThUH, HiEEd, ddedds, Medr #ahtas
(Feifarsh, Ro%3) MG TR WATE! AT AT AR ATl TEH T AHATATEY Y
UG | A YTTerd JRHT AURTER Sfiad ardd 1T fase v gfafrer quer 94\ aw e
¥ fquare qafssid g7 2o ST BIETs Gal Tl gied gauees | g AT JTem
SATETT FTRT ST UFH TUTeATRT TR ATHT IR S FPRT FAhal T9es; | e
Foreqrept o Z9T97 faeamerae® goaram T &t gar ferersr o1t 9f e o ST @
TRl el HEANTT HTAATRl SGEATIT Edae |

UTRETHT GAT 9T Tk ¥ AR AT TMeTeh LRl TIHT AA[TATCE T Fraara
AN TR E AT s, 9T ST raala godTdd e aiad &= & ¥ @
TAT Hdbells THT a1 ¥ Yfafae T 9fae armfl vaw @& Jrade 9rae giqare gatesid
T AN 9 Ay | 0 T A T TREEN] T8 TEIEEHT IAewd &adal ¥
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ehaaeaTar gu=T ¥ ardermT gar ferarer g ¥ famn e 'm0 A | e
FoTeaTepT sATarezeRar ¥ difaen, fas 7 &R tan ArEUaar Agiere Seaed g faeardie
SUdte TR e T |

qETT T qelTgd

AT ToTeaTehT Senfierar T [qeaeaaaarars qifesa Teepl T safad ¥ Jaifed T Jorete
qeH i g7y | fagmdier Sudfer gead gedl o e SHeEdl Jfdde AR dredtted
TR AT G ¥ GATSHT Hgd gdg | 2 difefes Saeifed g d=are ow gar
AT faearerd = Td1T g | @l [aeared @A quae=Td 208y, ddaid THUAE]
TaeTT SfFafad quEr aeeg | a9 Sfefad AR TR ageT gedd a9 des
U ZRGUAT qT Fediol Yfqerd IeaTester @ | Gl [eadaeedrg qrer 91 §vq= s-1uT
Rt A, (AT ¥ J dr9uTeR A1 (9T A G AT s |

GAT [GeATAT DI TRFACRT THUAL] AT [gaeor

THUAY a9 TEETHT QAT IO g gfqerT
308y 993 YR ¥ 0
RO%% X% Icco ¥¥.50
3059 %39Y% 99 ¥3.45
R0%5 GRE% R3%0 RE.EK
Q0% 430Y% S¥% IR. %9
080 L3Re 909 X119
30 RALE afasT TS At

i : qIeT e Fied, i |

3= 1A SATSTeeRl AT O gar ferar i Fererd fase a1 | g feraresl giagrere Arhdr
AR a7 FEGH THIAT ALAT T HIH (Hog | A1 TrREE afad forara=r a9 7
Frafederl fFRET g 91T a1 | gt e ueefdare S #el JHidHiars dd\ad A ¥
RaTe HafssTd 95 THNIT G6dT J T3 Aa8? T &7 | T9el e Jar=ad [ged faearagdre
TRl YT AfTeh Rl [Hefehl JA19aT & | Hebldh 3ad S1dek d8 ATT TTH
AIeRreTe G HOT AT H9=T HIT YIS AT bl TATSHA Ui Tagg | STHae gl
fereafaeaners SHAH TR T HIAMbA] TaH ATBUIA 9% bl I g |

Gl [geameT a1 Heldaaradel GEr JoeAl d=edl &4 A1ava® @ [hdie gar [remar
faeamdier SATSATRAT et THAAT RTET AT T AUBIA SAEE@ R THAT T HATSHA Pl THIH]
O AT ATATS AT E Feg | TFeRT ATHT faaareiebl HRTHT AT1eT TEEAT (on demand
exam) AT T Afebg | [GEamdierr Ar=dfees aeiar foraqepel [ agear gadag | HFoqey
AT AAATST (online) AT AT T FAT BIHATE TASTATT T4 Hikdes T oA afebeg |
UHTSTHE (assignment) T ATATTHT [T GUATHT ART HEl ASH AR GaAT3d Hickwg | FeAl
FOTeTT SPRIGRTeRT A ¥ (107 HISTeT FOTerTerr S¥=Tehl AT TaTITEr ¥ FRIeharareh]
T SATAAHT T AT AUHT FRIRH A AT g @ ¥ U HIH e & 9

]
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fepfamerr gvaprar fvd 21 | AT FOEvErs Saraed 981 T RIaR e e ged asl
T ATTHT FHRRTR ATITEHT FRIRH S5 FEadl fad Heb arediaess 0HT Hwelardl A TH
BT |

e ST

T T AT [HPIE FEATA] AR Ao TAHT AR Ueg | a7 a9l gl [erer
IR Arqefees foraramT FEr 9 Jhrdar a1 | AsAare e ed @l T A6
FAHTT AFEITHT GAT [TETHT GO &Ml ATAT T Hicbed | T RO ATIh TG H]
AT FATTET Rl Fifq 2areziive g o -

() ATATAT CECIRNE] %f:"ﬂf’zﬁ (cost free) T

() HTATHE TEhl ZehHT AT ATHIT (cost sharing) T |

(A7) 3= TeTeATeRl ZehHT SATYIT (cost recovery) Pl Al AaervaT T |

Sfefad @ @ d=nfve Raa® Tsae fquer i T AT Tan shide T
AN e ST AT g7 (At AfeeT TaAT [Teares T Ters T 2&T feTaTehepl A9 e
a7 THET G | AN bels Irleed AFIdT, AT ATGTRAT ¥ ATeATATH Rl FTET AT T

[aY

SFAFTR GHATEAATHT AT AfeTer Feargwe e ¥ faer T Tsaer aifea 2

e

AT [T FHATTRTUTRT QIeRT 2T | THePl GPRT IHY, TR, YTSAeHH 9T [0 TEH] TA=eh]
JUFIT b Ted sl &3 | "I STl aifiiep, qiekiaer, ariisres, w1fde fafqaar v arifas
farepadt Ul TeTeRr FeTeaTaT faehre ¥ fawaeerl AT TURAE g foretrerr gHAfe=aar safeert
% | TRt e TEFare AAtied AFTATR Tohad TRISe Uk U@l ANNE FA13q sAarad
ugH el g forer AT qcarEaed® gwg | AT ¥ gar [T U Aeblepl 9T g |
TG GAT HAHAERAT A gaelrs Sfedes Aeeed QU7 Foared T T AISEl STTeTlars
TAATH A ¥ [qUaTe qaissd UaH A T AT TAA TAST FHIA ARG I
T 8l |

g2 qrdy

FoTeqT =TT (RO, 9IfETe F=AT, FISHTST : FoTaqT ety |
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AT (R0%3), FAraEIfed fora Aifd, 203, qeAuR ¢ wArTETE forar F

TStk (R0%3), GelT 9T 2% forarr faeprg Afq, weraqe : Giferes stretfera faerme & |
FTH], 1.5, (R0%9), TRETTH 2feh (FFT <% ), FIGATST © TGS L |

Daniel, JS(1998) Mega- Universities and knowlegde Media: Technology, Strategies for Higher Education ,

Koganpage: London.
Goel, A. (2000), Distance Education in the 21 first century, Aruna Goel & S.L. Goel, New Delhi: Deep & Deep .
MOE, (2010), Nepal Education in Figures 2014 At a Glance. Kathmandu: MOE.
CBS,(2012), National Population Census 2011,Kathmandu: Author. www.benefits of distance learning.
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aUTcTd a1t fdba Assibdid! U-Arard
FUIGAROIM! 3TA2ADBdI : dRidiGdlic Ufdaafdar

1. g R
M@ ", TEn

g

AT WHRA fdd T TR a8 IARSHT F(aaTfddias i ooy R sawa wee
WA IRV UISHSHH fTATUT IR A fae WEsiedier HiWeT qTRE IRET ' 9
RFARTE R0 URHGT RE TeRST § | %1 UGAHhA Siisads I Jeadhdiee
[ QU T G Wl T aRaieT angttae faguadet e fawm @ ¥ wet
YEADARED! AT IGT AT TABTADT AHIAAR HH I GEABARE A g AqDDT
AT | A9 AU T FOTHHT ETET IVTRT GF ST STeHAET STTUTRAT JaHTeehT
UEIEFAS YTEET qaherdls UReaTedl I ¥ Gewdhdie! dod qur Jar i sersg
IAEEATS SHATHAT T, el T THRTHS ATSA (TR TR & |

e M CHE]

ﬁﬁ@ﬂéﬂ' (Kindergarten), e (Praxis), o o™ (Child Development), HeeEael
(Montessori)

faw gam

[ ¥ = ad SHTHN aTAdTAded AN [GEaedel a1 GHaRe a1 Hsil &30 goared T4

T [ brzebl ATNT AT SRRl [RIE TEehl TISTRH FATEIT T [TeTeherl AR
TREIRITT gT¥A=T ¥eh Yeh¥ehl AT TUFN & (MoE, 2062 BS) | UT&dehHel RT&0rs w1
MFEATS TS [GUH & (MoE, 2069BS) ¥ STASARIATS AT TET [Heprgehl AT =TeH
AR faerE AT [HepeaTeT [ T AT TR G | FAH BUH AN ATATABATS
HARSSAIcHSE Al s d9T I T AR dAT9dehl ATAHalE Seedl dAmiied
AHATR AR 3T (AR TRUR @ (MoE, 2062BS, p. 7) | o1 [dh™ shaed 3 T %
U ATASIABTRT TATSHIVT (HTATE, TNV, FAHE T JTHITE) JAT A1 ¥ [Geiaredes
[IepTeTepl STgEY YRTH I AR T AT AN FETerTededl dfde a7 9fesh araravores

9T 9fT 79 G eTHel TG & (MoE, 2062BS, p. 3) |

TSAFHE! FAEAT T HEA &l (W1 / qesibdee gl d¥ dldl [aepd [Tl a1 Amdes
T2 ATUAT ¥ TGRS FRTEIT T qesidbd@ed! H TFIEAH [T T Tl T A
PR TAT TAT AT GIAETHl FHIT T F IO TEeh T ¢TI (&S : T 200
2 HT unicef ¥ ¥ 3093 AT Madhu Rajbhandari, 2013, p. 16) a&TUeT & | RG] T FEATEERT
PN I FA AHAT UM g deg) T AT TEAls T8 AT 2 dIoTehl &5 | FTeam Hearetel
ASNTRIT T HIHATATEY [RTaTehepl P ATl (g =M =RTH [Hehrzare g : ()
AR faeardl @eT fererergrey TIRUsT Rraror s aael Ted gidfavad, @) Ja HaThe 21ew

-]
L

DISTANCE EDUCATION, 2015

& g Remoove @




0
oM

DISTANCE EDUCATION, 2015

AT P19, (T) AT ool AYHEIHI0T ¥ (8) TEET [GehE (NCED, 2070 BS, p. 4) | a1 faepret
FFH AT ATTF TesTbdee ATFedl g5 Tl AXHT JFRAT SH] ARTET TUH gg |
X [epTE FESTehATRl qMHPT TRT ITAehl AT Iee AP dRATE Alidd HURl 9w S
AIEY e URgedd] 35 AR [ehradie HIF I3 AT qUH TL(ae AThHATe [deprd
Tl BAYE | AEl BAT] IRIFF ol [aepie besebl [AehTgehl IUTEAR JUT ©IHT FEoTeha ]
A g2 =R (qRIZH TORATHT ¥ UH gy | “TereTspeehl AT AT &R 7 feretreRr =\
FemeoT Ty Afi=g) | oI ATt {aeprer ferarer Afaea qa1 |7 AT Testehaiel G Trew]
Hagifdes S WA i SAfodepl F AHATHT FehicHeE Y9G I g | A9 AAATHT
AeSThdle®dl Tel Gealfede ST JaT AT &7 2eHT ¥ Fal [T TUHl & & & ST
TR & |

IREEWE a fawa &g/ qEuraths frersr Icafea qon it s

ATHETI S [TEATATR ATNT AT IRl AR bl TRFAF ST [Gehre [QTarerr 9 ¥ =M
T IJHTHT ATAATARIRT ATNT 2T | (751 HEAreweel qauraiaer fTar a1 Hede@d] Thet 97 TH 3
AT % FURT, JooAl [hrg e L a7 ¥ el [hrg e & 99 JHYH Foddls T3, A=A
T T FET FGUY FAT § A A FAd 9 g | AT dweeEd foq aeer e aqea
G are faepreesr AT fob ar qervraties fereare ot e Iugerd 9wl fasieeia=]
HAFIAT 7 (Nikolay, 2014, p. 585) THUHT AGEATHT THTeTh] AT A THT THEH Toaleedls
FAT e AT G2T TRUP § ¥ BT d999 6T IUAFT gy T AT T BT Alebrg G
R IR0 G Tl AT Headdd] &l al [hrg el ATHAT HATTH JUTAHE
feTaTreRT UfqeTiaer F9T STl ATl AT == ATTITE TEehled ATl == THTH 3 |

i@ 3TEd WA (Friedrich August Frobel, 1782-1852) T ffrgqmdn &at

1 Q95 A 39 AT SHUBT AT IEER GRT RIEAH I ATGICAH FH ¥ FIH
ATRATHN BT T FRAT | AT I [T ATEITHT T AFATRA, T, AT ¥ (07T ST
fq7e® % (Goesel, 2011) | T TYhl IHYHT STRAYET Y=kl AL T AqATE Tl (Ulich,
2006, p. 285) ST schelling I TTIATATET T AT T | T THA ATTUIT qUT TYIATA
foreag ST HATHT 991 9 &l JZI gATHl d16d, & ded ¥ HIHHRl a9die ANl a1
ATeRaTE ATATeRT TTEHl Iel el ATaATH T STl TATHICHE T 9TIF [GhATeheATT Uhrehl?
JUHT 3 ¥ T F IAATS 28 T ATCHTRN GATTT 9T T ATAT T TG TeAT ITATs 29a
TehTeH B Teh] TIMAMT ST 9T F=T (Michaelis & Moore, 1889, p. 94) | 3 kindergarten
qT TET AATHATE! R AT T GoThld [hiy=IFeed 39d1g ATIadrel (atheist) ¥
HHISATET (socialist) T ARMT AT G 9549 AT SAHI [Fedededrs ufdaf=d 17 |

ST ST 94, foT TRATATSIRNT 19 ¥, elehl faearerd J4r 91Tk JoneiTehl daeilehd T
ST THIfree TERIASTHATE TG 9% (Ibid, p. 54) STHAT b T I 9595 T &:@l TG T o419
J=AE%E STFAT 3T universal german educational institute TTHe Teh AfeTer afvame (&) T2 TR
(Ibid, 1889, p. 122) | HeHAT T AAFASTE Il ATRAT aT91{Ieh HIAT (metaphysical assumption)
PT TEATOT Y, SATFTbl qTHIST, HaTTcHe, IR, I3TiTeh, areTiedh, aifies o {qehreeh
AT T3S <4l Y1 o AT 9Tfekd 21, T U3 ATS el RTET (monolithic curriculum) g1

& @R Rzm20Le ©



SAfFTepT T T | b1 faehrd T Ak | TET AfREET SN T T AT ARATA=T HIT IS
AT vy | 3l ATRAT aTeffHeh AIATATE STl ST YT ¥, AGATEN qa9awarg al
SYGET URICHEBATHT AT 76X d==ierg [97E fad A1 o7 |

3T T=EIAle 9%k AGEIEl 9o 9 &l d Sadel qarl &1 9947 2 g8 g== Usb g7
T 21 T F aIEhel TG 7 ATRAT AiicTeh a7 ATACHE FERHT AT T daFg 97 &7 |
=Rl qUIAT ¥ YaAcHbdTeTe Rl dehufe forer ar frequresr ATHaT arefebalre dlfesd S
T AT ATGH ATTTHRAT Lo T& HIAAR] TAACHBATATE TR T3 1T YTafes T | 78
ATITTHT G 9539 HT Ush Jd YTafeh [Gaaretdeshl =941 ¥ STEeAls ATefebebl 3= (children's
garden, or kindergarten) qTTT | T SATAATA BB AT ATHRT ﬁﬁﬂm, LEEIr ﬁﬁm ElIERLE

.\

(aY

SIS TH 3% T JHIH ATASAbATS TSHHHA HHIF AT feed37 ¥ Fare o
fTepTEreRT TRTS Rl ATHT TITIHT TR [T |

et aTerafererl T U Hefehl fareal ai=rT ST WA ¥ 2¥ A=t R g g ared 9
HTIAT TRGURT 2T | A HICATRT ST T 2 STAsAHIeT =T § T ¥ Teehrd g av
Tl T2 AT TR 2T | ATeThebl TS0 [l FT T X g ATATHF faehre 27
T ATATICH AT [T ¥ ellcHeh g A= HTIATHT kindergarten school T TT&IeRH ferehTe 12T |
A ATATCHF, TR T FarsHoT (qeheesr AT aTaarfasars do, TS, 41 9= /T
a7 fafa=T ferarepatry 1 fagar ¥ |7 SRHT v TRISET Ui ohedT ¥ [aUaaTT Uaielrs 7 sitg &g |
kindergarten HT JTAAABATS T TIHT o, T3, 4T W;\T/QZIDT:[ ar fafa=T feamererr
TET | SHATRl IREGE faREel T Seaerd®l YAd 9 A= "rdrer a1 e/ frer oF
AERATETE q& TUH 21 | AT o 7[Rl el AT fegue fafa= arfiens
froebel's gifts AT, (Gutek, 2013) | TT BldeA] TET TCATeRTT, TR T TR FTHATHT Terd,
a1 [qeAre FATE T o FHRIUR =AMMe SATHA ATRR TRl gR0T o 22, T ATaaTIer
fotearept T i 2rew, ATEAT TIHT AT ThAT ¥ AT ST&dT T fewebl ATemeieTe
[epT TRT3T 2T (Elkind, n d)|

qaT AedEa<t (Maria Montessori, 1870-1952) T #vaea<l &

TATATHI chiaravalle FETHT T 9590 &I 39 HT Ueh (11 ¥ FFI~ IRGTRHT SIHUHT AT
Tl faearers Rrearar & aefael faeendl fagd | derel awEr Sdrs Efeead
I AqHIT 90T T 3R Icba T=gT aWT pope leo X1 o ZETET TRGUR T4 5% 31
garetT Fafecar seaerr fe3ft erfaer 79 g Afear a1 afbd (Hainstock, nd, p. 12) | &fd AT
B2 FIA e HIH TH SISTFH, T¥eid ¥l S el del AfedTerg doal st
T ZETE GRS F IS SaT9Y A T THIAATH AT dg 0T = FT |

ATHRAT RTEATeRr e T g |Ifeanel ¥ fq9g [ggznesres aeitafear [9rmT (psychiatric
department of the university of rome) Y&l 9% HIAN® [Gehd TUH ATAANARIATS HHL P
fetegur fafer fammifed 1 |fep = fafaer qerseT geeed M=l 938 e a9 (Holfester,
2008) | FIARTICHE AAGATTAE SAAZIATS Gl a1, T=aldls @a T @ehd (g (& ¥
v foer faer foreqor fafer Fergear SUoeRT WOk ze7 4 |

")
()
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T BT WINTcHS ATHaH] ST TS ddsd gaal ged ¥ [T auar Mg sS=H#l g7 ¥
forearer =retrs foet ¥ faepre 19 o ueg, e UTe 99 e arerd e O faEee
AT A | FEATRT H1 43,09 H 37 AH (o9 faaarerzrepr HA=iebedT [a9RTepr A¥21e
IS & HIATE [TehTH qUHT ATURT STAATARIRT ATRT children’s house T [GATAT @A,
Rl 3T AT fqehreerr AT Suferdes RTeTeT ST aTaravorhl sEer A | Hifeer
HIAE G0 FARTLNAT 85 dU<Rg @ a9 L0 ST TRE T AT g==rane q& Tie | farer
fTepTarr ATRT SSTI{eF HATAT 30 U SITe IR AT TAGAT Shedbry, “dAfec] ATT9Th
ZfGuepr AT T OTATRT TATRIOT SR AT AT E9% (Lillard, 2005, p. 3)” | 799
TARTIAT faeaTeadT AThel Af® feuar foreqepars foreqor 90 Uy 9o o wperdfy
femafeepr fedfds =T T SATTRT SFATHT FET ATATRA T T I [9TE07 ffeT ¥ AT o
T AT A | IUFe [91a0r [afer ¥ Arafiert ATRT hiaciebrel Id ITA9Y 9l H T Al e
fererepetts ATferd fefrad | o908 iver Wo averl wge Al ST 7 Teheehl R1a qurred!
feorepmer T T%eT 92 (ibid, p. 18) |

ATt fehfeh ATvegel ATRAT SR AT aATs ¥ e 216 a7 F9RAls A% 9T, Gid ¥ 9@l
IS FATSH AMewg] 99 AT HH AHT IEde Uy 71 v g T Jiddd aedardrd 98
TTHTA F99 3 (Haines, 2007, p. 1) TS | T3 ATIRAT A @<l AT [GhEars @i
HIHTHT (plane of development) HT EEIESIIEE g1 (Haines, 2007, pp. 2&3); STHATHNT SR
S AU STk ATATEOTHT 5 ATRAT & FHT0T T6g ¥ 47 Sawar 5 39! sAfedcadl AT
275 | STl YARTcHSE A8 AR [T auehl SHaN dfe F=dTel auehel ST Fe]
TR T 39ATS fAeaT I Gl 99 SO G cHe gEw S G, T, Ay ¥
AT YT HEdd e AT T&g ¥ @ aThl SHCHT ATSTET fIedT, AT ¥ ATATIAATH]
0T g T TRy | @ avetd 93 aUETH aAdd G ¥ GERAAT F95e ATRAT dTHINE
(0T Tawg T AT AT A [qRIEb AR Zg |

T ¥ HArdeadisl AR T4 (ontology) T #e (axiology) & qa=T
PaCE ] Heaeay
areffae S Arenieuear ¥ gaveavaRdr favar |3 Jafede fasar faeam wefaw ¥

JUE @A T 1egnT Afaadr g6 @are | giceg a1 T fedd | e M e
TR I Gy O WA g | 3 | e Sued g 39 asii e WENgERT

ARIETE (idealism) ST goTfad alh‘d'a'i\l feprey 7 ?H\I ELIRPIEDEI (prgamatism) ST
ganifad afafe |
ElSed 3T ATABATE <Al FidTT (pure prophet) | ST TeTehel T Uk iga\é\ AT 9—051%1' U]

F TIH[ W G Uh GO AR | AAARTT o GTofTehT TIHT WA G | AR
TIHT %k S A ATRAT AfdE a7 | AER WA AR [T e el
ATATNHE FERET A=TRAT T g | | 9TeFT  (psychoogical drives) o @ ¥ AT

.

I AUETH ATANF F (an cternal inner | FATIT Jecloldl M IHT AAHX TR
core/self) ﬁawmm | H2E (changing self) |

& @R Rzm20Le ©



ALATART | I ATFAT AAATE 0T, (G579, o | ST ATRAT Fezerre v, fgam Fafeaar

TEAH O ¥ F9 Wl AU, AT SiEd | fasere Sie e 8E ATe s R,
ARTIZH AT TAT 9FH AT T | A TSWHTRd  JARTH Gral  AT9aare

T JANTcHe RTETHT/ TSTSIHT 7T | 3T | SR T TRA T YA [oTeqrar
kindergarten school i fas (metaphysical) (TSTITSITHT) Ted | ST children’s home

qT¢ehedT (hypothesis) TEETOT T TANITAMAT | IR (scientific) qieRed T (hypothesis)
2l TEETOT T FATLTAT 2T |

ET A HT | Sl ATCHT Rl RAT G&&T T Il | AATR S8 Al q=aT  [haTshaTIelTg
ferepr T J GAHT Ffwd B AT 2wy | A | FEl [T | Wiege, AeEl ¥ SEEeddol
AT R g4 a1 AGHT 51 fRATars | ¥ w@rdfas s a9 fRaredrd q odd gq
AT T " Afrd @ Thd, YERied ¥ | T4, GHINHE g4, adcae Afqeiddh
TIAIHE B T | T TG e | (T T, grEadie = e ¥ e
afes fRarerarT 1 | Al o eufadeR | T, ATET Gy T, weddl T T AT
ARFT FASTAT MRS T IUAT (wholeness) | [a=T T 9T fyer am el W &< g
UERed g% | SAd @ddls bl | ARl ANE IS HEZd I (CDI, 2013).
ATHITHEATFTRT HIAH HITHRT G | 9 | R aed dadT aded fafa= iz,
ATHT T ATfeHAT [TRRT g7y 9 7 | S0 q9eT HE, g, e ¥
T af [aTT T FATCHRAT AT | AT oG g ST9ol aferdabl TaqIcH &
Z | TAgTT F SAfFTH AR ATTATT | HAT TETSS |
(inward desire) aTfex A3y (russell & aldridge,
2009).
GATATFRT | G T GAMTE I I = Heeed | HIATH 1S GeATTHT q<T AdT T Gead]
CILER [CU®l @A | o [Tl AT 39 GART | 92T foRaTehed[qHT F@l (91 3T TRIET07
TYH GAMTATE (froebel's gifts) A | ST | T 2aT F=ardd AT gy @A™l T def
TN AT AgAThAd=T 9 [aeam T 6 | Gre¥ [RaThalqd T deli Ul 912 | el
ST Geal SITaehl UhRIcHeRdT T ATCHTERT | ISRl AT TATaT Hall alfetehl arediaeh
Agiqeafad gg | =Ahehl UPS ¥ HANAA | GAdE AABA] GAACHS [GhE T e
FZATISH UhAl T AT I famg | | | UTeT AUHT 3¢ T2 (lillard, 2005, p. vii).
FEIHT ATITTHT HHA IR FATSH FET3 |

ARl GAFAAE & aRgwg A aﬁ &l AT RS [F9ar T=-E13 (constructivism) 2l |

0
A

gael fqeardl Hed TSmsHT SiTe fevgd | g TSR ATER Od ¥ fRarhard 27 |
IS ATH{ERATHT faedreT TEmd, SAH AN o At qareH o faddd qhn U3
A YT AT ATeATicAE 9TfeT 2 (monolithic/universal curriculum) ¥ <J¥ Fl I=AdY Yiafats
3/% FUH ATATARIT g | ATelehells TAT T AT T TIIET T (divine expression)
FATIT ¥ IF HIAHATE IHPI AAAed 0T AFTFT (expression of soul) TS ATTITIA
STeTehebl ST (kindergarten) TTT TRTERT TR | Heaeadiehl SATFTRATAT [FoareT Tafge
(pluralistic/individualized curriculum) | 3T HAHTARIT F==Th [ebIg T RTAMETT ATRAT AT
& A | UG QIR F==Tehl [qehrg ¥ FTaquET qoT AR ¥ FH1] d=ardls ARl
T IO 97 TR0 AT G AT BeheAls JAfeFdeh [H=IaTel 99T 9feamiyd i

~

T A1 qafaaed fa=dTars arEea g arde frarer AT Far forer qomete g At |

& g Remoove @
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ST ST AHATS Heaed ] [RTaT AT | T [Frevida T Hedw@d] @bl a5 hieh A
ATATTHT Fdfed TUHT TTEvg | 9T eI AT T F¥eh 2T 9i 99 yrafiyes forearepr Afereeir
q a7 2 gUATS A< OTerT ¥ gfegeddt § auedTs fehregaime forarr =1 v |

o

YTl ATHRII faaaTe® T Fo1dd 9e UTdiHe RTaTeHT H2T AATEhd] qesTehdEedl aTed
farepTe ear=AT el A4, 9, dfvafcd ¥ T aeas anfe srerad 9 a9 areifae aiene
HEANT e |

Feag fafy

Tl faepTe FEsTehdle @ T Teehl UaNTd s, 9, Afgafcd ¥ rr aTeerl dawdr Aldheld Teiehl
ATNT IR AIRITIA R AR ITHT AU DAl AT/ FEINTT (e T g1l
Tl [ah Frae®dl HITd gesiehdr/ RTeTea T dardl [(u? ST Icared T, Jef
T AT ITHT HIfUT AT faeanerehT yfaffaes e | seTa=1fess HBTeHT /TomeHE
A=TaTdl (boyce & Neale, 2006) 77 SFHAT @l fah &g /& FIST T A2l [RATHRATIATS
O FET BEHFH ATl IRUR! [T | ST [T Ui AR 32597 I7HE HUT
HIWHAF (braun & clarke, 2006) TXUHT &, TIHT THYHT UNcHSE FATF (Al ATATSUHT |

o

[Tehl YART T GAEehIedl, Grafead fawrerl q&deh ¥ oRadie [qehre, Fa9aare Mee, TersH
ANEPIETT gefte / AFwe, AT T A AU AATSH HBUAT AlGeATs biad TR [T |

qegEH fagawur T s

AESTehdleedls ad [qehrael AN JUAFT qMHP dorderl AN Ageded 9 &9 g™ T

el HAT G ATHHGTRI qMAH TAT AHUfg AT THAHT ATTHERIT ATAH feUepr 12wy |
AT 35 TRkl [eheel TesTehd |1 aTet [ FHel & 2l T I8 YihaIdls Gesibdieed Hai]
e AATS Aefeg, T=THT JEdTiIeh ST TAT SR TRl Z5, T ALATH HHAT I
TRTH ) |

T fawEdr dgunfasw sa smfvEr

I [qehHATE qes gAT3 gesiebdl ¥ gesiebdldls qesl adgad qrelde faaaraaesl 7.4
AT AT faeraehT qEdiiedeh ARl AT Yol qEAT | AUg MY O a9 Fearad
AAHT AUH T UHUS Ui AHbR JAE®d I Heslbdldls areide 9l dod qas T
I=T &% o gededieed ‘AiaqqT T I T4 9rs- T G |7 q9¢ AT 2T &l
qf TS FATET T ATRT HIFATATER QIS ATH Il | fod o AT eTae
FHAAT fTaTdeed “ATAalddeEd] TSIl [GHe HF< T4 Aihrg Td7T SHleedg e
et 98T 27 |7 =T BT 7 T AXATEHATE insightful learning T Teb 7 F SAATTAC JadfTeh
A [T TGS AT 8¢ praxis 9 Tk | 5% T@Y (el HieATATe) HTH TAAS i
1T F=qT T [T Gl afad [GUdly IHeed aeshbdiars, ‘s d JaEeed 9
STET ¥eveg dY & I 7 R dTCehIel TRISHIE Wbl AT |7 AT ARGl arerTehT 94 faqeprg
fzear=TafT SieEd @ E T fFead gF 99 gy | desledieedis Uhidy e fafrer

& @R Rzm20Le ©



ST T T FaT IHEIA F AW 9 T ¥ AR [T ATRHT Ul ST AT T GART T
ATATIRT TAT ATCHITIATE W (TG IHEEHT Ui TR HUe Il G)

v

TESTehdT T4T T3 ATs AAHAT SReTiTeh 19 T fegg d¢ |1 AT HIF T 2eTFH W&r HIATH]
G | ST WA, Hecw@dlerd AT a7 FAETHeR a1 (el JadiIed A &
ATTITF 5 | AT SHIBEHT FT=HThl [Feblg ARTHRRT ITANT TRII [TEHATEIHRT Jcaariicd dre
qfT STUSRT & | praxis BT AT GiT TR Alev, T8 9Tk b dract [ah el (2]
ATFAHRT HTIAT "practice changes attitude rather than vice-versa" (NCED, 2070 BS, p. 4) AT B

AT T I 9T RTETRHT ~IATH AR ATF 9T HAT T |

a1 faeTe FEwHRT agsiwal (& qaurafas e fers

fSeetTepT fatae [aearaaegewer SavHPHHT AGRAT T IUT STFAT FARATE [FaTATHT Fo=1leTd
AT [oehT HESIIBI FRIGHHP! Adcdlbd Tl G5 Bich TehILehl (THHT [TeTeh Afehd T AT

N

ffha qUFT) 97 QAT Uk Teheehl GaWT faeardi fAfera e amameeor afaar |

Uk S=F G el [ wamar foal = S faeadt afawesr 0 | v S arar g
==l T ITIEHT HTehTel 9T ARG, G5 ST F=el AT a9 [SEAZH T U3l =X aHeh
T=Al FISH AGVEE [hae HATSE TRXeH 0 | 7 HomT @el Festhdisl TaRm=ar Uh
T HATS “THERR HT 7 4 Ufeg diehl o ST7er i TH&RR ¥ | %72 30 93 a1 fheel
IS Ueh AT FIAT [AANTTH HI /0 SATATS U3 TTTed] AT ATSFATSUHT [T | IS
STehl ANTHT T ST 90 ATl B8l @eauy ARGUR (7 | fgell araeed fusr arrfize
SFTSTRT FIedTHT FrgATSURT T9T T7 T AMGUHT 9T T gelT THBT a9 GAT Tl =T | Fal

RN

ol g=areed [afthd @1 95l | SHeEd IS Tde A T & T 9ok e |

SHIEEeR HUTA ARITUH], HIST RIER TAT AHATSUH] T TSl w@l Al a2 ¥ (e
TS Tk HAITTR] SRl BT AT I el | [eTeqehebl ShIgHT Al g==ee Ald [+
o9 I afvaraTe ATTH g ¥ ueAT fhfcas 98a |

AT Ueh I HITGHT ol (G FARTATS A T shofl T 35 TSHT AMSURN 72 | FHeATHehl
HHHT 1S BT S&h JdH] @le¥ AMGUHT [GEATeenIah! [qearere JeTHT HAee]
AT qUFT GTaT greaT | [aieedre TEET Fal (ST Q¢ SA7 fagardh) A1 °9e g9 a1 &%
fTe ST vk ek fau Rreteretr T Sl T (SEAT <0 ST faeamdn) wy ute week fau foad
STAT eTeTepe] T@T3 TTehl UTSAT | SEEE [l YehTeTTerl Ha T Ured Teidhe® Aar EH]
0 9 AT TIHT (ATTI el FRTHTRT) 9o (a9 | HUTd HIRUH T A TRH ATTH
faeardie® ASUSIAT IS | 9 9TH¥E USale d=d e ¥ 9o [aTgaT emas Ted |

AT YebTehl Uk fUd I=d HIGHT [92ardl AT 90l TRl aeawl HIiauy
Ifegee! faeameramT afquer deaet AfTaraehe! ATRI0T el RTEAT & 9 g fovg | dfegear
eI TR esTehdie® 2THidrs aifaw f&aT fTeres 2 destedl 24, @orsd, fagr s,
THHIS, B aeb (AaT?) Afew qwTepl G ¢ N TAT 94 T Febl ATTATI BB F==T (311
THAAT STeg, TR F=aT b T a1 (G Al 7 ATSeAq [ T 99 SATwgd, eThr
SEAHT 9 Va1 Flfad kg T SN SIRGHAT 9e | cTHol AT bl AT, [aaareiarepl A
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T ATHAT AT A7 AeReT qRISel | a¢ AfTHaT Hifder GTAT a7 BRI qRTSeET 9 [ehrud
fafaer T TR AT TR Gi | AT THAT AT (e AT 99 8 ATsH [aeardAT FET
fAfe=d e ar faepre & O AT TS qYel A6 YRT ARTSAHRT ATNT (e Tuesr iR
1 farepTererT TEsTehdl gaa-HT [geradr qaurafie fererehl = a1 Tt TUH G |

T faa TEwEaET v fagaast &

HTg ATl Tl TIHT I3l Tl UM (praxis) 91 ST&EA] TN T STbl AL
FrEATE e (g 9T gy | A7 Yeufq femrerd fagare fe @ dehiedrare
(intellectualism) 9T ‘“ehlH T J¥ e ﬁT{W Fecd AGFT B HAAE (activism) 9l
H¥e ¥ Iehe @ (Macdonald, 1975, p. 291) | TUTAI HTHEISH [GEATATHAT Ho=ANAT &
foerr e gesTerdie® 9fq ‘Friae are Jtad g, Fd 8/ aueig =@ Y TRIegd a7 a9
TAIAATE AARIT TIHT T T FehaA | T - Tesiebdleedl QI TS THIET 3
T ¢ U AN AREE ITEIART e Rl 88T Tegd ¥ SHleedls Yiderdl a1 #37 21 A=l
R AT TRl [TehE FU=T YT STHe®dl ST ATl shaping (dos and do nots) o
TRTSET Y25 | A7 SHYH adl @IEadlg sy af SHMSIReT @led Rl ied= ATEeTehl ATl
AITAATATE [GRATTHT B FesTebd [l ST | AT AAT & TR AT TIHT FH G
=Rl FATFTF fAfaeamdT (Feeeadier It A1EeT) Gefehl @ ¥ AT Jatdds afaearars
FE{] HRTZHT ARl 72 MESHT T8l AR o HIFATATs ST Hickeg Hel (==
TIT I T A TEAFAAT ST AT FAT IAeedd A T TGFg | bolil TEraels
feFTTATEA®T AT (assumption) ATET G T A= e HT HRISAATS Hra <l faferel Yot
(procedural knowledge) 31T é—r{ |

T

AT TR 3 ¥ 6 TUHT ATAANABIE TR [T AN AR Tl TSR HATEITF]
AT [eTaTeh /HEsTehalehl S SHePl AUET TIHl @ Al P AT 98T d9F9d I g |
ATANARIE TR AT [P ST FAET FEes([he0l T AR AT &l ATArao]
ey T T [GeaTed, T4, TdT FEsebdlbl AHET & g1 T AT I8% AATIe A
e FAaET g | I8 AT TREIT Gl B TR Rl UTGARH  hIATEIT R AT

JIHETATE A Bk @IAHl T (g T 99 ATTTF Rd= |

BT Hesihdleed ATh faeardl ©aT GesTehdgnT TRUH! HH AT [T dade T o
AHHT A YiATTFITR] HFAEAT 76T ¥ AT [T rmehl HEsebd (bl AT g HATHATT
foTeTer oM ITHT AT Teaar 5 =AMfeed | JaT FaeT ATTHERI0 a1 qAarsi aifdd T
TETehATT I [ATHN G AT ATATRT TATRIAT 9NTeTeh [TehTE Frael AT Tl ATTATRT
I DTS JIT HISAeE S & T & (e.g. Mishra, 2069BS) | HesTehdlEEahl 1 IeUOTATS
HTEATH! (qREITTATEaR 24 21 97 Ui Ileedhl FHH T TS afbed fohdAleh Fear 32
ATTRARE M E (physiological) ¥ W(sociological) AdH T af YT HURT
TN P (e.g. Rajbhandari , 2013) &1 AGEATHT HATISF (psychological) ATTITHAT T T
EsThdle®d FH Tadd | HEATHl FMgarare @ued T4, dedl 98 q27 797 aff HArasiTe
(psychological) ATALTHAT IRT T TESTehdle® HHHAT IcURT grg A HI=Idle IHAEEHT self
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propelling & T T HEuTfweh TaT 19Tk forvae T WITRTE (praxis) T 67 [ auepr
2fga | T GeSThAE Tl F THIET Fels SHEwd! H 0T FaI3TIe, ATl A1
TESTehdTeh [d a¢ TRl (HIRATeRT AFHTE- 9TRIT¢eh, qTHISTE ¥ HATISAAE) ATTTRATEE
O T b T AT TSR | AFAT dAd dfad (@7 HT TATAH] o [Tebre foream FrereaH]
JUHT Tl STHT AT ISR Gl ¥ Tt T27 U 77 9f 7 J90T J20d @), Fa7 qieaer 99
¥ AT fa AT Hef FHE ANE T Hokg 9 A [aeh Aaede g | P AT dersd
STfeFarepl faT e TrsIue |

a1t feareprer FoTerT ¥y ATTIIa e bl T J¥hIE &, esTchd] q91 ¥.5. a9l G=aT3T4aT
AT & ARATATAN [T AT T FTAEE SIS T gFpra o fafaer
AT TR G | T TRl FaT FfFeT ATAH AR ATNT (G AT [SFam &, #471
FepIIeATs aTe (e RTeTeh Haced Hedd R0 NFHaTY T9T Hednil s=UHT J15 &7 (G
FEEedl [T=HT TEhrd IS Glhrg AT AT FqETTehl (G 92 78 Taqq ararHm

ST |

AT FAIATA I A STE AHERd] T SRR HShd 3/ dUR ATASIAHH]
Ul @ | AT I AATAA  Aldb  ATdk ARl AT UM praxis AT S Hebl
AETRAEEHTh ATTIARAT HEHH THl § | Feslbdlged ear T YN &I Hid JHTH
E|'|?1a'|'ﬁ‘l—OFI?“@_VI'I—E:'monolithic/universal curriculum IYY T U< CM'HVII%r kindergarten school AT
T F(T JUTHT TATHT d(Ffeh (IIATeATE TEATE g @Tetehl {974 aT pluralistic/individualized
curriculum STTFT U273 ZIEATE montessori School ¥HIAT | AIEATAR T4 FlehAT 9 =
FIAFHHATS YT AT [T T 2 7T 99 & curricula f& afspus ¥ fafvsa s 7
fa wr faeprse afrdt w9 =T qd urafaes frer a9iar |

SAIERS

faganer &7 qae AT FR aUH F=aT 59% ATS YIHFTeh JTef {977l AT9ad! da97 &
T T UBHT ATSTHET S¥% o ATl [9T6T B ATHAR] (AR rAcATs ATSTAT BIATHIETR HET
AfTSITeRT TIHT TRIHN @ | AT JAHT JRaeTels el YRIFTeh aTel [Tl Ieqehded Jooid
THHITHE ‘AT 5% HeccdThlgd aRawg | |1 ‘Aqea’ g% Uitaes Al [1er Heraded
FE a9 FRIEE TIT g |

JAHTAH UTGRHA TIHN ATAGAREEF FATSH [THEH Gadeede Al T |
AT AT Geh YIcTehl AT ¥ AHeh FESTATH] ST 9Tehl 38 aUel A9 g Heheg
T IR ST ATAaeE Fafol d1al | [q9d eI are (g frrers 3== arafaesar
TRl AGT G AT AITAA BT A (value) & &1 T FHT AT F{T HIA (price) AT T
21 AT SATEAT | GEStehATRl IS TAT FAT AfTHTHT A FSTAT |

FEEEATS GTST TIFEERr aTel qural | TfFade T Festhdiels =1fed =adH TR
STTFeRT ATHT DTehel ST, “TEehT AN FFAHT ST 8 Ied0ells BFdTHT Udb deh TgITd
foter farueg | T Hrdel ATRT faed faeae | T qesnl gque |

FATAT TS [o1eaT AMAITHT OO ATURl & T T ARG B T Ay e faepre
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ReTeTerTTadeRT 9¥ i qUEET UTET g 9T AUAT | T AT 90 95T T
ATTTAT T~ Tfebreg b Addier ¥ aitad saferdare o1 &0 G899 @d, A6l HIHbT AT

Aifepuert gt ¥ e safedehr Sevd g7 | AT aasr a9 i F TF Id @
FTepI T ~IATH AT AITPUFI, ATdlde ¥ F FFIEAH ATRH] dad @1 3 /A o1

AteprdT forerd TRy | fAsTepr FIoRITEAT /1 @ (Hebrer Rrarar Hifd, #rishd T asie
= |
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X Rran 3 arenfsie = Rigne) 3recarAddod

feramagee sttt
IJUYTEATTF, ATV FARTE, @

qX ag&

R e swifse gftear et frener sriaaenT Akques aW Kg | fraer
fafire yeae e =g werd et wfeees | ofrenfye firear, gv foren, seienfve
i s s ¥ et e snfs aet yaReT Rremet araw g | W
faafaa Irgeedr qaamr faemfia TegAT adt "o faueaioeeat gt g gy
tfarg | e qEr ST SRR & | aafe wifa @t iR £ Seam cafead AT
feaar FrengaT ufkads £ Wog | aTTee e e gt aifr v e
Aegecauut HiteT 8eg | ¥ Frema amifoe =mr R faamaest anfir @rTseT Whfas
fasear gan giw Tt RIISAT Siaaraa T6 Sfaee T GRTGHT 3T STUTIAT HEHT
aafw, sEE ¥ fafaw sfeReeae afsam anfweeasr i v e amftes s
AT THHR IJUGE Hewl T favary weg | q¥ g @e fasgar et amfores
= frTer giee @ ST AgWii T b SWTEINE T T fHeed | g
et AaRaE Ut W afed qrfee e afie @ & | W e
TG IR A TFIRIQATE STl SATSG ATHTTSAD YehdT HIRH ot SHAETRUT JAdeh GHTSTHT
U WD UISeg | Wl GATSTAT A qX FRTiaT URwuRT RRlT | adr st Aearatetial
YATSAT Ufd TEaT ST fopfamea woior ¢ SsgaT Ret | smfos TwTerr qwtterd
= Rrears ww ¥ uRRufasmen S ¥ pTae aarE e g fieTer Reccauut
HHET T TEAATE o GaAT fawiaard! TS THHR IRBT UTZeg |

fawmr gam

quTs fafay safaaeed g9 a1 | fafagdr T safedwd faarer amem a1 | Tl AT
T 27 | TeR(ael haelle AT TG | Tehidehl (a7 ATATSTH FIAI=T Hieh &5 | TR
forers e safaderr ammed gad | auTsErT fafTd safad aafeafamen fafaudarers e
T e | T GHISIERT T AT 8T8 AT @ATS Ted I graisies = ferare
aMfed 21 (ARTPIET, 3098 1 9-3) | THSHS Tehl AGHAAIEE, S&d : Sqeld, a4, a9 o
ST B EATAfeT SHISTHT [aez T do TR F=de T ATHAATR] AT AT FIehT AT
[oTeT, AR EA=dl, FedTTar, oTicdehl a0, FFafcderl AqqY T Fldel ARIEd [Gav]
T A arIiste =i ferarerr fEEar 2 @faer, 209e 93 |

a7 forer [RTetrebr o%AT AW B SH ATHIE A [T GaUTHT HERUS Rl FH 6y |
fafa=T yepRaTe ATt = TS gaee T Aibeg, SeT g7 foren, sroenfee fore,
JATI=E TR ArHeT T Atqatad forer wnfe (aAfuerd, @ o9y 3%) | HTHTE:

o o

[ehfere ITgaeehl d-AT [ahEelid ATHAT a6 HIATHT faHeHideedl 2l g Tehl afawg |

A
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IRIET T HOT ATTET 2T | aferd S Fél Riferd gs Sy Afedes WTEAT SR GrEre]
ot afvadd 22 Sy | 27 RTAgRT FRISTHT SaATRl SR TE 91 a2 forer
IR AN HEccaqul AfFes T2l ey | HHlTe = fererer gagar gv ferer
FeAA=T FAGHRT HIPH a1 ST 2l | g3 e et 98l fqeped a1, s9er qrantsies =i ferarer
FIATHITHT 87 YRl Haad e | 3¢ [RTaTels =T [aehrel TeTerd HIH, HHIST qiead-epl
ATEk T AR HFAIRIUIR] YA BITAT A (ATRR, F1 209% : 3%) | TJHA HHAAT
e}, AAElcd 19 Aramgl aadd @Teg | A AIAT T AT THSATS HTiohd]
FATSE STy ¥ ATHINE AT TR FeHEEAT AT ANERHE FREE ¥ A e
SUIEEYT HIMEAE 9 a413- H1 Tg |

fereaar Fwr Toteq geald ¥ AT <R RTETeRl AT Gehal @ | AHH Y J97 3
STIETIAH] AT Zd Febfcepl fTetrept fafaer &9 ¥ 9RAT 0T 20" =NS99 AT 9T
gz TUH T | GHEE T ALEEAT FHAATE TIH T2, ke qrNfas FAe, dHih

FHCHT T A= [GaTd ATME PRUEE AHIE ATHAAAT T&T Z TUH T (ARTHH, 2083
D) | g7 ferem |rATiSTeR SRl WIEAH BT | |THIfeteh AT UTe qHIS qH==IeATbl Ueh aaied

e 97 weafd 21 | A1 AT Arenfed e YUl 21 | qTE F9HT 9 9aT SATHIN G
I forer # 9f FRewdls Io-99, 98 TAd, TAaiied 99 THT A0 b AT a8
FATS AT HeATST AT 2T | Tedeh THISATS AT g, TSl Feol ©IHT @b T ¥ harel
fr=nf=irept e sd 9 I AT FHSTHT T TAbT AT qraifies = foreqrerr afaerr
Heceaqu Hifwg (AMRE, 3040 @ 3) |

TX farem

AIcTeR {qehadT TUHT & ATTHT T3 Sl qadr TFT qapare Y e frarars
a7 forar aft=g | 27 ToremeRr FRiGHE® BV I WTRAT Grifde fefT v amee g
FTETATIR. TATAd T T | AN [gehadT a9 =7 STae@ Yol e dl 37
foTeTeR PRIRHEE HoHTed T Al | RHGH HIATS eUANT T [Fehree] ATHAT 33297
FHE TIAT R T dfch] el JqH [HAUH g7 (ARTPE, q1 2096 @ 3%-33) | &%
fotearert ofT ¥fear, fe i, B, T8, grate, TATH, gl d19 [afq=T F=AT 9T Foareeh]
TRl START T+ dlcbrg | a9 AT fhefT T &9 (King and Berteson, 1996) 97,
“Fepreds [TARaTe FEATSURl UAH FHIT g7 @l [Earad Heredrs feaurere geamd
Ar=fee a1 A R e auedrs o7 frar 9ftg 17 3= @i aftea furar
AT Tiqaad (R0UY) of STfeTeh TTTE0TeRT FrshHeTs ATl &7 T AT AT e
X ToreATeRl FRigHE®E g aTad dae 91 HAdle S8 QU § (AP, a9 309%¢ : 3%-
33) 1

a7 foreareRt farepr erroenfees ROTerreRT foreprer onw SR GURT TSwg | GAT G gfeRaATR
fareprer ¥ 3% ROTeTTerT faepTey ShHelTs 2T oRTeT a7 Q1feTeh ATATRUTHT THISRT 3¢ ToTeaTept faepre
qUFN qT2wg | &9 383 AT ITER (UNESCO) o HATHAT UfdaaTHIhd g2 forer ¥ siaadee=
foterretrs Site feuar qremg | 99 %%c # fedFaw 9¢ 3@ 95 IFH ARATSH TghBHT §Y
feTeqTeRT [qepIE ¥ Saae T (The learning and management of distance learning) qraed] BT
FFEIT IT2AT | g 2009 AT FEl STHIS=AT TUH HAFATE S [da TAwrl (UNESCO) & U3el
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GiTdad TEAd T=AT | TITAHT 99 9 99 AT yrafie fereqepetrs ¥fear foreor aifas srisae
AT T ATAH [Gguerr 92T (AT, a9 209¢ @ 33-33) | 040 HIA (F9 3%%) H@E0
Q I FRTTIHT G¥ (UTEAThT AT AT MIAT T AT FIRHP! Foarerd AT | FFATTaT
FOTETT AT TR WIdedHT et ST [gehra drad T qH= T Rrarars aifay fo ¥
ATRAT faferer a7 FoTaTeRr IRt FodTeld T 1 THAT TEIeh & | &Y (97T [aeaes
T AT TEehT @

@ e gftee B @faer T e [aeardiars ue araT S T T AT TRreT dfh,
forerey T dTorster FATe YT faTeh AMATHTRT A7 FAHH o T4 b,

F=o 9T TR Geri [uTerebarrs (g9 afveEfae U ey deered T afe,
faganerr wae, SRR arg AATIEiees fTEnT ST AT eIRAr U g,

faeaTdiaTe JareTHT FHE Ea9 AT THETR! ARSI TR THIH T Gfehrag,

ST oA Z4 AUFI T AT 741 F97 [aTe® g 19 dfhws,

o, o HHAThd e oS fasere Ofas wrieH TERT T gy
fagardiere gftrfad s afes,

O S S

ReFerTepr AT B TR, T, SAS, g97, fofedT T SHY STeT SHeed awsf g,

N

RTpTRel =TT, ATTTRAT AT AT F [T dad gigwedl AT ATTard e
;IY

©. s MTR e T geded AReed g9 |

[ forernt SRR

a¥ ferearehr Jeavzee A+ fafad g

@ A AW a7 Afaadre T JeEy 9aT T,

dro=nfee forarrare afs=a safaaare forarer qa g @rs,

THERET ST 29 fafag 9fies Feed T9meer T T 116,

X W0

UITeH e TOTATHT HEdRT G=AT3 [9TET YaTT T [TeTebeedls diicTHel HIHare ATa e
A AT 39T RT3,

AR PTEATHT Ul ATTATS Fest TS FednT T,
UHNIT 6T ¥ SATaHIaE S der3d Hedn T T3,

foTeIor [9epIE ¥ HeATS e YAl F=HFAT UaTd T,
ATl FATeehl 313 a9 ¥ famer a=gHT fafasr Rl S THare dfs= giaeed aiit

) N R

2. fagued ¥ = RIEAERE gEgad aqST 9edRT =TS,
©.  HYUEH FHT FEUANT T TR RrErars S T 2dnT a9 |
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X fonerem FwEE

a2 feraer wvafead wrisRAeE e fafad 3
Q@ P T TS GHEH AT ST PRI,

2. HAeATETH AT 9faTe FRhH,

3 AIESgETd GHEH AN AfTE FrET,

¥, faeaeT grgAew T AT GIfded FIeA,

4. FAT TAT YIGEER AN SAfeTF FRIRT,

S VISR AT 91faTe Hreh,

o, Tagandier i faeTT faumer faeTy i wried,
S, HUTSIAT U STFAeEe! AT [T S1faTeh FIIehH,

. [afa=T UHEHT AR SAldFdaeedl AT MuHas TN qiia¥d HRieH,
90, futerepEteehT AT GifeTeR Tfrd HEHRH |

qTSF A fare
TSI T 1T SHISTHT SR Saeardd T ST 21 | HITEel St {977 Oy, o
AR Y&Ad & Wawg | |THITe = 76T FRISTHT AN ST U bl A=, ST GHTSTHT

el fafaet fepfamepr st st &t dqer o seare, faar feafearee, famr ame v @we
ATRAT HIEE Vs [qeheepl ATHT AThRATe FME FeTsar (AfTHe, I 3097 : 0%-903) |
AT YA F G AT 21 | AT A=A Hed 9rd ariistes = forer 21 1 feramer difares
AT IASHE asT GediT [ATSe | 91 aurr e faendiae. aaarEs
fEdTeeT qaa T O TRl AN G T Iee | ATSTehl Foed] JHTSTHT FTHTS =T
FoTeqTerT SETRT AT ATTLTHAT He T TR &g | TPl TUfTl AT faaardieedrs Jede HaT
fraTereTaaTe qafad TS forers T Afare dearer weT afea Aif=g) | SISt O fereTRr
TqTgaETe (ARl E T qHISTeh IRTEXUN ATed(aes ATHISTe =T [eraresl yfdfars a1 @ey
21 (AT, I 209%¢ : 90%-905) |

TS AT Justice AfTg- AT 9T ASUSHIHRI Just AT ATTHT 21 | T&l Just H AL Fair
[ToTeT, AT, ATIIeR, SITAETHhl AR 9T &7 (Adhikari, 2014) | T Justice TSRl AL A
HT FET @, AHH T T AT &5 | ATHTIAAT Justice T I A FH1d A T (AOHETATR]
AT FIeATe FHE aeR T 91 g7 | T T8l HAhl T T ITART T o T2
AT 9O GequTdRied s ddeR 3Idde = Afwg | GHSHT ¥ghl ANIRHIT
el YRTERl HRHTd T FE, G, T T TbeATe AT HIY A SJeReTe aHiise =
FeteTeRt yo sl HIfAwg |

AITeh =T [OTeT ITe] [91T [ehrg AT 9hd] TUHRl d1] dliARlEe Gl T,
ATeh Tl Gfeg TERT, AUTSIAT FUHN AT AR, AT SR AT AT FHITRT ATl
AR, TNH AR ATAANAREE, FoT TREITHT TH FAAAAFEE AE TIATE T
T fafad faearer gee s dEEr yw T i aivardes afiees (Rreeer T arEm
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R0%9) | HISTE R fOTETRT HEHTde AT AT, ATHITeR, AT, T, G,
qIfiTeh, BT ATRAT 929d T G GHEH a1 ANAFETET HAH T8 TgT T3
HAITFR] STATTH TS SIS [UH g |

Tt = el fagarera T W A9 GHSHT g TR ArHieiE [GuEd fawsy Afdqew
UgH IS AAIH AES 3313 | THNHT A=, ATGE F8I=iar faa=dr, a1 &1,
FATegd, g1 Tiea At fofagdr 7@ arafq arefe g qrisie a1ofl g4, THSTH Uk da8 3,
fotear 9Te 9 SeE Rl STHTERY ARIRR BT | UTHlde AT R Fade af e
T, TS 8ed, ATl AT THSHT ST, Ehrg ¥ d&@d, Ad: SHeed qursTaT forer
T T T3 W dTHIS 1 [RTATRl THE AT 27 (ARIep, g9 209% : 905-905) |
JHISTAT AT TIGE IS SUHT, ATATTE IS FEThR qUHR aT deed] IIHT T, g
FRUT [UegfeUeRl S1fd, ST ¥ ATCATE] d497 9MHINe T HHd T9are HHSX qUH a7
fafaer afaurare ab=d auasr sTaatiaFrs Gedqd T qrHTTE ATTHE ATERHT Faolls e
eI T HHISTE A1 TATRl HE 33297 8l (AT, 30409 : 3) |

oo e el oY

aarerar fafat frfaasr s, w1fdes, s Tar drfys vfafafee g7 et @
Mfafatuee gsEed T FHSS W= [Ewer i/ MaaeE aadrad T gy | T9H
AT Teqarerr feeT= saerra T4 e Aidfafaee saf=em 79, WeadrE e
= TeTET g | TR HISTHT A1 Adfdiaee qH=are T AT Alidqew! Aaeehdl Jawg
T AT At GeareTA T g9 e e ATTeThaT Teeg | TR 9T FAeav,
faaeoT ¥ |Iehl HETEI T GHSHT Tl JEHAd, [a9e, gatgd, 39 M9 S Jaeede
ZATSA ¥ AIATE THTT SR HITHTE B THIN S IR fOT&T &1 (10T T AT R0%9) |

ATSTRT 39 AT TATEEATE (a9 U [STETHT 9argee T ¥ gl = {77 daevay
T4 GHE TEHE ©IH] ©HR TH g | R A G yinarer v g, 9
FAHT FHIAT Uk AT ATTARATH TIH] RO TS bebl & | ST THIIHT TEH]
T a9, 47, ST T GEIRrEE aanceR BT 9B g5 JadEy SHleed aih
STEFeT AT ATTTE TTAT ATEE YT T Fehaaq (AR, T 209% : 0%-90%) | ATATE

=1 feTeATeRl g HIATHT ATTed qur foar s@are forarerl qgeeare s @eus e |
STE ¢ TTCTehT G2 HT ATeh FITHT TUHN AR =T RTeTeR el JITE UaH AGIRMe e
m@_{:

9. ATqarT grafies RTeTeRr SFaEmom,

[eTEATERT UTEAY [qerTEehl AT,

FOTETTHT U AGTTRl AT,

foTETTAT STgTTer THTHATRT FFETem,

[OTEATHT STeAaTcTehT H¥awedl (W BIIAehl AT,

IGIfed ST SAATTeRT A1faTer, faeheehl ATETIOM,

HTTATITHT FTeaT Ted T 913+ ATl AT |

L S S

a

JAHTT GHIHT Ycdeh U T AT THIS b =1 foreqrerl fafa=T saamonere ==
AR B | [GeaedTd] TOAT [qeprd qUehl AT ATIRUMEE [ AFTTAR G

&)
O
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9. HEF AFTER (Human right),

X, @ AT (Child right),

3. gyraef furer (Inclusive education),

. SAIRTATHRT ATHT ToTerT (Education for deliquents),

<. Hj%(‘m%lﬁ—"f qHS Pl ATRT Tete (Education for disadvantages group) |

dgufas i

3¢ TOTETTeRT JATSTATS AT =A fTelTehr Heenfeaer ATEReT ISd= (Democracy), TEHTHTAT
(Participation), TeRI¥TcHeRI HIF (Affirmative thinking), THTeMTHTIT (Inclusive), ITTeFTeRl FATT
(Use of power) ATJ HTHTISTS AfTEAT (Social phenomenon) #1fE T&TTS ST ST Z75 (Adhikari,
2014) | "THITE = RTeT U3er iehar 21 | g¥ forer ¥ gt = forer q9ar e gHIS
freTorT Al geg | g7 Torear ¥ At =Ry foreqTel ORFqRTd GHISTHT HUel =, 8,
QT0T, TR, EXTER ST §edf HI=IATls. AR T4 FHAHAH G T 3T 1&g |
foRATeRATd IR FHISTHT e ebl TSy (ATTRTET, I 209% : 90%) | 3% TerHIhd FHISTHT
IR =T 1T =110 T GHE R IcdlSel Madrade STANTHT @T3q dlhg, |

I 980 Hl TR d9 a9 fF=T (New left thinker), FRI¢eF ARIHR (Civil rights) FHI,
HfeATaTel AT (Women thinker) 2%cl T8 TZHHT &AT ANEH TATUH 2w | THISTHAT Taehl
ST AZGHR FFI=] THATHA HAaTeh dATCHT H Q340 Rd g 9280 &l AT 2ATT%6
AT B ATefebl TS | GHISTHT AU TRFITRT A1 AT k(e dHSIaE  (Cultural
imperialism) & STAT 6T T FAS T (Stigmatizes) STIRTY ATEGHN ATCHT IcqTSTH fagHTT
HIT HEeTT el e (AT, 20%5) | a7 RTEmHIhd aHdHA® oIS (A0 T8 Feqaq
FH T Hicbrg | HTHISE 1T e @nfud Teepr diiT @R AT HEecdqul ARTET
AT UTEwg | T 9250 aRg H 390 & THHFH IASTHIdH [Fdbeed aiid ATRIelTH]
HEeEds 941 1S [&d Tehed TH g | ATIde qoT AT A8 f6d arged 41
fIf=2® (Bowles and Ginitis, 1987) & T a7 T&IT TCHT B | T T @ faddaed
HIFHATE] HAHTHATATS el TATR0T T I IR0 T el q12g |

TaenfeTeh ATETTHT FTHIISTeR = FOTeTehl AGERON {979 T8 ST =T (commutative justice)
¥ [gANT =T (distributive justice) T HT HIRATHTE NS TGl TSy | HIHITE AT [eTeATehr
forepTHeRl ShHHT HEATTHT Aikd T9T AT A9 (charity) I 3MEHIUETE AMES TSHl aRdwg |
FAHTAHT SATATA ] TITTH=T I ARTBTHT AT ZEHIT (right base approach) o T T

fTuel 9127y (adhikari, 2014) .

iy =l ST (western justice) I [T SAITR! ‘G’ TSAATE UFASTIT TIHB TATHT TUh]
2T | Webehl HIFA ¥ TIXAPT FIATH! [TREaTe AT T FTaTehT qRard quer 21 | |
SR TeTeqT T41 9 NS ¥ AGERIR] AN THISh AT FH T a1 GHIT Siad &1
AR T FHT S o (AT, R0%3) | FHel ¥ qrHISF Gaedls daIed T HIE
ST ¥ SR a7 TR ITeehT ATNT Ifed FFaee T19T T4 A9 &I e | GrHIS e =0

& @R Rzm20Le ©



FoTeaTer g HTAHT P (HIT UfRaTaT #eccaqol armer &2 amfe sear & |

HiedTardl Fade®d AgiTF UaaTH SCAT Jhled THl gy | Hiearard foaw=e g9
(Evans, 1979) o HfedT a0 T4T IERATH STCHT ATHRAT G0 TesI-eb TRUH G | TRl
I HIIAT T97 ehHaTEdTs IAdl 6 defie qfierr, qivartves siad, amadr sfesr are
feEeT (Dinnerstein, 1976), ATSRT (Chodorow, 1978) ¥ HEY T (Firestone, 1970) & deheld
Tl efidwg | dfe=Erae Al a1 aueee @i RISy | safadard T91 arfed e
FTCHT Iﬁgﬁ (Young, 1990) o Tkl ATTRTRT AN Iead (Celebration the right of individual)
AT SAErE T HHI% qFaaTe Hekd 95 @ ©IH 3 (Stand free from history and social
affiliations) =T debeATs AET SIS [CUHT UE=g | HIERidh TETTH TIHT HIAT FHITT Teehl
273 < (Bakhtin, 1981), T (Epstein, 1987) ¥ FIIeEhl (Vygotsky, 1978) & TI a7 &
TRl T |

qISTE = OTeT SHawaTIehl SeuTieas AT Uk [RHeEr g7 Taad | aauTar [gead
[T T2 AT TEwg | ATk THSHT Sicddle® ST Tl G | SATcAdTehl HTE T3
ARTETE 29 Fee | [qebeqgwafeds! [afrer oTemgRT o1 qrrtses =i forearer qiafe=a
TS Gichrg | AHTT FHISTHT AT, ATk o=, TaT fagster qeer, gufas i Aqeer,
T WeE, &9 "EET Alle GIHISR R AFHT 3SH1 Ueg (AENT, 3049 93 |
T qHE ATIREE AR T =R G0 G @l Felebl ATRT TR ATl [T
R G |

g¥ fren ¥ amnfow g e d@xeoEt e

g7 foreqrer FHISTHT ATHINSTR =TT RTeATeh! ST RIS "eccd ol 9fier deag | i qe=ed
[ T HHIS AaeIeeehl THISE Hed HIAATH (TR HBRIHSE IS bIUTeRl [Tehrd RT3
Heccaqul AR e | Gl AT FIAVETE OTRT 21 | A9l SHISTHT gt qfeady e,
HHISE A RTEATRl a9 ARE G218 (A, F9 209% @ 08-905) | W
faTeqTeRT HTEAHETE FHITHT TUHT GEFREEATS TRAAT T FEHHATH T ANTRFATS
¥ ATS, ATHAT Hedl HIAATATS T(edee T THT ¥ FATS AAeked IR TRISTAT 2R
e Aoy | e ¥ foren Heaorardl Fae ar aifed 2 1 awe fafag afaer v Faeed
FraToT T sreraer afeord T FEAnT q2se 91 fgeeer afaded e ot anfasrrars
STARTVHT BT 13 Hgeeaqol il deg (ARTHET, G 209% : 0%-905) | AT T
ferer TS ARETA T ATHTNSI AT RTETThT AT ATNT FRETIaral ferea a1 i
Gl

FHTST GREdHedl < ATaT Hed qrHIseh = foTmeT aafad A e G qus g1 |
afedr |rATlsTer = feTeTes! [IehEaTal (incremental) = &1 | T FHISTHT HUHT AT ¥
AT HeT HIATATS THRAATEAR GRadd T (e T9es 91 HIAT 18 &g | a1
T RTETeRT FITIAT RIS Akl -1 v hliepldl (radical) AGLTIOMHT AT == & |
TG EYeh FHISTHl (Gl AN TAHT=AT T TATSAH [TepEard] Aqdruere AR
TRl 275 | TRl A [HIIETE (constructivism) AT ATHINTE =T feTeaTeht @ATRT aqreresres T4t

A
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o
]

AR FET 21 (A, Ro%s) | A g9 afgdardl faer aiiT g farerer Heecaa
TRt 787 | TR ATIfTE GAT THSAT 3¢ FTeT FHTST afvad = ¥ ariisres = frer @
AT AN FReA0aTa] o ar «rferepl T qHT [Gehrd qUHl 21 | GHISHT [~ Jed JIar
W, TR, At faerar, wAfdes, araiiTed, faTmar T G Geadt o@fE wd g |
ufqerfes =7 (historical gap) AEATS HEAASY T oeAls THTT T AT THITSTA
(social inclusion) T HTEAHAETE ISITAT=Iek GfTETATR] ATLTIUNRT ATATTHT 32 [QTEATHTRA ATHISE
TS (social fusion) AATT FAHTT ATIONE! fAFE grg | AT Tolehl oATHT AT T FHS
IfeeeTTehT B AR &FT T, |

R foren ¥ arnfaw = feme suraoEE faeaE

g7 ToTETeRT TRl Aol 91feF #AIIeIAT (educational hegemony) T4T STHIN e
A=A SiTe €Ul 9gwg | Hifadre a1 gl =0T @fud 9 1€ (Bourdieu,
1991) & STFATE SFERAT 3T SA1€d I: IeUIET (reproduction) T ST f&dd- Teb T Tl
B | ¥ RTETETe TR QTR TOHT U RIS (Giddens, 1984) &l [T ¥ %he
(Freire, 1970) & HATRIIT (conscientizaton) @Ts HATITY HIHT ATHISE He HIHATATS @A
T Fichr) | TRISTHT U [T [T92e® e : S, TSN, AT ATl d=a g qHITH
I POTETeRr e UET &1 9 dJeb IS (Giroux, 1998) & Y& Ugwg | W S Gf
NIRRT gad 9aTdlle SiTe f@Ual fawg | el ATRAT I57% Ideology culture and process
of schooling, 1981 HTHd fqeFZaTe faSiAIcH® ¥ SATERVE FAT3H aredides U uardl fam
211 gad fafras (Hebent Gintis) o Schooling in capitalist America, 1976 UThd I ATSHISATS
TTITHRAT [Uehl 2Rawg | ThTH (Lukass), I Pl (Kanel, Kosik) HATGel HHISIHl FealcHeb
foRATeReATTeRT faeeqoT ey 91 T T afa=g | IT=T (Gramsci) of JaT¥eh AT
(Ideoligical hegemony) @5 STAEIEN SIS AT THUGE (Rawls, 1972) A I A G |
i fommeepr wmame 27 fererrer guTsTeRr afvadd, fae vaH ® OO Heced ol afeR
g | AT AT (AT AIAHETE aaHd Gl GHSATS BTl T4 HAAT AR T, |

X foren ¥ amfve A fremet gaeRs oA

HATRATE! (reformative) =rIeel HTHINe T qHISIR! GRAdTHR AT HR=T e
AT | SAT IROTHHT GREd TS GATH Tagd | TRl A GHISIH STFATT SR T
IferTe st geafasr a9 fafaer sfaeree T AR Afaedrsr st g2 frers qremere
HHATS A HAR RIS ATHISTE A TEATRT S0l U g (AT, J0%5) | &7
foteqr T quRaATEl oIfed 21, ST HreAHaTe GHSHT bl [giqdg dvameede 9l
AT T qafad 7 FurSter fae T afvadd RIS dfche | aretad AEET qidden
TATT T AT BTG T Higd Teehl SR a7 fafaer Faerers EHaT RIS | T9eT dfTed
HIHTISTeR AT [TETeRT ZERIUT FRaTe] FHrdddls el BTl T9e FHl &I T
% | TS Aty T dEpReEd GHISE HAA TS YT T ATG9TF T e
AT T ARFET AATH T @75 | 3Y (VAT HIAHaATE AATERl e Bl qHIS TS
Srafeda T qraifetes TEEAT ¥ AHITS Qe b Trsaes; (T5) | fE8erg qof =8
AT fafershr oTee =19 T GHISHT A RTETR ST e | A7 arsdide AU
ferep ATATRTeR =T fetetrept gftaet FemRardr = 2 |
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% TeTeqTeRT HTIETHETE HHISTHT =16 FRIEE T4 dlhwg | AT GARTHE [FTTHT AT 273 |
79 fepfHHeN FE=T GASINRT (renaissance) I THAGRT HHIT: HETaehl TS | ¥ [TATHINA
HIRICHE [SrefTebl [oebld TSl AT Febrg YiepaTedls (=2 T8 |IFeg e T qargardrg
SiTe fedqud w1 "I SRS SXHHA (Desiderius Erasumus), BT Garst 4T fafaas
THRITIY AT TR T3 | TRTHE [T TehT [ehreeh shTAT [aTATST & f4=4T (Leonardo
Da Vinchi) dT=I &If¢del (Sandro Botticelli), I%el fefed™ (Rapheal Titian) ¥ HIZehaA=TeAT
(Michdangelo) ST&T elT fasTe®et ATRAT FIGNTS TrIH] ST THSTHT TARTHE T
TRIUHT T I U275 (ATl T Flhl R0US) | el FlEcd THIS AT Haced ol Tierd 2T |
farearrerier ferearert Feme ¢ RTeror 9eefe|T Arer afvads I @ Hifdd @97 (Matin Luther)
o T UIEwg | 9 163 fI¥ [oheaIhe S+ (Christopher Columbus) &l FAT el faea
AT IR [G9THT 2T Feiuel Sfderddie aHd dead - dibag | A1 TS
AT &1 AT FHISTH! FIRATE] = q9T AT 2l A T g Hicheg |

fereret

37 freareRt WreTHaTe HFEfdd G AT BeATSAdE | 8 RTETERT GHISTHT AT e
AT AT ATHINT =TT PTeTehT [a%ae T Teah HEehReEE e g Tag | AT =
Foreqrept fereprar g7 fotetm ersteey UGl HISAH a7 ST 21 | J9el drHIfsie = farare
FRATEITH] 8T YeblRel Haad e | 32 [eTeaTels =T [qehrael FTerd HTedH, FHIST afead-epl
ek T AT FTFARUET GHE 2T 6wy | T WG G2, HAEicds a1
2T aivadd TS | 9 AT FHISTATS FRlichad] dA13e ST | AT = faTererm
FEHEEH], T ATIIRTHR FEE ¥ AR SUIEEYT HITHATe F=d T34 PBRHT 3T
feTeTeRT SIRTTHT A 8w |

a7 forgmrarhd arifre =m forarer fadry afvfeafs v qaeefa=mr Ha# er 792 qefe
Wﬂwﬂﬂﬁr TS | e FHIT ¥ dTHISd =11 RIererr AT 3¢ frem wgccaaor
ATIY BT | FHETH! GHTETTHT T 2% e IHT 224 | T8 gl ¥ e, afeqdr ¥ e,

STiFTeTell ¥ QTfFa o=y HaHarEed Rl | AMEieg | A FIHedH Ridars a8
FraT feveg | ISR =T TRt ATRT o Jegepr (99 AfarT g |

AT =T U7 ATIRITHT ATATT (rights based) ATLRUMT HUHA A AR ATTHR
(civil rights) TXRIT AT ATTFRETH UATATS TIF=T TS Y= I JATT THATE AUH TS |
TR AT (T T IS AT Fu YR 8= aers, Jarel Zdhal Tl
T, "THISE =T RTEATHT 98 J@I3T T4 A I ATIRRH Teehl T qaT dels- B
eues | AR = [Tl Heeed fad T HisR(de §ed, Hrdl, i U, SEen
v MUEEE g, S FHEEE G [GHEHT 9ednT 16 | 3 RIEMThd JiiHHEE ATRA]
ATATIRIT T FATSS IcI1E HEl ATATaoT HRTOTHT drHfes SAeienar T+ Ferg | g2 foramer
AR T TaH G [ #e2, GF T 3od Jealgsd TS | a9 I qrTs
T FoTTer SFIAAATE FeIhT THI FRA0T AT G GRS | 37 FoTeaT T it = ferar
ool T 9T, &7, ST ST 9%, TS ¥ FHSTAH AT A e Gl AFa7T faaqeo,
TETAIUT TN T A0 FHEATH RIF G STET FeeH] I G |

AU
AU
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ey arni

afereprd], fraTuETE, (Ro%c), AR AW e weursl o dadthie ufsread yrfn
FATHAIT |

ATaebrd], fRaruamE, (F 309y%), RIETR AT T a9 AT AR, Hoars!
Ul e fefgaged T, [, aneEs |

HITFE, ATIEE, (3049), ATATAE AT: ATHRT qad, FISATGY : Tod= daed &z ¥

higeH gad Fehes |

IS, (G T =0, g9, (R0%9), AHITE TAEH GOwHT e, weAet -

AT, T THIE ¥ SURERATY HI], (R045), Tremant sae®, #eurst : faeardl e que |

Adhikari, K. P. (2014). Justice and democratic rights in Nepalese higher education. A Mini Research Report,
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Gz Rign a2n Jeil fdqArer= Aodretdl JAddeE
31a2 X ordi driféen

Mfareqae s

AGEY

Tty afemet wfir sravas & ¥ fReR savas @ | e @afwer ), s,
AT, W, ATEAR WReh Uheeh g 9 | AUTeeh! STeiivA Siaee Q063 o Frerans amiiamet
Hifereh STRIBTRET TUAT WU BT & TYETE Uedlch SATRIchT UETAT fYTeAT SaauT I ITsaeht
FTrea ufer €1 | AT ufvada, fammeeT wat 7@t snfasse, YeeT ufafier ga faem, agfegr
firzat fafau @ ¥ wafaer T & faaR woar @ | @fwer SwR, b, ¥, e,
FTAVIEHAT, TRAFTAR TR TR 91, U, emwatat stravasmar uey | fafyea @, sw
3 fasmmr smnfya afuenfye frearer SaeT stravaear I BEAT URT I e |

fire fowe aftey URFT @1 | EREET Siaer TEEd SR ¥ STaRUTT SR Rt
SavaEaT o | SfUaiRe AT 3 SR aihr A g sfaw feraigar it
firar Shaweisr savas g | fira dvaan, ewan, uitew ¥ v seeg | awd e
ot AT fovway amavas & | firerr fomfes uqufe stuenfyes, swiaenfye ar siferafia &
TF | FADT AU FIORIET TUT ATt T, GTHAT I STATABATHT STUTRAT SuanivawegT
ST ar St e Aeea T 3E Wik | RieRa! ugd, sEu], 96, 9
TAAHT Tt Hfaarer g7 Frer qur gar fyeesr srisha au Agcaqul I SN g
g |

firamT SYar uga seSweT @it WRREE R guiedier faser @ew FRAT gR T
gar Tz uqufoer fasma woar & | A wfadr et gan frew dfga fer o
2 | e Yadr, Tiie fauwar, Wenfas fasear, wiivarfye aeaar @ o R
FeaaaTE forerd TS SOIRAT W ared TE quT Rty sawRate afser seer R
STGIAET Tl JUISHT STAVIHAT HUHT FAEATS ST STRAHT T, T, &THAT T AT
e ufvaer fastem Iwieer @fr gar fagamaeraT sreumRuT @EgeT 2 |

g¥ faret

et T fqepra aafedee gg a1 =T @79 ¥ J8aET a97 [afa=T =e, 399, #eT 399 Si&r
AHYTEER ATAAETE 1T Y= T [af g7 forer a1 1 a1 Maiied a8usArene T §adeH s
WET UgH [T qIeaehd ¥ 39|l ATEMd g | [qeprRepl Sd=Aa1aal g TSTSTh!
SEaed T e AT wranfed a9 gedfaHr MivEd AreAHel STRETe [Heed G
AgReE Yo g | a9 M= 3eeed giitdel AT Hiv=a Aqreaseare Miv=d awqaHr

A
&
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[TepTe HSISAN=T 1@l ¥e¥ [eral 2fder 1+ uferar gv frer a1 |

gerr firen

SITEF THY, TN, @0, AU ATERAT [FeFRl 709, ATTITHRAT, AAATEHINSTHE [hE
ueafd gar frar a1 S Miv=d AT AT THTOTRRT AT Hicheeg | Ger ferer fqagwr e arfder
T FrErfes i T 3T FeTHT TE FHGAHT § T8 F T ATIAATS ATEAT TTATTE
gifaer i forear 21 1 SHeeRr fearaer gerr, guue fedqmaer gar, foraor fafreer earaer gar,
TR fearaeT gt ¥ faepreer wfder feamee gar, 991 yiwarar 9@ T adee onr q8q
fotear 21faer 17 4T UZar awfere forem wgafT @

g feren qon @ fawgat fasiman

o fafw= SHZ HuEH fdfag ®rueT fqearea [erel ugd T dadvare di-ed qua

N
o

SfFAehT AT ATefTF TRAHT, TRald, IZ29d, TATSHT ACH JARTETE FoaT
ATfeueRr ToTerr fqeprg uishar
Rrepreerl Wa @HAITAE e [qehrg
FIAE AT faeaerd RTer Ted T AT Gl fdaehadT, 9T q9rE, ATIE
AT, THT, " T ATTITRAT AR HR0T RTAT YT 7T A ehehl SATFTATS IS T h
ATTIABAT TAT TAATETR] [UTEAT YICART ATNT TNTRT ]

o drEiive AT W T smad W= FE wde, T q@er ¥ u Gfe sead
ATITRHT RTET o feRar

° X fatear qar gell EEIESIESL] fereaTetl 79| (second chance of schooling) |

g qAT Gar e SR
o TUTHN I ANINEATS TR THIT a9y JaTd T

o ISNIRHA®, [HUHA®, AEIE T MEST HeAwdl fafaT d8, av T qCRH
HIHEdTe A998 Y& T

o ArTEiver TTETHT ATSH bl SfFdaaTs RTETH T feetra
o UH[ TUT AGHURH] HeAT Afkdelre THNIT TAT @ik [ fercreepl Sferd? yar
o HTHel TMEH SISHT S AT TAT ISTehl [T AT T AaedTepl saforaers qH

Pt S|y A I
e TUTHT WUHT HIMHT HIT ¥ HTTH! STaSlE U [TATehl FaHY Fellehedl IT
o UivEldd faeaHT AU AdATEER T SHHNT T&TT T
o ruEiives RremHT B9 SEETe ¥ @=ET FH @Irsd

Afeta &

o  FHET AT dEATHRH ST U e, fufad faearers ar fqevafazarersar qem
BTSH, Ages, ATHINE, AN, T, @@, ed, &=, gl Sraarn, b,
THTET AT ATfEHT BT &l [TETRT Aa97 A9UH Al

° TeRfcas HTEHATE fOTET TS T =ed Afddee
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frgfeusr &t

fagzmera a1 @erstaT Fafad Ui g9 Auaee
TR AT AT AT

TN faeE T AEAEE

T S, [, &84T AT 9 Aedee

UHTHT 2% g4 ¥ 3=d AT I 29 AUH THE

g TAT @1 Tt A e/ straaaat

37 ToraT 97 GeAT Mg FTH FFEATHT B STARM T AT &3 TSR & | TIETR Hre
faaTerTT g 3T WA i e, fafaeT st faeared gres arer Jar J9r dreet

SEATHE Fafd, G AT IR AT A e S [ale Td+ AfFel qTged, [RTarer

qIIT T SSHT A BIAT [T g7 T, [aRTdr gegehl FUam 931 AT TSeare

e ¥l qAT3T THE ATFTE®DH ATeAbAT Ale fafae Rl 2T STEAT AT &3 4T
AT fepre FEl qraided/ AGeTd &1 2 |

o fafuey vt ddrqenfess forareRr wgEvare ated e gor framThd gartae
TAT AT, HIATHE T I=H [WTATHl FGHT Y&TT T2 ZaT dd, HIe, TR, AT
Fizaders Tared da87 e T

o foTeTHT HIFr BT faE T

. TAATH 3 41 wfaferetrs @ s e 79, e w49, 3957 ¥ A vadhdrdre
HAAST T To1er foet

o JIftTer SAMTHIR! THAEAHIAT TST3H

. fafsg=r feprr qar FeamaT HeRd safededr Tqa faewE T

o NN, HgEA AN fafq= HRUe [gadaed [Tl Aqavdre df-=d  qHEeh
A HATATEYT [OTAT YaTT I

o  TIMHT FeATHT W1 q9Y [ad ATHY gHeeadl AN QAT FATH ATTIAHAT T
T FOTeqT YT T AFEE Y& I

° ATTTTcTeR gftael AT faehe &7 T4T S1feTeh, ATHINTE, ATTIF BT MRfSUH TTTHERIF

R quT G fGwEEr Agdee/ afawee

° REIEIEHIE

° A AT

) ek FET

° Bl R

. [eepre shiea

. PRI ATATAT AT

° [epTEHT =rehar
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o AT TAT =R GG AT Arenfed foreror ¥ faerg

. FAATE fHepre

X A gl feskrgeht Afcerierd qewn

° H1 9560 HT JAITIIE TATAR [TATeRI ATAHATE 33 [RTEATR qRATT AU A, |

o T T ’GY W AT =R ARy Aftad et faed fgeare, e 89 jus
AT #fig®l gar [qea [aeaeas, TSRt 99 3cY AT AdqH ghad gdl [g9q
faeamer, FFAT 89 9292 T I9 354 AT SAIAT ZaTh [G9d [aeares e quas
RIERIN

o  TUIHT FeASl AF US[REAR! UG [T oTM@Emene 99 93%9(309%) AT JdTeEerl AT
Yeaiare yamor fvuer G Wedr FrEwHaTe gar 997 3 R geufder daEon
e qUHl A | THUfg TATA R HIAHATE [o1e7es qTfqd F==rea quel 427 |

o  H1 WY (303Y) | WeAT ferar fererer AIfeTH ATSATRT dxard 941 T I8 AASATSTE
99 R50 (WF 3,30309) AT HATHE Urafae Rrefeedr afT fedm@re Al o
ATlcTHeRT faoy o&q Y=o quehl g7 |

o fad 0wy zfg ¥edr ferer frerer ATfed ARSI &¥ forar fafawroha graties foreres
AR AT e 27 P Fesepl TITIAT FIaH o1 27 |

o iftay TTeaT ARINTHT Gldaad 302, HI Joold AUATHR GeAT q47 53 [WTET Gt
ST o JEE9T .5, 2040 HT g¥ 78T brgehl #1917 |

o U AT TeEad T AR ATafde ATSTATHT A= E TIHT GAT [T AT
HANE TR 2T |

o fad z0%q g @ furem Femer e Sl fae dmea g7 foEm Jar e
RTepTS HETTRATER] T UHT &¥ [YTeT TAT GAT epIg FIARHE! [H, Hoaa ¥ eI
TS TEH G |

. fa & z0%3 AT w=ee forer Aifd o qudfs ot fFamarsg sAa=nE ue
fagaerT (FSP 334 STaT, AM&Rgd dehl Uie vl fagamers 333 a1, arafas ded
Uie el fagarerr 33 dtan, Ao T dwHrha e wreatde e gar
fagamer 39 drer ¥ Afae STafFT FHATRT ATAHE dEH el fFeaed oY e
AT AUH G |

o T HEEE ARAHT I qUH GAT (g9 faganers T41 g1 faeareraarhd arava
Uy FrieT Foarad e S |

Hiwar i s

F) AT T AT R0%3 gl faemeT TR [geaterT dEer aHEET fTEr e
TS, Gl (99 (e Thd S=a dgd aHET RTar Sueel TS |

q)  [qEarer & g BehH (R0%5-9%) fafag ATeaededr 9RO ANd HTaAT R

ATITTHT GAT ¥ 52 [e1eqr 41 A [geameae &, Mgieusr arasicsres A1
f:eTesh aepfeasr RTeaTeht graeme, Jepfeqe g=rae T SFadnd Gear e i T
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uifatares fereerr s@war I |

T AT (2090 /-0 /93) : [:eTess Afard smemad feramar wg= fgemw 1
Tk TUTETRT FIFHEEATS AR T qUEAcHE 3G HATEIT T, T
forea fagamer, Gor faed faearerael AauRUHTE GIedTied Tl d1e AT § ]
AT T FEATEIT T |

a7 forear /gett faere FRIRH T At graedl el R0s3 (FTET HelEE R0wR)
. faeaTerr dEr RremETe AbEd qHEAle BT S-93 FFHeR faeArerdmr frem g
[aEATATHTRT Y& T, [aeaHTT faeares RTarer qUaRarl AT Fo41dd 8]
FIEHH AT [9TeTeh TNMAH, THUAHT GedNT Hlhehd, Sfiaqqaw [97eT, J9mTa gardr
afaqgefs qar 99 ¥ a9 gl qar enmEdtae e FriHeE s di &7
fotet /g (aepIg Rl AT HaTE T8 U dTfd¥erl 99 Fadias Jqded RIS |

AT [T qar g7 [eprg Aifd 20%3 ¢ [afa= FTeAT Aupl [Hepraaees AN [ererHr
TETHl famR T, WEREd Rrere R g@fa T, Sstaawdsr e v e
foreprerepr sifvdiad T, AT ¥ FehT THTOEROT I deefdeRl ST T

Ro%3 FEWT Twd g fren @ R fawe avardt difoma semn g faquem
FEaeeHT freE FrEHTfaRT sreen e © ¢

=

fazT qEFaRRTT OTeATeR! [gebeddT qad AT T, Higdl T A€ diad AN
ATfaere TereqTer! qa=tva @3 faeares ¥ 3== [eraHT a6 gl ¥ &7 [qeprg Juretieh!
TTIAT 19

AT ¥ 3 THhIg YUEAls=id ATyl ¥ SATaHeE T &5 [haHepl Gl [eTeATehl sawr

2

T | |0 T SATAEIE AR AT AT TSGR HRT AT 5 T8, AT
AT QMfeTeh ATEATEHIATS ST T AP IVHIIATS Fhedl AFaT AT TS
gfeRaT g=qd T

AT AT Far FFUT FRT GeAEA T g ARTFERIFT AT AT ETF
SEAE Uftug ST T GAT T97 37 [HREdTE RN T

TFEA AT AMRITHT T HeaTdied FeanTd feedear o fsh, TRaesr qar a=r
HEJTEEHT AT [Tehr T ITFT JOTeAleh! e T |

AT SR ATIRTH Giddadee : AT [T ANl Giddad 30%¥Q T I=aeg
Al foream ARRT 04y, AR 3T e 91 g (Herenrha fagaraa forar vare
TR |

Fefepl ATRT fo1ea Wftesr FRARAT 2009-209Y : geleht AT foraTehT aazseal yTfter
AT T Arstrae faeprgerr wfagafasr fAfaed ger faegsr dgaaveeesd fasHr i |
foTeqT U 0% q4T Teter fammaedl Q0% R« fereqor ferer ¥ feteqer arietw, faeametr forar
TESRIHT ¥ oA TOTeqT FFawedl 3T=T hIAehH bl Trava T ¢ [OTaT YeTd T |k, 3¢ foren
qrer=dT Aifq (a0, g, YEed T9r SEnad T AT (9Tar afEeedr Aeradrar
v frer afafaerr srawar, &1 dwrer g7 Rem a9 =medr g7 e afdfaare
SICIEREEEEN
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) TUTAHT faeHTerT foTeTeRr AT ST qISTERERT YR, X0%3 ¢ AAMAI e Tudld
FoTeT 21fHet e % T E A& ehebl ¥ AT 1T ([aaamersr forean) |y FHrerer g+
TG FAAre IHIEEd! e Faearhr JHTidr T Hidse o=t franfame
FEATHT YT T IS+ AGEy Gell T, fafaer wromare i seaqy ared 79 TehH
fqeae Y U ardaiddeedls Gal [TaThl aen T8 A= fnem aves
faearer forar fam arew dwamT faswm T FEEREArS ASHEsd gSEe gedred
T |

A AT AAT Jehfoqs fqeamerahl =arew sraed

foeamera ReraTer! UEFaney el ATAdNARATs 3aiTd LT Tefehl AN [RTEATePl da&? JaTd

T qATaTaT BT qgedl ATT=Ted [9aT Jaeidel AT @reame T AITHgRT ATEAT
TehcTehl TR TAATIY AR &THdT ¥ AT faeane forarer agavare at=y, et

[

3
THET, ST, AledT ATfaer AT [eTamerl qa@e gafd Teepl T (AFaHise gar q4r
5

o

FiTeh faeaddee oaTdaHl YEd g |

FIAHH g fagaerd | g fgeares . A Ure fagarer (@feh

[
<

1.4, [EERIEE))
T % 30 gAY grafaes ot 339
el (AT 333 ¥ HTAHD
)
EEG) QARG 0 B | AW &% BW¥ X 9 (FF | AATIHANE qrafes ot (&, <.
(@i T2 AT AUHTHT) TeAd A% & 2 B T ALY,
IaT) (GAT faeanes #aT S-5 | T fgeardt "we)
ATHETHRTIT GecTehT TiEol (AR 20 &R ¥
0% AIHE q ATG 40 BIY)
BREERICE A FArT=ver fTe e foTer faramr

wepld far | v ferer |fafq | e Rrar sried fStear forear epraterar

FIART 9y 3 ay 9. 98 399, 9T 98 3 a7 ¥

BECIED] |1 @2 Qa9 WS v

T gt

Bl A= AT ITSAFH 91, ¥ .97, FEehr deafd
[EERIERE TSR AT, Teehl ATa1E
RIEvER [EEUIERE eI Co)

AT ¢ faer aver © | Sfe < Hvere vt e 3 FTCTHR ST BT §

oAl | Ud ¥ Al | BT € fod feT

Tat
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T qTAUT | 977 fe et e | ara=ntver forem demer | SATIEeR R B AR
TRl DT | TR Tkl ST TRl ST 99Ul T
qrfT ¥ qrfT UTeAfHeh Jeehl AT AT
Fro=nied feraaTerzrepr qrad &k gH
[gazme el g
ELSE3

A : FRHH FIFaaq qiedant j099/63, frerr fawwr

X qAr g e TwEEE

(@ Frgerfes feTaTeRr I a1 ST 9T SEERgHT AT e

() uRIRT F&l femare fae faer el ue g fgeares geaman et
THETATRl AHTT

(3) Sl M, SAleel 9 [qerT q@a8d7 ¥ araraeor quel G [QTET STl AAre

() YT S, e [afaadarers @ier © Jarfaear T werd o g

(%) FwAEd, FEHE, STEA, TS e FHEEHT Wik 94, Gfadr v awie

(%) Taepme 40T ¥ AEaRAraHISHE frar g faifed a1 aeEr st 7/,
T 2TReT e arear

(9)  AHIA, FEHINTATTTT T, HeATSHA, THIHI T JIaT ramgd] ot el
e

(5)  AEYTH, IUH, TAT [Heprg AR IUA=AT A8

(%) THTERN] AT ¥ HEST YgaAehl AT ATk Gl ARl AT

(90)  FIARHEP! SATTHAT &4 THF]

(9 AT [aeRT Yifsieh q9r YTidiaes SIeTicraehl Sare

(93) & Terer 9T AT faRaeay (i AT STTHITEHT ehRTcHe HTeehl AT URAR, FTa b
LREREEEIRRIE RG]

(93) ST &1 AIRaT] B A9 ST 6T Aldehl AT ¥ PRIEH AT 13 THih]

iciicav Rt

(@ & e gwEEq Afte Aifq, U, FEE qsEr
a7 ot gFeedy wiftesr Aifq, O, foe ST aas g | 9o geareners e
fqeaTeIeRT qXep a1 G GEalde TOHT AT T | Uk 90 A= e
SIS AT e FAEAYA | AT Ugdid qU Gl [QTaArep ATedd dgekd 3=
FeTeATarFepl SY=ATcHeE Saadl aad | A &eed] g9 sedl 2w, |

(x) & forer Far gAT MeRE FeEEE T gad weE e, fava g, e
ST T |

(3)  dT=i¥i® qreTehH
M= ITEehTHT SATEMRT el [ehreehl [@iae &=, ATgeTepdT, auaraHiisTae [oTar
eTfet T, HeaTSehd ¥ THTURT 2 eTdeh fasheqaiedel faes sqaweT ¥ §ear adl
ST ¥ A= & Heeg |

(¢) A=l T ger frafaEer qHE
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STMeTe STT9TferT faepe o, AT 97T g ¥ fOTeqT fq9mTer Wb WeBlderr &er
faeaTe G5 aTele IEHMAT USC Mbe Toaredd T a7 USd MaleTehr sy doaret
T AT SATHIT, SR, A, AT BT GH=T T FF=H] T G T |
ST ¥ qATd dd TRl Sae T

[AT=Id aTeTeReHT AT AT=ee [OTeTehl ST qred g&q {ehar =1 [diqg &=, 37,
foeT grafyd 9=y qrEdeEdl Icued ¥ [geaar e G Meesr fafgg &,
ATATRAT, &THAT FHINTHRT RTe 2 9 AgeveAe ges ¥ s aqrsd dTelel
fqepre AT EEaHaR SEwT T

AT JAT o= fafgel STIN =R T | online/offline Mg ATHIEETHAF]
T T |

IR S, e gHmfieor ¥ o StEd saewe

L T 2R TEREI 899, AHATe Gl J91 depfcqss et fawresr =
IR T I AW, (IR GadT T TG G TH Gl TIT depfedes  fTeeR
TSR THT THENSA T dihws; |

AT GTd HTeITh SHTET T

ATFTF T ST faepre T IWANT T

GAT HehZeh SATTF AT AT T

2 o aATATHT TR GAT JIT Tehicdeh [gediees Mivad @, U g4
JUFTHT STAHF @, FH, Gfeaemar fre o arerees aiT gar T faa 999y,
Rerepept ST RATehT THTOMERRT T SEaT YT I ST sfas |

>

AT, THIUTHRIUT ¥ FeaTeh Irad STawgiT -

eTeehl aATEnfed grafaes forem, smaead e qfevfi fgeemar seanh faee ar
faeamdieeal geTeshd, THTOMHET T JEdT GF=d] T STl T2l Tead | Jheas
T gaAr frerr "eanl guewd (el JHOE T Jgarhl o SEl g
AEATF T |

FSfl &7 Tepr ATShaTEAT @1 foreqT hrighd go=red I

AT YTRATTAR R ATTAT FEAT ez, FAb bz, STAIT UH [qebrg ARAT g,
AESTehATel AT, Taterl YANT, HeATS oA T YHTITRIUTRl ATNT ST HIATHT AT T

o

HTAE ) | THS LB, 51 TAT STAHE THAB! TEARTHT F1e AT T aRawg |

>

UeFehTZl STATETR TRl &7 [iaadree G=+T F=a1e faferel Areanare fafae Amaeesdr,
FEAT T &HATH [TRTEAT JUA E ITFeT ATdrEeol [sr T g3 fo1er 741 gerr faeprg
ueafd Al ITRT g7 2wy | a9 fepRel A1, FMEAT T ATGehdl e I AT ar
FoTetT warTeh et 2ra=tees foTeTerr faehed aT TXehehl TUHT AT G ATe, Mk
HIAT, AT GEAT ¥ YATIHRIATRT A1 3T (7647 T97 Gl b geefdars gs=aed uaq

ST T TedT 2 |
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foterr U R0%s, ferar frHTEel 204

FATT=TIR FOTaT e, ATeAT faeTTes 20\, AISHl, qHFTIY |

Fotear fqamT, iR FIT= fETerl R0, FTAITGHI, TR

§TfeTeR ST faere e, GAT faeamerd FoaTa Sraed] FEradT R, Y08, HIGHT,
JeFTIT

S

AT SIS faepre vz, AFATSH /ARl TR &THAT (G s goarerd qrede,
R0%5, HIANSHI, TFTIX

Afeqer ST faehre vz, WTEATH TEhT GAT fagaTer gs=ree qra=dl ATTHERor iy
qRTeRT, R0%0, HAISHI, FeFTa¥

gArTefeer foTET e, Gel fasarers (AT S-o) AT IR 209, aTIfGHT, TeRTIY |

ATk FOTET e, SATI=1eeh UIg faearerd qivaarcyes qieerr, 109, HIMGHT, TeFdq |
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AiSiD I3 I AR dl ulgdarar orRichddar fEgn
dIGoIoTAM AfdicdT

1. 1T qug

AGEY

Tt foramRuT T AETe GREATET ST AU AR ATSw T gmend wrafiar
i au Tt Efir e, ST WA T ST WEAWT, YHea Ul IREREGNT &F 3
JHEEATE Ui T GREgST G | A7 SeAAAhT ATHT Y Wi ageeh! Uil auT
sreaaw fafrer @i e s ¥ unRe fafir stuesgeT ¥ fafier daeeer Sudsy
AR TGAT qeATEE Aot I forsast wegd IRGHT § | SeaaweE WodEd <
EANT TEAT ARAT THGT hiogel BIRATHAEEDT HAGEITUA, 3 faRATR T THTEHTST aaaauet
Afarm | fogameaw Tegfa Smwr ST TR ¥ SrdaY SFae, ST TR ST,
ITT T Ufadge e ST SoAT faer v fow st dfever g | aw Qe
T FHATIEEDT UTEaT, qTESIoIeh [BRUT, 3T TIhTageadt MM SaHaged! TG WaTe
T AGATE VAU TUAT QW[ I HEAT Yrifear fof Ifre srawemumer fvme
QURET Gl WRT I ATy gy AT F |

S

«

PRTEATeATS ATHTSTSR FREAT ¥ HIAT ATl TIHT AR T AAH H(GdTT 2053 o HTAHS
Teaval TS (.9 T4 TTaeTT Sooid TR & | Il Felehl oAThT forar, desre]
TahTE A& AR AT THFETHT SE1e? el & | o o ATETMR qraaT
WWWWWH?WWWWWWWQ|$WW
AR TAHT HEATEAT T TRl TET S0 %l AMLT Feiaahl Y 2 99 giTeraaeq
fafaToTe 7 2Muer o | FT&ITHT Sepreahl Qg Aot &7 UaH JHEER Hd AT T
ST Tl & | TURAC [TaqT 9T T sl AR Hf=Ed T Afted uaH s
”B; AT ST GfTaeerdr YR T Tl ATasiieh oiaehl HTAT TQTSeR T foTaT &7 747
=T ITEFHT [T HRIRT AR UaH IRSAEE ISHT T BATEITq @UH &
A RN AT ATl Fafr 997 agueiir a1q Mereware 90d geanT g ARiad a |
FAHHATE AT THEATS TIF=RT T YR Y& T T HRATEITH] Fesidl Y& T FAT
TAT [T FHATA S TOHT FAR T JATEEE A2vah g | [T [aferes, Frfaty qee

TR TRURT g T [Tl TeATETREHT A8 P |

foTeT &1THT glTeT SUETT @ | A1 IUETIEE bl UMbl hHATHR AT e, HreAtiep
forar, wreraentve fotem ¥ fAwew ferenm, uRieaes aner faera wrend, wifdtaes fetem der
AT AT FRHT T F=d 16T Tl g | RTa armT fafaa e ard faae #reEe
O =AY UHT SATATHT YEhl @ | [eTeATehl faeple SRIE T Yedsl dFafed ARISAT q47
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FRIFHEEHT [GadTed &3 AT FAehHH, AT qNAH ATGGarT G, a&r 3== forer
IfeATSTAT ¥ faearerT qiftess ATER HIHT e S |

HABR! ATAT Y GITeT ORI Al AdbEe AE] Bl [dev yrafqdaearay 4iF
Hol SRIURN g | ATARAT T8 BT 4 3R & H¥H HIHEIAS (e (9o [T @l &
T AT, 3RF R F AT THEH [FeardicEd AT qreafes [rer ees @ @ | e
7 9MfeTeR Fucha T % 3Rg UTafe SATaEIE fTET "% TH g | AR ATHSEATR]
6 0% TEHT ATAATART G AFHT Ui 90 IR Y AlTerd STAaTAer AUTSIAT FUHT @ | HR
Watch & 3 @1 STeAafcTehlerl 9fa=T @IRTUET (futures stolen) @07 S0 & | o6 2T¥ faaamd
feaTer AT TR o BNR HINE AT G 99 £000 [qaard] SreadT el G |
BTl 3Tl T AN [ auel deIge TR Tl g

BB TFTE T AT AT T, R083—90
G2 i EIIRII]

Treedr av IR <90 £5.%
FAT UHHT aT (bl dq9adied 941 g [dfqerd 49,0 FE
A3 ATAST AR TF

AT de (T 9-¥) G891 32 EIEIGH 25,0 ”Y.3
AT JeHT FEl S5 bl GF 97 a¥ EISKIGH Y. 0 9.3
ATeATHF T8 F4T —90 HI ¥ AT 3% IR 40.0 Y3
ATRIT T2 (FT 9-5) TE 94T a3 EISEIS] 9.3 59.Y
FAT Y FEH (a3 av EISRIGH S %3
FT © G fahrg &7 EISKIGH 90,0 £R.%
ATeATHF T2 F4T % 2Rd 93 I G2 9HT 3T ISR 34,0 32
I FoterT "ot sfad 9A1 &% EISEIGH 90.0 9.0

1T TR AT AT 99, 2090

o0

qifafere frarad gifataes forar Ta1 sagenied aidad auEwThd Oy e w1 g
TRUeRT, 6 ATl ATSHTR HEE T 03 AT (UHF) [Gearades FoardaHdl EHl g |
BAEH 209 el (si dedqieed gvawdd fag yifatae furem a1 samganfies aifaw #rismaee
To AT TREH G | Y 8T IATATS dlTe Grel Adigel dNiead o eTHar Teepl a9r
UTfaferes THUAHT 6l % AT ISR H, THI-UF deehl 33 1T, Gral Aafdehl 9= ATl fafq=t
faerepT oS AN AUHT ATET B | 2fTF 300 ST AT FE1 4T [FefaT e dawarr
riataes foTear yerd T S¥qTe®edl HAT Hd 20000 AT faendide FaT fod dod sawr
AT A1 % aarT sfag |

T TATSHATE BT HoATATH] ToH FBRAFHEE [Fa T AT HeEedle 3Uaed Haee

AT HYATH T=TH ATATT Teehl STl g |
forereRt &erma @an e |ifa

T R0RR FF AT A [Fepad Teare faeprefier IeaHT GereT T AT Xl da I T4
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T ARG AT GXRITe ST ekl YIqaEddT TaT die FERIET FATaaT A [ arehar
qgY HEEaHE F TH Tqdaddeed! HREAT T ¥ THISHAR, [ ¥ yfafae
[aWa's

RTT T T ATdEdH heE Tl [Gara a6 ¥ o T RTefed degedre et
§feqer i T9T FIRHETH IHT T FATIITAT G TZTH o |

T IR AT G 3083 o fagarer forar f:97e 9o 19 q1S+ Al Zhdl TIH]
ST TRl AU U AT FLTT Teebl ¥ 3T HId T AT TdT U PIAAhl el T4 Jekd
T Al agwar T iU B | ferar aEeed grede e e fifq o4z ¥ wifakre
foter 41 ZAmEETReE dfeH Aifd R0%R FRHATEATHT ATGUH G | Uehlbd Q16T AT = debebl
S T TR = [T T AR Tl @ | T AT TR Fee iy yratges forem
qul {97k, ATIRAT T+ Aar T 9w T, AreAfie dead [Mieesd (15T &,
SToeh, GLAT 9Teeh), IHIE TEHT AAd a3l a1 HUlel] A==AAT (19 Saed] ANUH & a9
= o147 ¥ YTiEtaes [eTs T AN ATIRO (cost recovery) AN ATATSUERT & | 3= (9761 ¥
UTigtaes [eTATHT Fel Sredicd sl e 9 39T Tl & |

A FIATE FATEITHT AR [T Fu ASTAHT (7 d9R qe eieor afvuer g -

AL (TFAF T T

SEEEN THg
090/99 | 093 /93 [ owr /93

reredr av gfeeTe z Y, 2V
AT TEl G711 a¥ gfeeTeT cg cR %0.0
T 4 Pl AT ARIATIT a7 90 Y 2.0
AT TEH] ASHTH [THEHIIT e 0.°% q.00 4.00
FET THHT oA [TRTH AT

. 0 .- I 42.0 %R0 %¥.0
AT B TS ATASARIR &7
T [T s dT AT &7 Y. 0 z9.0 .0
ATIRAT T2 (AT -%) @& AT aF EIGEIGH 2%.0 250 22 0
HTAMHE T8 (FEAT &-92) g7 947 a7 | ufqerd 3.0 35.0 ¥0.0
TATTeRT TEET Jedlof &7 EIGEIGH 4%.0 %9.0 .0
FT Y T [ahr3 a7 CIGEIG] %Y 5%.0 59y
FEAT & G (a3 aT PISHIGE .0 3.0 93.0
F= T9T&TTdT gedl afad 9471 &% EIGEIE) 9%.0 94,0 9%.0

1 FEd AR ATER 99, 2080
ATTF FLETRT &Rt faawut - fvew &=

forma avewHT Ga®r AT RTET wHHH (R00¥—300%) WAHE TET GEAnT ey
(R003-300%), FWETIF faeed TeaNT FAHA (3003-2000) [Geare difqs afaur
faeq® AT (R005—0%), forerd RTET ATSHT (R003-300%) SET FARHSE TEI
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qU T =[] AT TN FRRHEEH] [FadTAT &7 I FATRH (R008-209Y), A-T 329
forear afedTsT (R00—09%), ekt oTRT foterr foret fareprar iR, ATHETRIS faaamerT sl
AR FIHRH TEH T |

T SAATAT (G [T AT RIS SHIAHT ATNT ToT HRIRH, <+ internet connection
T AT AR AN HeART A, early childhood education and development ZHRIgHH,
PO 52 fadl @IS HRIRH (ECD, HAT 9-4), 99 90 N1 [&dr @Ts HrishH, HET 3,
4 ¥ 5 P U HIIA JAT T BAGHH (NASA), AT ATARGT FoTeaT BrishA e,
fa@aerarehl qA= =T FFI=T (school merging, downsizing and upgrading ), Tehlebd HTATH fotam

(AT 2-93) THAT TEHET PrRIHH, (Gl qicresr disil STEr 99 HhHee qi o= Tq1
ZUH T |
Jferr iferw FdpHER
fagaew R qeEn
AT Yehiderl faaaraee TS 98 (¥, HEAHE T2 0 %
uTate e faeare sried oS
g yrafaes RTerT iy phase out TgT : 343, BT 903
IR 30
AT YT [earad #4T 9 9,
ST et R
gd HET 350
AT [gaameT a1 2-90 c¢
faery fagamer s Bl
A= Ui (Jfevfl) faearers #ar 2-q0 | wo

A : ST e F, 090

ETAFH U] TATHEEH] Ueblebd @radicd [dq¥0T TOTeATehl [depre, A1 TEHT TTdided T
g fore, Moo qar Afans Araredd e, Wedr #rehH THR J97 TREr=eE e
AHRIE T G T AT FEe gaTe e 34 |

BT FSATATH] Ykl HHE HET SFEEH] YRFE e e q47 (e, samardd a9t
AreAtte OTeqT, FTEar J97 Saqad= [ehrg, wiafae forem qar sqraaniie aifcd, e
YR (b, &HdT [, SATAT q9T GATgH, (o Saaedl, Gerdl awTae IeH
B | TR W AR R T AT R uARd arafae e e FReE (SOP),
ST grafes orar FRIGRH (FSP), HW1 (@ d= e, Al [qedrad dAra=ne

e (el fagarer, aifie faaaremeedrs daT 2dRT (Todkd / AT5H, #evdl, T/ e,

TR AT g TodlAd, UIg T47 HiedT Aeear Gar J91 A1 AT FdhHeE Tedh
g |

P
()
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(aY o

FAAIcd FRIRHEEHT [ ATARH FAdlcd [Gaeor TuH g

= FrATEEH AN Fragicd

. e fasamdierr TRt gradicd

] AT e fagamdier @i gragicd (I3 ST a41
i, =redTeRT Tfders THd)

. AUTSIETH AT Gradfcd

= Hreatee forer graaled

. AT fau= dfaa AreAtie graafcd

= Hleahl BRIGHIEEH AN gradicd

. FHALNRT ATRT AHAT [oehrE T Gradicd

= g5 difed grdled

" [EHTET SETEEE [GEardie AT g

= fthe¥ gramareeHr faaardier AT gradicd

" THAT faguerae fagandier @it greafe

. fersr farrerert faaamdierr anfiT gragfea

FUEHHRT &F T AT [ IZa™
FARHHATS [T quEefl aqre FFgul 2o da1 YA fawr T dE eus g | J9F
FATAT ATT THIT Feald FEIRHETS AMGHAT Teh T i dfaurare af-=d avare At
TS FARH GoATdTHT ATSUH 3 |

ATeTehd TqE, Had HaaT, aTal,

(AT =IATH AT eARATH U1 &F6E U= T 1 EHEedls Jareiea EoHl g o
ATFEARAT IR I FaH FAATHN G STHAT el 1SN, [UTeTeh STadTa, oed Teieh, 9=t
qTIeRT e T JYEhIg, 9T YT book corner 2T =T T BRIHT WTAMHBAT [EUHT 5 |
EATFH e faeardiHT e HedTare Rafdq qrafie JgH1 Yo, ¥ 9idaerd, FMHd T2607 4o ¢
yfderd, W dEHT AT 62,9 Uiqed ¥ 39 Hifg dgHl U UITeT W@l @ | ke fasardEr
afera fagamdierr ufqera yrafaes Far 3q.¢ ufqemE, fmfa dear Q¢ gfqerd, @ifa 28T 90.4
gfTeTd ¥ 3= WG deHT S5 Yqed Tl & | TdiHe dedT Hiedr fereeherl ard aHIHT
3.2 YiqeTd ¥ TR [Gaarerda T 36, qidqerd @ 3 |

fagaem fren : uw wew

EERIGRICEIKS [EERIGR EERIET]
qTI % e 365 ELIRER3
(7 A1t a8 9% 8 %9 5339
TR S ¥R Z9z0%9
I=F AT H 34%% 35O
ERCERIED] e 0% ¥ fgeared 3¥es? T e e
et faere T 99 gifa 36998 404304 ¥

o : faren faswwr, 090
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o

R EE] , 9o fqeareesdr #va W Sy, ¢ ¥ faeardiee faeamemdr T
g9 3000 g 3%, 9o g% 9% &Y ¥ R R

T B ¢ 9 YT faemers SR aqed Ut e [geardiee qaaeaanter e herd
11‘ NN \4; ) |

famma < avwr @it Tt

foter ey fafenfoa atftifer antees faeeror 1ol fqome: fandefa & afted ssadr 97
afg 9o gfderde eRENMT afawg | o= [Fehaefid Helhewd 1T &FAT GadTusl asiceh
feer Jv wfTeraary sfg=g | favra aieenT AeRifteT ITha FRAETd T U TR T
TR qf 1T &repr Fsia gafer T& e 9f 20 gfqerd eI sfawg | doe

AtfepraTe forear arsrerl asTe fesrars aaqr T4 qibeg

i ay fafraifoa awe SEHT SSaRl Ffee
ROT¥/%Y 25320000000 .o
ROSL/&E 32055 ¥0W000 Q==
RO%&/XV ¥EEIRE 9000 .32
R0%9/%G Y9539 ¥ 2000 9.9
R0%5/%% $3%9553%000 Qe
R0%%/%0 £3%39329000 4.5
R00/N 50%Y 5050000 454
ROVY/SR 503040000 R3.29
ORGSR 2 5% ¥ 0000000 92.0%¢

I : AT AT, 00

forerr arsrepr asie [qaeor saear 9 fadrad: aremedd Rrerar 9 afawg | gridiae frErET
AT TFATATET ae JTA ST AlBUHT e | foTaq ITaran faafed sstaars famae =me
qUHT FISTE G [TFT AR TAAT T Hichreg

P
O

Education sub-sector 2010/011 2011/012 2012/013 2013/014
Pre primary 1.4 1.3 1.7 1.3
Basic Education 66.9 65.9 65.2 65
Secondary Education 16 16 17 17.04
TEVT 2.3 2.9 2.1 291
Tertiary Education 9 9.9 10 8.35
Non formal 1.1 1 1 1.85
Education Management and Administration 3.4 3.1 3.4 4
Total 100 100 100 100

o : fyren g, 090

forear & Feeprd) T AR Mt 7 el &, aafae weifad MarTeeT awan ¥
I MFIEEATe HUHl AHIEER] UEaT TAT AbAT g AGBIaehl T AHH] [GHT FAT Taeh]
afgweg | TERT AT FTET &TepT THY ol fcehT Tehlhd @l YUTTCiTehT [ehre T4 %Y
FOTETTAT AT T ATTF S |
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wrffafy qar el

FIIHT FATEIT T AN a9 T9 ATETeEAr a1y dfgard, forer ue, fafe=r forer e
Eed e U, forarr fomraet, fafaom Jor Rrem a=ameare S quenr aferesr a4gr
fAEeTTe® TEH G | 7T SR FIRT Toarcdal AT 9= PRy Toara wafar,
IATSAT T TR AT &b ShHreg®dl 1 7 AT aefc Hraadd (HafeTe,
THE, 0T HIH MeeE, afted I JERETe S g asie [Midas, airHd Hafere,
T AHT qAT @0 AT, (077 AeAreqgae ST g (el auaddls AT aqreT

g |
EHT ITATSHEE

fad covo gw¥m yratie deel faeardieed g2 91 a0 Q4.3 Uderd Gl ¥ Rl av
2.2 UlTerd Rl @ | faRdrer [T @ T alcAdel HEWINarAT SedHi gard quehl
T | GIEAGATH GG AT 9 Tedl & 97 faearerderl Aifde TaraaT T TUal 5 | a7
AT faearerd AeATERr T q9E qRTed didvg | R T [aeaTerd SqawTaTaT SHaTIR

HEHTRTAT, TERAr ¥ "=+ JaTeHdT 98 9uhl 3 |

g fiftrw Tuw, Suafsy T @&

MRS X009 209 2094
9 il ¥ ST faebrEe wes 2fad WAt v | 1% 3.9 50
ST [qepTEaTe & § AT ATS ATAsieTehT 0.4 14.% 50
FET Bl GESl 2fgT dAT av 1%9 130.9 10%
T q BT 747 AT &7 LER 1R N
qTaTTer Tel Gesl afa- 9AT a7 19%.5 9309 q04
T FEE @ 9 2 50.¥ T 400
Rrosfrer qerrar feramar @ 1.5 : Y
FA Gt ST yTater Rremar @ Y& 0 RO T | Y
Atferd gred fererepepr giqerd 94.% RY¥.¥ q00
ATAET gred feTareRepr giaeta - q00 q00
foreqer faraandl aura 30 3c 30
AT 9 HI AETATIT & ¥R 9%.% q0
FEIT Y T ERTATST 3¢ 19 4.3 c
ETT Y AT [l 2y %3 ¥R ”0
gt TeTETeRr FEHar av - %% 50
FEIT Y AT [epre Ul &Y ¥0 - 5o

g : firen Ae=e™, 2090
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T THET dIT H=EZ®

TR AT ATARTHT FEL TRl GET TATSH, ETAR] el ARIATST T FIed THeT Hadl
BT T G [T TRIIT TTHT IShT & | BTeTehl THUAL! Aol FURTT JUT = ST ATaTATS
SATh &7 JAFHl R H ST YA afdeg | BrigHeT dMd aieaded 9u 9fq
FIUAGH HRATEATER] GFEHT ATTHA TAT HATSHA TAEHN] TE1el AT Tdha Tt
T Febehl T | ARIAR TTTAT ISR TS TG HIROT [9TETRT 0T FY ¥ AT T ehl
9T CSBRT TIAT I&ehT & | UMY A HIATATI R FAHA UTeq AU Fel I[ATE TSl & AT
AR GIARl ST IRATAT T ATATAAT THERN] FRTEITHT AT a-ehl & | R1arars
ST A T YT ARUHT AAET @137 BTl @A | STaThaiedl T Jedlalcdeh]

Forearepr i THATRE U 9T ATH ST A1 faearemsr «v ot fer gawam
T | FIEAT FHHRH TAGEET 9T TR FA13T T Aad YT 18T A% &7 T aATehl
T | T TR FAET TATRNT TEEH A T S TRIETH Tehd TAFHE g7
Tl W | [IEATTd FAEE SMEeid I a1 TA g Tebehl A | IROTHATIRT
IIRITHT F&l T (&Il FAehH HEATEIT TR g Tehebl T |

TTTaferes foTaT F9T SAaeiie aidddTs saqd ¥ TGl aArsd Tiiataes 7T 497 sarearis
ATfeH IfeTger HaATcHeE TAYaci e, T e, T8 T (o1 AT arehard], U HenT
fareTy, difeTelerTer a1 yiidiaes raTereeed! aHar daard, Tiidiaes [T 91 SAmEdiiae orEr
AR IRATSTATR! =¥l AT arawg |

A e

HTHTT e FATHT SiEhUTETe faeeior el frar &1 e [fad =Hdl 7 sfaeiee (el
m:

. qEaTe &9 R FRIEHE TAH AT ]

FoTET U Felrge, IS UEAe GUTE, avewal (M Sl qehe] Uiqaaddr Siey TLaHISTHeb]
AT TR T FAAT e fAArsT qar e T8 a8 oA I Afied gerdtae
HeAATEEH IR T |

3. ATERT AT foreTeRr FRrEdd T qEe

FTAAT G=T ¥ R eprehl g, faeareaanfey w8 ard aifdadrs HeanasH T @S
feorrraT aferd faeandienr afe=m (@1 a1, Fel @, & el faeae Ards), & draer sqaearad
T FF9Y AT (opportunity cost) AT T |

3. fSTeaT TeqT AT yatedr garadear AfEshy T gy

oot fotear @il o T 91feqer (TR Servaar, HH=m] SEear T ¥ 98qd, e ATema-

)

FIH T, T HEE ¥ GUY G A IaqT GG, 91T hrehl THIERT G,

[T AAAIT 4T TR o |

£
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. T9TaTeh SO awaTad el

RSTedT deHT faaamdierr AqaTaaT f1ee avawl e ¥ [awenre forefes sqawamd, =l o8 q9fd
T 0. afed, == wifaer Rrerheed @R 19 |

o

Y. TaeaTerT TEHT Gl SR ¥ e [Hehrgel "HAEaar qrel

>

o

[T =TI |AT TST T T [anefiedr sers, faeaea aaia for gimarars
a4, fagamer e fawe, faeaemT wHETEr Yaed, faedi SEwE ¥ o gaE,

AT GEE0T RT3, (o711 @it T i, [qaareaael (afdd qaieasur T diae, @i

N >

TEHT AHAT [gepE gvawdl, "reAfqs de Moo 19 faw, (@@ dider Saaearad, uebied

At forear Feam -9 1 HRTEIH, [GEares Tl FHY U S RAT IR, Gered]
IATH [HpIE ardrERorel HHA=qdr, S T qrHaElde faaureedr foaeAr TEdl Afdsien

JAHAATATS HH T, TET TETbebl FHAAT 7 T, e faaamdl gemgaae yaraer
o

TART ¥ fepre Judtfersl qiafe=dd, qiareH faeaa-mdr T 9aRmT afqasfy T &1 #iee
FATEIA T |

%, foeamementer T Ao anfdewars faeareaar @rsa, dfeam T fasrsH, Afverdreso,
o0

TOTIfTeR TATE, ATSTHT AT Ta7 Gfdaee T 1 A AT TqT Tl 3 |

o c

©. faazTereTs i A ETHT SR AT AN U 7 AHens qet e |
e 3T BTHT TS ¥ STARATIebl = qHT AT AT Fel0 @R 9 99 A6 S
g | R
HIAET

. B [geded 479 U FRRHSl [aEY T 1 9eiedhlel [RTaH AT TR
Feaedl ¥ qIel 99 FATRHEE Toalad T dichd Gl el 3 |

. TYTEATHT FehTe, T e, el &7, AT ¥ G2l HHEewd! ATHIUHT i HUe]
T | TGS TR GAAT T Fob &Y Uil effdet T Gl |

. ATATAT Teehl [T fareple AT¥haTy SRAEeehl IUT G T YTafesd] Teae J9aTe
AT feeaT T (aRr qar dHisies GRATHl 99 HRIGRH dsHl T HRIEaT T

Tfehreg |

. S==1 q91 uitafues ferarar fafa=r afeisesng grafaear fafeor 7 i qar
T Ifbg |

. §feTep STEaTdd =T YUNelidTs TRgafd T Tehlhd ¥ aslliqeh aArs & e sgahre
AT TIT TS bebl [GEATIT T ATSTAT TAT FRIGHH TS TET TATSH Fichrag |

. I TEATHT UER iTe=Fad T €% R Uiehar HeATeTHT ATUH AGRATHT THATS
vifaferes T =T &A1 [ T Heb 07 &Y [GeREHT HAHA T "EEd I A |

. NI T OHT A7 [avd [aeaTeses! el &4 Hedddehl Aad bl 3 |

. g YTiatae feTeTerd =T ¥ 947 TEVT fund board ¥T9AT T4 R ATH afeiaal & |

*  FE A FUHAAE GRS JIvT g fedT @TSlT, @R @l T AT qTiaierehr
SYAIAT B Heb aRawg |
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SEACICEE L]

el (aRor qor arHTieies qRATRl S| 99 ARE G213 (977 arders yrafqear feg o
AT FafT T, AT HATTT JAT &R e, G T97 RN &7 ¥ GHEIATS 9feareT
T ATTF efavg | YIedTed T GednT STel Afdd THEH Feald A, & @ gradicd
AT, A% [9FR T THEHR] T30 afa=g | [aeared Jesid Fsavd AHT gHaY
T AT FFIR, WA SR AATHA, (IR TN, ATAAICHE B, Qi [FEET,
AT AT HoaAH FOEAAT ITANT 47 idaed wR=ad Sl =787 G909 A o sied
2= | YT AT EH! T, AT THehev, d [ThIeEd YT ATIaEEH AR Y

AT TS 9T TIHT AR I HRHT GTAHRAT &5 i qawaraTar e qamer
s gl

A AT (R090) | AT I, 0%, G |
Ministry of Education (2009) School Sector Reform Plan, 2009-2015, Kathmandu : Author
Ministry of Education (1997) Basic and Primary education master plan, Kathmandu : Author

Per Dalin (1998) School Development, theories and strategies Cassell, Imtec, the international Learning
Cooperative.

AT IS (R0\%) ATk SaRgTYAHl AT ded, a9 A, HISATST |

o

foter weATera, STSIfaes (R0%%) RTAT AR GG HeElewdT Se &g AR, T
TgUE- ATSTideh, TeFIIY |

el a)

TATAR] AAH HGT, 203~ B febra suaear HHf |

FATT=TIR FoTar ez (R0\99)) i yfqaed, 200

b
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f[dcToT=a dadil Mol BRI dRIshdA®d) UatabiR dl

g O, frerw, weg ey fagumsm, amdEmer Aty |
AT oW, TESal, GAT qa1 X g ==, FaTEY, FBHET |
AGIAT

ety frerr faweae aftam woar fafiee srewumare faumr, gfaur 3 sew” Sumget
AfergeaTE afad IT firemaT smgeT Fat fawaw Fat W, JEt SHTEUTRUT ar Jat ghasioT
gar fawTz WeaTer At staenfes frearer fascrar fasfe Woar s & | urger wRer
FaraTE a9 SEAUADT SR TTE YA STeAAAToI IUTTCHES quT ATATCHS NI IS
raTaT TEeT ARgET g | URATTHE TeATSHATE HIRT EUAT TSHAA AX TEHAHUT I
AifaateRuT T fayaft aearsmarg T faa 3 ufivideT SEEae wea aRkger g o
YT IUTTCHE TEATES ¥ GEATh! NERISTFAGT Gal Swaardl Jyataa, WeasT saaied ¥
fafam arfier sraa It sme 3 favesmor afvgar @ | R smafred wefer s
AT Aeafie dger T e SRisAAT saarad afvueT fagumft Wt ufra,
fireror faetg feramaaa, TeaTEea ufshar, aeuTud weEE, faganft Sumfer @@= T wEnr
RS WhmEs TEAEE FRIEGHST GrEsu SUTEd Jael UIgal | ST, eIyl
TwAft, Tevae, ThE, ®ne, Rt snfyar @ e wiafiue Tw, fw ¥ @maEfie
TANT ATATUADT UET HAAR HUHT AT YT HOHT Ursar |

2B CHEE |
HTITH TSAH

Frq=tieer forarer fafa=T dee® A9ee a7 UeaT Ugs @Y Ui THISTHT TSR FdUR Siaveeh
e | 99 bR fata=T SHY 99E, faeT aHedr Safaae ATTRAT AR dl T TP o
Teg | f[afae safFdeed T ATeTHhdT T Togee AT RIaeaged T2 T e |
T fereremeEedr e SEeed, avee T AR g | A AT freT foHare atse
quepl fafa=T saearare fqu=1, dfaem ¥ sqaay TuH SAfaddrs aAfad T R AT 21
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Fared 9T &1, TAT AGIROT a1 747 e gar (g 27 | gar fqerg Aranfes ferererr
S TR BT | GeAT TRl TepfTeT ATITEHT AT qRelld HIHPl Jcdfcdehl qraTd FTE
Ul 2T | STeraFH Ara=nfeer frerer faserar fastad auer s 2 |

[aWeY

AT fereqrer qadfaar Arerdreia faemanftiaeraer ey yer T aeraeT 9eieH g |
AR ATl I YT T BEHHAT AT o RTanmeier SraT=am ¢ =irer (o qren
T forer 2T YR EUe | Q. HETH (AHIAET ST ges, 3. (diid qreArer 91T
e, 3. FTeTdel d¥0e H (contact session) AT Ui FHTGLT EAUGE, ¢, HEITHl [TIHATHR
qeTgeh YiehaTaT afveh gusey | a99 g1 FTetrerr go1 e ‘spaeirs af fae fedr gam
T 2 (F.HL, R0%% T 5o)
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Philip Coombs T "World education crisis' Evan Elitch 2T 'Deschooling Society' Paulo Freire %l Learning
to be T TidaeeT RTeTeRT &T9AT b Be=iet T | Fq=iver RTETeRT faeheaerl = qHT dT=
STHATAIAT AT ST T FHN ATRAT 94T | el e AT [OTaTeR faeheaesl =T
fqeaTer SXHT ATUHl 7 [qehedebl gTeon Gar forrerl dae®on e | faead g faea

[aeaTAT Rl AT HA 23 AT He AUl UIgwg A AIAHT T T&ehl HraTd el q4T 3¢
foT&TTeRT ATeA-IaTE TURT GTewg; | (ATThAT, R0%Y) |

gen frerr Aferfees Tevfa

AT [P [GRE AT U0 T NS AT T AHHH] dTheEels TATAR HIHATE
fo1er fam rehr areiiaTe Ul AT | GaugH 99 940 HT JAIdl YER d€@ G e
Fifeeg T (afae) ahd @ar fava fqeameas y=r qusr 997 | gl Jaeedrs a9,
yfata ¥ fereaTerr gRuMeEsre AT qear3d [[EaEMIhd el [9d fqearadesl T=r qgayaq
U (9T | AARIAT JATEee °THT a8 T8 AR FACATHD! [T |9 T3 ATIRT G
foreg faeamemmTea I & 99 F9 9283 AT 2Rles [Geddd FAE] TERR AEET T
S =AM 9ERHT gdte favd faemes ¥ e gerad fava fqemee e @Ay a8
ALV BROT fqedel FATE W T FA 928% AT 3T SAITH T HAT SATHEARG bl
gfderzgdr sra=aad T sl franfae e frer SnTedr gfdaede gar fqea faearea

AT I (ORI T=T | e § 288 AT SAITdT G (999 [aareae o]
PAT | eI [Teasr =1 qadeedr it o favd fagamers w@roer 82 T 9fg 3o A

STATEETE GaT [oreT foed [geares @ Rl [geares & 9 fae T wee ae
T TR HET S22 TERATH [The TR0l [Tehe T foTeqT qoere 9rs 9T Yedhl
fr | ogeRt 1T fafs= Aeiee® Aege, aRd, aifeeard, =i, dHfve, STHHAT, S, afed
ATATRAT TSR G ATEATATAR GAT [9TATRT FeaTd 17 | (ARTFRT, 08¢ I, 9R)

AT fagaTeT qgwt @en fien wew

TR FETHT FeAsT A% USTohdehl U@ fUTeT QTMrEre 99 934 aTe HedEre qaeees
SATRT TOTROT AITHT FRIRHHATE TIIHT GelT T4T 37 7T JZdiTehl $1faTer ATeR0T qo TUH
A | g 38R 2 A1 FRgHEE Eldl g5 =dl THRO ARUS [T | g9 9293 AT
IT&ASRH ¥ IT&T ITATHT ATeTied ST FrighHdl faer Afar ¥ Aearare qamor Tier So
iR faearaare faeardieeesdl AT #fsd  [97 | (@ar e geandd arei=a wrame
qRTRT 2059, T 4) |

Gl AT [OTT” FT ATHX GATA A (HATGAHT BTA WSSl ATANE (AT TR fciehr
AfafvaT @R ¥ AEITEERT ATRAT bl g0 fHATuy AR & |1 T AT e
feTeaTep! sraHEaTe A=, Ueglfeuedr, THa, Ssilid, HigdT Allad anT Jreafqe forar gred

o

T AGER FR TR AN T9THT e Tl GAT [aaaTeT a1 T FThRel Gl [7aT

A

Aifq ot EfeTeRr 2083 ATerHT T weed AEha g |

AT [GEAIT R0%3 HAaf HIAWE TEHl TUAUE BIHT AN T TIe qhRel [rem
HeATATAT S1feTeh ST b ezl TATX qTeahl Gt [9TeT FrRiehHehl AGEROT ¥ TH

oo

o d 3geedee qd1 FRiMdee Aifdd a7 gfte aife avadl FRT=ad O gar ferer

£
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FAFHATS [GOMETT TR & | TH TaTHT Jobd BIAPHHP! AT, qTa( bl ¥ TAG R
FT @, I GAT [TEATATHN IZITATET ToaTed 90 TATHN T TEA T &CAT eadT 1
TR TATe IANE T AT AATTHT YT T 3 |

g famrga awitaE qur &gt oe

Pedagogy of the oppressed (1970) TSl W¥el faidelle I8 HAATTH [T FEqET  SIT€A
qrefie 2fawg | fhaad FHeET iy IR aafddes Afedl, #WeErR, AHsiEl, ggdilsd,

Scdifed @Hqe, «AMd® ®UAT a9~ il Alddeedl a9t R1er g2 79 Afaered
AT E9e8; | B ATTE® Rl AT HTH T Felehl ATHT [TEATHT T A997 T 98T g0

5

A\ Forfad FHTSTeR afveped T I Hich AUHTeT Gl 1T FRIRHATS el T JHIE RN
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ey faddT HRIEEHT STURAT TRGIUT IR IYSHT TRAT {dUiTr & gaw qmoTe ugTa
et qrtr afveg | fagmiizeas e @ aar & wft e war e R’ s
AT & T SUREE STaAFEH NI U0 RHTSHT ATRT TESHAIHRUT I Hed HRMAT folRwis
ARATEHA YUTIRl! e go | HuTQreT foiReae Aeree YOIt Q069 AT et 9 3fa 3 T et
AT UTEUTHH BT STQURE BTt TR SNHR ARHT UEeg | SEar AT aeet
foRam W ST et FRT © T T g | frw fagamdt Aengs gureied saR
TRAT TR TS, FEA YHAHT ATATEDT YA TqU 39, IISRATAETE =T FET
79, firerur firaTe RpaTeusT QUIRET %X 79I AATEHA UTIRAAT AT THTEa! GE9et QU
I W, UTEASHH HRITeaTAT fReaeiuaT I8, STEPTAA quT QUINIeTuT YUTTet HASR &
T BRUEEN (eI AT YUTCieh! SrATeaadT SR TedT T g ddeheb! &1 |

wE ot aegue | UreHeRn, Ued e ¥ e i qur s iR aereswa
AUt atequy | fireror e fpamwemuet uftadwufy @ Aogue SRR fRwR
TS TH Wiheg Wl T Goa ey | eteee geRtve et fag awer
HTRAETE JTHATE il g favaraeT 9 g Iem o wE qpque | fme AeemasT
TE ATIguesER firur fawe feaean IReT w9 fasmer wdw aeAT ATaguee
fepampema ¥ fidvm wfémer ke Aearesa qoTell FrteEs FEstavor gfdeT TR T
Ty Frraeeard faavor afkaud | aww R fpameama W ¥ @ SR Aengwa
I ARG g | UTeHehAeT sramRaT fretor, feamaamnme fror, wemer/ fasaers
B/ URESAT &/ TS SRAT Jfte wie frgafy 7 ey Aearess fagaam=
TAGHT STURAT I Wipewy | TG IR AT UG, UTed U, v fodforant
YAAAT TALZATHT AT FUR AUE | TqHT JURST AT SgNATHE TATEATS Ydhiha TUAT
T qETSAUS STSThT STTava®aT &7 |

A TegTadt (Keywords)

GEGKS HeATg P OTTeAl (continuous Assessment System), afedTST T (Porject Work), =ddalY
afead (Behavior Change), [BEEIS:CCI] (Creative Work), &THAT %lW(Capacny Development),
ATITHT (Monitoring), WW (Superv1510n) feprg ITefer (LearningOutcome), BEILIEED
HATgPT  (Formative Evaluation), FeTATeH % HedTghd  (Diagnostic Evaluation), Zpipzal
(Grading), 3&T¥ FETIT (LIberal Pormotion)
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faw g

MY A8 el RMIcHe T [HIVTCHE HATSHAR! HHA0 &l | JHehl AT
q fggardier g Suafa gfftea w8 Siewsr fGe asd atuerdr gema
T 21| A af R faendl qersed Uunellel $RieA T iUl HE Uh
Tk T ATNTERR & | A7 397 ATHI YA Gy I FAaedl q20 & | el q T afq
Gl & F9T9 gaTe T4 fdfagd aeres Aramedr qearge 19 9feardrer qadicd ]
Ak ATST AfFUH AT G | AR Y FeATSH YUMelle Afdfchehd Fal=id T

FOTeqTepT TOTER WERISTHT W SfHel Tl ¥ 9MfdTeh Sgall oUHl AT af aeqaeeh]
3 |

STETSH], SAHISHT T TRISHT HUFI &ite YHel &l MYy Heargeh Jored] ardides HH aHIsTH
FATHITAT ATST Tebebl e | FIPISTH AT Y AeTSahT 9T draehl fahr T
Haal AEdE I TRISH e HATghd RUHl 9= d=d 3ol [@eTiaeel ATars
qAS Rl A=y | 9IS ATSAT HHI, RTEer [qeprg [FAredrT g5Eed ¥ HeATg s
Uk Frster T q SE T afa Sersd a9 TS haHT HIF g 9 died 2nl
T [qRaTRl qIAadTe AVAT WA Bl STEl AT SfEauRl @ | A9 geddy e
ATGTLH HT ¥ GAEHN] TIH] HRTEITH AN gHhldee THY AT ofd qa¥ I
3

v faganeft seues ot afeem

B | Toreqor faepre qaraehrdl aAT3H ¥ UIGAShA A5 T [qeplg Judieee [Faardier a1
RIS A HATSHA (HITHE HeATSeHhA 8l | Ty HIRepl 3aaedel (Afqd =HT e
FMAMTcHS qTgHadE T ey gearssd 9+ STIaT g | 707 faepede yaraer
FATS SERYIATAR (AHOHE qergsd foraqor faee fomamemadT feew afdvesg |
I RS JRTgshAdls dve ST e fagandt qearesd afausr a1 | 79e dad
e ATgHT A1 995 MaMIcas Jearshddl THd [Gerdr are qUHhe aredadl
farTewe ¥ AT AATSHAR! JHA0E ETHT Y=Y HeATSHT A T o+
F&l Tt T ardidged g |

HATS ! 3a3 9T FATFHIYAT, GeHAT, e, oA efiedr, TareddT, aidr ¥ siarhaied]
STEAT e HIIT I g (5T, 200%) | foTaT &=HT HeATS oA @i aeua gt : FHl
FHSE Jedl AT HRHHAT IR TS ¥ T8 bl TP [RATHATTH THRTHE THRTHE
Te T FHSNIEE Jedl o re Afa=IHT TR FRIHHAT T T3 (Simith, 1996) | T8I fayge
TZTEHT FIHEHN FH FASAN Tedl AMMe [GFaT HaEe® Tedl dMe AP T T JATST
(Backward Mapping) ¥ H¥I~ 9UFI FIHEI AAAGER] ATARHAT AGF PR Miv=d T
(Forward looking) &l EUHT HATSHA UGHTehl ITART T4 AlehT HIT Iooiid Tl T |

HATSHT T FOTeTep TOMeH TeTehl == T arvel ofegd, “FTerm &rsmr oreerr e i
HATSHA YUTATHT R Yaeg (ATel, RO%) | el Pl (U7 [RAThaTadls THTaehd] a-r3,
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faeamdierl &AM ITH BET=Idepl ST FuRr fofd, RTatehel ATHT AeaTdd T
AR TBUITIT 9T T4 HATSHA T7g (321 | STUHT geleged [MHcHE HeTeew
ATTTF TSI ¥ TR HIAHAE HBHT HIR T3 GATE TR BH SIS [@UR ATHTT
TS Ficbrg | [HHS HATSHAAS I ©IHT TgARANHE dRETH FANT T
STARTHT @3 o fe? qeATeshd YUl &1 F=T8T AAfoFT Tar |

MY AeTSe [aardieel ardfas Megdl o@smEl T ¥ MERar=l FHoAeeed]
afe=m T U= fereror w9 afqyrrer T | et faenes Segeer wfed fagandt
TS T TUH ) | FETHH, T, Thg T, THITE T, ISt wr, faeamd
SFETY ST Y&TgTehl Adedlehd T¢I (G [eprgert ardfaes awar ufe=r 1wy (wrafaes

N

FoTeT TeaeRH, R0%R) | AT HATXH! AN ITST JUTAEEH AdAFa 0w | T AIHT (77

HATSHA [HPSH AN HATSHA &1 T dlchbeeg | AT ATABITHT AT FHRIZRN ATRT T
qredia HATSHT I 2l |

Fe=T TSR ¥ eheh FATHT A TS e 21| AT g aferare T qearg s el faeardierr eqaerent
AU TEAA TSI T 99 HeATSHA 81 | STARTH [STET0TeRT ATHT F=AT YT T [HaTTeHeb
HeTg R &l | S0 T[0T Uk RyerehTehT 35 Tel & w1 HTIATelTS ATeHET T HeTSah JoTTed]
21| ATl G AT [GEardTerl T §eATg e I A9 g JHbl TIRUTRl Al
ATSUH] SZATANHR HeATS b TRl 2T |

Y qeuTEEA TUT R HEeed
Y faeardl HeaTSarerl W 3aa 9T Wrehl TATEHI (U107 FHeprgehT HTewaTe [qaardizeaT

-

ISATHA Alhehl [eplg JTAT aTfeael RT3 RTefeh T fagandiert fparearegedrs Heferd T
21| JHATs (=Y eaTS e YUl HeT Weccasl TIAT af a7 afeg | aserr wfafea
ARl daTeed] g Ty AATGHT YUl Heceadls Seid e
faeamdier destdargde, offer ¥ T919 qeATgeh I,
S AEEHT UTGIHAA dlbehl A, M9, Afddgicd ¥ aaar e s,

STl HATSHAH ATHHT T g AT THT T I1d =13,
faeaTe T a1 Alfddeedls AT e (Learning with fun) &l ATATER0T &A1 T4,
faeamdier faee aweeEd afed T T IT=ReHS T 19,
fagadict @ eerur a1 S SHaddl fFaTedareTare Mabdl HieEdrg Jurfaehdar
T LT TSRS & SaaeT STgH,
S el e ¥ M (G ararERor fsr W ST AT e g yade a9 s |

fa
o
d

0O000voOo

(Y

TRl T (TR (Gl qearesde Heced d+h 36l & | T Geahie ATdedd de]
YT ARl FETAl Al &fd Ul & | Yrafqes TeqT Hell aler=arsH, g a9 Juh
FT T el U] HRUT [&S=qT 9QTE G faeardl &¥ @ | 79l a7 difehuerl qaad=<r fger
¥ 41 fqeardier /3 98 91 T TR B | fagardier fveR gerg s W STERicHe e
feeptg UferaraTe AT A7 &fd a7 G | T8 atahmTETe T Teh fRTaT HeArerser
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qTafes T41 [+ HTeafe dedT M= [Gaamdl qeares anT Tl g |

e fagadt seargaaT fafies

e faeamdi weargsd foreor faepre gferara T =e 9ferar a1 | garEer foreor faepreer
foreqor faepre wferar ¥ geamsera afdrarars srat 9 afee | foreor faepre gfemar v gergsd
gfear @1g srnfe Fersd fasardt fed e fere fRarearT SRl g | Tedy,
FADA, ATTAT, ATCHIR, THTE, G2, AdeAThd THUT, ATEIdeh BIHHI ATE ATl faaard
Fise foreqor (e foRaTehedTd g | ZT foRaTehetTIaTe ReTeror fHepre yaaehdl v | faaamdierr
MR HeATS AR AT (¥ HATS e [dld UaH Yighar TRl 2=

(F) ATATRA: ATATR [GIATIT GATSHARI Al YRAT & | AFATHAAIE [Geardierl A,
feT, TROT, HeT ¥ SIERR STEdT e e HeATSHT 9 Alhrg | A0, Saer, fafa= fa7 7
ATHES ST HXT ATATRAAIS AT G99 G | Tl AN &1 g1, AUHIA, ATedhT HIRTH
ST HTgAEERl FART T Hicbeg | Adlichd AGBRbl AHAE AEHIAAHT TR Ty |
ITERITAAHT Hio=d ATerd T "geAged Al¥erd afT ¥ afeg |

(@) TR T AR : Jedleay ui faeardl qeargs-ae afser ufenar a1 | g9are [qaardie
e af g7y ¥ qeATE s Ui | FETHT ARG GoTITaAeH HAHT T Fedlcaie e
TAGHT g A9 el TEUTE e aHd JH1Se; | WoHdled¥ ¥ gefhel HEl A T TRISH
afeheg | TeACdY GARAH] [FEATdel e TR HT ¥ SAEEHl SIS IEEhl
AT I dfcheg; | THaTe [a9Taa: 9 TeTehl qATSH T dichrg |

() foafaa Stw : fifad sr=eme fagardier @@, ST 98 T GROMIT AP GATSHT T
dichrg | ffad S G0 d16T FATH AT il TOHT i TRISH dikeg | fdfad s
T faqar SR g | fafad S wea e fraT afverer THET FAT T yE 9IS
Hicpudleg Ueb [Tae srafaehl aHT dleht Uehle TEIET o1 el GLEATR TTHT [ IUFFT 57 |
T3 Taeg | [oh{eh TFaTe [F2aTeiel 21He Tl [Hehrg SUaAieaerl STeHT ST [ Hichrg |

(51) T GSAAHRT AU : F[T oAbl [GaaTdTew [ARgd T T47 =1 TET T4 HlEd
2T | FIIT=ATH 20 [aeardiel Geciged g | I oAl RreadT [geardier fdfad #r
AT THAT I Efebeg | AT 2T [aaardierr [qeprg 4T UiTHTerr YHIT E7 | TEHT T8 [aaardien
THAT 1 (FEAAET FTHAT, AT, U1, =S, T, e, 41, Hiaar i), MHsireHes &,
fotereper oRgepr favqufi 7 fagandl gwfd fae=or garaer AivdAds | T&1 Frieeare [Gaardier
fafa=1 garepl HeATS T B Feeeg |

() ATH HATEHA : ATH HATSHA AAhl [TGATIT TAHA ATl [qebebT T [HaFT THehel FTH]
STCHT AThaTE T @S af | fgeardl arhet ATRAT darsiar T fea b HeEd
ATCAT UTETeheATe SR TRTTHT fTeterel faeamdl HearsaadT 8¢ I8 @9 THded | 9
foeamdies SEEdl ATHAT SHT THl HATSHEA RTHFHHE Y&qd T4 Jleded Tuee |
AT TR A8k [TIHT Sfeel 9 GARTHT 13T qihg |

(&) Arft TSI g FAEATSHA  (AEUTST HeATEHA) : faeandiee Ak ufre ardiee
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e g | AT ATdEeeTs ATHAT ATLTRT STCHT ¥ TRl AT G | 7T T [GGameTeT faerrgedy
T [epre FHETR AT Ui drdiEed 9T @0 qag | AIEEITRl SaHd, HedRTA AT
ATHINTF STaEH aeHT ATEEald qeaTgHd &l ¢l aridd g | 9l fa=mr qees
STCHT B FRTH] FARAS Ueh ATTHHT [Tebehl T ATTehepl FATehT ATCHT SR Brg | 7ol
foreqeper feet et 7 fagardie qeareshd T YoaeT ©THT ST AT =T SHHl o
TSR A=TRIRAT &1 I g7 | a9 Jeehrd al Harepd qe drdieede Re qeurdl
ATAEEare TS TRISH Ui Hidhg |

(@) AfsTTas® avush: fqeandicr faaareaaar fabar & SATdelved Bl 87 ¥ GUarIdr
T e | faeardl AT 99 AR 87 GiaE T [Sars ekl [Geardmr Arud sAraeive
afvadd afvarer gEere WedE WA g | A AT RE T g8 Y SHeEde I
gfdforaTeel ATIRAT U el qRTSed T qb HATSH drediddd aq S |
faaadier ATqATEdArs T FedRT, SUH I&T T Hool FHA, TRl FHAT &, G SHPE TR
T, ATHISIR BRI HEHTHTATR STCHT AT eRaTe IidfehaT fuw 9f [geamdier qeargs
T Al | Eel foeqepe] fagandierr arafad qeargsad AT AfqaEdT 9 qvdsd T

N

AT 2l |

Y qeaEsAET "uEue

faeamdl qengdddr it wifgw Giree W@ A | @ g Far afveee @nr T
TS HA &I A= ATIEUSe® YANT I Hichwg | Ut T41 (¥ ATATHF deehl TSashaHT
a7 ATIREE T TRUS! & | IUFATTA R HIIZUSEE [FATTEY @

JTAfHF qIETRHS dATeherT STEET | e Areafis agahl TiagshAel dlhenT STTENER
q. FETRT (FET TSATHTAT) q. T AT
R afed ST R ES afeSTET F AT GRS H
3. fsTeTeHF T 3 fqepre Tvaey MsHIcHE FREE
. RIEE ¥, HETT BT
Y. EER aadd (g Igfe) | K. JqAeE Tl (ATedlledh, Uhrs, HITde)
% fTepTe =raeeT ATUH qivadd (faerg Syt

ﬂz:ﬁmwnﬁmw.wwaﬁﬁl

%

ST HTIRUSEEHT 7 10 79 (e Afaieard Tear, e uiq«r qqfd oaemad frersreed
ATTITF ST el AT ATIGUS IT T Hichreg | T T2H FANT T HTTEUSEE I @IeTehl 2fgy afT
TTafHeR TEHT JUATeT TRl Fooied U] YTead | O™ STU Ui sl Y&, Ukl TeIaT, AT h
AT AT feTue HT a1 faehrg Suete 21fael ST, FIUehT Ul 8 SU=RTCH e [TETITATS e e 2T
feeT ek AR TEUebTeT [gaaTdizeel [MHTMcHE TaH SU=RIcHS YS! ATNT Juaied TeT o
Tib | faq fvuesr afq g | AT Feq Afaq TFaeHqT KSUET ATIEUE AldeiTel Yidiiacd
T, A AT ARRATH | TG [Geardl qeargeh T3 TISTd IS AvTSel [ Tt 2iae
JUHT ATIHT AT (oAl Gfeparar e srad: afasm gare @i 21 | Afdsmar g T
THET 21 AT UIRATHI HAR hadl s@ddl {19 & s |
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TETY & T g9 9 YIRaTTT Ge¥ qUH & T¢ (g JUAT eTael qUaHN @ T ITHT
BT T B [TIIT TAE ATT TR G | T I IS TT07 T=TT AT TSl g ST
IS U, THUHT AARAATe [T Weeed @ 95 | URANIT g9 AT TR AT
TETTF W B Fehgd | ATHT ARSI T T T 2T AfTH AT U] e Suafer yiftd
a1 PEE qadadrs [y @ T9e, |

T AeaTEEe quTelETREt Hister saae

~0

~

e IeR® T qaeHs qarghade deEl fde faeardier faa o e
HYEAU AT TUTAHT Y HATSHA JOITe] AHT RUH 8l | T8 GUTere (g
SUATE qETR T $MfeTeh &fd AR THAT I 9T Sre o @t ageg | e

ATSHA TUTAEFa=] HISET aedrs (rTTEr daNTd ®0HT Y&dqd TS 3 |

o~

o

[GEATT &3 A ATSAT (R0SE—9%) AT [ 2awr TNUH ey -
o

TR HeATEeh AT ITHARTHE HEAWT YEdidebl PATEAT T4 A1 AT AT
fqEeT TV ) |
ATSTATR] ATATRAT RTATRT TUHITR PRABATTATNT AT THAT FATTHT AT TATA

o

SUERICHE HEAN TATST T T HeATSeHhd Tad(debl PA=adT T4 B IJoeid
-

ATIRAT TEel ATHT NeART T GAT g Sqawar Teue 4 |

M GIEAhH YTET (R0%3) | [ TaedEE WEHl &

AT TEAT FuRTeHE =T gl [ATICHS / FIRTcHE HeaTgehd Uadide ATaAT
faeamdierr faeprgdre A= T & | [HTHS TSl 7T 353 v faaandiee
[HePTEETTH T I I 21 | TRl ATRT feTeehel faaandiepl safaaaa [qepre Sueic el
ATITHT T T [Mepg da8R e T 3 |

faeardl geargd UiraTere Saafd T faaardie e i fFavor we TRequ
B | AATS [T2ATHTHT FeAT 1, GRATSHAT H0, [sTHIcHeE HRI, Tehrd, ITafed Teia,
2T, AT, SATaele qadel daetieh ATl AT AGATATH I 3 |
faeardl TSR HAAT [aedrdihl Mg Sudfegdl areiad qger gie=r T
FIRTHE [RTET T 3 |

HATIRAT T8 (BT & T \9) H SO Yiqqd HIehl ATA(dh HATSHT ¥ 60 Fqd ATl
FEaY AT HIeAH [aaardl Iudieel damsi@r T g |

TTATHe TeTeAT UTEHehH (FelT 9 3R 3 TFH) Q0% HT MFATTERH 2wl ANUH qIews;
UTgTHeE AT VIR HaRTcHe HeaTged adidel AT [qaardie! [qeedre
A=A e @ |

F47 q 3fg 3 g e fagardt geresd ugafaer marenT et afere | e
AT FETEEHAT Jealvgew AP S |

FE? HeTge YUTellels Sdaiad I [qeardie! ®RFs=ae qa T 3 |

FeT q 2fg 3 g faeardier T FRider Amawr “E, @’ T v’ Hufir Aofier
T |

AR (O] ITETSRH (T ¥ T W) J0RY HI [ FaeT TRUEH &;
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FAT ¥ T ¥ AT Yo YT fuiews @i T8 v wo uiderd feew fagardt
AT (fHTTeR) Teufdare fagandier e 1T g |

ATafde TATHR IS 60 T g5 | T TUNClHT AT AT I g9 @ |
e fqaardl geTese HIaveee A=l [GSUal g | 579 A9 [ ATievsee

e 3 |

T BT/ BT FEHTHTAT o) qreATST T BT
EEGIREACI] o) YEe¥ qadd

ATIRAT [OTeAT UTSTeRH (6T € &R & FFH) J0%R of Ui M=y HeaTgeh Julelihl
FIAT T TEHHAT el Tl Tehl aravs, ST

AR TEHT MUATcHE YRdiqa=T a6l [THICHS / HaRIcHe AT Taeideh
AT faeardier Meears aiaft=d T g |

faeandl qemg®wd ulgaree smafed a9 faemndier afdaa gRfd faerer wre
AT, BN, AL, SAdeliieh Uadhl Aaclehd Alfehl HIAHATE AaaTated
T |

ATIAT TEehl FET & T 9 H O GIATT MI=¥ AATSHA JUITeAl ¥ £O (T AT IR
qATSHAaTe faeardl Iuafera! Jarsi@r TIT & | g9 JATghTHT AAT AT Il
BT | ATATIe HATSsHT fafad ¥ YARTeHe g9 G0 9 3 |

ATIRAT TG ATHT NeATET T THAT Ho AT g | Fobd LETH IcvIISsh 60
e g @ |

=TT HeaTSeh qadidehl AT 7+ AT qF TRUeR 4

TARTCHeE 1T a7 GIrsT et o) HET HEANTAT

Ryeprg Treey (o e ® #F o) FET F

JTATT TET (ATedTeds IIET, s qeIa, Uhrg TIar)

FIohTg STEEHT ATUHT UfvadT (g It eTiel ¢/ TTYehT)

SURTFT ATIEUgeh! Afqfeerd foreqehel HATSHT I ATeehl A T&T 99 T dlhd TS
O ST ool T HATShAAS el A= T T&d i adae aft g |

forear &rarept Ufqerfaes wanTeRr famivaeenr aft &1 T &7 I (wTY Gearg s
faerar aifeuer & sT99r -

FATSHTOT M fo1ear |fHfTerr vidasd -209s AT “Uede HieAT g FrAeEd gdsg,
TE, [AITEEdl ST SANGHE AGTSRTR ATIRHT HIfdeeAl HaTdT Jeaiol T3
Jeeld TR |

it fore qgafder AT -x0%s F“Yeud fgeandier Gifde ywiia faaver e ¥
AT SR 0T 917k ¥ AT fepameparaer a0d faaeor aurasT 1T’ qw e
3

fted forer AERTE gfdaeT -0 F “HATSHAAS TSAISAHE A1 g9 i
T e ugar fufad gErted SfEE AT TuE feady” 9e e
qATSHAHT ST Ul g |

N

=9 & AT OTET AN Yiqdad-<ouy AT “HeATgd ATl AT vh HATSH

(=)
)
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AFATTR | FSAT AAT A [T HreAHeEdl ITART T A1 qHhE fGSue 3 |
foterr vl S W FEEiaEr qiqasa-30Ys of ‘T q afg Y aE e
HATSHA TUTATAAAR FEAT RIS AT A " A Iooid TLehl UTeg |

o frax fagamedt weargsa quTelt F™ivaas gv @A a 2

T TIHT FRATEITHT B UF 8P N I [T JATSHT TolTelehl Har=ad"
T AT HESY SAURN @ | G THE® REXTHl BRI FATH ARMT G | qieadd [
a1 FgTRidard] Hie ¥ HE&RR BEl @ | TRl TURAY JehTETehl d1el @ERISTHT Yy

HATSHA GOl A& A dolebl AT U &g | faazsT Sl = 7al fHerse

AT JeATGhT T~ ATIATH [T ez TeaTesd T 96 Sl bl (ool e |
BT HATSHA GOl (=R HeATS e HHT) AU FUhl U2y | [y HArssh Jore
TR TIHT FRTIITHT A3 TGFAH] o Teqge [SFHar Tl SAT ddfod Taldr |

1.

e TcHes T FaRIcHE HeTgshd a1 | 39l faeandisl arfas daered! afe=am T
Teepled ITARTHE (AR HIAHaTE e Iuafed giafe=d Tu+ &HT Sire fawg |
A1 AT METcH® Jerssdd el | a8 A g9l B @Al | vy s
e 9f | STERICHS RTeTe areaHere e STafer emfad TRIse 9T e den
HGRATHT TATSAI HATeAls A&l M [k 9 9 918k 9i 98 91 IH] AT
AT | 9@THT 9 ST @RepT | &Rl | 9RI3-HT 99 STaThaledT Jalad dleal T
NRTere AW | & 919 a7 38 FEThl GHITEAT | 9T AShehl 18 [HerrgHEhIg
SIS, UHAdR! SAIE, HATH S8, HIH S1€ Al [Fhrad qafebd Trddrere 744
TR ITEARICHS R0 ST AT aT =41 87 Tob | B A T Y qeATSHT
JUTATATS 3&T BT o FHATST TTAT Af WART Tehl T1SAT | F&e] AT AH0THE,
FEMTeH®, TIRTHE B Tobd | TG RIS ATUT | Aedd: ATIAT OeHE 7
ST | S #REX AT 2l | [y HATSehd YUletiehl T SU=RIcHe [QTauere
AT AT TR THAT T T iU |

qiada®l gl T: 16T a1 T4 @iedl 9%d g4 qrqradr 9t &0 g |
fa%aTer! awiraTe ol T fa%al 7 We | 9 el Hel ST AT HIarT e o
U7 | T Y Hearga YOl I R0 JaT @ ared & | 9 GIeTueR
FT & AT RTET [eprg YiRarHT e EE MYy ARG YUl T gq
Terad | [geamdieTe afeae= T 1 RIS (e de® TaT qadheal AaETHT qrerstAT
ATFFURT ATIGUSHAHTH (o707 faeprg fpaTehetTd RTUafeg WA T HATS e 1 dfehreg |
RISTTewe 1 TISe TS fISATcHeE BRI GeTSHT TEhl T T dATs aTH
AT AU G | FGA 2Tk A, foreor fepre feareery 7 R qearg s
UHATT AT TS ATRATH [ATd¥ HATShT YAl Thel g ke | dfgel JTsTard
HATY, ATSTATRT ATIRHET T 91l a7 AfvapdT R At 419 genghad qar e
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qoHeg 1 HAIATe Grey e GEl HAL T THFT FRTFITHT GHET IR 2T |

HATSHTHT HTF IR T AR AATGHA TUMNeAl AR T TAT UhTgehl  TIHT YT
T BTHT HrEH F @l T @7 7
GERHT FUTAAT : ATIAT qeehl HET UehaRd IT= qFF ATl T HalT @ T HITel AT <

#Tal ATIEUE a7 Tk ANMFUH & | BT Gaheed! AT [Fadee Afd 9¢ T
ST | SETETeRT ATHT GfATSTHT 1, [T 1, 2EeY 9fvad | AT Teiend,
I&T &I T HeATSHhA HIURUSH BUH] WIART HUH TEddlee (o= qi qeresdr
FCTerT & | SRTEROTHN AT JeATSHT HTIGUSHT ‘UfeTSIAT i’ 9iUHT & | qrTsTes

N

[ NN

FAIT [qUIHT I ARASHAT HRere [ THT GHERET 99 GEudr g | g9 g [,
EY T [ W g AU @ | M= dgdAdied d8eadl T 9H [l qre=g |

o

ATIET ARTIAT ATHeET gk ATHRH [FATRATT RT3 [ereqsheedle Hod TUHl 3 |

yTafTer foTaT AR HHT AEURl SFR qRadd T AIEUST gad JHeRl Tl TIH]
@ | T [Tl SATTHART ATRRER AT TISHT U TS e, 7 &, ald HIHA, [T
T faTIeT F erEer qivadeerr uidfafrea TeHr SehE ST & | SaeY afvadd aee
g 2T | TqehTg el JISAeRHHT AllpUsl [ebrg IUAled 2l g al 9 el
W YT AHERT ardde 3669 W RIS EEd [eqIed 329 Judied qUl dl
T e SATeT fae AR AifaeeT FATHT TR URTR @fepusT T e AT s
G ST AN TUhl TG ATUH & |

o gaeper! AN Sfedes a7 & Farfa afed d¥ el weIEd 2Jaer afvadd (e
YAt BTfge T AR T faSiIcad FEAg Sfedd efad 9ar TH faua o |
IR ST AN I ISTT ST FepleaT T80 & S | GBI ATAHT Hebrs av
fFepre Sudtfe aTfael 9, THURl ATATHT AT T T &< 3fahudied Afd Jed
TIPUHT G | GfRaT TAF ¥ I GARETH 9T R T TG FHRT TR
qTT G |

FfvaEiFTo™T Sifeaar uan sreaRdr ¢« faeardl qergdad Aferd T IS BRI
T YA [FaRTeRT &= UTST ShHHT | [GgUe! & | TSI BRIHHT Yedeh UTs qihy ieg ¥s1T
AMSAIA BT Sooid g | ¢ ST AR a7 UHHT T=TH] Fi¥eh ek TR TUH
IEwg | AR ST ATSET @l @l HediTeh a-ehl @ | HURITeHe YANAAY dTehl
B | USCT UTSHT oI fgaapdfe Uk a1 < WA TSI YTed T faeardiers a9 dganT T
RTepre STAfeT 2Tfdel RIS ¥ 97 ¥ 90T {92 T5dehd F | T8 SIS
FYTETUTEATE SaTeT T ae T=ATURT Fesl ATHTT T dichrg |

T wfqerd T Aof ferfaddafe AThaIsTedT FEe Ted I T ATkl [GSURT T |
HEccaqul Aebl F2T & @ AT [Hehe IUAle [Hebrerd Ha<l a1 T A= (o2 T Al AT
TR T | (IR TT qTUREE T AITHT Y AATa SETURl @ | ARG IR U]
U aRdE® I ORIy 7 H3T G | GIRIcHS JeaTsshd a9T STaRIcH
forarorfa site ferae erang afgeraet 9f ace AHTAEeT T Fehel e |

AT fahTa®T FAAN AFEAT : (GeradqT F7 27 AN T foreqepepr &mar faeprg
AfarT qaeTd 81 | Ry g el FratETar A1 aHay Hdar o
I g AaRT TEE dredige HHAHINH FATEITH] JSe dadr fafag 9w ¥
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THRTHE FTae] SATThdT TIT | Felol Tl HATEITHT S8 &7 T el & el Jod
fagadt faepre Sudferey fie SI#r 19 MR qergs JoTediare 919+ aifear |
s AT | AT G FaTHeE ST qU | [Earem T Aenied 9ednT ggEtae 9t
TG ANTETT T Feb |

foRcaalt ST AT QUIAIOT : [qeaTerd GueEeoT a7 S HT UMl ==, ArsHe]
UGH JATTHR] B AHFT Uh(a¥ AT HeaTSshd TOMe] hrAT=aa-erl AT frarehe e
FAEE FEAMT 99 T | JHH FAEITAE WEBR T FUSHT AEdd T gibud |
UEAFAA (TR TR FeATSHT TUNell AT F9el 9fF 2l adad i =ar |
ATATIAT I AfRUA | Jod HEIT § FN UM 1T braed 1 THET [0 fehrag—el 7 Jego
T | T FATEAT U AT qATg R JOTeT |

AR AeTEE e TUTIAl Fvad e AT Gved

=T TS TUTTel AT AT 2THT Uk 38 S Gl Tgaehal TTer A9
O [T 9B wEHl [T d(PuT I A M AT HAbl a8 B ared g |
FMY=T? AT YUl A9Te SRehee Agead Tl Uh Heecaqur i i a1 |
TR AT 22, TR FBRTEIT T [GaaTa [T e FFI0 G hRATATE Skl
aTiecd 21 | favder FRSIEre 9T [qep el G ASreee ©OqT G JAEeEe
AT ARSI ATSTeRT ATTLIHAT 2 | TATAHN] TIHT (AT HATSHA Tl AT
T 7 e gE T T ATewg |

HfNTd T AFURUTR EqaT sUTS : AT dgHT ¥ JeaTg e JuIetl AT
T BTET forer T 27 | a9 wH (qeprg G AT qeATgehT 9= 7 27 | I,
FMHTeR® T MaMTeHs HeTgedie JT=IRICHeE [QTEUR aTaliay Hy@ed a1 al |
~AdH faere sudfer afafvad T forsrerer starhefedrer fawr qudber foreor feregs
FHHAT HATSHA T Teeble] AR ISUAEE R AT T Tl HET 0 2T | [Ae=e
ATSHh AAXS b IR TA=RT T¥eh BT &l | AT IT [qepr3erl AT faaardl qfe=mT T
FI T | AT TOAT A=A TGl IGAHRH FATEIT T8 GUH FTs qi =
T 9IS G2 @ 9 BT GRATE | FHSITE | ATERINT T AT T9qT 7
qUY TS Uiehar T fqaandl uaferdr ey qamer @i T8 ST Ty |
gfeadaqet AT G TAERT AT T 2 Pael HATSHTA H1F G4 a7 qadd
T @ISaT YT Ueplgehl  AUhle] (o707 [qeprg Uieham § Ha T Tl FA=ITadTs
JIEAfa GRAAHT TS Alebrg | A9 AT gods Fa7 ¥ A gear ged
ey HeATgsh YUell HAradd gesiieb0 [HaleTerl adTe dFT A9 | T9 &l
TeTpeEdrs HATSH ATIGUSHT ATETRHT [o7107 g fparehettd 19 ARl v | Serd
HES(TR T [alYTeRTehT @TehT HFATTaReH g Hereg |

ST GTaTehl et faepe T geires frerepert 21T fad FbAT et foparaperraa 7
I 29 T8 (T8 HATSHT TUCATRl AR FRATEIT greg | AR@T T G [Tl Teh]
qfeTeehert T HefeTeRr ATHHNT B HIAT BT fFaTE & |
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¥, FAWAEHIOMT GUR T : AP YUTEdrE Safdd T gaR Hwd adrsd ol
BRTHHT T&hT ATHT I 09 IYEIcHeE [OTE07T T T GThl ATATVAT UehT
SUAfSTR! ATIHT Bl I T IS 99 T Jawd] AT | Hibels el gi=1 Jar
T U MRS, | (T HeATSehd T ATdleeh TR HATSHAeE e Jqel
UITTAHT TET ATH A YANT T AT 3 BT AR AT FHIT A GEade |
RFepre SUdfe fepler dfeerT T2 IIATE | THATE ThavH TIAHHT T97 Tesih0]
faTeTeRTHT TR |

Y. EERHT TEAT TGN : HATSHAR dodee ¥ [dAeeed daH 99 &g qiade |
TSAHH, TS THIh, HATSHATFIH HHYEEHT R T=EaA [BEHT TRl ae
e afedTST T | fUTETRe T TURT WH AT T SR @ | e Uddd 9o
bl qdad T feprg Iuafed wifta w1 TRadey | e 99 T | =
TS T | e oA ATHAGIHI0T T 21 9 (F&T & —c HI @) Tdh GaAchehl
AT AT IR T e GART T |

. OFEgY TETRT &THAT faw T qamreaTehedts ARHE R 1 6 qie | et
TEHAT RTeqT T o RTeTeheedTe AR SEEdT T | [aaarese ao freseedrs
Tk FHEHT TR A e ST Z7g) | ATAH Ui GeATghaera=l 779 795 % 115
7St feteqor fqepre fopameretrd ¥ e geargerd a1 fawer aafeuer drga fesmeT T
ey | [MR? AT e TUIel] PIATEITHT FEsieeul T+ Hiaeaied, [gagres e,
TETATTT R elehl &THAT (TRl AN FRAHH Toarel T |

9. JWTEERT A T GUAARAOT T ¢ S HT YOTed! ffid ¥ == aareas | 91
st ¥ fagamersr e fagarerer Sfer ey aergsaeradl [ geahd e
AP Hes(1h0T e | AT AEH [GaaeT ¥ el [arsdgedre YedTied
T JER JERAT S8 GEA9g | TS QT T A &ved 9 f@dl T 8ed |
U= Gdfdelte edNcHe ©IqT ATY Feedy | RIaFEeedl ddNT 97 2]
e A= [aeare fedrsade |

fereret

[=TY HeaTSehd YUTTell AT ATUHT Hi¥a U a8eh INTEeRT Ui TEehl TATHR ] HR=dT g4
TEHFT ATTHRT T 81 | [eTT &Pl AFAHAT 81 | BTHT dTebd SU¥ehl TFAY Te 8l | A,
UfRIRTT UaH HAATEEl e JeTHl T T T8 [Gaa¥d JaeqEl qieadd ssd q8ead
JUHTT (TET AT TRIPRATAE T THIH GIeAq" qUH & | AR, GihaT, ATGerdia,
ATITHA, HILAEVT ATCHT U] HHI HHIEHT BT AU AT YT T THBURT TATIATS
TR T AR AR TR AN ASTATIRT JUIEE ATAFT T TR G | [HebTZehT AT
AT HA, (AMHE HATSHA, TIRTHE TATGHA, MaAcHE JATShAH @Al =
HATSHFAATS ITART T IUARIHE [UTEUIRT HERR e, ATTRGIR0T GRS a3 UaH
AfT FATSH, foTeq07 fpaTehedld ¥ HATShATH] UHATS qddd T4, FTTHT T e
JIshATeTs TSI a3, [WTeeh aad q¥aed UAHl AT (e T Sl Fraed
MY HeTgs YUTelldls T9el ardides TH SHINH AT Fersd dednT Tag |
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TR ATHT FRRTHE T FMfeweg | Tieaeert AT afeadTeHT usive =1fe=s | =Taer fraedeed
IfegeTdrs ATHEATT T AR HATShT GOl AR TAehl AT GEdARl Usied o= b 4T

HHRd A WFRAAEE ATG9TH GedNT UgH TR & g [y qargsT Yulelidre
TET ATCHT fEeTs Aaey Afchreg T=THT HIHT TeHT el |
aeas It

TIIERH [ 3 (R0%R), qrafdeaw e s (Fa7 4-3) 0%R, 9o |
T [ F (R0%3), T e e (e ¢ ¥ ©) 308y, FER |
TIEIEH [T v (R0%R), SATEATIHA FeT Teuehe (4T €—5) J0%%, FFATY |
T TEURA TR <053, FoTel g1, Wieueny fase & |

AT AT 200 /\99-R0\93 /83, TIMTT FATSIHAT ATINT, HISHTST © [GeavdTy |
fagmem &= qu g R0ss—0x, FeHTS!, MeEavary  farar gerer |

AT e el GIAAEET 088, AHIGHT TeFIY : TEAEY AR F |

)

©
Py
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fEratan fdcdi=T *Iaenud
T ICEETEY AT

HE-TEATqH, FATTE, WAL qgHE! FAFTH, WFATC
AGATY

Afeqer @ ¥ AfeT asefas Ioe raed Yel g | FIHTaar AT Feie Al 9uAT i
g9 i Fé FearsT TAd gy | A @@= Afted asesr ffvad gfqaadr gy 1 Gfies
GHHT FTTT (AROTR AN 9 ATIRE® Zegl | TEHT IS IfTageadT, T9Tehl ATaedehl,
TR ANTEE A TS | Il IRl G AfeTeh Geepl YTeTaaT gafd e AT g |
fsfl arare T vd Roremr @l qudr sfawg | G @ AT 9T anieHT WY
TS | ZUTRT TSI JENTHT AT AT Fefaey adl GuAT i @< 9 ge@e | TEl TaT FThreet
AT AT (social pay— offs) T ATETTAT THTAAT T FHATHT AT RTaTeATe fashre 79 T |
el et AfeTes AT FAtEnT T AT gerse | TR aueH THE AT GNP/GDP
2T | 91T @9 T GNP/GDP W 99 | TRl AGF I, A Faey &7 0 F |
TTTHT T [GEATATRT AR HTTCEHT ¥, FAXCH AR, AR HHEH, agd T4
ATSHIS THIT vy | ST ATSHIS HIF T T 8e ANSUH THHAATE FAHH F4T aT TUF
T qUHl qU I=ATH A AT 97 qUH, AT G AT 90 qUAA, BRIRHHEB AT b
FEAT AT A1 (TR BIHT A E9eeg | J9T A Gd Saeardd T3 oA g |
foterepr faeame w1aT grafies &3 ¥ AISe AIars 9 =R 92T AEedd g | GenRd
foterreT erRTeT TRl wrenfues fersmaTH S e aT SersT VA T AEeded g T IEE
AHET ATHISTS AT MR gy | T AT T Aeehl /e GSTHT A0 T 2T |
HATHHT THETH Icae AT FrACeebl ATRT Ty | (e i Aqae=ebl &t a= a
STEel HIHEdTe 9Td] aite fowg T e aw i qEedsd g o

faw g

foterr Sfravert Farér 9f &1 | FifageTs sfiade aHe gHTETT T T SHaaddarg STaedieh]
Sfraar afeord T wreAw 9t forEr 7 2 1 wer AfedmEndl aRdr ISl Hele T e
Forearepr afewre fee awepr S, “T=a1 RTe =T8T 81 S F=aE e ATATcHS AR T A
qfgareel (G THHT GedNT Mo |7 @A T A= (R053) |1 Jooid 90 FHITH [erearehr
freT9e (financing of Education) T=ITel TYTETTAT hid @ T T &<l @ T ? qf TITewehR!
Sedv fad oA 81 1 A9l feTeTHT SIS AT ¥ ATl ATARHT BT ¥ R AN AT @=

T ST SHT AT T8 |

TRl A= Tecie® & qTHINeIes, Wifdes, safads, Hidd, ATeNfcHe ¥ TRl ATTeeed]

fareprer 1 21 1 71 feafeqmy Fereher @ afefeafaerame frarer qfearr 9f wee-wed 27 Ja=g |

o YTHSHTYA - AT AR TUHT freTeE a¢l Heeed faques | HerwET Hecaqol
IS T WIHAHT ST e forE v

~

o  fUTeTeRr fgeT9T® (Financing of Education) ST=TeT fYT&TTHT (@< T ¥ &<l @< T

©
©
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? I Y9Ae® el Joa¥ [& asiaal BT % RTETHT @= & | B AFHT B Al e
a9 ST 3cURT g% W UAHT financing of education o [aeelTOT g | FeTetreRr
TR ZEN Anticipated change in society/anticipated clause in Educational programme e
T AT TS | T9 ATk Tl ATEAT 9ieTeh @bl darsir Teg |
TR @ T AfaT et Yol dravd Tl gvg | AT ST e el TUAT $1feTeh
g9 i T FeATST T g | e @ AT el FAivad yiqer Tt gy | Gk
Gl FiTeTd (ARt AR 9 ATIREE grgd | TEHT ATl GITaaedr, T9Tehl AT 9T,
AHIH AEEE AME TE@ | Tl GEhIRel I AMeTeh Geehl GfTeTdaaT dafer e ATl S |

faretr s

HeAeheb! $11eTeR farehTardT Yeamel qar Ayeel fFRaaare 59, i ¥ afarel aiTEr T g |
THE FAAIEATR TIHT IST T2 grg A (sil e iars aft &H e fieed | faedrr
T [~ FEdseeHl bR R &7 9 araid [geae R Sere
ARIRTHT Giqaed T4T FIHTH ST e dT Sooid qUH g | T HHHT I 923 AT Afta
FoTeAT AR YTTaaHT &I &l AsTel [eTaTHT Adsiie asiaehl 99 Uiaerd @= T
ool MUl g | Uy AU ATARAT TdT UTdHep [T BRI ™0 (1322-300%) HT Tsdel
Foteqr &r=mT M FSiaahl % T B9 ool TT | g 3009 &l [gedred frerevar=
3= T FATAR] TAdaAT AR TSR 9% AT [TEAT 2151 A3 I ¥h1a I
T JF &FAT AT TSl ATRT HFT FE TRl afdwg |

fagamera ftearerr yTafer 9 TR YTAfTeRdT UTe &7 TeeRl T d¢ AT aErase el
T3 Hickwg | [GaaTerd [RTeATerl &THT ETea+H [:97esh [e1T a1 9o gara a1 dAnd dIvhard]
AT A STk (BRTHRT AITAIET STATHl ATCHT ST ST HTATHT =T & T & | T =T FGEhre]
AT ATCAT HTT s & Tepl UTgwg | Yraes forer (oo afau qrafT a1 w41 ook
UTSA TETR, fUTET 9ok UAH URIAT WTedk ATGHT HTA AT T8l @ | ATHT ATAdlid el
Y ARl qeT2 YR T AT heed A9l a6l T @ =T Mg dl Tuas | farer uq
2035 (T TTEaAated) 1 2T 93 () AT [G1erd FIT T8 ¥ Jod HITHT () T TLHRAT
UTed AT () et R1er Siare yred de (1) S faehre HHid ar aediideere gred
HARTA (9) bl AT TBH (S) =T a1 & Aqedale e TehH T (F) A diqare gred
TRH STEAT B9 9T Tl & | IS [MeeagedT ST e ard afae graare
AT USR] AT EH] @ | [GEITATHT ITod AARTAR] A0 T[&T (8T AR TehH ST
STTIeRHT ST BRIl ATNT A1 AT eprare dMfepur TUHl g=g | A8 G 4id drel
Pl ATRT &= I &g | ARl aTHT URHT ATE 8l | J&T A @19 T faaamesH
TR TOHT YR R, @=epl 9 fhad ANRUST a7 @+ Tl [qaaw 1fde U q41
IATElTeRT qfais T2 @9 T AaAare UHAse dT6 A= |

forett SRt e swaeaTIw

fotetr &rtept i saRaTae q=Trer (aifed 9ifaTer Sageuetel itadl M araeares A1ides
T S[ars 47 THEHRE e GR=ad T 91 df¥heg | JhAia (o1 arsepr fafa=
e T FAFRHeeH T qaT: SRR T @9 THE ®©IdT ATSgd | 9 g, e A,

& @R Rzm20Le ©



TEITRR TgTAe®, SEANT Al Ja7 SAadIIs Geiodee T ariaEis 98 qeee I47
fsfl fadeed T @=ars i A1 aeraaias aHEe T &7 |

Hifa asET awie

T AT aoreAT fafa= asfed faemaee FHICUH /g | T8 [@aes aeiedT qi
IFT g T Gl dTShISH AT MIv=Id FHATERIET AT 919 I35 | S9 T AThe
(Johns and Morphet) (1975) AT STelf0Teh JTSTHT, @bl AT ¥ faedii? AAeTe fHeTue aeie
AT Z7g; | TeqMTeR ZATSTATRT AT F2qedls T ATSTHTIATs ANTTHT Gfeade Temg | T
AT ¥ FAHAATE Ueb ATTHH] HATTafg USer quiisiTer AT g7 | fagameres @i greq
Z ATRTAIHRT ATITHT faaaTe YHE a7 eI @adl AShlS Teg | [Fel T3ar
AU ATRT SITEepl ASHT T HUHl 8aT AT AAHIHT ©IHT E5 |

SSTeel HAAT AT IS FFafedd aare @iepld e | 37 #2149 a7 qe gaewaT a9me
eUeE | AFH AR UIal asia FHI Al Aaed] TUas | AT FHT JHMT aoladhl AT
AELF T AT TS T B, YEANAT ATl FATL T4 FIH, TSSHNT FARA T HH
T Foledrs AlaH T farT FrEl FHT AMPURN gy | TTISTHT TSN HeAHH] aeaIiie
T PRIIAH G TIHT Foid AT HGHH [THIT, FATEGIT T ATTHT T TATGHT T4
e | BTHT 29T 9 il deHl d8ehlRel T WM dgdT ™| Medeed gvh Alds
U ATRT SSie TAT FRIGHH TG | T TATSUHT SATHIAT AT AT [gaRuTeTs Teifad
ol AM=g | AT YT Al ¥l d FepHT Y& T =T @ | TATeHT (97T Fsiaehl T
T P! TRl TFI=T THIT GATA Al AT=ga T Ul & |

FAHH TAT TS ASHTRT TR
FeTarTeTs T (aRurT Yedey HediT q=a3- |reehl ©UHT [gual @ | AT gradre JiHd

AT eTFAEedls IR T el qHfad arshie T Afrddq a9 a7 fas Frismadars

AT ATTIARATHRT ATITRHAT YTATHFIEBIT  (prioritization) Y=g | AT [FadTAd areaTepr

T e 9TET U 3044,

fotar T 03T (@TET FeTTE)

fotear FIHTEelt 204% (TET Helre)

Tk ANGF auHT [OTET [T9RTeTe TeRreTa @TUeh! HRIgH FAT=aT qfeeH
ATTIF FAMER TF 304Y

A1 Frifafy HaamEedT 208y

fereare T Hvatad fafa= dmakrs aeHee

faeaerrep! TR Sqa=Tae FFawl fafere

gl fagandl usre ARTT AaT fAefere

fOTelT HATATeTe ST UeRl FIRH  br-aaral [aia= [efererr, gfead Jar
BECIRRES

99 GTEME AGTIETT (HefeTer, 20%Y

o

92, oI AETIET (el J0%Y

Ny

93.  HEsie @it U9, 03 T gasiae give e, 2osy

L I R e o

o)
o
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FUFH TAT T s fafa

feh A Teh R UTeRT &R0 S AfaTeh ZTSTT I ¥ SIaeaTaeehl Seavalided ST (e uawd
HEIHThA, TFITEA RT3 38390l [qaarerd deHT [aeareld e AT (school improvement
plan—SIP), TS TIT AIRX TSHT TS TAT 49X [T AT (village municipality education plan—
V/MEP) T fSTeetreaeyT oot forer T (district education plan —DEP) ST&IT W JgqT 4T
AT (bottom up planning) T HTIONATHR  FIHH AS(A] T | TOF ATARHAT 24k
ettt atfies =qwT arfies Torifde FR=Eae AT (annual strategic implementation plan—
ASIP) FATSEGT T HIehl AT &1 FHETAET GeATel LT fo7ea7 faamrer uger arfties orifaer
PRI AT (AT 6w | A AT Aed (9Nl (oA g ©T8T FEhH J97 a6
TSHT T ETep{Tepr AT FoTeqT 97 defehs AATIAT Y&d1d USIsas | |1 Y&AEHT A
FHIEd e tgH RSN Ed T SAhd T (FE T 90 G a7 ehedaid 140
TEATS TSTSET HeARAT @ HeaAT (MTEF) &l SATIHT AT JeTAT AN T 9 GATI6
UTed =T (recurrent) ¥ USINIA (capital) @=ehl ATNT GeATSURI Ssiadhl UM, HRT T9T, HIHNRI
GTATRAT ¥ ST 2T HRIHH T9T aela IS g |

G SATEATAR FUASET T TqH FAAAT

FHTTRT g | ATTEAFT AT AT JTATFATT FeT F&d STANT Tl AT @ Ty | 67 @
AT S AFATE Twqfee I T | AT aeqehl STARTATE I & Twifee 7 STATFATH
SEE9T 2T | RO STATFAT Grfoe THOTFH IE39T YRT qUHT 0T Alcbad | T [aaaTetde]
1T TR AT (00T JT3 G4 28 | A gaeq & T8 Stad #red 7
TRl JATTHR HRAEAT AATR | AT HRTEITHT T HE TRAEe gegd | Tad
AT SeHT (U7 ATSew, AT AT hRT=adT Yiehargil AT TeTE (planning
administration) 9T #AT3ee | I8 FIAT ATSTAT TTET ZEIIHT Tff qreadeeyqed Uk 2l |

ST ¥ % AT STEAT RIS GHAH g | TR A1 B aw J97 JaT BT GHIHT AR
278, B ITA g ¥ [dhedee o b g qegl Hel THTR] FHTHTT I FRHASTANTTT
JUfCUHl gy | ATSHT FRRISHAT dfdd IETFFH I3 aTal 21 | asie G (budget
amendment) : U e Gl AN TAR ARUS! ATANT @TheATe dlide aeic afg | asie
Araferes ar AT ATl AN afT g9 Fekeg | Fleel Fel ATHIAT AR a1 @ J@ al =
ToFg | A FT U ofTehebl ToBH AR THATAT TAIT i 8 o | Hleel [aaameam
UTeRfTeh fadfed (natural disaster) T sTUTCl SB(TTT FIAGHHET FoTd Haldl T | T Haldl
TR emifeuer asteet wrr faafeaerr araer T saeEHd faeHr geg 1 A T ae fafag
FRUEE &l ATTHR AT ARTBE FTe FTIT I AT 9THAT 87 |

I AU T SRR AT (appraisal)

HIT SR ST T ae 2TaedT dEd STt 2lfde T4 Ja7T @ {6 & 97 Jearged T
RTroT faaaTerT TuEe! 21 fhAfe TETad SriehH T aefafas dTeadd @ 99 SIiaee T aTsl
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qu 9 9feoTHHE qEA Torg | ETSHT & 9T afebr A GIAHTE SR Ted | 2T e 3
SIS THIT g | M ATSHIGT WIF FF IXT Z37 AMSUHN THAATE FRIHH AT a1 q0
T qURl U F=ATH Ul P a7 qUA, Al a3 ATIfad 9U qUAH, FRIGRHER! AT o bl
AT A (Y B IHT SIHA gA9e | J9T A G e AT BRadd T
9T AT IeSIANT A Afhg |

firetr @<= ATSRETq

FOTET =ehT ATHET (cost sharing in education) T=TeT ATTT FITHeART ATATTHT FeTTH STATFAEE
(STET: fqeandl, eufvary, SaEnies 98T, e T 9YhR) # ATIE! qrderREe s g
SS9 Ay | ARSI e T gdey 9 @ | SE: gEd SednT, AW ",
grfaferes wednT, fot gfearar searfmar anfe STas ' aft arderd 79 afeg 1 foramar
HTHETET /AT 1T (matching fund) T FATTIOT SSTET He(RHT TS5 | SETEXUTR ATHT Sfelst
T SAATHT FEHTET ATHETE (government partnership) T FUTET 1T STaTgwg | T&T AfoRamarTg
ITHT O RTET faeTer Areread a9 grataes e SR ST BT W6l S A
HIHTTET FTHIIR] TIHT 20 /30 BTkl TGl /S T (matching fund) I AT
U [T | TH BITRl THHATE 13 faebrq dHTehr &afas grafaes forerar foerd T gg=

[N e

A= T BRI HEE HodTed qUH (9T |

AT I3 ITATHFATHET (consumerism) 3T &1 | THF ITATHAT JTANT TG T THTSTI (user to
pay) B, | AR fATETeRT YTafeh FRTHRATAT (primary stakeholder) T TATIH feTaTRl =T
REEIR] m | AT FOTETTeRT STTOTTEART ATSTHT STTeRAT AT m (consumer's funding
perspective) AT | T ZATIAITE THIST (professional society) T STTEF ST(FTe] ATSIT TR
§feTer AFETE A9 Sorsey | 999 a9 T ai RT&T @@= adeR gaes | J9els
FYTeqTeRT AT ATITHT ATHITST ST 982 (social good funding perspective) A7 | THeT
1T 5T ke FATY=Id a3 aT AITHT S6T a¥TehT a7 FHT AR ATHT AT AT TEH 57 |
THATe FTETRT AL ATITHT I bl AT GG (state funding perspective) A= | (Khanal,
2003) | AT T FPRHE [aHERl AT Ui 27 Hereg | AT Gl [TA8T 6/ 989 =273
WINTHT @Mgwg | T8 HHAT JoaiTame] TA-TEHT GEHRH Geliddl, AF HIRTeAd
T IR AHATH ATIRHT AfFad e T d9 I=afTeresl seaqare faeardicr gret
T ST UfeToRet FHTSIT 913 |THIS S IITRAART del gy | T ALHT I=ATUEATH ARTTH
AT faeardieed! ARG a1 gA9es A= g0 @9 HIRaTHl b THAT 21 (pradahn, 1981) |

foremant faerem i dta SETSRETerel @yl Hifq Fuwege

TP TR T < SHINH Sl &=6Te Foaiad Qa0 e [ oA 0S4 9l

aifea AfeareRa qf= giqerderr R1er §ar &¥ deT ¥ A9 IUY A e qUalel ATIF

U, R0%Y I THT }(Y) of feuepr ARrepry WAnT T fo1err Far heehl T9mEd 9 AT<eeh T

faqmTer a7 fAefeTeRr ST e 3 |

U TP [UTET HEA Y AEA T GASTAR AT AT 5T HAATAre #4747 @r
THIR [ U | T @] q¥EY A Ueel SFi=d ATk e BATAIHT (HaaH
feu |

SYEH (3.9) FHINHE Oq9ae# Haed ured qudfs dAr=iee A FAfeded @il @ r

Py

o
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N o e e

N

T YHTOS foeeg | BRTATETE YTod &R ol T%a7 GHIT9S bR &eTAl ged

T b SISHT eI, |

e ST IH TU R TET0T eI el TRATeh! [ ¥ 0T SUGhT 3. QaHISTH Rl e/ g3

T9g | W AT AFEY Yo TERRg AAT9ET @ITAT 9TRAT @bl QY [ATasH]

FRATAHAT SATAPN] SIS | PATAIA STl a0 JHTISH GArgAd+a | 4T

THTOTTART JHIOTT TIATART 9T IaH Yeehl FRIET SAHT Fofol 3 SISl TedI-g |

foTeT HaT BT AYAT TAT ATRGATHFEA] T

fersTeh SITET TTavar=d] eqaed

uedep fOTEAul "R 9ok A W&l AME ®UHT AT AFEREEdehl AgE-9

AR BIEATHT [asTeh ST T T A9 3T I, |

Gk AR auHT [dasTehebl AT TFIR q & YIRFT T, |

ST faste FAMT 99 9iT Jar e @ | afedr gid fgendiers, aEr 9l arie

TSI BIATAZR] TATSTAH] ATNT T =T Yid USR] ATNT [RTET0T FTel GART I |

AT P ST BRATAART ATNT IR 2TETAT FATAAATS ART TUHT sRad JueTsd T3

T foIsTep ST Ul AT qehl =X GUaFH 1T HaT 6T A A9 aled qUel

qrafead foreqor Serel FRiET eI |

ferster ST a7 ¥ ekl YehdHd Sooid T fases ST T |

FFIETHT YN T fasieb ST T4 =Me 1A SR ATANE AT BRAAT b

TRl [y | Flepld e Aree R1evr qearel S8l fqavuEied A= e
-

o

FATATHT e Tq9"g; |

>
o o 2 o

HRHeddT Gia [oshl GFRIATRl hIarddr |
Q

n

o NN NN o

TRFAY GfvE T SsTehebl FIaTeRdT |

JRIATTH [T |

FFIETH] YANT T [ ST AT A8 (07 Feare] drepl @leidepl AN T

9% AN a2 GUHT SR e Hee 90 T90H 241 Haad fGudr ard o
-

o o =~ e N =~ o o =~ N i o C
lepfd o AfeT Mol T | &lcpld feT i HUHT €lchl bVl dlel hdaldlcls

< <

ST faTw e |
FFAEY [a5eb ST T G FER TR Yve T BRHAAT IR daw] HeATE

FATAT-9 HT TR [TThebT AT ATHHT Tl [FAVEE HFAT [FITRAT Teda-e |
forstep . afedd™ e T TRy TR TH g9 |
UHTCH ST AUHT IR G FMT T el gdaed | dfe el T quA
debit/credit note AT FIET T+ HIET HATTHI IS, |
HTeh U, ROSY &I &7 () ATHY (977 a1 Fepl &¥ q1= FTTTH Uhd &7 g7 |

frrer facfia raeaTAarardl aweaET

frerre=dl Aifq, #RigeH 91 U4, MOWEw U9Eerl ® I AN Aed, STl
ATATRATATET GHEATHRIE [T AfTepl oq9d g, 9k gratdes forer fad qorer
YR AN AU AT [F: 97k g T, AT FeE AT AT ATABIR [TATHF ]
ATITFRATE AAIT g4, BT AT A TSTASTHAT ATIRATEl T AAHAAT & |

oifaferes feterrepr sraaeaT #H1 g7, Wfde qaram a9 9T araeer FH1 &, TTathe Jeaed
HITATIET T YR A G, WA FH g, SR eedls f@ed R & grathedr
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I3, ATEATH] A1, TS T AHET THEE® [TEThl ATqeare faqd & |

o Tl PN, HEEA AMGH Heccddld =dAATRl HHI Fd, H&ANT e T dThe]
[T AT TSAYTSAR TUEATHT AT AT ¥Ed, (e SaraeddEl g, forer I a4r
SCURAHAS & A, AUSTH AN (G Foraqrepl da@w g 9, forer ga9a4
T A, AR feareer et @rTte gferan, fasrer g e |

o AT RteTeheal FHI TEd, FATH AMfdeh AR T 0 (997 | faeaeas gearad
T AT & TR0 T4 RFRT e, RrErvaedl fridHeedl BEdd a4qr
AT AFATHT FHT Ted, g9 TR B 97 GHeHeEdrs TRl sqawr,
AT, ATTHAH! (THT Afaed, TR fTar YaTel J1iT YIedTe"q T ol 78 |

o YT AHE afAd T FIH AAEEHT TEEEAls A LT (AT PHRIgHH AT 913
T, ST F [qUA® (AT IuAed q8, STTHHEAT HIAa ATTRREFI=T SATAH]
FHT T2, HIBIRC [QTET &7 ¥ (9T Yrafier ¥ eranies ferearet AT qaied srsical
SEeT T A9, [gaefl depre sEdl AFAT FEl dE uT |

o  Hifeter HERfT TAT AT THIIHT ATE TET AT A T ATFerd TR0, dfemerd
Whl TFRNT Gehld, oH a1 Ufdeiias ©ages Stad dvavr 41 faems 19
ATIE Tl AATS B, Heccaqul diiHe, Udaaes Ta1 dhide Heccadsl Hal =
B, TR UAH AIed AT [ B9, TREIET UaH Hifde [eTedeRe, iafr ¥
TR AT &5 S, Alecaeh?, HellehT, SIMaER, AT aaide TraidH ATTHr
HYAU T FAAAT BT GAATRI A T2 |

UETER! GHTEE AT

fotere T eaawaras oRaéRr feorarer T w2 o 2r | faedid e T H
P HIF 2l | (511 &7, AT TAT AT Y] TS° T 4T qc [0 [epraezedt
1Y STAdATE®H i fedeh Heceaqul afiesr geal g=g | Tl a0 e aFew  yRiEs
A fqepmefa fava fagaemmey v aArenfes fraef awfed g faom foramarrmr 99
EFETE FEANT S[ETUY TOTeAehl FHI (9T &7 HIATcHeR, Ve, Taadid, FHIAAT T THATH
ATITTHT HEART TAT3T Alheg, |

qEIF Uqg®

e, *-Ld;rd*—llmul, Hlﬂldr, EIREE (fer.7.20%3). uTereht fareiar sraremest (Financing of Education),
STOT HERTUT, FISHTST : Heble] THTTH TE |

@A, T, LI, A, ATHTS, HaT (e (.. 20%%), T qAETEAT, AN, ST
T qiew{ad o |

2TeT, TrvERTE? (9.8, 204s), AUt U< RTeThT Hgeed qam STawdadl, FISHTS!
Bulletin No-3, University', student's Union |

TareT g (f9.8.3000), @AW AW ASET (R090 /309 —3063/ 3093), FISHATST
;ST AT AT |

AT qYeh AGHAAT (9.7, 3099), @i &, 2090 /20N HSHTS |

T TR AGHATT ((F.F, 309, ATHF T 2099 003 A AMF IR : FoATST |
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aford Ribrsd) tgior : Al 3160 I
otorerficidr dGI3a 3URI

- TS a0, FRE A,

AGEY

TTe@adt fafaw afieremd W @ wEwauel IvE & | eor sfuenfkE ar
FeeRE gd aRk@EEme T wfee | geeT agent weruars fawsat ahr Swer W
oo dag Tear g | Rreree f¥w R freror wet e fagamfiees faae sty et
TR TRET ATET USH AR AATTHAATE (o (Ahgd! HATSHd Wivew | gl Rasprgar
HATEHA Ry ATEhaT AT Gea i UANE | ¢l etz Rieurer dearel fargat
et A HesTe fagamiieEaT faebTEeT ar uee! [ e I GgAT qAEE | awdr
we fagamiteeeT TeHThamT Jeftr et sifafia faere gemmeda sew | ¢ faee
TR TEEW IAEE |

2B CHEE |
afes fae 2 (Daily Learning), T (Examination), HeTg%T (Evaluation)

faw g

Freprg T AT TeATS A T ATTTF T | GATSHAR AT T AG9TF grg | ATTATR
T ATH JATSHhAATe TAGFRT FATSET | TR AATANE AP TATSHAATS
TAEHR FS8 T TG [HEEdas @ adisy | [aearad dedl UREE queedl e
HATSHT JOeAIeATs FrATETT U & | T7 (Y JATSH GOTTeAlells &l A= el
THFEN FANT ¢ SHohleel dw U T Rasheedls a9 84 TUH YAld 575 | F4T Pl
RreTeetT feprgaTg e TIeor T |1 GO0 (qepraehl SediTaT @S ThuT [HepgHT FHY
gy T e FIS GiaeTaiche araravor fasir 19 afbeg | a9 aifr 2fe fasrear aamm
AR ATATST Tl | ek TP TS (7= HeATS o TOTeATh AR TIAT o
Afebrg | T @HT e [qehear qeAaresdaal dadro, e Tfa &, TTed A9 : Uh
UTHAT, &ieh TeRTgepr TEIET0TeRT RIgaT, faaaTeraqT FaNT T Al T AT by [&gue & |

afw Rt TeaTEEAR ST

frepreepr geareerd T dfverr 9% @ | eTHr 9l 9T geufdare /A g aiiE
T FAT & | T [GEATITRT 2k [aeedre RasirdT T Fered | el  afg © v et
HATSHT JOTATRT AR GeIEH @ ¢ [GeAATHT ATafed TR qTATare 7 fqeprger
CTATSIET el qTgwg | ey Heargeh JOIe |1 el o, Teehrd, TSI 1, Ueplg e,
St eI fafae draT AIArST dfebeg | A 9w et e fagardt gerg
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TSAGHA ATehebl E4eh [qeplg IUAled Bleel AUl HHATTHT ZAe | TRl AT feTerehel 2¢eh
faer g faeandier atfaet T TPl AR IS AGYTF &g | Beeh [aaardiehl af e e et
FATSTET T TeeheATS Jekeh ATell aad | a7 (e=A? [Gaandl geargehar faqardier sfqe =
RTohepT eRTZeRT SISl T AMaT STed 87 | 89 [eplg STATEIHl oRaTsirl 19 g T faq
foet T | faepre SUAieael HHEHT [ g&qerl [e1eqvr Teufey /19 [Gaardier [eprgepr aeiefr
e 2aT 2¥e fadeht et qearges T+ afeuet gad | foreqepars AT fagandier eves o
% e I FHITRN FAFFEE [TTTT E7 | TR AN 2TTh TIHT [FehgepT oamsiam TIes; |
T ®YHT [AaT AT Fedladl FH 27 Ty | T9ATe el F139 dichreg | TR ATHT
fagdiee T "eanfl WIeATs | g8 AW e demadfs faemdt a9 gt farear
AT gl | (Il FEHINIATHT HeaTg e TRTSE] [GaardiT e I+, d¥IE T,
UiaeTdT T, GEl qATSHA I AR b g | fereqehebl T a1k 9f o | frefehepr
uieaaoiT e aeg | I8 (AR T qaedidel A¥arEere ey qergsd Jumeials
TednT ey a9 fagandie Mg Sudfsg ¥ faeufdsr awE ggg | a9 Sra=auT d@dl
Mg AR ez, deT UieTares gar i g afvuer e e TR
ATHIATS T ool ATRTH G |

it aifem @vg, aEHT SV : TF AT

R0y R, qEeka yTathe foreres AIf® vz, TIEHT GRTT0T T Ho i 72 | k050 JeTEare fTaE
FOTeTr ATATSTATRT 7 FIpH TRET T | Wiaties [¥1e7e Garepleil AliciieTg Serd FIadhd 3
FROTHT [GqTeI Tehl [T | 9fedl =701 2.4 AfeAT (330 °0eD), ™1 9907 ¥ HledT (S50 =al)
T TEN =TT R HleAT (330 ") I [garsd Tieuer R | afedr =T (330 "ue) d% R
ATaT AFAT AMSTHI T | 2¥h AFATe FI &7 U 2ol (& fa) aifgua 7 | e
yrafaes forarr ¥ faeera, RTer syaRemye, sqeanie aeaae, quTelt foreror, wifora forer, ardrewon
forer Tereqor, sTSUSM forequr, spvarer ferequrenl ufe=d T qATE, AT TR sABATHR ATAH
FoaTAT TN | B¥eh &ehebl TN Y ©UST FETSUR! T | ATHTITAT: ASIST foTeqor arsf
ZeaTHT foTE TST | BV &bt AN € o wse gfereror difpusr geAr | faRT wer g% 2
AUICRT T THTT B TUATTH U3 ATeTeTehel UIATETTT T T |1 20T Jebd FalT el UTeTerehes
RTFATAT 27T | Uge UieTeTehel URTeToT &l feefeh TAME T 2138 &l (el STl [7),
F TS AT (job-chart) ¥ 9T T4T ST FeATerl fawr qfq guraer Tiewar | &
fardrsTT ATAFHT FeThl FEANIEEATs FHEAT [l T GEHE T gelde, drHil I,
fdfeere fRaTehetTd, RAST T FHAsTTcH e fohaTehaaTd T fSrewT fag=ar | < far eveh Tqearg
Teh ATET HTH SRV | GeANiiee THIAT ATE THH GRS T 96 H¥ @, SHiew Jiaq
FeT GHRT 9 ¥ A3 I&T g0 | HIlcIed GTIHIS T FSlae & Ieie] dlld T¥0~ gdrd
AYHEIS ¥ Fde A FH I ANH TIH T gRAT | TG Il ATSET TR T GaY FBEATHT
e (AT | AT e IR T AT Geanidars ATAid T | JIfed goa1a Ul Uh 3¢
HUSTHT HARSS dHae THIZAl aTqrEaeul sAar3edr | WId 3+, A=, qeHIde qred aeir3,
Falbdl A= HAleaTe HARSST ST | §HE AR AT=2], dAedls T3l | YieTeeware it
TATSET | ATHYT =TI qHEel dATTHR AN =Mie Rl ZXSare herl, 0 e a1
JUAST TR T ATAT BTl FHI~T qUS STTHT YReST | 84eb (& AT diehudfeg 29, bl
TS, WY, Thed, ~STIve ATe? G TEeAeAr | ATcTHeFT & =T RasiaIeae Fars! Aed
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ZRAT | AT eIl AT ATMAH FeRT AT T GedAT2Uel (927 | |1 WA HeAdTd] JAr34
AU [T | [T ATAHHAT AT @ FeAREed s [o%ar @3 gl | [{e=re Trg=aT,
TEHA THE-2T | BTl TSIk Hel Ui T3zl | Afqiver [rareedd qHe gdeb (&
qifere @fer Qo faie 93 wfdfear frarsreraerr A1fT FRAT ASTTHE=EAT | ARAT W & dof
AT | HATS, HETS, FIREl, A0S, Tl RS, DTS, YAl LR G qednil
Iff=T g, Fererl [ [qad, e = |

gfersqoreRl  aEA  fRATRATISl SeWniEEdrs  ATRAT  faearersHr aed fefamerr  feraror
T gwaeT feushr fRIT | et Rrerurere e asiHTeHs adTS, HAT deEae T FEhISH]
fagamdiens ol Fearft TR rar SarsT 9= Tl g9l feguedt R | FEr Frh
AT AT T 2Eeard, Afdfead Aty eameaqr Baant ¥ T aHeaT T
fer o fapreer ot | et &t fagendiaT StamT=rft faaer faer g T e Hrer ara 74,
faeamdt T ¥ WA B awaeT faguer o |

THE ATATFT HIT HETAT Hel UZSl 94T [ohaTebel[d quer 0 | car fadr gevnfier fawrgear

=i eh TEOT | JERT AT BV [GTehT AMAT FIARHPT ATAT el [GTAN PETHT FAhed TUH

faT AT ATITRAT 0 SATel T fa TRUebr T | 36T AT JUTHT FETH Gedrigedl A,
ZF fawTepl qUITgsh ARaUel Z=T | Aifddedshl H&TH HedRieedls Us U ATl ITATHT ATHRAT
A e AT | AT [GTHT CSURl TITH hHAlg JAANT T WIeTerehe g99 dffeT
7 FEdfIel deeblel e e gl | UeF 3% Tl gdl SeI=agadedn | Afeedl faar
7 fodle TRIEUHT T97 AUHRT TR Icd¥ oed B Q0 FHTeHT T afeb=2dr | Icd¥ oed 997
Hlepuaey Jea? ARGUeRT UTATHN TGheAT T TeATIEEcls o 0T T gl | yierarehel 7oq
AT, el Iea¥ 90T AMHET ¥ Pl Iea? AT Hid A Tr3T Ui FT FIH Z2AT | GEARITeT
TeTETeReRl ME T HT 3ea? TE T ASeh Tg-adl | ATcTH FaHl HedTaT Tquel TS
=TS ATABHT T FeRIcATe T Icd¥ T bl & Aqbl Ageh T Meel T YieTatehel
UTeATS® [ 0 g7 | UTATg s bl bl TeAT JUlgeh faure Teufy Ieav Jdfgual qHEe
FgeheTe T UTeTaTReT [TFHTHT TRG=AT | FehT TATHT STUHT YTeTeTehel 29 10 greal 9 Ted
SERATS ASH (QUHT THTFFN 7T ASF TS | T TiepaT FATT € femeen Heere Ffervedr |

ool fadT  fererer dEariieed 1 AUy oAy qed Hedqd T4 | 96 GedT YTdrssh
ot 9 8 aeir | &, TuT feefa ureargsnT e qare sfadr | ewarafe T arfaw Farer
FedToT 2ITUerr Fd ATRAT ITeATg e adr3 gal [edee [@e deehl 9f qifawes g
I F¢ FARA T AT | AT FeAThl ANAH THEH GeARfeEe 9f F12T 93 g |
fTT 90 goaHT EifceAusr 90 | AT dfFudly a9 gEeE 9 ae 9 gredear | A
ECATHT qTFTE FHEAT FIT el T=T | 4o AT € fad 7% s faeprg ataror wifes w12 |
qieel [T AT ACSATRT AT [eTaTepe el aedTehl AlTH & “el T MU’ 9= dreqwl | aTieds
bl WAl eal 2=l A1 2l Hel dIfed¥ & GHesd! Faml Farss a0 | gfrardieer
ATl FITeqdr g qURl =TT 910 | YRTE0T harehl fedraT gearafy AThRAT yredTg s aifae
USRIl FH ASH ATTHT GGl AT T ATl ARl dGl T3 HIAMEEAT T | HT ITE0r g
W@Tw%ﬁwwméﬁw%qﬁﬁww|qﬁTW$w

r\ ~

ST ¥ WhidhaT ATSHT THA Y&db YedlUeh ol GRIAT | Rl %aT kcbcfi HAHIATS 90 TR ATY
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&I VRl T el Iod? Tedl AvT3T hIad Tl AT |

afep faerrg IRIEvIeT @rg At faeuTeT @t faue | ferem yomefer fagamdier M geree
JUTelT TR fagandier faere afvgafasr g=eee M= I8 e aifaaar gaRT afeud
for | ey geares YOTeeTs aEeTsd A o e Bol @ fafend
RTETepeATe T IUATT TRT LRl YA (b GAiad qUer 90 | ae qivTerears fGgusr amdy,
T ¥ [T aeqels dMfehus W Fedriiars TN T R T 90 | JIedar 9w
THTZAT AT, T T4 ¥ ATHT el Ui AUl ATHT T [Tepg bl ATiT ey Hearsed
TOTCATRT GIETHT 2fTeh [eh1g THE STATEeAE TUHT Fare (e faeanerar Tuy qf g2
T YTTTaedT T3 qUHT [oTaTehel YN THAT a7 U IRl AR AHTTH qT0HN G |

afvew Rt aeAuTRT whTEaT

fareamdl a1 GEaniieT faeprgert qeaToraT F AT T Ak,

faeamdies a1 geariieedr eved el ol TRIadrsd T ydicd aa,

faegandiee a1 geariieenr faeafd =mEr aed,

RreTsheEdTe AT FoaraqHT faeardl a1 garfiare qednT fHe,

faediee ar gearfiewar gfqerier areaar faem g,

faeardiee a1 FEaniEed] Hd odd AHdTH [ 2,

foeardiee a1 FE9rliEeAT UHdr a6l d1g AHAaTH [dhE 8,

faeardiee a1 FEaniEEdl Ied? TIAUH T g v,

. faeardieE a1 dEHrEEAT TAad FHAT el ged,

9 RTEreRYld FeRRIcHSE A1aAT foehrE g,

. fgeardiee a1 geaniEEAr ardieed T iRl T4 a9al fqe™ &,

3. AT faeadieE a1 geuniEEsl MAHaar de,

6. fqaardiee a1 geanieed afqd EOaT A9 I ¥ REEd! GH IYART I sl

Y. THY [qFE IUATTHAT AR B,

® Y AATEHT YU FE AT & |

fagammmT @ afvar

9. = faerg T IRt AaeE U I JA T, TE& ;- Fledle 9T, Ioai ded 29

aTTEE, HIed U A1,

faeamdl a1 geariiewdrg s g TR dfver sargika, e qifv,

FeT faeardi a1 geanfieear yfqerare aramEayer Jaw T,

FeAT FATETOTHT ITSehl A9l ST TSRl Heccdqul [T AT 90 #iTar Fee a7

T, TEAT YA I Ueb HIA g I AT T,

Y. RETH AT faeandl ar gearfiewdrg gve wed fadre el | fedre &t e feuw

T A3, TeAATS 35 TeHA=T dEl "RRIAT3,

g9 fedreae=d HeT AT 4,

o gedrfl a7 fagardier 9 #rears ToRAr feor a9 fofd, gver femer o quiies,
TRl a7 [Gemdier 98 UTATS® o (Ao T4 ATl A3, 9o Gedri ar

T B I O e it

X W 0

«0
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5. "Nl a7 [GEardieTe Seav oIeTehl AT gad FRTSTeh T |11 97T fadqeor T, e
AT g9 9. ¥ HSHT 3cav (9= AT qREed]) ofed [Heed T FAT 47 BT A8,

?.  HeWrll a1 [qEardiers ATRAT Aed 7. 9T b A, ofed Meerd fo,

.  @Ewrl a1 faeardiEre Seav e TR g ATS,

Q. uferess a1 feretehel Afeedl fod fAUeRT TRl RHAT FEl EXHT T T 3% Tk AT
(TYTRT HOTIT gHehl T Al¥erd GIeTEe ar fATeese T gaa),

9. fereres a1 fRTeTehel W9 g8 UCHNRT ddl ARR=T3,

93 I T G FH T YA a7 faeandier oed H dieuds (AfTH wed aqmdies
Jed¥ ofed Uk f9e afd) o@d ®rf =< T o3,

6. Jed¥ BN b T A3, Sca¥ BT SATETE T TAART AN [GAZ0T T,

9. TorereR AT URiTETeRSr SeAY ASHA I AT FArsie,

%.  forere a1 ufeTeTeRer BYe WOl YA . FATSe UG, TR el Ied? SIS, i
AT FT ASF YT B &l |1 ufT adrefe,

o, HS FITH TV T Agh & BH AU FeA AT T AT,

95, TacaTHT affaue! FredredT [Gaardl a1 Geariier AHATER YTedreed fadrd I,

2. FIR YTATSH [CUdf Ied? ARGUeRT STl AT TShetd eI 9TeTeh AT UTeTeteherr

R0, YU, AGHTHT FRT (oo TIAHAT o1ereh a1 GfeTarehel qARTETRT I, Mol g
Ul qU T PP ITATSHAT § ASH TaT2fed, el Tl SERTHT el Tl ITeATSHH]
9 AGH TR,

R SR fETeRT UITSHRAT Iehe ASe TS ([Gedrdl aT qeunfiies 4 fad T gadme arel
FATIH A3,

IR, o faAET wifgeRr T ATy Zer=rse |

SUIFT B TRTSET TR &S [aiaedl Ar3aue | fafaedr @rsar ey [qaamdl gergsae

fafaa arem AT TWISH Ty | AT g% THRT T FEIH AT FET FAFATR

TPRATHR AT GO0 AT fafaear e afebeg | ™1 T=T J19 Ieoid TRUeRT JART

ATCRIATS 9T AT TRAT AT STANT T4 Ficheg |

fereret

foeamdier faert g 9 Torerepel fepra @b 91 WTiveg | faeandiars e Mvrar ¥
FATT g TTarehepr 27 | fagandierr fepe SUefed TaQaH Tdul SHleed [HHe T aers
RTraTeT feTereherT o 21 | FIeprg Sutfer aara feTarerel fafaeT afverr dvTsaes | fae T=mes
fagamdi ¥ faeprs waeT a9 Rreteherr gafederr @0 fagandier fqere Ui agT Addd
AT 21 | FTaTehel ATRe SATIT T 24eh FATHT afieh (qehrgehl T T JfvahT AT T GehT
fepre UAfea™T HA &g 9 faeardin e &= uf sreg | wifa Sfefad dfvarrer Areaware
S R TEE FETEIT T Teh fEsThl (g SUdte T gaardier feguiaer o T
g% IO AT =R IOMHT &3l TG qofeg | AFe (ATY AeATSehd JUIedlels i JedniT Heg |
e quEnil

oo

A= THTH AGhh SPREE
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SUTTAT dATeld fddbA ufddGeid dogef T el 2098
@\ ufddgd : b aal

g1, efuae sF™
eafaa, e aenem

fereerT fedr e faepre Yidae & 92,20 | TehIeTd AUHl 92T | T8 Yiqdaerl TehreTaae=d
farea T ATET Tereht faepreht YR WO TR AT AHH SHT TET ded q% GUS 2 |
T ldaa el TReTIY=Td TGl A [l TeIels STaTel Siaaedeal TUHhl T
forepre /19 I AT TIHT A AR 21 | faepre qaehl 9el1e, HAaeH! siaaey 41,
ATTATS, AT Fald AT &THAT [oepreresr AN & | &Har e ¥ "l ANl T Febd 3
FrepT®r 21 | JEHT [e7edT, TR, G, R, S S{ad, @ae=dl, GEANTAr, TARTATTIA] STl
TTE% STTSUAH Eregd | HIE faehIaehl ATLROMET Heleh &1 gele AT faehrd HT=T TErdReTd
ATEATOTHT Gi¥ad= AU IS, |

TATAT G 9% R HIT [aehrepl Ydaa TehreT T & Teehl &l | T Yiqdadel AT,
ATIF TIH FREHUEATE AT AR AT AR [ T ¥ YihdTel s gaq
TOHT [OATI TRl (9T | ASUSIHT THITT T Jidda-ehl HEed eEeed] HIS, ST
T AT qeTehl TAETEAT (reorient) ATs HIAE [GeRTEeRT AR HIUHT (0T | AT TA2H] IR
T 1 Y TIETH ool AU & |

4 3009 T E AR HR ¥ FATEAR [&GF A= ¥ g 91 Hed [a0 aeqdre
AR AT ATAA ‘Nepal Human Development Report 2001: Poverty Reduction and Governance'
AeB HIAE (e GiTaa JerreT T @resl T | A1 Yiqdad el gers HrHr e
HEccaehl ATCHT hiad el & | I Jiddadcl HelehHT ara- Tl HeE ¥ hHsR d7 (i

>

(e N

TSHT ¥ BIATHAT) I AT &7 AT (5 Hebelerl & | a9 Ufdaede Tl garsd Tesd ¥
faed [aeha e v FET, FTH

o o~ o

TRT0T ¥ T FTHT FeH HERAT TR ATET Tl @ | Uaq g9 T

ENIEE RN
Wb HHAIH 36!

T2 qZEIHIIT T TS TIcdTed fedqdd  Ghia [RUFT g | T 9 300%
HT ‘Nepal Human Development Report 2004: Empowerment and Poverty ReductionU qebl idaed
TRITYTT AT | AT Gidae Feldg HAad? YaTd T ¥ G0 T Hare Tl ger3T b
T (a7 Hgd @ | TAATRN FTFATRIUTHRT AT TSR GAAEEATS TAATA T TATHEE]
T el aarsdud, AHINE qaie UgH HR€Edl 2arsd (IHAd ) T i
TSTSAE T ETHAT GETHIIRIOT T 4T a1 Gl (e /478 Farsaq favaeeans
HHTALT T (TGl TR ATRT 3 AT TFT AHRTH 3 |

>

9 R00% H[ HME [qehg Ufdasd dFewaHT AUHT Felel Uidaad  TehreTaHT AT
g1 | U3d FISEET] ‘Nepal Readings in Human Development' = ofIerdT T2l & | TEAT

o
)
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ura fqepraer fafqg qeqepr s ==7 RS | AR 9 002 H TRl AT
T AT fgE MUEHT 99 Uk Fidaed JuTde] YebleTd I¥ehl a7 | 79 Yidaser ofiis
‘Nepal Human Development Report 2009: State Transformation and Human Development' TEHR G |
7 idea AT HIAa [ThrHHT HeAehqa Taehl AFHAAT ¥ [AfTadrepr aTeAT qeadicH e [qeeftor
U & | ATHISTF TERIUIATS T ATHAATH! HIROT T TATEH TTAT [ASTHT & | HeH T
fata=T FHEEEd ATRSHATATS FITE TP AN AR TTHT=AT 494 deb TTH] Iooid
TCTERT G | THHT AT ITSTANTR TOMATHT TR ATTARAT T8ehl SHIS Yidaaddl & | Y
A THATHR AT IUFT g [rfaHaTe qidqaaded Q0 ATl daee gHhiad TIHl Iecid TIH]
@ | YidaeauT QretTd =, uEierdr ¥ geuiirar aefead gq e frefewsr afasr @
i ¥ 719 [ ured g7y A= ey eieue & |

ua g yfqaed et T fAfaarmr 99 09% /T AU Uk Gidd@d Fehiferd T
B | YddaT FAR T4 FAH AT 91, ST, i dreay 9717 arefl a7 2l @ GHe T TUF]
fodr | fafa=T fasieeanT a9ed T gecged ®UAT qAvddled qd1 g¥hid fa 2aawn aff
Tfvuer oI |

AFRT GX, A &HATH] Gehl Gl [aTdTe Hel Al T AT Yiddad i THuH]
3 | ufddeerr e ‘Nepal Human Development Report 2014: Beyond Geography Unlocking Human
Potential U Y&l @ | W Joor@ TIRUHT Fof TTdaAe@ b TehTeTT AT ST AN T HeF
AT HSH (b HRIFHEB! HIFT JATAHT TR AUHT B | H1 R09¢ I Giqaa T
TRl AT ST AT AR TR FATSThcadl Uh FRIEA Tod IUH 937 | TFAT

faNoN N

A= A=A ¥ (TRl GedTHTaT T8ehl T |

H 209% %I T UITaaTH] STHAT @ ATl 9NEE eehl @ | TEHT 9% ATel dg=ies, U ATl
e, AT TeTE® ¥ <8 Al dlidbat FHIELT TRUET & | Iiedl qNa=] A0S 9
AT JIqdaARl SeATdAlRT Y&qd TR & | T GUSHT AT [qeprd Yidaaer AT,
JITIER] B ¥ AFHT THTT [TTIaEe e T 7 YItae® Jooid Ul & | idaaar it
ATSTHT ARIRTR] I T d9d UaH Gad I GSH1 [ HRignHE sgra AT ¥
gie Ui feguedr & |

o~

AfTaedel Ufedl ARTHT TFART AMMS TRATT  HUH HIAd [Gpd  gldaedeedl JHd
fereToaTE=el AT F=T TRUH @ | U TTSH TdT TAATEEH] [TIATIT T AN 9,
ATaT TRIZET el YATT 8¢ ATTHMT G 209¢ AT TR T YITIETHT STEAT &, AT THEETh
TITT TUHT @ | Y ATl TeRIZeHT FART Tl Helehel I1T faepld &T3elte a9 ATar Al &
STSuer T | 81 2 Tel Uhle A3 Hefsbells () 9dl ¥ we fedre (& ffedn) (3) 94l ¥
e UBTS (Y% Ffee) (3) qdl T 7 TXT% (9% [9edl) () FreHISISIede (3 Fen), () afe=m
Tere (@ e, (&) d9fv=w qae 3 WMo, (o) afv=w, e qfvew v g afvew feure
Q0 &), (=) HeA ¥ "a¥ "= 9ere (0 e T () "7 7 |57 ufe=d aire (4 e
AT FMSUFN @ | TH < AT UHSHT dgT ATREEHT AAA, AT (G, Ieqaeiier
ETAT, TN ST [G9ar T AT AT el A Teh g | Ak qRIdE
TAHTAATH] AT [TEATUT bl ATNT I AT ATIRE TR AT ARUHN Teb TTaaTHT TEd
TUEr I | 79 [EHET AT AT TR SigaEY qT9T ¥ e AT TRl [ 9eAToT
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USRTSE TRl ARTCHIAT I @ITTUH aidwg | FIddaderl igdl AT Saam T aieepl Jcaraaefie
AT T3 [ITIHT Hfad TEehl & | NS S T T HAG [T T AN STAATH]
WQWWWWQWWWWWﬁWW|WW
GUGHT &HAT (Capability), THTAATHT FafeT ¥ IcaEA e o9 TR AT FE ] [TIH]
fareeraor fvuspr & | AT TeTST AWAT (@HT T HHAHAT) F@TST I 2fdvg ¢ AT AARF
o &7 ¥ SAATHT e WIEATHT AR ZA9 afdwg | FidaaTT Tareaiehl faepraT v 3 a9Teh]
ATATIT TR (TR FATTRT AT BT TUHT Icare eI sTHITR ATl TUH 3 |

FFETE AWHI et AT AN THTdTeRr AT AT edes AT AR Y& HUH g |

fceraerl A9T ANTHT AT [GeRE geehebl ATCAT WUl TRl STHT  faeeiqor Tieuer & |
9 2009 HI qfedl qeeh [SeaAgedl Aa (G THAhIShadl AT T TUHHET et

1 309% HT AU I TGHT FURT G(TRT (TR0 AT TOHT FHIGT TTH G | e
T AT AT YT FURT YA F9T FfTelT SATTe! & | F9 2009 FT FISHTST fSTeetTehr
FIET FII=T THT (0.543) T 9 &7 Jawar ¥ 309¢ 0T AT 0T (0.5%3) HAH Teehl
afavg | 97 IRt FH G 2009 W WA (0.3%¢) TehMT d9 309¢ W AR (0.3%%¢) &7
TR @ | G X0 &I TLASHAls ATAR HIRT 0T UEATCA] AT TRl AT (0. 645)
ARITEATTT=T A1 AT Y@l (G907 GiaaeT9T Jooiid TRUH @ | T &9 =T THT
AT HIAGHTHN T G | FiTACTPl T ANTHT T HeAhebl, [Tepld &30, el A
RIeeA T, d2¥ UTHI0N &Td UaH, Hied HEd ST @ qH] HIA [oebTd Geehrgahebl Hered
Seid RO G | AT AIIHT ASHTh [T Tahrgsh, AfgiTd TeaHe0 dqeh, A
TET gEepg® ATGHT [GeaHTT HAaeaT ¥ favdel Jawrehl qa-dlcde Y& qHd GidaaH]
TI%(Q_OI'? g | gfddeqel A9 [ bl MUTHT el a;g fafer (73T ST Geometric Mean
iUl @ ¥ AT [af SEATS Arithmetic mean WU &) GART TH @ | g4 309¢
JiqaaTHT HATALT DI AT [TehE HoPIGehebl AGEIT T 09 I AR G
ATITEHT TRURN B | faerE &onTd ®UHT 987 U= [Gehe aaehl e g1 &H
(0 X%i Waﬁ ﬂ‘?r T AT [oTehTE &=l AT oISl el 0445 a8l @ | [BHTeT (0.¥2Y)

(0.45R), (0.439) HT USISeh AT YT & 99 9E¢ (0.530) ¥ YTHIT (0.499) HT

9TEY a? MM S | TSI TIHT GIToael ST 9% HTeT THEH HIAd [dehE Feehedl
FAT Foodd T g | AT SATTSATT HET STEHUT/ ETAThT AT Gerdwal HT & 9 HIT afcAdeb!
HIET I FH TEH] g | 7 T T AT Gender Development Index. Gender Empowerment
Measures, Human Poverty Index #TG ST&dT H=be&H] BN AUl YI(dehl AT FHA Ioolid

——
yfqeeedl AT 3 W AWIGF ST ©UH GO 98T T SRAET Rl SEaTard At

AHRTSHH ATCHT YT T HIR[ [F9ATT J&AT TRUST & | AT [TPRT TFIHH] ETAR]
AT el [T A=A FUHT AIfd Ta97T FRhHeTdl Tad a7 A97 2 9 dfehws; |
AT TI7 FRIFHEE A 9dT Afsgets T8 Jearedefid a1 aft et afgH g |
AT I FHYAT IcareTefiet e dT 919 T faoere T gvafd & | 9199 [Gehrd T TEeT ¥l
I ket Afddel [UTar, @, 9, Sad A ANCEHT GEIT g | Gideadel sEry
ITAR & AT dicheg T THIT T TAT FRIGRHH! TG T AGHT SCHT I Thddeh dl=
T SRIUFT @ | T IRTHT Individual ability index, Household well-being index, Regional access to

0
i)
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facilities index ST&AT [TTAEEHT WUHI TITbl @S] J&AT TUHI G | Gdiaes qHT A7
Fehee TUMET T4 YANT TUH variables ¥ TUMHET T4 ARl THT T ARTHT Y& TRTH &
A gahewd @ TR AR & T SATIaTd 0] HAHTT [GIHar 8dl Jeorg
TRTH |
giqaadeht FrEr a0, A9 FeaEdefiddr T e BTy Ieqeasfiaara T qratad g o Ao
SeqE il dT @ ¥ 3eUET (Manufacturing) &TFHT AT T AR AT [G9eooT IfTUahT
g | UfaedeT 79 =Er AT e ®UHT 9 39 (Labour Productivity) TOTAT TTeRT & |
Y RTeATeRT 2aedTeTs AT dT TR TH § STaue FISHTS! Aae] Tl Jdl 2Rguar
g | Primary, Secondary and Tertiary Sectors Pl AH IcdGehed i YiddeddT Iooid & oIe EESIES
Tertiary Sector 1 ScTGHd Tl & | TTIETH AHI @USHT AT AT 9 [ahETHE ATETH
Labour productivity It ﬂﬁ'@b:f < | Labour Productivity, HD and Poverty reduction gl |
Prfieee fa=mT v smRava=adls i Iidaade eATUhl & | HeAhHT ISR A0 ATTH]
qfvadehT [ erToT Gidaaerr 2Aehl [aeTIdTeRT TIAT TEh & | Manufacturing 1 &THT HTSHTSTHT
ASHTEFT 37 Odhl famg 99 a1 ¥ T TXSH] FeHl AUF G | 897 HH IANEEAT
FIZET YTSH AfehUehl @, ATUTNTeh HITHT TNUH JETERIUTH YA YT Feokd HTATHT I
Tohehl GM@UA | JH ARTHT Total factor productivity HI 3cUI&d (manufacturing) ¥ industries dT<
Vehl JATaRl G fareeraor Tlﬁ"l_cﬂ & | Productivity S@l3THT structural change ¥ Economic
Transofrmation ST&¢| Zwg | TTFIRATT BT JHTHT AR T3 TBHT I IcqraeflAdrHT Jo1e
TS Ay I W YITIETHT T&Ad TR & | BTARl AfTaTe AARRIATs Ferdr &
FEANT el 2faud, FAeEdie Fa9d] ¥ IcaeAfiddrdT &7 9edNT Wl afawg | sl
TS AR T AHPUpl [T~ AT BIH] Taehl [udTels 9ar3 al = I

et

AHEH 99T S8 fedqq fa=m \-Sél‘i'\cbl )| e¥h AN ¥ (Al &3l Icareaefied &Hdary

>
N

AT YT3T ATI b TE I J&dd JII{'\an S |

EIREEREIR IR IR] FaT (W <Rd 3% IHT GHEH) AHAT GehlSehal FafeFTer T2 7T
%’mealmmﬂwmﬂﬂwwmﬁﬁmWWWW
IiqdaddrTs AT ARl ATUHT T | JAT HAT TARGHFN 0T T STMFThl FaTFTh
fordtaar (furem, @y, gAToulade Fawn) AfEAS AHR GUR SRdwg | Giddedd fafaeT
AIcTeh AT ©THT Higell [Tl Scareaefiel sTHdThl qevcie [Feelqor ¥ Jadfd Treue
D | TR 1 IR &THAT ¥ TSR] A Rard=edTs I YiqaedaT SAlgusl @ | ar
AT UTHIT ¥ el &1 AR AT Deciles HT T&Id TNUEN & | UK [T
TR T TRl AGEITHT FHT AT FqaeTHqT Jooid TRUHT g | [TAT0Td HHAT HH T
U (SUCTHT) ¥ Ireefiel &Tadrerl deaeaval g FHICTH! & | SIq SATaad ¥ GHish
ST ®UHT GfT &THATHT ATETh FHT JaaeTdT ool TR & | aTedaAl dafddes ETH]
SR AT GRhRATS FRGITH] ARUH Adeedl M9 B Tegd | afe ifder
guraefl gefa ¥ qurerefieoars Sre QU & 97 99 fpfawer awdr faeaT FehrRieHs gard
T G | fFAeR STHATH facT FIGHTST oY AT Tl efdwg 9 9fv=m, 7o afv=m
T ¥ ufvTHET fEHTel & FerdwT Uglie el sfaeg | Yidaadel JaTehl SHar 7 Ieaaefie
HATAANST R FIIH AAAATS Fele] AT TP TAHT Fooid TLhl G | AT THT TIH]
I YT J9 AT R AR 90 I EEET 97 AAeiaiTd @9H7T fauades veed
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B | S=d aThl M BT T4 a1 HdTErd ST fchells ISR 92T 9 geuey | Sad
TIT Manufacturing 7T & &THARIFT SeTIRTR araAT gaEefi aft Sfeas aEegs 2fawg
Frarereft faepreer AT | A7 T FrEEr AT AT T R T ATFeTRAT I e
HTATHT TEH & |

gfdaeaer G5 AT (shT ¥ geRrdE® T MUS F | TTHT Capability H1 TEH BIAT
EEER Trﬁ'Q_ob:( g | Capability o wiepar (Process), YAl (Outcome) T W (Choice) TdH A
TAEEHT AMSUT AT EAATAe THEHl 5 | Uiddadel H&T 0 A, IRl ¥
AfFTTT TIHT SeaeAefier AHATH AT GfewT T TehMT 97 2eq T8 A gEeed
SITSUY ATSH HERTe® IR I Hebehl afdwg | HIAT [GeREd! THY TIH] X AUH G0
araf saferear yfaee=4r Jeife avar a4, fSeatr Ta1 Saenid a9 G AiddeTar 9 ggie T
TRl B | T [REaHT AR BH T YU TRl ATTAHAT Uaeg | AR AT AT
T HAFAT TIHT G 2FA8% Al 96 | YU FIRATRT ATRd foreqr ¥ &y
TUITEAT, FR{AT @7, STATARRl AT G0 ATfe STEAT GHT FY AT 9TE 5 | THH
AT ATRIAT T HETHCAT GTATHRATHRT A=A TN TRUH FRIeEaTe GEdrd G &,

a

faeaTeeRT MAMTAT e g T [9edmed gred v T HHl ATST 3 |

HTHe faehTedT S GAd STehl U&7 9-ehl BRANaTehl ATIHT AR T 21 | TFehl ATRT T
TEHT ST AT Gl T o Ta | 98T ISHIAT STl AT q1ferd GaTT 19
o Jee | AT Garerr a=mT ifd Fuior et 7ree e S 94 T AR
A feqa Ry | a9 fopfawen difdewc i TR ¥ ATHT TR ATHEAATS GEETE
T T | AT Fareprerepl qraTieier AT e fGqd Ter bl forerm ¥ anifder saserr
qiAfeTadr T &1 | HeAddl THT TOH IRAMATT gQrST FT AR AW qATER, &I
Fefedd farepr®, SANT ¥ Manufacturing &T5HT Iwqfctd ¥ AT gafg AGede & | a9 fafa=

S5 <

AT YRl AHHAAT T [aTHAT AR T FITH IRl ATTTF Ia7, |

HHYH] A&l AIAb] A [GhE THABIGhPl AT [GRTHT A= IR AR G X
FaNTAHT Yl [UHAT ¥ AFATAANA [AA2aT Ui ITUehl aid= | T&AT Haala@eh! q¥aldedl ATnT
fceradet [TFATTER arEier TIfad e & T Th )

Q. EENT ®UHT YEH [ITHATH ATRITATS T T G (ROHETE aeie, e d J97
R YAl T A A%, WA =W T gEY ufv=H 9ere ¥ fEHiel AFHT "iAe faerreeRr it

3. gaEe Aifdqer foe ¥ g §re fod,

¥, 9TEd] HEEITIAAS 39 YTAHRATHT Ied a1e YT &9 7 9e¥ Siied [JaIaHT SO
fer ¥

£ SHEeE ¥ fafauarErs earaHT TR AaHTel qHTeEadr AT e e o

JidqeaTedl Hl ARl A e AHAEE [GSUHl § | ATHHEEH] TATSHHE dldee

AT T fafa ¥ yferar e fafa= afererreeerr faavor samaer ivusr g | gfdaaae a9

foel IUTe 29 TSR ¥ AT gl gade® GHET T g | TfEAE gfehnare

qideed, TEAT UG eI T Uitde® 3= @ | J9HT FHELT [G9eivo I8 &8 =&l

0
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TRe FaIehl AT AT STARN TEehl & | Yiqaadel [l HIid TaT FhHe bl [aTaHT T
e A AfdeEdl YAHIATR [T SAl 999 =8 @eT Tl @ | BT Taheed]
g SRIURT @ T AT AN AT R T TIUHT SRAUHT [TTHAT (AT gfT araehr
| AT AT F FATPT FAGRIAT HIT T AT AT AT 2T | AAD TR AT ST
e, AT, ForeAT, @R STEAT ATHINS S GATHT AT R, ATGF RITRdT ARSI dAT9Y
AT STe ferqu afawg | A1 T8 21 (& JHHT TaTdT (e J1qHT A AaHAT
Jafd Bl AT HIT [TREdT THT TediT 6w | T&d Aiddadd Heldhel dael Fel 05
T TEHT T WEAT TR T TR FA AT TG e 9 geAr 9i i Faae e
forr fareame 0 A | ATfaY HBT TR AR GiTHETT TEIRT gEl & T T deg
T | AHATe A YANT T A= [T T FAT=aTehal UaH YARTHRAHT 9% 94 9 a1 | Tel
T AT &A1 fawr 99 ey X fawdes A 9IS by AR GAHT AR AT B
FTET Beg | GIAdaTRl GHY AZATAIE o afdweg q HIhRed (G aHl fquepl Hidqqg ifdee
fTwaTATS FFEITET T T AGHAAT A T AT FAEGRR] AGAH afdeg | g g
T HTAhT YANTHT aasa 9l fafa=T &3 ¥ THew! (=T @l Aee] MI=edl uel afawg |

o o ~

AT AT AR T TOFT e 89 [ahH FUFRHE GFd TSeHT JAR AR T
gfeadel I 2099 &l STAIUET, AT S{Eaed? H9T Fa&07 (qfedl, a[€T ¥ J9) Yidaedes
AT [fqg FegFeedls A9 AT TS UaH gadTe@d! [l T G | [aTdehl
HIEIT ¥ BTAh] ATEITH] TEAT AU TAAHE [T Yiqaaddre o A, IS4 T
FAYT FATUHT 7 |

A o YATE e TS AR T SRawg | FAT] FHEAT o dHE, A= ol

o

LTS (937, H¥IIG, Peer Reviewers ¥ Reviewers T¢I a9~ fasigmerl ggiTar af gHv=

TRRUeR! 2w | Heced ol JeIgdhe® THELT T Yidaed ATHAT Heecaqul e & |

& @R Rzm20Le ©



31T DIGIHI el 2T JoAR Uldferd u=ior

SAFFHHATT T
FEEY A g ufafy et dfeew senfE fawm @, awed, wwm@R

AGEY

oAl T ToAN YA A AEET AT J9T deNd ST 91 fagmndrer e
SUdfE / FeHdTe® qRT TH AN U ArdfTer Sraforee gfafa 21 1 g=ar 997 geae gfafae
TET TR Gl ATH ACpR! Hifdeh b T ARTH 21 | TI1eare g1 gfafaer faea At
wfad T TR AU T AT GAAT GAfIRT T FAEEROT STAATHT EEUH ST
AR, STAHT AT FHIS T SATTHT AT SEART FTIAT HUPl AG#T g | TH FidraIepl
Ik JARTATE AR SEA, FLTAHFT T A& TMEA, [Gebalabavl, Al ATET 47
IS qaT JaTE T ATl BT HTETIT ST AHA AR AT ATIATATS ATHAT
T FIETITO I3 gar fgdr, giedr 741 0 @afedr dare 9e 19 afeeg | g=1 gfaf
ST ATRT T e =1 Yidid &5 AIhd Afrrsdel fafa=T aresiie e uaq
ATHETIS GeITeedT JIelde JTHI0 oA g ST 98 GoaaTaqT AT0H G | T4 AT
FARTHT STATHT g7 gfaf drebept ifae AT 92 21 TS AETHT el AT @ | AT 90

aNfo S~ =~ An NN oo o N
o T YAl APl Tk BUHT Hgladhl AT TAT ALATITHT [F~T AT[Heh JdTd bFIT,

HIEATZA, SeeXe (FHIS o, gHd, 9T =a7e, Alsdr =a7e, afsar =are) Aties! das Jir
o o

T 2 | [aerer T [geandieeed! [Maaas Eearg T91 [Taheed! aAar Afqgataer aiT =]

AT gfafaeh T Afan & | T8 RS HATSY T TR FET HOHT G=A7 Gfafa
TARTRT ATRT 7T HeAer] o1 [t Hifde® a7 erar=aar g | faamd: forar e
T I AR AFRIEE ATATRAT FATTATARH TrHaREE T2 e ATTH S |

TRl FEHHT FEAT T AT 204 T [gEaray T "= 997 59 Yid e ga
el Faferer 2088 of qUedr fava wHfaEmT @i we gEeAr gfafrer s st
HATSTH] BRI T I229 [AUH T2y | &l Iaa9d URlqe AN T8 FEHT g=T

gieferaral TaTd STaeTehT a1 hell BISHT TR TATdH TANT T d1ehl / Uidier
ST == T4 GATH TRUH G | TF FGHT d@ebe] AT, AT q47 fafd=T &= =

0
<

AT G Gfaferehl YRTeT =9 H GEsiehevl &l T YIitd ¥ A9agedls gHad T
TR & | FRTRT AT A hebl ATRAT A, AT, ATHT TAT FRIETRN ATHIATS THTT

iU & |
faw g

AT TR BT I T, 29T, 77 FATIaeT ST BT SATFTH AN T T g, adelTs
T gEAT qfeg | FeER IRl Uk YRRl W 2] S9did dehiad gadewedls Jale

Y=g | ETEXUIHT AN [GEIART JaTedT deandd ¥qul J=ee Al | FFdiaseia arefed @er
@reprerarfl, fedt wnfe), gvarr (fedr, fdfasm, efawm, daea afe) 25 e s
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(e e)
S

JIEITHT HFAST TAfHT AT reee, SHdewdl fad uaH faen s e I8 &5
Oﬂ'q—o',jl'\ a |

oML ~

==Y UdfeIehT TATTer TaT TSl 84T afde Sia-err e gl T @iidr T TR qUeH]
ST | TR ATEeR faware, TfaTer TOTaeeRr Atgaetd, f&FT T TuTaeReT e, TEAaH e
HHTHT RAepTaehl TasT YeTehl A1 $Mfeeh STawaTITHT FAEaerRal s GeTghd Jorelels
S ¥ aeaaq T aqrsT ST 2fdwg | $1fe TeTETRT Teardid T 747 §1f47e Jarqaredr
T RICAT T3 AT 527 Gaferebl TN AarT Feahea g |

TSIl I F=AT T Ffaferebl a3 21 | g8 =1 ¥ Yididehl ATAT gl oAl Bl¥lge 9
AT FETEHT A b EA9EE | bl B TAHN] GSEC T Tl &HAT JE9 T e
21 | fotereR Far faeardieedne favgasder a9, T ¥ AGgToTRr TEET 0T [ T 91y
T [aorasqdre FaT HISHT THEHE] GSIaTe W Il d1N &g [digee JThd [GeagaH
HIIEE IUAH E AT 7 |

ufeFTeR STa 219 a1 T8I SiaH, |, FAe, i Je7 a7 SATIME &3 Seddls Serdh
AT TAT Fo=R GIAfTepl ATGeABAT AUNE AURN G | GIAT T oA YAAs ATE ¥
T FodR HIAH aT gl ®OAT YN 9 ey FFa=dl T SITHbR] T Ieh]

e, 2[der, <o, TheY), Ted-e, eHd, [Siied THige TART T AT HISHT AT 9T
FATIAATS Hesl T TE=Arg g3 Iaeg |

o st faremones faear
(). FEAT FIATEHT WTHRT AT soaed
TITHT AT Gfataeel FHMET GART T G, TET AR JHISE T4 AT

faepTEel AT UTed I STed] A2dehebl & | Tkl HIAHATE TATTHT THT TTdfdehl STANTER
qraTferer Uaw AT fqehrererr deee eiad T8 Tl <IHReor T de7 ffguar & | (=T
fafa ifd, zo%e, 9. )

SETEE

AT YT ATFeTs SRRl UTatHes &9 |90 ] SAaeHEl S,
=T gfeferen

eIehl HIHHATE SITTAT ATATRT ISATTEEeb! @TIAT T ISTAT Jafd T,
faa T ATl ATV AT d1asliAeb =T UgH a1 Yaredrs aarEedl qar
TR FATI,

o IHINS® AU UaH AINE TATSHEEH] F=AT YAl Icqaaeiid ST ugH
ATHNT U SIal Fraals AR oaTs AT Uit faeprEerl ATRT Taremeel T
fereprar T |

. AT ufafael Te= g4 T AgAa=eH @IS (Digital Divide) @5 HH T el ATRT

)

FFICY ATIXIT ATl GHATT=TATRl ATGIRRT T 2 |

& @R Rzm20Le ©



FoTAITHT =T T9T F5=I17 W% AT, Y0% <, T4T T FRATFATR AN AU [QTEATHT AT TAT TR
TG Terepl YART Tl (e feTert, OS2, HT AT T4T G2 YTafehl SUANT GFa=IHT dqHTT ATETR
fereeToor, AT e BATR! YT LT ATl Ted & gl Aol ATCH] T T @Tehl AR AUHT 3 |
TSTEATHT =T AT TR Gl erepl SUART HF=HT [ STHY =17 AT GFaTE @ bl T BT U H]
3
o I AT AR Yiatder AN JaTde! [,
o  FIRATCH® [aaA HTHUTHT faepr™ T AN,
. ST [P T STa=ITIebiT YUITeATehl [ehrd (A1 i Hifd, 2080, 9. )
R0%8 HIAHT Hiebd T FATGITAT ATSUH F=AT e AT 200 77 framar g=er
Giaferehl SUANTR] FFIEHT SEATHINHE! AIRTT JEaeee ARG G
T faeaTee e FHHeT: TedcHl e fae® T
AT Afataeraedy forererr fAeeear, arefie ¥ O TR qreadare EEeTy
g ST faerg W fafae wfted qar a=wifteg 9fie SeaeedT g ey ¥
FEFIATS YTeaTed T,
o T iR wrafd SeanT T g gfaty faer fow fae dwaee fawer geen
(Industry-Academia Collaboration) ATs Yiedre fa,

T gfafrava=dl ae STerad g AT qeandl, e van fqeaeaeer aivatd

-

fereT FRIgRHEE TSTHT T4 AT 9T,

T SUHT AT Gadee  HEEaaasl AN 28T [Gearesedl STTefaddr a9 qad:
FFay Glafredr Fest W T 79 {9 GTatie Aaededar @ | e J9 @ ey

)
[aNl e

GTeIfeTehl YATTATS TesT aAT3 SUTT /ARl JTeHT ==l T YT TRUH 3 |
(@) FFEY Tiafas TR=g T Jaw

FFEY (FFEX) U3l [GeAR U 2T | THA BTHHIT BTHT AT TS (raw data)
Ars =g, TFATS TTET (process) e, AM U Heccaqul AT q¥ad Mg ¥ M
SUAS RT3 | ¥y 9 AT (Latin) AT 9168 HFACAT (Computare) AT ATTEHT
2T | TR A B T (caleulate) T 27 | TE HFIEIATS AT fE@T 9 U ATH
%E}ﬁﬁq SRR BYHT (A | T E4eb [hHB! AU B (Mathematical calculation)
AT dTfehdh (Logical) T T¥IET 9f e |

FrIavl oSl oS 2T SHadaT el 991d Il & | J9 2|l sfad ot afvaaq afq
TN & | TN GART TER0T 58 07 @ 74, fafedr @ (Video game) @eiafd Uz SaTae
T AR SRIAHT 9 FFIavarl YART SUHT @ | (SFRHY daIel a8, UF SEard, 9322,
A1) https.://www.wikipedia.com

HEATA AT HAEATIAAT FFYSTRT TAWTRT o8® faeAfarfad o

o HIUA HIHUT FATCSHT a2 I U I
o  HAAC fqeardieEars g F ARMEYR T4

0
©
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a8

S*—Itd@Hd | TG bl |°‘1$IIH|?'>(° SEIPIG TI—"T
whEIETe faeardieEe SeEEE FHE T4
9 gfeierl JART 4 [quasdee d Jdd T

TINTE ToaliaAdTe Aeqaq aHdEE ARTAYE 9 |

(1) FEAT qAT AT TfGfTHT TGN (Use of ICT tools in Presentation) T AEHEE
) HEAT RISTHT TMATATEHRT TINT (Use of PowerPoint in Classroom)

FFET YEAATRT AT ¥ [qTehT FATSH 2T | [qIIaeddrs dA={BaeHs geare faeardieed
fagzraTT el aqwE, A ¥ [GUET A9 e 8l T 96 @i A A YEd
] A TEARATR! [GTAT 27 | A TAT FooAR Gatger=iia qraveareeedl W T
TEAATHRIATS BT ¥ F1 AT a3 dichrg | TaiaTgra 9T=aTd Making a Point A9TT
SfaTehl Ik IR dlhbwg | THY AR ATECdl T2 FA13aT [qTATETD TEIA BV FRENT
TS T T Heccaqul HIF=g | dEvargedl HIAHAe TATSHEdls [FacHd ggale
IR (graphically) W& 9, & TG AGURUTAS Y& UM, F9AcHF qrflee ¥
gideede® Hd TEd T 10 |

qECATETe EAEE aATeel eaW o FixEs

IaY TS &g IAT3al &Aegehl fSulied, UfTHE, To5HiHH TS (background color), ATEET
AR TN, BT ASHR! TANT, AT T =] 97 AT TIART, FASSHT TSEEehl YA,
ATl AT (font size) [T TAT ATdewahl YIRT, HedHS T e, fUaee, ufear, fafeam
Qﬁ\ﬁ?ﬁ (text, picture, audio, video, animation) I 3T TARTHT &7 ﬁfif CIE@ | ITATIFAT giear
TATSSHT TR T of1ie a7 fauaawderl A1, eddehdrel 914, fid, Ariste gt
AT, ATTCTHATTI AT T4 T ATHAT T2 e e g | TEeHT 8¢ FRIeE e
ZeT | USaT WARSHT U3l HIA fa=¥ ¥ &R0 (idea and concept) & TS | AARGUART FaT ¥
ST VU] HIEE TLATSH T THIHT AT HURN HSHA (credible) FITa | & HIHY]
9T (text) ¥ HeE® (bullets) TFTFH FHH TN T 39T g | ATHTIAAT Ueh TATZSHT T
AT (five bullets) T Uch ATSTHI JEHT AT =T HIF (not more than five words in one bullet)
T U A |

SfIehehl AETTHT TS (font size of the text) 35 3RT O w@TZradhl T AT fquIas] (body text) el
T G139l (font size) ¥ TATg< Hal hH ?if aa*—rr | TRl ThIX HIAT (bold) ST Arial g1
Tag | G WESEEAT ARNANY @IS O YHE FaT J97 fidehells View AT T8 &ES
HIETHT e U6 | faoras] Hersal afer d91 hielee qdl s dqsues | ¢ Aa i
O] T¢I FBIee® 9 I aed | TE qUAT [Geardieedl A 7ed a1 ¥ auaaedr 9w

(EELIIERCIINE I NN
FAEEHT o aar wey 3eu feemee e afear

N

212 [T (high pixel) AT Ra=ehl FEHe® TR eI 92U HIF FLSH] 3= 11 e |

& @R Rzm20Le ©



Tt qar fa e afewr

(9 T HT (Insert Menu) T [TFR (Picture) 93 SITT ¥ WhIal 4T [F2% qUHT I el
ATReT =TEehl BIEMT [eleh T4 | SSSHT HIdl ATSY A ITIh SISHT FIgsT [HeATuy
T |

(x) 1T FIEET UH B2 @led T AThT ATEeh Bl HUl T ESHT Tee T |

(3) TASSHT RgURT TIC ¥ HIH FIZA (Insert picture from file) AT fereter T =feua
FIET T3 | (FFEX faa™, &1 ©, 1. 9q-us, TEgewH fawE #)

SIT LA TEA AT

Q TATSSHT AUl TS HISAT fFelT AT R (Insert media clip icon) HT feFeteh ™ T PFYITHT
TEHE B @it Wid ar SR clip W1 click T | FAZSHT ATST AaTHIdeh]
(Automatically) T 7 {7 (When click) W & USaTHT feFefeh (Click) 7T | @88 T
@ T |12 AT |

() HE (Insert) HAAT TUX HAT (Movie) T T3+ (Sound) 3 ST ¥ =AMfeushl wee foeieh
(Click) I &3 |

(3) TAESHT ARGUHT ITIH T=ATS Teidd (Select) T T THC (Insert) THT T Hyperlink
fir gt =nfeuer wrgerHT foete (Click) 4T fofeh (Link) T | 7947 G12€ 4T (Slide show)
a1 ol (Select) ¥ BTEUXIcAe (Hyperlink) TRUFT 9Ts 3% ¥ (Colour) AT 2w |
TS A (Click) TaT fefeh (Link) Tl HISAT (Media) FI2d T |

e H oM, daE® ¥ Bdrgad AN YART " SATHITIUE (Background) T Fe (Font)
Pl TSEEHT Teheqd] (consistency) ¥ Udch EEECRAEILT (pattern) AUH @W | ST /T AT
TET TSR YATT TAEHNT 23 | ST&t: T ofiTehetehl AT USd TS, ALVETH! AN A U3
TS T BIEATEE THHl AT bl TS TS |

ATSSHT R [FFe® ¥ AETh q12s ] PSR TgiiSare THT & g1 T ITRIUR]
§-1;4<5zg | FERE%E &l TGl TEIehl (dark and contrasting color) FATT JF!;CIGC@ | HeT Hed
daEEdls gohl TS algdree 4 Ueg |

TESeEdle ATFdd FATSAH AN fSSed HaT Te YT @ldasl S e 9eg |
wesew, [F9e%, daeE, ¥ Aldeedls AFIRATaR UTHET T =FR0Eee R 363
Hichbwg | UHEA [&aT HTAT GTeepl & 9T 2= |

ufedea faq afe

U (Animation) H 93 75 UMHE (Animate) HT HUHT UMHITT (Animation) ZEHEIHTE
ST G | EASSHT YU [FFe% TdT A= YFHARTT [quieaedrs IRueEed a UHuH T
TETSAHT AT HEH UHET T | THHl AT UHHET T A8l =7 a7 [auadrg Joiae
(Select) T T IE (Insert) HAHI HEH (Custom) 97 5 US hed (Add effect) HT ST |
SUSFT YRl e[, TFHRHH, Ufdsia, HIET 99 (Entrance, emphasis, exit, motion path) HT
foFeTeh T ¥ AT ke AYEH, IS (Effect option, timing) ScATE ST YTHATTAR [HATST |

A
0
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AL SEEH] qUH! [auaedls U7 (handout) T TIHT TATX T A [GA¥0T TG | TSI
AR TR AT 9] AT (View menu) 7 278213 HIEX (Handout master) AT e USTEEHY,
Eredl3e, Hddd, FATS ANEId, 28 YT Usl (Page set up, handout orientation, slide

[aNN aY

orientation, slide per page) 3T TS IRy ¥ fuee T 9&g |

>

qrETeTgTe JIT T TEqeTReoT TET {1 0 FEe
TEAATRIUT &7 SAFE @T% &A1 17 9o |
S= Story: W& I U [UIEEH T 9T (main message)

A=Audiance: \aagq dlewedhl =Y, qoara 1 ¥ 199 (who are you presenting to, what do they know,
what do they need to know)

F= Format: TATS SRl GTAT ¥ FA16C

E= Engagement: fag QJMIS(QH*ICM ATHAT T HATAA] (engage the audience, ask for questions, get
feedback on what's works)

faeamdieedre T 35ad, [quaas, Iuded qHY ¥ @ThE Y& TIas, | A AN
e [&2Uel =R Tell T ACHT @A T Fag |

Tell your listener what you are going to tell them (topics, timing, questions)

Tell why they should listen (benefits, what's in it for them, personalize it)

Tell your message (facts, ideas, details, examples, cases etc)
Tell what you told them (recall important points & review, conclude with an action statement)

faTaedTe A2 ©THT TET T4 ATe e 27 397 TR TN T 2T T9es, | fam
FETET A= (=9 a7 = 39IATe YEAAIRITehl q&HT T [T (@THeAT) Pl TIHT
AT YA 0Tl FHIAHT adTs ¥ qiae faeandiews fa=m ¥ gfafear Mue fquaasd T e
e | HebedFH [Ioas d=E geAeEdl [Fuee ¥ q@ReE [dgh T @3] 9ag |

TATESHT AR Feeedls STEdThl T&] 9 TR FH IEE {25 ARAT TIee |
ATTLAHATAR I [FIEE @137 GEHT FFASTHT 9 AUl AT RIeeAH] BeuRidgd T
T3 Al |

EEUL (g T ANHER

9. fefer T GINTURT ST=ATS TeTara (select) T4 7 0C (Insert) [T BT2URfA® (hyperlink)
AT foFeTep T IUATh WISAR] AThdA @lei¥ |1 IeeHl [oefeh T |

9. TC (Insert) I [ T (shapes) W & T HeTsal T (shapes) oI T AU T2
[T (right click) XTI aT 22T (hyperlink) HT fFTeh (click) ¥ Il IRAURT
ATHITHT ST |

9.  AETF dHRdE® TSSHT 22T T AT Ul (copy) T U (paste) T¢I fiek (link) &
afehg; | ERSE www.nced.gov.np; www.moe.gov.np e |
JoATSHEEdle ATl BIH FALSH Tl IUIFT SAUTH, ddd T ATedle @y
TN T, |

SUU qAT ATE A AR

TATZSHT Teehl T8c FMa (insert chart) 93 T&, U HId (excel sheet) g T U2l ATLT®

& @R Rzm20Le ©



STaT (data) TRET ATE (chart) T T | 9T ATCATS TAT2LHT HATST Al |

ROl [ 9T TS 9 9% (beginning), e (middle) T =T (ending) |

oA faeardierl g=al ¥ =MeAT g9, Icehdl SIS, Ileed AqTadT [quasddrs e,
T IEIYT T I WA AN [GOEEE] Hed W dRleedl ATHT gt T | 9 AT
FUS 50 TTT THT TS ¥ ATH TR0 H&T SqTE@h et (e | Ferged T sire)
feeepey ﬁFEFRT;T, BEIREEIES W, FARIATGT TEHATET @ﬁ—sﬁ (one human story is more powerful
that hundreds of arguments and facts & figures) |

SaTeRl AT ¥ gud e [Geardieed ded T AEEET SISe oS, SHgwdl ARl
AT T 22l T ATRATATS Fh e, | o aeqare (=™ s e 9ag | [gaardieee
STCHT 3T T SAREHT AT T FAHA T[T |

Qﬁﬁ FAUTATS ThTH grar ¥ e gArsH (KISS: keep it short and simple)

AT YEAATRIIT =T NS ThGFH TEIABIUH] TATFITH (rehearsal T4 ¥ FHAB! 3T
AT ¥ G TIes | T128 41 T THIH] FESHT ARIUFRl H&T FaT J91
9Te=dTs [af=T Pointer option WA T¢I E1EAE T Al | THHT AN slide show view Teehl
ATTHT TATZS AT right click ™7 pointer option HT Te S (S;dgl pointer g T

URATRITeRT fr=ar=HT T ISl TGIMSH AN ¥ P33l Tz [Gaardieedls AaiharHr
T T T EARSHT TERUH [AUTaEeEdl 91gs, 18, AN gl g9 [geardier T
STIFT AU TR ATC AR g TeAT6s | T AFITHAIN TR TIES, |

TATgSHT Ul [odf, Al fFdyeer! dedrar avqd quary o=f Qe e (visual aids)
TR I YR T 9T 37 |

Qﬁfi FIUThT SAT Qa\v SISHT HIF A3MUY T 98 213913 (eye contact and body language)
AT TEIT TIes | ATTAHBATTHY TEARUIHT [SHEa=AT UAHEE T4 d 59y [Faiee
energizers b TIHT Tl Tl—gf e, |

S ZYh TATEHN] TANTH AT qrarqer wadT, faawor qar yfeareeesd Fo 791 fafedn clip
@y faedieedre dq9d T41 SR TShdd 06 ¥ [0 a&&iT Argadag |

(©). TEAATHRU™T  qravwarEye gfafas dwfeas raean

TEIERTUTR] HHAHT [Gadd ATIITHT ARG B ¥ Blecidhel [aeddd ITRIEEH] FHA THE

ATST G AR Y& LI TaTCaTS el depfcieh qaedrEfed Tan] el ¥eqies |

TEH] ATRT SEISHINH GIAATE AIAT3T afehrag:

o T HRIEEAY FARA, SARIHS T THA Thl AN HeTRISH HT&T T TN T |

o  THE FM, YEAHU ¥ T [TUawel qRIeT Y& Tl AN =eIUee T8 YN
T

o  FERIHAEE AUH fg=rew fadle T ¥ dae® T&d T4 qdr A TETl AT
gargedrs ¥ arsHTeY AN T |

<o
Q
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T I 99 deRElee T2 Seedl Uk YHEMH AHTAT ¢ af € &2 ATS T4
Handout =2 T TAX T T ¥ HTehT ATERAT & 19 | 1 a7z window
HT publish fiT 1% create handouts in Microsoft word AT click T¢I F2Se%dls word file AT
qIoqa JI7 T faeadiesars faawor 19 |

faasad T ar=fies gade® q91 TR/ A2 T FAEEH e H T T
e |

T ¥ FEAT AT AIHA faeardigedre AdeabdTdqr Uhd, SISl ¥ g8
FRHT AR TS TEAT T ST T FesTebdle] &I YANT T ST T, FeATA?
T ¥ AR JEd T S |

(@) atfewar fefsea s g (Use of Digital Story in Training)

1

o W

AT fagardieed Ta [Fardddeedl Fldee ¥ Medr frieedr ariis
SIAIE TSITST T FAR T Ueh FehTeh] ATIAGATS  [SToTeeT Tl AUehT &1 | Tt
EiEEa T S YUk I AT YN T G917 19 @l fefifaed @i arvHm
Il U 3 |

Araede qradl: fesfiad FamaeT T HFeqe

ﬁﬂTﬂrUT fafer

AT FoaTeAThl HHAT TSt TRUH qrafqer dievee 7 fafgdr foames oo
FFEIHT JTFT M ST 0g SHIH (My Documents) T FfTeh (Music) ¥ Fafear
(videos) T I T Hleg? aAg e |

FFICTHT AA YT (All Program) 97 5 [g=ssT Al HeFX (Windows Movie Maker
are | Eﬁﬁ <%k (movie task) A~ UTd <RI fafean (capture Video) fir grare fafear
(import Video, SFITE fTeF=¥ (import Picture), TFATE ATSAT aT ¥ (import Audio/Music)
AT fekTe (click) T4 BIeew, Mage ¥ fafedr feaues grare (import) T |

ZTTE (import) TR RIEEE ¥ [FATEEds LHIT ATS (story board) AT AT (drag) T
T 3T HHHT HAUT TE |

HT T%F (Movie Tasks) AT Ufge HAT (Edit Movie) Ml ¥ MISAT Therad (view
video effects), © TTSAT aTf=THT (view video transition), Heb T2 ¥ HSad (make titles
and credits 2%HT [Tk (click) I 2 (effects), m (transitions) ¥ <IgAd
(titles) T HTST (credit) 2% e |

AEHATZA (timeline) AT [FTe (click) T MTAT (video), ATSAT ¥ (audio music) T
argad AT (title overlay) TS |

STPUT3VE (background) HT YT afear rﬂfﬂ? T (audio music import) T TR |
=THT, W (story) TR 9UARg FRIAE AT (finish movie) [¥3 T8 &9 2 HIZ FFIY (save
to My Computer) HT [eFTe (click) 74T HFIETHT I (save) T4 4T 99 € fl4fg (save to
DVD) T click T¢I fefagt (DVD) T 7 @fehreg |

T JAT TRUHN [SRTea qraATATS HAFHTEH Yiadadl Afde@es] TYHT, didyd]
fagarefieeent el fohaTeet T WG9t T HIFel TIUT T T Hihg) |

& @R Rzm20Le ©



(1) AETTA qAT AELYTAAHT HIWE Goatge (Social Media) F1 W

2T faepfad U ArAITE gidee S&d : heds, o9, afder, faeanrefs, T8ad s
(Facebook, YouTube, Twitter, LinkedIn, Personal Blog) @Te S2aHITH ATl fRaTehelTd T4T ekl

B TehTUThl ATHT YATT T Glchreg |

THAT HATSSY (browser) I el IEEIVEE T YLl G

IS BIRTRET (Mozilla Firefox)
AT BIH (Google Chrome)
gra¥e THFIYRT (Internet Explorer)
&g cIHAT (Tencent Traveler)
AT (Opera)

HITFIAT (Maxthon)

AT (Safari)

T g8 (The world)

TR (Netscape) A

(@) wagw (Facebook) ®1 gt

(@]

EZf&l’?'rrl—cf(Personal), EIEEEIIRES (Professional), [EEIEESESIE] (Learning network), Wﬁzﬁ
JANTeH  (Community of practice), feepTgehr osiret (Learning community) ¥Hg MU
foames A@=E verT T |

Chatting AT dcebld HIEE Share T |

Ty a1 fqerrgara=T ®idee T fafedr foades T T4 9418 (upload) TH T AT
(share) T |

ATE el & TRIER G G TRAT &IH AT T |

TN BIH] Fo AT TR HagRHTHT HeTeh Mqagesy d9g¢ (update) g
T SR RT3 |

feprgarar=T W T grefdF web link & ¥ fE™ee fra=w (Resources-picture),
RIS (music), fATST (video), SHHCH (documents) 2% &Y I |

>

-

AThedls TRl Elgéf THEATS ?JTCB\_*I\T AT Wﬁﬁ (Learning community) RIS RS (share)
T FHTITT @Tsd Fieh

[eTerer T UTeTeTehel ATaTe® Tl [Hebre ATHAEEATHT HEadeg T |

TETT HISTeh A HY, Feheld, FTEE (Lectures, workshop, classes) [FATHATTHT e el

)

~

PRIE

FEAT AHATYATT FT FEUFEEAS THT FH AT T Fe] Alde® haghbar e
T

foeardieee RTeee T awefear a9 |

AT feept G FEFTEE, fRaTeareE, TdeE, gEAEEa? SHEe TS |
foterer ¥ gferetepeerl AN 9f Eee T (Facebook Apps) = WITT T4 Afeheg |

)
[¢]

3
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(M) faeT (Twitter) F TIWT

2faa? (Twitter) faeamdie® ¥ 91 Al Faewlae AT TFaw WIOAT 19 TATEaH AT 27 |
TATETHT chat HThd =R ATGT Y&TT I | =ATE (chat) I JATHT A€ GHRH (scheduled
timeframe) {T T9Ae® RI=3T | AT (chat) 1 [GEATEE TTHT ATLHAT ATRAT G¥hE, 417,
EpZra Y& d 4|<‘Izg-1\l 3&IE 0T © https://www.twitter.com

alga¥ (Twitter) I YARTHT ITART ATIAEE

Twellow. yourself online directory.

Twitter Grader. Grade yourself

TwitterLocal. tweeters in your area.

Atlas. learning about current world events.

Tweetdeck. arrange your feeds, schedule tweets, filter your content, and much more.

Twitpic. share photographs on Twitter.

Storyful. use Storyful to build class stories
Hootsuite. manage your social media accounts across several different platforms

FET RATHATIHT afde? (Twitter) I TART

PTG hT FARA FTATI

faeandie®Eehl ATdTed HHIHAl (Online community) [HTIT T
T hebl ATLHT Y9AEE Al

faEaTdiEe{T IREuruT AR T

feprg fafafrareed SHHERl ee =T T4 |

(3) 2T (YouTube) HT TAWT (www.youtube.com)
e JIT (YouTube) T TANTHTHA T FISHT faedieedrs ATaedeE T 9¢ JEIH TG

AEE T T dicheg | TG FAT T FIEETH AR FANT Tqa=d Teehl
BIEEE

° gadsl (YouTube) bl =IdTdele % (Channels) EES) PBS, TED ¥ Khan Academy TS (TehTZ
AT FRIAT ATAERFT ATee® HIg |

. FoTeroT fereprg et Tfafafae®eTe You Tube AT AIEATS 4T share 9 ¥ ATTITE Tl fafear
foFeTT STSAEITE T eIl HBISTHT YIART T+ dichgg |

() fe=g =9 (Linkedin) ® 5w

T AT HT Gl (Business-focused network) 2l | e 2q (Linkedin) YA T o1

O 0O O OO ®€ 0000O0O0O0O0 e
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T ATEE (Networking ¥ Research) & [RITFATIe®ae HIEal (o dfcheg | STET: Foaliel
(Networking) HTThd TUISHT T[T ATHARIEEHR] HoTlel FTHIUT T | AT (Research) &
FRATRATIHIN T dUTeel G Jaed T+ Hedl T SAfFagseesl ATeHT SR o |

(I) &AfFaTa =177 (Personal Blog) &1 FamT
foTequr FHepTZeRT ATRT &M eATs HEccaqul JTewerl TOHT (g | ATRAT SATFaaTd s T (AT T
[TFATTER & 9 il AaeEe 6 g

° FIq0T g ¥ (e died ¥ A4t gedAgwdl AT [SEEr s
o T B UMEAT ¥ Uil ATCAT G (Sharing) T RIS YIEHT T

& @R Rzm20Le ©



o F [ATF T HATHAT AP IUIEE AT T YIeAIET T |
o  AIRUES YAGT T |

(F) TAA T TaAeh! T (Use of e-mail and Internet in Learning)

foteror faepre fpATeelTodT eHA ¥ greddcdl WANT AR ¥ e lpares afa =<
STET qUHT @ | SHARIDT AT T4 Fea AR Y& I, arfieeel g9 Faior T feraor
FIRIZHT FETIAT AT Y&TT 79, documents ¥ BICE®E attach T T3I3, mail forward T, links
g% IUAS 3T ™ m | HT voicemail, chatting, video conversation gHd 9 m | ST
HaT YaIhe&H] Gmail, Yahoo mail, outlook.com, mail.com hotmail Y&l & |

HA Zraliddehl FAN aa\a 4 e faereg fafr (student-centered approach to learning) P TIH
forepfad sTuehr & | 79 EEsEin Asynchronous Learning Approach ¥ Synchronous learning T iié’

Ffaqare fgeg T g | Asynchronous Learning AT web-based learning/computer-based
learning, threaded discussion, recorded live events, online documents, e-mails, books, videos, Audio

tapes, DVDs etc. CIé%ﬁ;L |

Synchronous learning #A=THd fgaardil T Rrerep/ufoTerdewias deebid 5 GV HAT 9
A HTHF BSC MRS 34‘\'cgl g | STET: Online virtual classroom, video the tele-conferencing,
chat rooms/instant messaging L g |

TR ¥, SedATehT WS [geameadr g—ardl [qaeor TRusr 9= < [Sedrel 3 faadrezHr

o [aY

fqaaned & T Server ¥ computer 4a¥T Ul T {1 [GaATHT g eAT2e{ Fatar afed
o aATATRT ATHT FTATeT G T ATTHEIFIT T AT AT GedNT STAK T2 T TTadalaeh
FEqTT Hﬁﬁﬂ U qURT T | T Hgfldq 9T FTTBT One Media Player per Teacher
(OMPT) I AT FrATT TIhl ) |

(@) fa=wewr SMART Tools &1 9aRT

Public Learning Site §&
. Khanacdemy.com - Video tutorial

= About.com - Guidance, not guesswork. 750 experts to help you

= Academic Earth - Thousands of video lectures from the world's top scholars

= BBC Learning - a range of online-based courses that you can work through at your own pace
. Encyclopdia.com - Verified facts, information, and biographies from trusted sources

= eHow - How to do just about everything

. Wiki.com - just about everything

FHETHT JAWALE T TALE

el AT TIT FoaR Gl o, FAraT el T F ATHT YT ¥ AT rihHe T

ESATRYIT TET SRUHT el JItdese I Jooid TUH

o dfferer yftreror Far arfrwewAT gEAT ufafaer w9, faT T gaamar fafgear qrer

o HEWNIEE W YT AT Giadava=il =7 S 9ual qrear |

o JTAHF HATSHA TIT JBUMIUIRI AT =T YAfeTehl FefTee g9 T [T e
T

& g Remoove @
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o IH T TUTET HAATATT BT GfTeTeh, HHAT T47 A4 GedRie®e AThHT =]
gfafrar wusie 2fau | FEEr F47 Fee fafrer TN FEAT FEMT FACE T O]
T |

o  [irer AT UUHTAYHEE AT qAT F5ER YEMR ANAHE Al FANTed 4T
JcAEHAE AT T |

o FEWfiETeRl (=T [gagdfid f9=IdT (Digital Divide) 91221 | faaai fe=IdT Seeel =T
TIT H=AR GGl STCHT AR AT qUehl T THUR! (=l =1ar &l | I T2l
AT RT FESTRTITHT foTeh ATGATIT qUHT qTAT |

o Il FIT FeAR Gafderl ATgREd A9 47 (99 quAr 9f TS BHAEE GART T

THEbET qTAT |
GICIEER
AT TIT TR YiATTepl ST FET BT oA q9T a7 Y WANT T AT T894,
FEARTT T [T [Hebe Suaiede® alad Teehl AN fafa=T qereraraeeel 9 ¥ T a4
FHATE T AANTT TIH ATE] [T TIHT Jeold TRUDT G
(%) wfema @

foTeT AT ¥ AATIAR B (epREEed a1 ad1 FoA7 Uiafadre 9 HEardl TTH]
AT FEATasTE = T FHIIST T | TR AN Tcehle | AT Feeasieedls a1 d97 95491
faferesr YART g T [aoEsTq T qH1EeT T GHTST YA ATl Rawg | THE AT
3= HTAHE 1T 9G¥ UTGARH [ el ATHRAT YISehH UTeY, UTGAehH d9T #=
o ATfIEEH! EAT TAT o Fidferel FIRTErs FHEeT T | =9 T 9ifesp steTerfert
[T = ¥ A ANAH Fo2ATAT [[HBRETe] ATRAT G&as, AN YTEghH, G 9T a1l
CITehs] @A A g2 HYeEH] g1 J97 a1 Gfafrel Har SISl TN g4 T
AT [TTITE FHET T BRHH o1 T ATTTF 2w, |

(@) FATFaAT A

T UfaE erEE, e FEiEdEE T9 g faearedEedr g9 9T 59
TTafeerT T Aideh T9T A H1T eI T 9 | [Geareseee 9T G grad]
HE 92 AT W H1G T AgAeedl TR T el BIEH] G G497 =17 Jidiae!
JART GfAR=T T |

(M) gfeToT o arfe™

Siferer SATTTRT [T g TIT AT AT TATABIAT AT, FTTETE YTTETT AT hT
foTerer ATfA® FHAHT G=AT TAT FoAX YA T AFehT H&T FISHT WINT AR TIHT BHETH]

S, [T T 24a7 2 g4 T WIS HIEATHT 9T T HETHT AT (a9 g% qHreeT T
HESA TR0 I |

& @R Rzm20Le ©



(1) 3T

o o

FEAT FISHT FAAT TAT FoAT¥ Gfafrepl GARTRN AT qaggd forar asepr Aifd far decfa
FATAT TEHFHEH ¥ FURRATAE TS AR T8 FFwl A, {0 ¥ A97ar aider 1+ 5T |
I AN FEYaH AT (qaTe (et ¥ [qera TehRicHe are 7 91 daed HrRIsrel fahe
TTT 2favg | TSR, AATHA 9T qufeasrr, gfereer g9 frerr T avee ¥ gEAr 947
AR YTATeTehl ATIRAT A, [T T Fa7 TG Tehl Yidfava a8l Hal HIel ¥ faaamdier
fepre SuAtHT fad Al |

g mifgerr ardr framar Sfefad wree T vl Gifde aRERaTdaEE Rl I gedle
fag Aifad desfa FA=aT dEaF g1 G497 FooR Gfatg T AHE BT BISTH TR
v aware Rl AT e, qeddd YTed, JIedeH a9l gy arHAEE ] FHIE
T FATEI T ST YART T FehT ATl 39 AT STATEIR faaardizees TauT "Tele
A AHEEAls AT 2N T 2, |

foreqraT =T T o= ufafaerr STNTR aredr A fafaeT wrafae A, 9 AT
TJar NfFeedr =1 91 oA ybtgars gadT THer aiT fafaesr game e s g o

o -

RFIRTT fUTEA0T fafereht Faar FETaH GadTcHeh [diaeeerl T, sl Maedrs aestiso
T fqFEarE gaEHr a3 e g=Ar 7 gfataer N s qus @ o1 aEe
AT faregeardiereor, qHUSAeReoT AId FEMaH At waay geles I 2THT AfdeRreT
faarerrar g=aT gfafuere fagarsT afeusr &7 1| qaremsr #H1, T 99, qee g a9r
TeTXdT, IEURVM, STTRhAT ATGHN T TN ATAT R Hecedard T4 Teaal Tl GHET G
Z Tebeh! @ | FoTeToT oAy Afgaefer Tkt 1T F=AT gfafer aHfad JAnT 79 fgEgd qar
STHITE] IUAIATH 1Y fTeTeh fqaardiar Seqepdr T SRTeehal FINRIT q&dT Afvgefy T
AT AHAT ATTIER

Jafd e TR TS ATTHT IRTAES IT TAAFE] TATST ATSTH]
HE ATGAHAT 2l |

<o
[

9
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Glon famra®T onfdr fdganerT JeEmR At

AT R

)

9. AT

wRa 3T qEHsE gwaT AR I 3 fagaed QR deter femior a1 & dwgfa
foeamem e Tommad HYET B | fagamer U AT faAtuter A g aY '
T AW TR PR AT et B | a% o snaneE Riearaaet TRY T et W
HTEYaSH Uel ATHAAT {TATUTSHT ATRT HegT UfeT HERT AT foAioT et ool FaehTapT QTfir AT
HUSHT G el STATSEE s Gheter Ikt g | fecameaer smewm St foremaamuzears
feaew, URART RT wew I, IY SRR RATATEEET SEHTIAHT aaamae QuTe aArster
forwioT quT Ta-AeaTEEd I, ATHAATHAEY HTH HUAHTSHT STTHA IRT TR GHIAAT TH 1T
el T SPITHT TE(HT ATSAT A T0T TG T feTaent ATSTaT FHTAT T T HEAT fagamas®! i
farg w2 facamee QuUIR deETe ITEHT 98T WRT I Fidhe I YanEiar quiite umd
WOHT J& Jicbe |

3. HET Fredrael

(Keywords) HeH T (Participation), ¥-HATghT (Self assessment), DIEE (Plan), d¥Tgsh
(Statistics)

3. T

AT [GEAAT AR ATSTATR UfdaTiees g TR0 Tal 9. 5. 2049 HIeHT ST Ae0H!
fotear T, X035 @1 WAl HeNEATE FIAA @A fabfwa e qaeraTa qend g
JUHT TATE A7 Al | (G2 qame Arsrr FumT gearft afaesr cow forar faam) 79
UTehl BATEITR AN [9.5. 04 HEe AT T91 Yrafae 17 ®eed ardr A=l
T fagarereee RTeo) Rahrg QU yaTStel AT faearers gar AT FEior T4 ¢ e

DISTANCE EDUCATION, 2015

ATATHT fagaTererl ¥ Aidfafaze AT T ALAHH qoaTd AT | AR SATH]
fqeaerest @ifde qardar fae T 79, FATH SaearTare a7 $4 97 GHe dqEmd aArs
ATfe IEZ9T T I AT [TehTHbl T AT | ATARAT qAT YTafHeh [oream ried ardr
AT o e [geares g AHETRd (e GIfee AT T TIHT AN
TUE G | (@R AT e R00¥-200%, HEg aEdras, e HeAre)

¥. faua gaw

feraarmerar TeTeITHT | AT ST PIE] SATFTAT SSET & dofg ATRAY SATAATABTRl [hIS T

|
[GEATATR] THY G bl [GehEHT HeccdTul ARl TR faaaerd e AT & &l 7 [aaareizre

X AN

& @R Rzm20Le ©



feTT feorepreerr oTRT T&epr arareserdr fobd dagg 7 9= STET TSI 3o @riae Hifdwg | 41
TIEERl IR0 Tl a3 TR T (A faearetd e ST Framaul T
T YHIEREe g7 AN G2HERE g | Add AT T RHAT AgHhE] drey (Al
TG FEIHT HiE $E FHberd AT AT T4 ¥ faeares qar A Eir a9 gered
FIFHEE haard [Geddd deavy goard qUel 90 | [aaared G Ars=r aroresr @it
e 97 FHT T AW @97 YR ASE MNHEHE Pl A¢ Al ANEEE [FedTdATHT a9
TETRT TeRTE T ATEYTE T ATSAT [HIOTRI ATNT q=T 9T a<l AT AT T =T
PRATeRATIE TS e HAT FATSH, TATIIN TATSH, AYTSAT HAT F13, G ATATABEEATS
fagarery @rsd, farse ¥ orade forar e T STEd g w7 sAfadd Huer FarsT
JEERT ITEReRT AT [T ey I8 T4 BT [gaareizeed g 9o FRIhardleeeh! GediTard]

o

[GEATT ET @ T T9ATs THI FA13T % o T Jagg 9= <A AT ded T odl g |

T (G SRATSIRT T BEATE R E-aeTesdd g | e SR A e
TEATHTATAT FaaaTererl & -Heargd T fafaeT afverr dIaTsT TRUHN Tewg o ARarel T97
Heh ¥k THEAT @0 ¥ IFd UAEEdl T daRd UHT o] AU 9 [qadreder

A

E-HATGHA T TUHl G | T FHAT YIARTHT ATUHT 1 Gege Tl S —

o

Y FE RIS T R ATE ¢ T [GRAT AT B BT B ?

) AURH faEATATHT TUT AT bk B 7

3 JUEH [GEAEIR T aAST A9 b T 96g 7

) AUER (AR - qHe J97 IAde®E h-% g1 !

i Sfeetfad wedewears Raes, faendl, afawas, faeamem sqawarad afafaer derfaen,
foterer AfsTaTas Teoa TRIIHNEEATs JveETe GHeHl gahd e [GeaTasel aadr
FATH faeeiuur ¥ 9l [GeEar A g GAR T TRUST qiewg | [Ggudl g
Tl [gEaTerTerl e aATS e Tew, bl Td [IeaTededl ddd 94 adrse, J0
TR (IS A TUT TATST T FIHHN AN TeANT Tag T A1dT T [T

-\

JOEE T97 FAMEE Gedl ANTST TednT 6 |
AT fagaTesehT - qearg s AT fagaremer difdes, s, Eemadm ¥ ad

TRl AT feA T ATdT faeRrae @il A A Aifdqep, $ifee, SAaerTeT ¥ A
T ATIAR] THY YAEE gHdT & g9 qdY A0Sl Uewg | Id & a4 (97, [T,
afgarees, faeaes e afufqer qertasr, firas afaaEs geud meiaerEedars
STATET THEHT GARA T o Ewg ¥ Feohd BIH 07 AMTEw TAT Tal [aaTerehl JTeAT AT
¥R FACH FREEd FHY Tl Te= T AlTel &g | aredides gRIqeHT MUY aA2UH
AT el ¥ 9R9E1 87 | SRIhRATAE e JUEEATNATHT AT TRUe! AT Fra=e
T AT B, ITATHHAD E ¥ ITAT D] A@TSI] T faaarerdel FHY GaTehl HeTgeh T
af ISl 2 e | AH{esd YATEHT TRUS AT dHEd AHdT ATGGET g9 S T Uk
SISHAT [Hekehl ehEelle =T TTHT TR0 T 9 AT g7 | 5[4 ATdd a g8 FeTel
WWWWWWWWWWWWWWW
T ST farehTe bl AT AT 2T T hieed AT g @rell & et aieeg | & dearel
4 AHT TLHT FIH FHel FEAT W FTAT 9 IR e |

<
Q
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faeaTerd qa ASAT AT IR ARl A9 GAd &7 J2gs 9 2l | AT J29RE 8
Teg | Afe TS (8T AT T I GAN NS TEATSHEA Tl Gl @ Tk 8
AT ATSTAT IfF AT faereRr Form 9 ST geg | e gd ar a9 feer @ dwe ga T
TE T T AT AT G FRATRN YT AT T A (b 9% ASTST a7 | ]
Tl GaTe TeTEsh AN A U6 | ST 2THIdTs ATRAT AR U Aaredart AT AT
STRAT UGw AE T fAeATel THY TR (AR b bl qURl @ A aeehl AT (A
e GarpeEehl Sodl Uee | fagaTerdehl adu dawT el @ ¥ Addrs Al G Tqr Had
fIeT X TSI Je@ T heTel AT T (i 9Ife Taeheedl AGedehdl 96 | fa
EAFEE R ATH] [GeATATHRI TAHA AGRATH! [Tl T AT AT dag LR T
TS | A gAdeed [geardiewdl ges afad w1 3, faemdiewar gz 91 v, faemdieee
<, witaes, arfies Sufafd av, fores SufafT av, faeardieeer e gred ¥ #aT drerrsy
¥, [HerE3udieg av, AT a1 d8 I T &% B G A9 & Tawg ¥ acHI ATETRl faeei o
T ATITHT el d (R T daeg | T8940 (R0 TRUsr gereeed AT qeareaddl
gt I ATIT 9 dichrg |

BT eIl AT [¥TeaT PRIGHE! ATIRHAT 127 [Gaaredd &9 Ha FEH Haadd 9eied]

@ | fagamermr ured g SIfq 9f e TeHeE g A 99 [9Eudd g QTSI AT
faeTeeedrs faaer 9 vy | afe faeareder T e g AT HET quesl g

7 7eetT 1T PRIeraaTe ITed g AaAH! Alderd 1S e diHfd T47 ARATcer T o=
JHE TAT X GERR] TgH a1 I e 91T T diehegg) | I GRS JTA
RT3 fafa=t ar q4r a1 Mereed i faearers g9 ASHrers q2d qER a3 qUhiel
faeaTerae®ee THT AT (AT T Febehl GUHT SdTeeehl A THGR T I=T d¢l q2dnT
qTeq T Afehd AT 2Rawg | BTl Helehl oATNT T BRIEH BT T BEAT [G9aeht
faefaT ZeTeed TUTT ST fTETHE T9EEATE GeANT TE ATUH B |

AT I TR AT 70T T FEarE 2 [Rarhedar ST g | a8
faeaTeEE Sl g [Geaed R ANl AEE gy ¥ J9dls Fedidd I died afed
& Rt foTeaT e gad FET A6, gad B v, died &g At [gearemeed
fHTOT 9 Ueg 9=T |19 AN GIAT | I S UdHh Udh T YTHAT AUATSUH AT |
TG BHIATe 99 O @I 2 | A JHAT A9 I G AT AeATatdd a9 St
TEehl [aeaTdgEe RHRATAEEH Ted EHINAHT 91d &z T [y ([ieepd gridias
e fuy Aemafass 18 S U9 gwg | ATRAT AT THT FATST T ded T f6g
AR faearerael Uy R T BT SR faedreeE auiiT quar aewg | fghe
fqeTeeee YART TEH U1 ALMIEEH ITN e Afqaradeed AT T¢ AR
MO T YTl AT SHIHT 7 ATEAT A TS AATEdE T, AR T
ATSTATE e ATCHT THIET TR T G0 M AR [ 9 AR % a1 | % afq
P AL THIIEA TR AT ASATATe q Heehl AT g, fagamerasr aufid @sg w1
T TLATSHAT AT e FRBRATATR] TegeT EaRTarHT (HI0T GUT ATl AT faaarerzer
fedTT T g9 g7 |

fareaTerzre ATSTHT /T U1 90T qFad TRl FREaT g afq Sfeder afEer g 96 | et
AT (TR, FRTEIT T AATGhAATe E oSl TG | TSI THT HRTETe T

& @R Rzm20Le ©



AAHA ATSTAT 0T T 8 ATER HRT=a 6T A6 8 |

i
]
i
{

N

3y

)

A [ s a1 ¥ SqgedTIH

faeaTer AT A g ATASTAR (G 13T ¥ (b3

ST T9T Yiedr foTeTeheel Geaiiarar g fod

&, ST ¥ fUgfeuer SAasiider g dersH

RFepre SUAfed F@rse YOI T T dardd T

faeaTes FRTeh HIIRUSSTER [dedTdddls & HUHT T=AT3 JaTHT AT o
HERAT qaT Me=e [Herg ¥ M9 [aerder & A sqa@dr [Hars

JadAIcHE HIHT Srg fa

R g (HI0 J97 =9 §g &

feures qar M= [l geargsd Juretiel 9he HrEaqare FHe 3qdaie
ECIER]

Ryerrear ufy wve faeardieedrs 9y aArsT & el (g T AIHTSH
faeareradT Ffed RTe g fFareheTd FsaTerd T aTcaflehiel Aawhi [aehm
RIS ¥ a9 AT [FaT ForT a3+

RyepreaT Fdma yfafaer SR T faeamdiars Areafaaw s

. fagmem qaR g MR quar FEiEauRET e #E GHEIER

TehSTAT HTHET S (GEaTerehT TeTATeTTehel FieTeere T faaarers qam arser faiorer
THEIRHT ATRAT (AR T8 T 1, “OF @@= T (G99 J91 9 AiAgeed 9ol
T T U GET qAT AW A AT R AN aArsd awr ey fagamere fore
qUeATS el IATHe U AT T3 ATSe ANTAGT oI~ kg, qNeAd fad 90
foraavers 7 fequds, Sef MU 2187 | I9 U YUEE faedrer i g urs
el | ATAAT FHTT FAT=ITHT Geebl FeHTar 7 9 foerd 9 audced fq= A1
SIS qEH ¥ FATEAT I fhadl g1 U3el afedl TR Sl g |

it wifaerr forstepeeet SWIN fqeamera qum AT w8 F9rSH, & & [gud guraeT
T, faeae gar AN S & 97 T A9 G SE 12T 9rSe BT Al
T FAT % T 7 A GABA Tagd d¢ Ieedd YA YA AT GRATAT T [Tl
T BHSN B GRSl qTeg |

YAl TP AT HH TR qa=Iged J9 a9 faeamed g A a3
I THAHT FARA T TH qAT A (07476 TEHT HUPl HTEATHT [aeaTerd FLE ATSTAT
ATEATE @ A HId Alckdo T3 @loal [oiTd FHAAT FATUHRI ATSTAT Fofeedr forerm
FTATATRT FXSTHT Y T2ehl T [GeATea T 9fd <IHehl WRT F90H G A1 T28aT af
faeaTerae YT ofee @MUeRT fa=m 2aad T faeared qieadrs Geiered ST qrd
oI 2led, [Tl aRTSTHT qUaT ATST fofeedt RTar Zrrar fa7T a7, faeareaers
IR feaeT STANT U, [qEaTerderl VAT [GeheaT T91d 9T o JaTehl arear A7
AT B AT FATST T FEaeh ATSTAT (AT TAT BATEIT RIS ATATHeE AGwT 71
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T BTl AT 2fide |

o fwifad gwemEw FE ufdMly FHEnr w1 g9 | [GEaes g A i qar
FEATIITA GY GHEINEE e TSy | GHEEE FHI A e AT AT
T, ool ATccd o adTaeoT [T T4, =T GeATg aidar aar3- a=dT e
QT3 ATSTRl ATTIARAT BT |

o, fere

TITHT faeane R Arsar e 2fdeid el qusel 2T [aearddeed  AsHasd
TIeEd [Jehgals aicdl aam@r | fahgar qUh el faearer forerer SR faeear
HEcca QU AfHeT TReE Al BT [RTEATHT TR @] T A (& Y dheedts & gidbreg | U8
G, TIAY AT T HEINTT &HAT FGIS ATSAT (AT T, Tefel ATeed fofe &
FISTAT T, FAT=a Teels afddl adrs- ATE &8 T {213 ATl AT ThdT TUHI
TR 2 =1 by |

qeaH qmIf

FTeT foremr (R0, faeaneard qar AT (R0 FaRil aide, 9oy : a@® |

FoTelT 9T Tk WA (R003), FIhT AT foT4T (R00¥-300%) HET FEATES, FISHTS! :
AGE |

fStear foterm wafers, (RoS¢-30%5), FYIAT=ATE (S THT (AT qUFT Fel faaaresed THAT

faeaTe HAR AT, FIFTA=E © A |

& @R Rzm20Le ©



auTciol A RABIeTA

fRvyee draa, Suafaa, ffvew st famm @, arifeH sEauR

AGET

I ForTaEenT WYET TEETAEE 7 e TEEe g | TaT Sagvd o IRt qur wfvreTor
FUATE AT TATIT & | Thd, How, fova fagamem, diftres sgmm @ur swweu deg, S
e dmeedl URERMA Wfia (Eead J9eiid UeEd | J&T ISl 78l Igq9d
graferd IfiTe SeuTeT Iggvar Ui g Y oredEe, STeATud, URVEAUT ¥ @ISt T Ued
TAIEE TERUTHT FAUTEEEATS SUASH IRTST a7 | TTAT YEABTAANT ITTAYHT Seade FIAIATEEHT
YYTURUT UTSHEE TAA ool |

qer weataet (Key Words)

faTeR Y&Iebleld  (Academic Library), aa\aj g YhITT (Digital Publication), ghiad ATZaY
(Digital Library), ESSIESK (E-Library), Ihqd\mcw Y&ipleld, (School Library), feram i EEINE]
(Departmental Library), AdATRT HATSAT  (Online Catalog), a‘“a\a—o}; 3T (Intellectual

-

Development), YUT4TS (Full Text) |

oo gam

foterr wer ST o, {99 ¥ ATERr diefae audrer faeE T ufhar &7 1 ager T Afd
o & fob, a8 AT Geeprer fafa=T qrerare faee TRl @ | ST AT forET
fer fagamerd, aRTI=vE RTaTR AT I Feew J9 GEAcHE I A enad T

TARATEE T2 Ereged | ATaT Fef JTaTerl [oTeaTeht HieaAwels Haad T+ TETplederl Heceaqul
T Tl B75 | TH AT TRATTHR. TEARIAT GAH Z7a |

ATHTFITAT &b T9T AR TH T AHYIeE aRgd T AUH! SISl TR
ATST TTEGA | BIHP TR AATAR TARATATS A, [G9, qrasitaes a1 i e
T THE =Y ANTHT (1S TR0 argg |

q. AT {ferw agEATERT qEARET

TEd, Foidl, fava fagared, dqEed dw, aifaw dw Jar fafae geerd Ofae e
TETRIATHT AT, AATIT AT ATHATA, TV BAGRHB! 59T JIqHT daT (& #10ad uasq
TANAT [EAIATATS T TSEATRN TeAehrerd Afmg | T TRAeherderl riars Qi TS

0
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qfcfehT AT Tt Teohr [oTeTeh, fagamdl, s=aweh, ufeteres, UReTesy, qeTiaerrdl, FH=mT A1 airel

o~

AT BATAATT AR TEAFIAT GaT Y& T F e eIzl Wl e g |

T g7 | AT AFIARAT T TAATRIT AR AT G7aT GfT ATRAT ST TSR 32297

i AT FHTEHT AR AT 6T qUHT ZAT To a7 FeATehl TFTebed HIF 39 T 9T T
Hfepae | 1 U AfaTer TSTATHT THebT HIH AT FTSTIHH ZF Tekeg | TRl 21T Twepl ATTeHT
e fafag 99 efae T 9 [EARCTRE WMETe i @I iy | JrETaar
foTeTepct ATAT TETUATATY [EABIATHT T2H TR @, [agTeed aa1fved decagedl To7
A, FAfaT T (TpdT AT AR SR @it 2T AT TSATH HST bzl ©IAT
TEARTAT Yol gvg | ool G Tedeh fohei¥ U@ ¥ 8a | ARl Teh Afchebd AT Teehl
SATRT W qETIehT HEad fofvg | TR qeAehIeidale. SHTSTH Yaehl Fel SIS, AT,
PEIEEI ?Wﬂﬁﬁﬁqﬁwqwamlwwawﬁﬁqﬁmm
TETE YT I FeRg | ATRAIHT ATIIR STl HTWII defad 3T 9 AaeaE g |
ATefae IR AN A= 2M1fe HrT aff Tfewg | ATa=ITT Faehl T e 42 7 2,
ST foAT =T T sy | e G HS-\MICbI |“o|do &bl SATRT qEARIATRI [ ¥
FEFIAH] fa9T ST fTeue g9 | (e el (e, 9. 99)

HATCHT T faFfad AAFe AT AfeTh TS T FaTeedl 6l 8@ el & | e
TEHT FHT AT FAT Y& TRUH | Heiaee, %raa*ﬁﬂaamma%ﬁr AT TSI
EOHT BT AU E7 |

3. AureEn fferw qEaETE defi ZfEm

fa . 9290 ATTHT TSERER T FATTATE Febdleg ATRAT Twdicierl ATNT ATITIAT STATHT
VA TheAk ATHATE AT TIAT [EATeTehl TIAT ¢ | 79 [aeaielaa T A" eI
FRIATE HEANT AT FESHH 0T e ATHT TETBIATR] FHA TATIAT TLHT (AT | FHATS T TTAHT
T TEARITT TRl el ITeel /ifdvg | J99f &rd=r quar fagameraar 9fF fersor
for =, ﬂ%eiwﬁaﬁmwéamqﬁwwmhﬁwm

afedl Tek T TAIAHR @fez T a1 cooo wT fafaasTT qua AU 9Eeg | (@Y
9THT, Aurern fremeRr gfEm. <osq)

TATTHT 2009 HIUfG GHTEH [TATATE® Fefehl (90 | 2093 HITHT Gelehl helsl AT UsThETHT
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THA TETRATR] AT AUHT (T | .8, 0% T Mfa = sudfg Maeede
TR Bl TEIRAT T qehlAld YAl GRARHT TSRl dvad dATgd{dle Uebleed T fA9a
forea faaaTers Harl qETeded AT T | Hfdewr grenfeussfa 3= forar ge 14
TRIEaTeIeE, ATa=T FEeedl aid [aeaee @i 90 | J96 ard o7 gereg
AT [T FHIHT TIAT Ul (AR e ed 90d qedddeed! @har ¥
AT U faveg | SETEX0TRl AT IIGAHH [ThE rgehl qedehard T AMfeTeh STeeTierT
[P Sz ebl TETRIATATS [ Hichwg, |

3. ffer qraREEE afiETor

TRl F=HHT QeI TARedars [Gaare i, Weldaadras a R J&aded a47
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forea fagames qeaered T8 7T ©9HT 9 R [qarsi 19 dfbeg | faearerd g
O TeATHY ATIRGT TAT AreATHE faearas qeead T8 fGars a9 afeeg | emewdd
TEAIIT qaYTAtHRERG Fall ATSTFH ¥ HTATHF TedwIe el A1 aig Q= TF0 A7IT AT

o C

RT3 [aeaeaddrs g9ses | [9aaTes el faeaeaddl a8 ¥ faeandie SHTsrarea

TS HHAEE ggdhdd T RET 9ag |

o oo

[aeaTed QEiepleddel #- Afqdd e, [gaarad eqasra qiiq 941 R1eres Afqareas e

N

o o

JRTIR] @A A FRFRATAEEdls 9 da7 fod dag | faearas e« ar @ T
[ARATATHT AATIH ET UISToRH, UTed T&Teh, Ta¥ &deh, TFeice®, [~ YehRel T e
TN AeIgeT qIAE® fa Ie | [gearerd qeaedd [geardieedr ggT arier g 19
"Eccaqul e dog A9 fseEEds ATRAT [awEEEl A SeaEae T g
Taeg | gEAT Uiatael [ebrel TaT AT [Geared T AT aid gHd, grai-e, STHed, g
STaTad &l arifieweadl "reware faeard a1 feeeedars fafq= gaamfos 741 faoaa
S 2T T TSl UaW 93 AU @ | G1d BECTR AT TEAFIATHT BAeh [T
a1 Yo AT Tkl @ |1 FHT gTel 9Tsd aifell qUal & | [gearerd qeqerlazerl qieardr a9
FAAT & < Tl TR AeRTemT 9 us @ ‘uh Mivad aafeder sagearaae=d
faeardieedrs Mivad THaHT S2ma T4 ¥ ST J9R GHT 9ed Ak T [IEaesdT et
TFeE ARIT T8I GgUe T AGUHT FIS AT Fade o fagared &g 9f g |
(@ 2 T8, R0%3) [qEareerl &H AT (9T [RAhIAdg Tl aieheul T  Hichg |
THTAHT FEHHT (GG TEARATATS  (AFATTHY a3(eR0r T dleheag:

(@) IR AT gEawe

FoTAITeRT AMARET 2 Il JAWTAHE deaid AT ATSHEH AT FIT 2 [aearaddrs
SATSEy | I [GEATedEE 9 Sadel 947 A9 WIIRUSHl SATIHT JauTafaeaiE eT
fTTere s, qaTatieraid FaT T=EF T auTaiieaid HaET ATSHF T [T TehehT &1 derg |
THFRT e [EARAIH UgT AT SHY FHEH ATAdldddls SUIFd g1 q&ihee
AT | AT qAUTatHeReRd w1 T=HFH T e & [d9adTade TR TiT: A S
ferEfEde q&Teh AR TS AHYIeE AT | Tehel 91T H3d g9 | T& e
STASIARTH AN HAXSTAAIU T FAHEARETATS TG &F TS @A gAue |

FAT Gakd ATSHFH AT AATIA 0 (Gl TEIeped AT [T90T: 4-93 IHY THEH!
A TREEATS ITIFT g Tehee M Ta7 I aHiflee i ST 275 | T9 deahl
fqeaazmT qaurafasata a7 qi=avn 9fq 9gre g4 2a1 arEeig A1 auE aaalfdeee A
Al TEHT FATIT T TeAeere 9l ST B A qEIE qdT UGS YT IR 39
Z7g | a9 del faeardieedre U TRIE [Eidhe® T q97 ¥ed el araans Afe el
G qUR IA AR T be e gA9s | [geardieed Mg war, ®faqr, ara qaifasm a91
HHT ST e gel ITN BT Tag |

(@) Arentus fagaem qeawed

wreties fagamer Qe fafay fqua aeqsr eee SUaeT gq9g | A1 Tdee Alfde
R YRISYIT AT g3 | TEIHRATHT el Jeideware Yrafqe dedT faeardieed [

Tl qed ATIATs SATHAT TME] IAleed TAIUH [0 a&dad 99 qrfee 99 ke ue |

0
O
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TSRl ATHT ATl [Edeheedhl a1 W dedl [geardieed Mt =mfed 9 ¥
g effaer 9 FedRT =TS arddl = aiHfEEdl gehad a7 #al [99d faeanes dgar
AT FHT ITARM B Gleterl T T9T THUFeE ad ST & | 399 [geardizedan
HIATHF T8 WRINERARG ARl A [0 AT (a1 A5 947 ATRAT &=repl [ greT qi
e Taeg | 3= HIAHE Techl GHT ALATIT g [dadTAd e TEAHIATHT 3= HIATHE TEHT
HATT HLATIT T [ATTATHRRT GETeh TAT TAUARAINAT [ faoepr d=+ q&aes 41
= NTTET Heafegd qEfer 991 IAUIeheE Arad I9gFd g |

() wETagaTT qur fava fagamm qeawe

TICTHT 3= fOTETeRr T Eeg helehl TATIATRNT WURl T HIE TEHCTH 9fT @]
JUHT FEGT AT T ISISHBURN G | TeT X095 ATrHT e qee faaamere wroar qua
forea foeamem T qedd Hedd g [ aeds 9ednT T 3aaede TR TTI]
T AT B ATl afdvg | TR FART SAl TR dH e HT aifad frqae faea
faearerT S AR qi e TR o afieRer ¥ afeder fa 99 | 2T JuTerE §
SraT faed [qeares a1 |1 aved AT Aedd g fid TSIe® el g1 | A eveh [aed
[aeATATHT T FRATAITE Tedhl STHT bl T RAdeE ehl g 9 Q0 Tl ATSHTH
TAT 28, ATaT FFT U FAFIHHAT Y8l Gebddee ai e Teadadsd 38eeo g |
(Mg F9qT, 2099/ 97) | faed [Gaared 97 RIFIEH] A AT g [T aEe
ATTTHT GETRIATHT Te G&deb 4T TAUTARIR Tehld Fleh F¥eh & dekeg |

(&n) fawrfia qeaewew

AT YRRl fafa e aad forar g o= fafvs faaria Aeeear e
TETRATH a9 U FFAId &bl =1, 4, Aqerd Alia SeEanars 3uasd RIS
21 | 9MfeTeh FoAT SIS RIS Secvde TR [ganter fMemeesd Taeaeenr afa=
TFIYRTT G HTHIT (Manual) T9T [958 AHYTEE (Digital Library) I THT SHa@T AUHT
TERg | Sl aET e e gere e armfleedl 9f faegd g (Digital
Publication) %I JUT TT&ATs 99 HTSSHT 0¥ qgd #9aT ff=e T4 Afcbrg | TeldTe JA TR
Afedr Ta7 fafedmEid a9aaEedT X e ¥ g Ak | AT FIRHeEHT 7 A8 e
T FPIEEH T dIeedie YA sH, R1ew, faeardl, uferdes, uferardl) saearesdr,
ATTATEeh, FHATI TAT FIERI Tokhe® T ATAad g9 TRl Tewg | fafa=T 91faes
ST AT [Fehraadr AT 91T Jarehl Yaedd T4 diddl aafge qATdgere
S1feTes ATfeTHerT AT A1faq arifle® H1d ATFdalg g dATss<lel HIEAHae JUAsd TIT3ehT
AT fafa= JarHee THl q1ewg | JE1 TR Hl f[afa~ ghedaiee YN T AT

PR THT STTET TEHIA el TEABATHT FdT AT ITAST G ETbT AT o
ITCT B S, | STHT ISR, 95T &b, fereqep afererr, fdma amresiee af Ty ger
TE= YETH T ANUR e |

¥. HifTR qEaRTeRT qEed

(@) fagmem g™

faeaaTer qETHdHl Heced ¥l A=Riad qeded Heded / Tkl 9= “faearea
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TETRIAT ATSTehl AT ¥ ATTHT AT FHISTh GHoATATRT ATNT ATTIAF G SR T4
fafaee Sude RISy | faeaas T aedd [geardieedrs stadaea amT A T ugeane
AT THH T IAeEHT weaaTefiedTerT [qee 79 FednT [AT3es ¥ SAEHT AT e
TIHT SHAFATIT T 69 adses” | SaNd BIHT [96a1ad [Eaeedd el Heced UaH hiealdls
MR 3o T afhg;:

o HTEARATR JoGH,

. AqTeTeRT foehrd,

° EIECINEINCEES

J HIER(TE S T Fa,

° a4 [ [Hiee,

) AT GHAB TATTRNT FEIAT,
[ J

[ ]

[ J

[ ]

[ ]

UETERT FTeTeRT [qehre,

1A FEATNTAT T9T sAfFdca faam,
&P FghA TIT HIET 7,
HIAT 5 A0S |

(@) weTfague / fava faguem e

I T AT AAEATT Rl THE Il 21 | 3= [R1aT 2ifdet I [qeAtaardr faifed qregeny
Traey AHIEE [aeaTe T2l SEl TS ITGT TETehAT YT I &fhe | JT Aeil de7,
FAAHT FIATS TSI TR AN FeTaeae /faed [qaares ez Aeccaqof @
Z | faeardy qETeReae [ TRl HAAT T4 TS A qieHATST T aivEed T aE
SITeTIeFT TR T HITHT HETaeaad / [qed [aadres el a9 I @ |

~ ~

foter AT (AR e e eH qaadruerd s iddods e
THT AT AT FIATE AT &3 AR g | v faramr amardndt afvaear feramer
HET GFeh (b TUb T2THl TEeheld T THITAR] @Iofl TR TETBATH AT TdE Tl
afamg | Forer [qamTel [oeaTera®T qedepetd g el [AefeTer X080 FehIferd T8 T8
TR G ¥ Uk [9eaTeld Ueh TR hRIRHF FRaaT TREH g |

y. ey femm

fafaey fotem sminTeRr wfqaes T4 2reaaw Ufqaeeer a1 FATIaH ATIRAT TaeTe SIfEh
TETFIATF] [GFE T TeeTerl AN (FFATaeR Aifd G g sAaeasd =g |

o TureA [FHTEedl, R0UQ T HOMET T [T [RAhIad@Fa=] Il a9 T |
° faeae Qe AN AtHT Ssiaed! Sawr T |
o fuTershebr (AT T URRATIAT ek UTGRATHT ATIRHT FFAMT 20k WIAHE [Tl

~C

UehsTAT G ATl R ava=l fqsiar T =g T |
faaaTerTIehl TTeAeRH AT T TETRHT TR FARTHF=T fawT a&q a9 T |
foterep A1fer®, SERATIA AMfrd A fUTaTeR d9T RH=TEIRl TEETT SEdT AR
] ANAH ITSIRHAT TEARIAT TAT AT JaTava=d] dHUT GHEET T |

o TgEAT HRATGHTHT TEIBATH WINATS THT AL T |

)
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[aN ) o C

o TuryeRel EhRT AATH! fafa=T IRASHAT P &aT qeTeplezebl AN T YIedred I
Al |

frrerd

dfeT 39T W IR AN DIAUH TR T GHAEIE T ATARE T8
foaaTeTIehl qETRAT HHA @l 0] GXhTehl ATSAT TEehl @ | GEARIAAD] AT TRIhTUTHT
TP B (Manual) STee [dehl [aaadR=T TereT (Digital Publication) ¥ AAdTeAaTE &
ey T ARS8 aA1ss 9 [aeaTerddT @i T AT i e did
SfFdeEdls dlidH YaTd T [Gaared T Ui d2s ©0d Saeae T4 qed T T2A131
T B, AAH ATHfEEdrs § d2adl (E-Library) HTZWETE H1T ATFIATS A9 FA138 ATATEH
FJTSAT (Online Catalogue) FT A T T@T3e oI &g |

ey arni

ATTFTET, THIATE (ROSY), TEARIT AT GIA Fvgd HIEAYA U ToAH | FISHTS!: TR
SEEITY JAT AT HAT B |

fiysy, AREoTIEE, e o (R03%), e faeEe SR | FEHTS! ¢ ofdd S |
T, T (R0%3). Aurern fewt TfEm@. @1 F.), FOHTSE: TR T 108 T |
AT FATAT (R0\93), ATfHew qHLITT, 2099/\93, FISATS!, & |

&R e sgaen afafa (Ro40), firem A7 03z, fretr fmmEet 0¥, FEAET F@® |
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3uucd (BIafda=nm : ufgaa I cIaRnud

(Dyslexia : Identification And Management)

HERAIATE IATEA

AT

T TGHT “AqIST " T TR G [RTH bl RIS ALTATTR AT, ATITST STAT A RTP]
fe=, el G 97T fepre THE J97 Slehl SHaeaaTar] F9r TUH 3 | TG q1e
HHRHT ATUSTH] (TR qUT I ATATHRAT S0 [GT9TCadr GTee Teehl Rl 9T dse IdTsdT
g Eehl ATH T BTUT T=qHT ATUSHATY U TR SFILITRT qi ==l T & |

qer weatael (Key Words)
AIUSH, SATATAIE, oo T, Teaaareafd, Jaferdes foreor |

faum g

AT JAAT U HAAA 9% GUAHT TIARTdATe STAdNAHR ATH & | 4.8 2085 #
STUHETATET. BT TSI e w4 YT @ | AW e ATATSIE! a1 STicTeRl [FaareT
AT TEHA | e e B UTEl, Adee ! qIgReTeh AavgTa<edl d eTHIFe!
GUFT T | qF TAS & g O U HAW qHp [qeadizes ufafq afF arwr g |
ST G fagard a=1 ek e foanfag ¥ werasieewsr aramr et
FHE Ul [gaardl Aafwg | [qere gwen [Gfa= afverr g Tegd | dHeT uh 98 quern
21 — oI 9@ 99 g gHE | dTS AT & dTd (A FHeIdars A9957 (Dyslexia)
g | qevTafae T urafaes AT ers furaed e a1 g faemdee yer
TeH Uey T aE fagdiens erdl grrer: g fagardl 9w degrefed wemt T oAtk 9t
AfSTel ATRAT TIeaaTe T Tagl | A9 Uivgd ¥ Ovgrae AT faeares framqr faeara
TRl TATIT @2 TUHl T @ F, T (TR AT ATHRAT =3 ¥ FgHA SHad e 1 I9
feaf Sea=T Ul e TATY BT A & | T Je6HT Tel GHeAls GFIde T 33399
ATASAHT =1, AR Ifeard T bl THET G T T YA TR G |

ufam

TG T QTR 9] 9f WA e 0 AARI A9 g1 a1 T faardrs Rrafag ¥
TS ebehT ATITHT 993 (Dyslexia) 91 g | AYYST  ATASABIATS ATHIT: a8 AT
AT FHE TG, e ¥ Ao BloATS g AGET 8l | FHeAl 97=e® Dys (A9 : bad, AHN) T
Lexis (A9 word, 918 [l Dyslexia 9T &bl 21 T JEH! M@k A4 G TF & AT |
g AT, ofed T 9@ HSAS Ub TEHl FFITU(ERIS) AT (@RTe, A4l T
I AT JHATs g g | AI9ST [S=ATFIAT (Dyslexia)®l ATl A= &1 | &9
Fiaager fewafrmar 7 9f 9AT T9 TR TS | T GHEES Wl (Word Blindness)
aft g= TRURT Tgeg | aTAanfaRdT A TEAT dEur gadwr afeel 89 9559 | STH!
Fafhcaes waTes a@[ (Oswald Berkhan) o 9= ¥ T STHAT @l (G995 &Sleh dfel

)
Qs

R
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(Rudolf Berlin) & 9 9559 HT Dyslexia 91 Jehl RIT ¢ ¥ JARIA FETcbeATeTE [T
HITT (W.Pringle Morgan) of 89 95%% I JAITH U3l @R SAAH AN U3l [g&d
ATTITATHS Yaee TRl ¢ | AUl AR AH HT=A¥ ==l 928 g qand feramesr

AT 9 A9 (o] oTdATedIehT AN SHHdT T T8 (eranfageeal eI ATehe T T |

qfga™

TR I Fel &5 A ThI=T Fehlaal I [T Taad | S¥Tar A6 &2 grgd AT
UhEE TCHH FAI food TR | e it gor fqeardier aufaa Mo airendr g
FIGE | BN GIfEE TR (G B ad G AU A dag | qafed fagardy
FETH F T AT fagd o7 fagandt g7 | A8 TET A ATfAReER qfear dord T g
b A (9Pl THIERNT BT AT A=THIT 2red, &l [F9adrdl, [aaare, 9 ¥ afedree

ATRT FHEAT e g |

qqafed [GaamdieeaT qrg- ATHT d&UER M g : ded b a1 Jiegel AT T U3,
TRl FEAT ATSINCSIT &, e [Sepl faet AT a1 [Guel Sl @geh a1, Teaehl IR
F(&AZ B, [ ar HT9=T ] Fehl 968 ofeal [o=ehl a1 AlTH qul qefed a1 TEHT Jieged]
JUTehT R AMISTINS aT Ierdledl TIfied, FaANT @leHT g arg (f, T) SPhrRew (
), ThAd T dEE (7)), FAd T @ (T ) AT AAH, AU e A e 7
AUTAATE AU TS, AGIST &Yo@l FHAT a0 T FeAT a7 FHEHE T o], ST ATRH
aﬂ%@“@,ﬁ:b?d,p?q,m?w,i?j,u?v,a,e?cﬂﬂ%{ ol dreal WHTW
a | IfOTTHT AT ATRRRT TG oReaT i STeT @ 3 T €, 6 ¥ 9 ATG | TS 9= ol <9
dfafe ar xq @rg = afeled, Fuaars g ofed a7 afefed ST wRee faaer dmfT qrr
21 | AYUST ATeAseAebe TRTeT: TMOTAHT FHATY & Tehl TR o |

AEh AASTA ATRAT TRIGHT AT Hf5d T FAHHA, Scdlebl [thedl afed Ade, Alfedes
BEATSH AAAA &, et (qd, afv=w, Ieaz, o, aratann o) gaars da9d g, 93 g

AYASRT hILUT (Causes of Dyslexia)
foraamdTaT ZT THET SRRl IR ST ¥ BHIAR TH1d AR 2wy | F=Hiheqr [l

eI TGS AT 9IS (Neurological Ailment) =T Wfewg | Aftqwherl T sAfafcTer
PV SATASTABIHT T THET 26T Gagg | 79T TR T8 ATHTRN TAGRATHN Bl THEITR
PR TAT [l THAPT BIRUT AT FHET FAgF [Hlcbedl [Tl 32T Tl gy | AT THET
e T T907 TeRides T ST 0T 27 | d¢ Hq9d AITAT e e HuTg
af T T F@ I qeR |

Y& AIISAEE (Famous Dyslexics)

FTISAAN. AL AT Te¥eadl afgeeed qRaTar dI9sd &1 G0l 2 |

TS AT A= T FHET GEerdgd T GipUsl @USHT ATATST eAfeFdel ATRAT wfeehl

ETHT ITHT IRl 29 T deaaeg | FHET JEAHAdT T47 3M=d Juneiane foreqor ferg g
o0 o o N N -

o] TET HATEE YiTed F{T9T SATFTeTed ATATRAT A7 fafeTedr emaer T 9 & |
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IHehe® Uelehlrs? TTeH e, Y eI, dead Ag=argd, drg ATedl UfSH, ATgehd TS
aife, FAtT e T HuldRE eard trevad, 9 =) wdifaar frg, arwe fee, v avan,
T PR, ATTE T=a9 MG, FATRR ¥ AAIeEH] R wed, el [TepdEl, AR &1
fafr, Sfe oefl, STl ¥ amudeEdr &4 FIe, Tad ISR e, UIceedl Herae
gefl, ffver i afe, ST IfasieedT uvgd Sured, el T, gy fade, famed At
SISl AT e e, 9T [ayazaeresl darafd sTsT 9T, QeI ReEHl el [Ghiv=" UredH,

N

AT fRed], e ReATsde, AT Heo, [afam aaay e, fahd Fard afe, aefiaesn

o

S o4, Fafercr omEl 21E ®e, he T Hlfe ATATRAT AFH A0 Afddcdg e & |
T GHBIEE Aigell ¥ 98T ga9¢] A TI Nfed g7 TeHl Tgrg ¥ GGl TA8b ]
afe JEehT T TEehl e |

qqued, o Afad @waw afufa T geq wafeafa  (Dyslexia, Attention
Deficit Hyperactive Disorder and Mental Retardation)

T (TR ®  A99ST  (Dyslexia), TS Afd dfghad AT (Attention Deficit
Hyperactive Disorder, ADHD) ¥ d&T TAfIfT (Mental Retardation) T QG% OTTHT e Wé@{ |
T AIISH gHAAT Agehl g HARATI=T GFeF [RHePl FHRAT 27 | AIISH ¥ AT
i afepad Ffafawr o FHEAT Tedr 9U A9 qE AARgfTRr STl Aieshar HigRar,
Rrfaetdr ¥ F&IdT 8 | SATATATd TRl Hd hITHT ATSRRl Al B0 qgd el | USd
BT S AR A o Feead e, Fead IuEd gegd | a9 JET TRl
IAANARATE H&T BIEHT A0 ANEET AT ATRAT AGHAT  GUR ST Tagd |
FeAd: JIETHT [hg THET 9 F? TUHl SdUHl @ | a1 a9 G491 fHerem, fa=r
T ATRIT FRIUEH @ | AUISASEdY [T A Tl AHCH [9g1 STFavee il
[T (Larry B. Silver) ¥ &IEH ﬁ:»b?fcr (Dr. Abraham  Schitt) Z&1 ATAFeEcls HHT: ATAT
gﬁ‘ﬁ@ qAF  (Misunderstood Child) ¥ &F& SEH™E (Brilliant Idiot) T ‘@T@@_{ SESR~IE]
ferenifasee =1fd a9e e ATHARIST a1d% (Child with learning disability, LD-child) =T
e TAMT AT AAHAT A ATHAA TAH=T I9F [GHIERT (9T =T A% (Child Learning
differently, LD-child) 9+ STl 27 9TfeTeh AFGI=E® (Educational Activists) I SFITS ¥Eehl
TERg | T ATAFEed T MAEEH FHET T HIaeadidl 08 1 g5 ¢ [ e
TeEE [ATTaR B9 Jehd gard, T8 UhaH fgdl U3l =vare dehHT Hehl Aieraa |
UGEY 9 [Iile® Ae¥ hedt U Tegd | Bie® dida#e (talkative) T g3 |

AIIST T AMEE AT Gipad afafadr 87 FRee MR g | AeAaT AR

o]
&)

9

F @R g A9 WY U Auuisdee arAad Alq "iRad afgfaare uit dqited geg
g A G R sfafdere gfed ubEEHed 3 YidedeE ATUiST g Tk
UEUHT | Y GGT A9 TN HA FAH] UhASd AT bird TH AFeT qUAT afT
Staa fefamer @i e v forem e gaeeR e aft d9fg arReAT A seEe
T Q[ YAl ®UHI USRS EAddd dFad A faftre fagewdl whg YEdl
TERg | YA TOET A A dgArsIeT & G| ¥ G5 Gee afdegd a7 AHAT AT
AISHAT AT TIH Yehl g | el draey [age® Tl GHedls dg9d AT
(Invisible handicap) aT &% &HAT (Hidden disability) 9=T e | PriEwasl AREwh AT
feramefier (hyper active) gy ¥ &vTsR afq uger feafqr fers #fad ot e e g |
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AAUSTHT STFEATA (Management of Dyslexia) :

FAGSTRT STAATTT AT AT faaardiewerl GHfT [TETehT SAaw 87 | ATqeAaT J~gar
STATEETRT SR THT SITAeRT<T TSR] TUAT IT irg o FHEFH 21 [ 9TTHT ] Seet@r 1 IH 31 &
ehehl UTSaT | AHTRTAT FTaT STATETRT AT T9TeRHT ATTSTATS USET (91T THRITRT TTHT ST
TRAT | ATE=aT AHCRHT ATISTeEdl TSl < 2@ 90 YIderd gl @l | AHICH
YRR 5.9%%% HI U3l HAd (AT T [qqebr oir fqers ferarer smar far |
qfy=rH] SETAT [T STATsEIRT ARt THFAT ¥ IRAAT AoTehl SR Il ==T Il | qIRAHT
qqufsdeEel TSEdl Y afd G2 TTATIFT Tl EadeT YRFE STHIT I8l 2= | HIHTT:
TEHT 3 3Rg © glaerd AiHeedrs  d99&T HIAT Vbl G TRUHl TS | 2Afee] JaTehl
fafa=r Tereedr duuleded A #iwd [Gia e warelia @a | AHw, S,
AT, TSRS [afq SEEHT AUUST F¥adl [dia~ 989 SIs1e® el @ |
ST TS&ATRTaT UAIEUHT g7eeda9d (Davis Dyslexia Association International) ATTSTHFE I
FTHAT THNIT T3] Faqad X7 87 | TJqH] JHAISeAl ATusAavel fafq= amifies
YA G | WIRAHT 9T US[hAR (Educare), =ge8 [¥F (Child Reach), HYH, HAlcTSITSI&T
HATIE] SIHIA] 2% T8 AEA] BT @ | el &5l debiedsd [aeaddgE qid dele
B | AT ATIAAT T FAT=T FHET AT AT T FHEATATS B Hl TR TAG BT b]
fwT FATST GRS AR TH E¥F dAleAeh (AT 27’ (Every child is special) &1 AT
gfed ar e o et 9% o= =g T\ 7 | 21 F9dtET geTheed e wEu
af fehfer SaRT BRAT TET U B deeg | TS ATRAT Jel T8 aHUEEEd I 2
O FeAT= A 2l Al |

gafsaeeed! qfear qaurafas ¥ yratie F4mHT 7 89 daeg | 7Y Swoid TRUF dEEe
faeamdiar afauar =rar fgendiee faded fGo9 ong {ue Jaadreadr e dAaeds
g | ATHT ¥ qad AGcATbAHl HAAT I [GAmd™T e qHe aeeeHT [ ATHTE
T AAGRET T GHRTEN GARA T aog4d &g, q¥9d g1 debHT FFaay [t
Fafepedter a1 A (hedaraT 9f qRel o SfEd 27 | SofdT 75T queeedls ararde
fenT a7 a9 fagardiar sgane, FRrem, wver ¥ fagen sees, A arenfaar qHTse
STvgd ¥ TgIeale HIewe T WU A e @ue aiiar defde Sege | el faeer aifit
FITOT qQIg ¥ TR SRl ATETRAT Tagg | Traee foTeTeh, ATHTETT T AT Toed
T T FeaeficTare AT 96w | ATISAR T ARy (AT g daeg | 9
7T faeandiewd awer Mamd ait & @ foreaor fafr Swinf gy a=rawr 9fq awere
TR(TATITY ATTTHRAT AR daferdar forar0r fafie® (Individualized Instruction Method)
Al faaaTdier! AR ATATHT AGAFT M Tagg | [TiEwells AT e 919 Tered
TSR | ERIEl AT Al EYHT ATSal PFEEHT ThRIcHE 8Y Yo, SIUT ATed U HTAT ATTH
FRT I (T8 a7 9T Feead ¥ AT fUTeTe a1 ATHIETEE Ate 97 9f Fieed |

-

AIIST STHSATT ¥ LTI FHEAT AUBTA Tl T0T (a1 & 9T Fekeg A7 JTIFT [hITAe]
FEAT AT F7 [qRISHT FET Tl T4 Hickwg | FIFIE% STHHIRT a1 (abnormal child)
T B A ITAR T B A9 AT AT EEAT | AGfad Araeraedl AHT ATad ST
dAhS (I AIMEAT STAR 79 dfchd GHET 21 991 TR B | 9 (97 9fq J78h
deehl faeadiars gaEesrd] afvereT Marsd afbeg 91 999 TEHl G HAMGE SIRIH FACH |
Aafger fqeprgert AT SUerd AfCarIer ATSTAT SATGAT G ATclehel THAT (e Tefaeg q=T BTl
[OTeATOTEAT ¥hvq 9T [q9aed Y2l UIgegd | [RIIceehlehl dobl fad (FRRI8S - Scaffolding)
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faear=r d9ft a5 dEHT addeEdl dT STRT &7 g9y | dafads fravEed 9qe
foteorT |l fotaror (co-operative teaching) ¥ &Y &1 foreror (peer teaching) afq feEs
ATRT ITANM [ 2 Fereg |

AUTCHT AAUST AT qLhT TATEEE (Attempts of managing dyslexia in
Nepal)

TATAHT ACATTH ATIST THEC TEIZE TETHN I AT T G | Flel ATTaTe G
@ AT 9 SRS TIAT bl & GEATETH G I3 Tehehl AAETHT ATk FUST T T8
Teehl [T @ | HE HARIIT T AT AITSIEEHl AN, ATl SRl AN el HSaHIEE
Gl G, ez e It Gefehl g Fal TREehn dearee I forarefie g a7 auafsaeed
TR @fAT BT T BT GRS HAE® Tedld ARl adaladeE dAThRAT M
AP AT 5 a1 ATl G, BAd BUBRITL TehfA a1 AeIaehl @i |

FET a7 it FIGHTSHT ATUSIeTdl AT 0l @S =27 (Rohini Learning Centre) "TH®H
SAAHIIF YTl U3ar (Asil [Tl b af FeAreuel (997 | v Afect AT Se1 ARTedd T Weel
qTEEA |

B e (a9 [gaareael RrATems Heel Sqecd? T &ae dedl (979 [T (Special
Education) ATH& [TUTHRl TSAUGT ITelhl & | I GO9I (G~ @l (g GHET TUH
faeaTdieedl qSTueAde ®He TAEEE] T IUAHAS TATST by 9T AT FAT
RT3 |

ITEEN (Conclusion)

TITEHT Tathe FeTaraT SRatel ol @ | T el afT TR JednT TIH g | FEdnT
RTRT TRH @ T A fRdT 9fT TRl 9= qi=g T3 AR ATe @bl UfedTTeh AAEH]
TAT FHIATHN T THHT AT a7 AR FAGHT ATIST A9 F=T ¥ AT T T2 3 |
ATSaT AT T &9 St U TSHHEE, [WATEEE T REdeedl A dATha
g a1 9 feor v af 79 T FE H g Fedr 2 | fradeed 9f a9 gHerid

T | foreretrs ARTiveperr Tai e AR |11 Teel 9 99 fEedh S FEH =led dufad g |

reH TTHIUT (Reference Materials)

SUTAT, HEva¥ J91E, (:099), svufsa fagamdizesnt wive fawe awen, wdmnfasa
q@EA WA, 9 <%, S, FIGHTST 9T, i forer afvde, 90 wg—<0 ¢

T, |ierer, (9320), qefammt @t fomrdt, gfogar g Q) foell, wve - (e wiferes afsrer),

7. 0-93 |

Brocure, Dyslexia, New Delhi, India, Educare.

Author Not Mentioned, (Not Mentioned), Questions Often Asked About Dyslexia, Kathmandu,
Nepal, Rohini Learning Centre,

Dyslexia-Wikipedia, The Free Encyclopedia.

Dyslexia.dyslexia.com/famous.htm
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o1 usigior

et IR |
A afuga, dftrw sl faem 3

AGH (Abstract)

AT IedvaTied Jage =l U3aT AT 2, of@l T | ol GeIaueTs ATk ¥ ATds
T 2% TRRAT favead T Gibrg | SFaeray fEEre AT o/ TEE A dEr aeE
TR ¥ Al fpfawer @ I AT AR qATSe | AITHT AT ¢ 4T AfTH
TATTEIETOTHT YEehl FHSAIE TS T T AGTILI0TRl TATT R AT T@I3T ATFITH 3 |
T AGH] AG] YLIETRl SATTHR], Teh?, 329, GHRT ¥ JHHH IUIEEAS Jooid eI
TATAR] F=TH] SARAT T YA ARUH @ | T G FATTIAT g A GHeeedre
FARTERROT T FEANT O3 AT T Afehg |

qeq egTadt

AT TN, AT TGTIEIE0, ATk HRIa, A Fatgaar, @ifdes faaeatadr, omr

faum g

T GO0 FEsiie GIabl G TAEde] aAarsd Hreaq 21 | drasiides didel Gam
fer eI Aol dfverer 90 THUH aTY AT TS bR [Fearg darsad
g7y | IESIE IS SHled a% 3@ ddTe STAArdre GEe Geardfd fedrsd 7 s
ATELIHAT 2 | A1 b HIdeHl HIfAE AT & | qrasiiieh dldehl AN AT ¥ ey
(el EqUee | AT HTdehl TANT T4 ATFRIEEAT THB FARTH T HT STAATHH
ST feqTT aifred T | A ArasieE Afde FRERET ATET gSae 90 THUH
FITAT SR YTST T USET HIEIH BT of@l e | Aftdeh HrRide Ul el arad T
T FATSHINH TR ATer@, drar, (bt ATfe T |1 HREraArs AT T =T BT
HHAATS @l ATy | JHT J&T ¥ BRSdeedl 9, qeargedd q4d7 faeefqor T giqaed

T FRIATS ol GHET0 9wy | 2Th] TZAT @l LI A-ehl OadIiaeh a&7dl aldel ekl
WA AT THAFERT Ee (T a1 €I Il ol qa7 TR GHl Jiqdadee gafdd

FTATSHINTH SR ARG T /AT T A7 GiTaeeed AadIhl AT AGEATH =0T TIH
/S T AT T S T |

AGT TIETUTERT TR

211 AT AT [ e TR AT =g | T8l el S, [Haeqsdl uaH HeTd
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T JATERT ITATTHRN AT AR & TEI=EHT AT eh A=0T JUMeATehl G TEIETT,
TS ¥ JITaed 6w | TR0 AN ol TV B (TR AT FRIaeE
Aiverg (IS TUUT TRAUH /WA, Geee @iehd ST Y7 ANUH &/ 9H, ATE
FRI=0T YuTTelledTs afgd TUeRl ©/349, @991 HaeaRdar A941gueal &/ gq ST [auadT
grafd feafay are dfaw d@r T g s AT dEr TS Sree |
TATAHT AT AT THAT Tl TeTerdl a7k He Aeidel HT 97 ol =
FRATZEATE &1 ATHAT N1 e YRR FRATAIEEH @l T 9 g | AT
T T TIRIHe @l THE 2 9T Fichrg | TH ATTH oRdl TIE0EATS T2 =23
T AfTH o THEETE FE g desdls A T afe=r T AR T F 6 |

HAF A@T THEAUTHR I3

ATANE A@l TG SqaATIAATS Gl ATk BT TETR ATHTTAT BRI
FoareAd a0 TSI qUHl, HEITHl Grafcqerl I TUH, HRIATIH HHAT AL AT
Faew TIUH ANATH [AIIZEHT [F9awd T4 39T THH &g | 79 dlech AT b ol
TR AT IeLvTe TS ATYRN Jooid T Ficheg; -

o) FesATs FHIAH dfe=rT T HEAe T A0 AAET FREd e a9,

(

(1) =g, FAfAd 2 Ggad Alfde SFaeITH1 2dnT =73,

(3) gEIe® (5 T9T gued e oMM ATH @l TS qedN T34,
(2) FSTSAH ATANE FIAT YUEedre THEHR] aAST Ted[T 7213 |

oo

HETET M SR AT @l T HafeTehrel A< ol TLIETeRl 47 [TFTTHr
1:‘ c NS @;:

) [T SIRTATTe! R STEEaTehl TeIeT,

AT) AT BIAADRI ITAAT AU/ TR TLET

) facd =l ITNT [Tl S&7daT T Yarahe] ®IAT U/ F90h gEIaTT
) e aTfties HRgRHe [Faifed der Uit T/ Ah 0T

3) [ ufdeseed A1fde HREE Gal T J47d (=707 Y&qq T/ Al g7
T) FSSAA ATATIR] AT AT JUTATR] HATS

AFAF AQT TR WEeed

AT @l AR Heceddls TAIFR SaHTd TIHT ool T4 Hichrag

@) Ffe, femfaar, wedic awad afe=ma T g T afeT |

(A1) ¥FAIT TOHT AT TR FRATH T AN 98 T GHIAT TF9 BT
(%) ATaedl Ued PRIERH] RAUF Afce® =10 TGTATTH] ATTHA T afetedl g
(3) FRIETH TS AT HIH SR TS (0T (TH0THT For3T Fichd
(
(
(

Y

U) AfTH @l T GET 9T & YAl SERATR [T ATeaE g Al
) AfTH G THAUATS BRHAE TS FedRT I3
A1) AT 0T YUTellelTs 9R9a] T THEEE] aAqr3d Had I3 |

)
)
)
)

J

o]
Y

Q
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(@)  ufeaw @ gdetor

F i fAFrRIeRT aArfdes FRIaREE afftie Afera a7 d@rdl qrT=Iaar Aifdes il ]
Ueh W AT ULIEThgIIT TLIET0T T Fiqae [&F g A of@r a7 Giaws | "aTee
AT TFTeEdl Gaddl Helodl THEHF FAAIare g ol a0 7 Jf=q Er
TV 2T | ARTH ol T AT AT ol TeIeA0T, ey o qeier ¥ SR d
G T TEE |

Afra® ST TEUTRT 939 ¢

ATTH AT TN e eATEAls (TFATHISTH T=T I Hlhg -

i\(\ N aY

(@) AP BRIATHT 9, Tl T FARTE TedT e AR T ¥ AT fqigedre @i

Afed

)

@) Afger emtaaT ¥ wRgie gl A9 AT FRare] e A9 SI¢ TS,

() HISTSHF FRERAT ATdE AT T AT =0T B qEe a s,

(F)  AERITITR] FdT, HRIERAAAT ¥ ANETTHT ATHFRT T,

(8) 91T 919 T FASIE TFIfcdehl 207 ¥ EIART T,

(=) 9fRaT UAH GESAICHE QAT THIT GaRE® AT,

@) 9P AMdE FRER AT, e, gaEe ¥ Al geie s At
() FSISAR ILeTATET TRl VAT HRH T Hed T,

() fgetir STaThefedr, TRERTEr T AT FEH T9 s 9213 |

fead @ TR Haeed

() TN FIT AP TEIANT, B, AT ¥ =R =T 19,

@) AIE GOEAATS Saiad, Wy, el ¥ TaThael aArsd,

(1) FRPRH HHTFAETAT IR AN [GeA7TT A1, 9iehar T g7Te dT=q T Aaeis

(e aY

(])  Hraslh @ehl ATTecd, Traeredr, Fafaadr, srieear ¥ fMaeatar a9 T4 #fides
AALEA ¥ FERANT R T4,

() ITHT GId TRl GETATAT TAEGHRNAT T B GEAT FIIH T bl TIMHAATS
TATI R FATIA,

(@) ATIE AR FHY TR GIA% faedd gal 329 a3 |

() frafiaamsr d@r aeror

fafaadrer e/@r T Afde FREREE g=dad UA, o, G, 9= ¥ 9T SEr U
TAqURT ¥ (TPl T FHTTER RgU ARIRIURT HTehl THATHT hf5d e |

&)  facfia @@ aderon
forediar ormar qéeurel facdi fid Far g=fdd STl O U Tkl faueEr ) fo

~ S N Jay C

eI e TS Ty SYANT T FeaTehl [gecti faavor, faedir fafdq, srReEmer afasr

L

T G JATEHT AU GREdTaTs Tl AT Hadr Aqar THEd $eTd J&qd TRUH
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B /A ¥ facdm feafqar qfcas a@7 a1 Tl FREN Tafdd FATaTa. TUH g /@
=] RAThT TV Tagg | faeciiT ol G0l SeITehl AThRAT 329y elfdd I 91 afad
THEATS JaT T=T3 T=AT B eadqvq Theldl YT Tl & 9= aedT faoqof e | 9
TG HETHT HHH AT ARSHATR! HTATAT, PR T FAGHATHT IR ATST G
A fevg | TEERT g o THETHE T SRR [ e (faadr ¥ difEer 21

(3) FUHAF @1 TLEAUT

PTG THEAV AR, SFRIGedT T TR aTerl q14 BT JIaTe=T TaH ATaeeh]
gfieare SHT FEHH, AT, G, AT dT &l [RRIFATTH TeATSHT ¥ TIET T
CAFHT TEHT FHT FHSARIHR PRI T T GTH JATEGR ATCHT FR1E FHT T T Afqdad
fowg | RS ol TR Je 7o [Mfate 3539 BEd 14 ¥ Af|d FHedls 941 TAT3T &1
EEHFH R U & He BTl HATSHA e T HeATehl PAEaTATH HAATIAT, HRIGET
T AR AFElT T e o= |

AUTSTHT AGT TLIETUTRT AT

TATAHT HeeAhletald = TRl HRIATTH] el G0 T q6 TRUH T2y | 9.9, 9538 a7
FHTET =T TS ST WTIAT qUIf TAAHT Tfedl Taoh TR AT Gl T Bl TFT
qUFT BT | TEAfg AUTRATEH T qfeg FHAT Flebel 7 TLHNT Tl A1 7247 | f9.8. 2005
ATAHT HET@MIT  PATATH AT T4 Agsdls Aqe=id ARl | g8 1094 el
HiaeTTel HET@l YEadhel el Ty dlel dqed fa 8. 0% I He@l qae0r U
ST AT &Rl TEEVEATS AT ST 9&TT AT | Aol Sfaerd, K092, | ATl qieehe!
ferseTerr =zrerear T Af erar TS S (e AT arfear |

TATAHT TXHE FATZER] AT @l THET T FEH ATTANF Foold .8 3093
gt (faf s @@= % |/r9) araf=d faamerT g afar | afg e 9.8, 09 gaeta
TeARIANT HETT@IT FRATZRT ATk ol TRl F FodTeld g5 AU 2w |
TFN ThH A BRI (FHEE R0%9 AT A=1Th TIHT AT H @l TERT gfeerer
TVURHT qTRRT AT o (FRfae) FAmEe] 2030 9T qudfyg A<ied oddr
TS FFIOT T T8 FHTEcaT AT | fa " 30Uy |IHT AR AT dEr TeET
TrIT ZEwgT A HAfafa U7 K09y W7 THIET 90 T9=7d AT TN Gra=l faamaed
ROYS HAAR ATANE ol G ¥ g4 1l | e dAlidep Hrifary oHmEdr 2osy
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Open Schooling Practice in Nepal: An
Overview

Parshu Ram Tiwari
Technical Officer, National Centre For Educational Development(NCED) Sanothimi, Bhaktapur

Abstract

The number of students kept on increasing in open schools since their establishment until the academic
session 2011/ 2012 but dramatic decrease appeared in 2012/ 2013. As far as the School Leaving
Certificate (SLC) result is concerned, in the first four years, the rate of pass percentage in regular cum
supplementary examination was satisfactory. However, since 2011/ 12, the result is not so satisfactory.
This is the key challenge of open schools in Nepal. Trained human and financial resources, physical
infrastructures and use of ICT as a delivery medium are also the challenges of open schools. To face these
challenges, some measures can be taken, for example, ensuring clear policy, developing well trained
human resources, increasing government's high priority on open schools, setting learner friendly content,
managing physical infrastructure and equipping modern technology.

This article focuses on current policies, national as well as international practices, challenges and
opportunities of the open schools and recommendations for concerned authorities and stakeholders so
that they could contribute to improving the open schools further. To prepare this paper, books and journal
articles have been reviewed. Moreover, this paper is based on secondary data regarding SLC result and
the number of open school students.

Key words: Open school, Complementary and alternative approach, Enrolment, Pass percentage,
Challenges, Way forwards

Introduction

Mukhopadhyay (1994) traced the first open school program to Australia where correspondence lessons
were prepared at the request of a parent in Beech Forest in the Otway Mountains in 1914.Similarly,
open schools were introduced in Canada and New Zealand in 1919 1922 respectively. In 1979, an Open
School was established in India, as a project of the Central Board of Secondary Education, Delhi. Later,
an autonomous body called National Open School, (NOS) was established in 1989 to operate and manage
open schools. At present, it is known as National Open School Institute (NIOS) with the responsibility
of running open schools. According to Perraton (1992:10) “at secondary level, African distance teaching
institutions have long experience of using correspondence courses, with some radio support and face-to-
face guidance, for students outside school.” The 1960s saw a massive expansion of distance education
across many countries especially in higher education. During that period, distance education at primary
and secondary levels was confined to a few countries (Mukhopadhyay, 1994). Largely because of this,
much of the literature on open and distance learning was, up to the turn of the 1990s, on distance higher
education and less on open schooling. However, the Commonwealth of Learning (COL) has since then
played a leading role in disseminating information about the practice of open schooling particularly in
the Commonwealth through its publications and workshop reports (Mukhopadhyay and Phillips 1994).

The emergence of open learning is directly connected to the issue of access to education. Therefore, open
schools are landmarks for the youths and adults deprived of school education due to social, geographical,
economic, physical, political and many other reasons. In many countries, school level education is
considered to be a basic right and is seen as a necessary requirement for improving the quality of life.
Thus, open school emerged from concern about how to provide a minimum level of education to those
who have no access to school level education due to different reasons. For example, despite the efforts of
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Nepal government, net enrolment rate (NER) is only 54.9% at secondary level means 45.1% secondary
level age children are outside the school system (Department of Education-DoE, 2013/14). Of several
interventions to bring them into school system, open schooling is considered to be a very important
strategy for fulfilling the stated objectives of achieving the national goals of education.

As Phillips (1994) stated, open schooling concerns using alternative and usually less resource-based
approaches which characterize distance education methods and open learning, to deliver basic education
and training” (p.149). In this way, Nepal has also implemented alternative primary and lower secondary
school education, and lower secondary as well as secondary level open schools. These are alternative
education to formal education based on the approaches as mentioned by Phillips.

Open schooling is defined by the Commonwealth of Learning (COL) as “the physical separation of
the school-level learner from the teacher, and the use of unconventional teaching methodologies, and
information and communications technologies (ICTs) to bridge the separation and provide the education
and training” (Phillips 2006, p. 9). COL further explains that the most common scenario is that the learners
study specially designed open learning materials on their own - at home, in their workplace, wherever it
is convenient for them - and then they meet together with a facilitator on a regular basis. The "open" in
open schooling refers to the openness of the system in terms of rules dictating student ages, prerequisites,
content of courses to be taken or number of courses in which students must enroll. For example, those
who missed out schooling in their childhood can enroll in the courses, which will provide them with
the equivalence of secondary education without their having to endure the embarrassment of being in
classrooms with children much younger than they are.

Approaches to Open Schooling

Basically, open schools are grounded on two different approaches: one complementary to the conventional
system, which shares the curriculum developed for conventional schooling system and the other
alternative to the conventional system, which presents a more adult-relevant curriculum (ibid.). These
two approaches can be presented in the figure below:

Mukhopadhyay (1994) has also clearly mentioned these two approaches of open schools in terms of
the countries whether they are developed or developing. According to him, open schools in developed
countries aim at reaching out with education to the disadvantaged population groups in dispersed locations
where conventional schools are not available and providing a choice to students for what they want to
learn. Conversely. in developing countries open schools aim at providing a safetv net to school drop-outs

¥ Adults are taught traditional subjects as in
conventional school

Approach I: Complement to L Open schooling programs are operated by
conventional schoool conventional school as a program of

(Complementary approach) formal school. 939
/
o T
S
o
z
™~
4 * Adults study different curriculm that are g
suited to their needs that aimed at those of <
Approach 2: Alternative to school age. g
conventional school ¢ The schools are managed by separate =
(Alternative approach) system like in India where open schools w
are operated by separate body called o
NIOS. Z
- / =
2
(]
& g Remoove @




)
A
Yy

DISTANCE EDUCATION, 2015

so they do not lapse into illiteracy and providing education who cannot attend conventional schools for
a variety of social and economic reasons and as well to those who missed out and are now 'over age'.
From this, it can be generalized that the first approach is found in developing countries while 'alternative
approach' in developed countries.

Open schools in Nepal are operated based on complementary approach since they are following the same
curriculum and contents taught to the regular students. Similarly, open schools are taken as the programs
of conventional school since they are managed by the head teacher and management committee of
conventional community schools. Moreover, finally the learning achievements are measured by the same
examination system for both open and conventional schooling students, for example, School Leaving
Certificate (SLC) examination.

Open Schools in Nepalese Context

Every government in the world has an obligation to provide education to all its citizens, mainly because
education is not only a human right but is also a critical factor in economic development and poverty
reduction. In particular, basic (primary and secondary) education helps reduce poverty “by increasing
the productivity of the poor, by improving health and by equipping people with the skills they need to
participate in the economy and in society” (World Bank, 1995: 1).

Many governments have developed a variety of strategies for developing education and training programs.
These include experimentation with innovative approaches and technologies such as open and distance
learning. In particular, the challenge of implementing goals for universalizing primary education and the
need to increase access to secondary education has contributed to the development and expansion of open
schooling.

As far as existing policy provisions in Nepal are concerned, the Interim Constitution 2007 recognizes
education as a fundamental right to all children irrespective of where they are born and live, and where
they belong. This indicates that the state has the prime responsibility to ensure schooling opportunity (at
least basic education) for all school age children. In this way, the Constitution directs the government to
take necessary measures for realizing the goals of education for all (EFA) and Millennium Development
Goals (MDGs). School Sector Reform Plan-SSRP (2009-2015) has put emphasis on the alternative
provision in school education, which includes three different programs (Ministry of Education, 2009): i)
alternative schooling ii) open education in lower secondary level (Grades-8); and iii) open education in
secondary level (Grades 9-10). Therefore, SSRP aims at developing the integrated system of alternative
education in the country, which includes flexible schooling, mobile schooling, and home-based learning
system, open and distance education.

The policy provision of open and distance education has also been included in Education Regulations
2002. By realizing the importance of open and distance education in the country, Ministry of Education
(MoE) has developed guidelines and directives, for example, Distance / Open Learning Operation
Guidelines, 2063B.S. (with fourth amendment, 2072 B.S.) based on the Regulations. As per the directive,
secondary level open schools are being operated in the country.

In order to cater the needs of out of school students and adults, alternative/ flexible schooling and the
provision of open schooling program in lower secondary and secondary education are made available
in Nepal. Under alternative schooling, Department of Education (DoE) has operated non-formal adult
schools. Some of these schools are also known as Grihani Schools where only adult women study. Such
schools offer education to targeted students/ adults in flexible time, venue and teaching learning process.

Under open schooling system, lower secondary open schools and secondary level open schools are
being operated in Nepal. In lower secondary open schools, two years' courses are made available for the
students who have completed primary education either from formal education system or from alternative
schooling system. The duration of the program is two years and is divided into level 1 and level 2. These
two levels cover the entire present basic level curriculum (6-8). For this, learning achievements and
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contents are condensed into two years. Altogether 37 open schooling programs are being operated in
different community school across the country (NFEC, 2014). In such centers, everyday two hour sessions
are organized to teach and facilitate students. Such programs run in the formal community schools which
are responsible to run classes for those students. Some additional incentives are provided to teachers, head
teachers and support staff for the additional tasks. Each class/ center receives block grants from district
education offices for purchasing materials, stationery and text books (DoE, 2014).

For secondary level, there is the provision of open schools for the youths and adults who have completed
lower secondary level either from the formal or open education system. Such students can join this
program and complete secondary education within a year. At present, altogether 84 classes/ centers are
being operated under open secondary education program. Seven face to face contact sessions, each of
five hours, are conducted, where students are taught the contents as set for 10th graders of formal or
conventional school, homework and project works are assigned and mid-term and final session tests are
administered (NCED, 2010). Such programs are operated in formal schools and the teachers working for
formal education system have been made responsible to conduct the contact sessions. Some additional
incentives are also provided to teachers, head teachers and support staff for their extra work. Each center
receives block grant from district education offices for purchasing stationery, facilitator allowance and
library, and ICT management.

Guidelines approved by the Government of Nepal provide direction for implementing lower secondary
and secondary level open school programs. And there are also clauses and provisions in the Education
Regulations to run open education classes. Non-formal education center at the central level is responsible
to manage all activities related to open education at lower secondary level whereas NCED has been
taking care of all the technical aspects of open education at secondary level. Department of Education is
responsible to release budget to the open schools through district education offices which are responsible
at the district level to monitor open school activities.

The following table provides brief information on alternative, flexible and open schools running in
Nepal.

Features Secondary Level Lowe Secondary Level | Non-formal Adult or Grihini School
Open Schools Open Schools
Number 84 37 Non-formal primary education-235
Housewife Schools (Basic -333 and Sec-
ondary- 33)
Care taker NCED NFEC DoE
Approved by | Distance Educa- District Education District Education Office
tion Committee Office
Duration One year Two years Primary- three years
Lower secondary- two years
Secondary- one year
Curriculum | Formal curriculum | Basic level (6-8) cur- Primary- Formal curriculum but condensed
of Grade 10 riculum but condensed | into three years
into two years Lower secondary- Formal curriculum but
condensed into two years
Secondary - Formal curriculum of Grade 10
Classes Seven five-day Two hours in every Two hours in every working day
contact sessions working day

(Source: Department of Education, 2014)
Status and Challenges of Open Schools in Nepal

On the ground of Distance Education and Open Learning Policy- 2006, secondary level open school
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programs started in five schools, one school in each region, as pilot program in the academic session
2007/ 008. In this academic session, 133 students attended SLC exam. The number of open schools and
the students attended the SLC exam have been given in the table below:

Table: Increment of Students in Secondary Level Open School Program

Years No of Increased by % compared to Students Increased by % compared to
Schools previous year appeared | previous year

2007/08 5 - 133 -

2008/09 25 400 1330 900

2009/10 52 108 4992 2753

2010/11 85 63.5 5559 11.36

2011/12 84 0 7362 32.43

2012/ 13 84 0 3184 -56.75

2013/14 84 0 3876 21.8

2014/15 84 0 3616 -0.067

Source: NCED and Office of the Controller of Examination (OCE) Sanothimi, Bhaktapur

According to the table, in 2007/ 2008 five open schools were established with 133 students. In the second
year, number of schools and students dramatically increased by 400% and 900% respectively. Except in
2011/012, number of open schools increased and the same trend appeared in case of students' enrolment.
The number of students increased by 32.43% in 2011/012. Unexpectedly, the number of learners
decreased by 56.75% in 2012/ 2013 despite the constant number of schools. After this academic session,
the numbers of students enrolled in open schools seems nearly constant.

Regarding the pass percentage of the open school students in SLC exam, it fluctuates over the period. The
graph below shows the rate of the result:

Pass percent of SLC examinees (Regular)

50
45
40
35
30 4
25 4
20
15
10 A

W Pass percent

Figure: Promotion rate of open school students in SLC regular examination
(Source: OCE, Sanothimi Bhakatapur)

As shown in the figure above, the pass percentage of open school students in regular SLC examination has
fluctuated over the years. However, pass percentage in the exam in the last four years is not satisfactory
compared to the result of previous four years. The pass percentage dropped to 28.7% in 2011/ 12 and
dramatically fell by 17.4% in 2012/ 2013 compared to previous year. In SLC 2013/14, the pass percent
increased by about 4% but the trend of increasing could not remain even in the following year. The latest
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result shows that the pass percentage is far less than the national figure almost by 33%.

The following figure shows that the pass percentage of SLC (regular cum supplementary) students in
open schools seems to be more satisfactory compared to that of only regular students.

Pass percent of Open school learners (Regualr cum
supplementary)

W Pass percent

Figure: Promotion rate of open school students in regular cum supplementary SLC exam

(Source: OCE, Sanothimi Bhakatapur)

According to the above figure, total number of students passed in the SLC examination dramatically
decreased by 24.7% in 2008/ 09 compared to the previous academic session. The figures nearly plateau
in 2009/ 10 and 2010/ 11 before its significant decrease in 2011/ 12. The trend of decreasing in pass
percentage remained in 2012/ 13 but a slight increase appeared in 2013/14. All the tables and figures
as mentioned above explicitly shows that enrolment and promotion rate of open school students has
decreased in later years compared to previous years.

Therefore, challenges regarding enrolment and achievement have been noticed in open schooling system
in Nepal. This can be area of study for finding the reasons behind this challenge and setting way forwards.
Except these challenges, there are several gaps in management and implementation of open schools.
Niraula (2009) stated the following gaps of open schools in Nepal.

a)

b)

c)

d)

e)

f)

Government initiated alternative schools for primary, lower secondary and secondary level
open schools but these schools are running under different policies and directives. For example,
lower secondary and secondary level schools are under the coordination of distinct government
organizations viz. NFEC and NCED respectively. Hence, variations in operation, materials used,
delivery methods and student evaluation system in lower secondary and secondary level open
schools can be explicitly seen though they are conducted by government system and fund.

Students, parents, teachers, school managers and educators are habituated with face to face mode
of education, in this condition they are reluctant to believe on distance mode of education.

Inadequate skill on ICT in teachers and students has brought difficulty to operate open schools in
such a way that ICT is one of the prominent medium of self-study and virtual interaction between
teacher and learner, among teachers or students.

Difficulty has been realized in broadcasting audio and audio-visual materials because stakeholders'
generally feel national radio broadcasting is not effective owing to frequency jam and TV due to
excessive power cut.

Access to ICT in rural area is also burning challenge for smoothly running distance based
schooling system.

The same curriculum and evaluation system for conventional and open school students has
brought serious problem since adult learners desire the experience based and immediate result
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oriented contents.

g) Because of inadequate human resources for developing materials for open and distance learners as
well as poor management system, open schools are being operated without the spirit of distance
and open learning.

According to Siaciwena (n.d.), open and distance learning institutions, especially in developing
countries share similar inhibiting factors, which include:

a) inadequate, or at least, varying financial resources from national governments that are inclined to
destabilize both planning and operational stages at critical phases of development;

b) inadequate or unreliable communications systems;

c) limited access for the population at large to electrical and electronic communications technologies
on which such large-scale systems may wish to depend;

d) lack of qualified teachers, media production and administrative personnel;

e) instinctive resistance of many, if not most, conventional teachers and educational administrators

to the unfamiliar philosophies inherent in distance education.
With the analysis of all issues, inhibiting factors and gaps as mentioned above, the major challenges
of open schools in the context of Nepal have been figured as below:

Paolicy clarity

Student
evaluation

Sysbem

Area of
gaps of
Open
schools

Enrolment
and
achievement

Technology
handling

Human and
fimnancial
TESOUrces

Conceptual
Clarity

There are ample challenges in existing open schools although open schools have played instrumental
role to provide school education to those who have not got access to secondary level school education
due to various reasons. The challenges are categorized in different areas as shown in the above figure.
One of them is policy ambiguity which causes variations in delivery process, material development and
student evaluation system. For example, in the same school, lower secondary and secondary level open
schooling programs are operated under two different organizations and directives. Lower secondary level
open school students have to come to school regularly to attend two hour class whereas secondary level
students thirty five days in the whole academic session. The school that runs both sorts of open schooling
system should be responsible to both organizations, for example, NCED and NFEC in case of secondary
and lower secondary level respectively.

Similarly, in secondary level, learners are compelled to study as per the curriculum set for regular
students. Therefore, the curriculum hasn't addressed the learner's need, desire, experience and day to day
life. The adult learners wish to learn such contents that could have immediate impact on their livelihood.
The regular formal curriculum hasn't motivated adult learners to join open schools. From the curricular
material perspective, open school students are fully dependent on text materials. Respective organizations
haven't produced digital materials such as audio and audio visual materials which are more effective for
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self study practice. Similarly, website hasn't been developed addressing the students and teachers of open
schools. Further, most of the teachers lack technical know-how about ICT to support student differently.

Generally, open school classes are handled by the teachers who are habituated of conventional way of
teaching. This results in using traditional methods for teaching open school students. Even today, teachers
and community do not believe in distance education as complete form of education. They think that open
schools are only for weaker students rather socially, geographically and economically deprived people.
This kind of dogma of teachers, students and community hurdles the development of open schools.

As far as the government's practice is concerned, it has not focused on open schooling system as done
on regular schooling system. Accordingly, nominal resources have been allocated for managing open
schools, which is not sufficient to open schools with the essence of distance and open learning.

Lastly, but not least, student evaluation system for open school students is similar to the system for regular
students. Paper pencil test is not suitable for adult learners. Project work, assignment, contact session
performance and learning achievement are not taken as the foundations for their summative evaluation.

Way Forwards
To face the challenges as mentioned above, the following measures need to be taken:

a) Both lower secondary and secondary level open schooling programs need to be coordinated and
managed by only one governmental organization and guided by a common policy and directives.

b) Government should establish separate government body or organization to run open school and
other distance based educational programs so that open school learners would have opportunity to
learn practical and adult friendly contents and take examination accordingly.

c) Tutorial classes and other curriculum based educational programs should be broadcast via both
national and local radio and television.

d) The schools which are running open schooling programs need to be strengthened in terms of ICT
facilities.

e) All the stakeholders (both local and central level) should be aware of the concept and importance

of open schooling system because all the stakeholders need to know distance education system
and open school as second chance, not as second class education.

f) Open school learners should have opportunities to choose courses as per their desire and need. For
this, varieties of courses need to be designed, among which they could choose as per their want.
The open school needs to be conducted in elective approach such as in open schools conducted
by NIOS in India.

g) Open school instructions compulsorily need to comprise the four elements: self study print
materials (carefully designed and structured in modular format), electronic media (radio and
television broadcast, audio and video conference), interactive face to face contact session
(tutorials, interactive group learning, laboratory practical etc.) and student counseling (academic
and personal).

h) Mobile phone is easily access device to the most of the open school learners. Therefore, mobile
learning technology needs to be introduced in open school programs.

Conclusion

In the secondary level of open schools in Nepal, enrolment of the students has been found in increasing
trend with the growth of numbers of open schools. Conversely, in the academic session 2010/ 2011,
students' number increased even though number of open schools was reduced from 85 to 84. As far
as the achievement of open schools is concerned, the pass percentage of SLC attended students from
open schools was satisfactory in the first four years. However, this rate dramatically dropped in the last
four years and so did the enrolment in the academic session 2012/2013 onwards. Thus, low enrolment
and low achievement have become the major challenges of open schools. Except these, there are some
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other challenges such as inadequacy of skilled people and financial resource, using text materials without
including audio and audio visual materials. These are the challenges at school level. Challenges have been
realized not only at school level but also in policy formulation and central level. The challenges in policy
and central level are impractical curriculum for open school learners, ambiguous and overlapped policies
and limited resources to run open schooling system.

To face the challenges, the government should formulate one door policy to run open schools effectively.
Furthermore, adult friendly and experience-based curriculum should alternatively be designed. Delivery
mechanism and evaluation system need to be based on adult learning theories.

The big issue is whether open schools are second class education providers or second chance education.
From second class education perspective, education through open schools has been considered lower
graded education compared to 'face to face' education. This perspective can divide people into two classes
among educated people in terms of mode they chose for education. Conversely, second chance perspective
of open school education indicates on the equal opportunity of marginalized, disadvantaged and deprived
people in education. This concept has the base on the right of deprived youths and adults. Finally, open
school education needs to be taken as second chance rather second class education.
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Abstract

The issues and challenges on foreign employment, nature of labor migration trend and the number of
socio-economic and demographic aspects related to the migration of Nepali migrant workers are vital
challenge today. The trend analysis of Nepali labor migrants by fiscal year and the concentration of people
in different countries in different period of time are also observed. It is found that, migrants workers
have faced problems both in the home country and the country of destination, whereas the problems
in abroad are highlighted very much as compared to the problem that they are being in the national
level. Nepalese government policies are not able enough and properly implemented to the regulation
and management of foreign migration. At the sometime Nepalese government is not found sincere to the
implication of international provisions to protect the rights of the migrant workers including educational
rights. Government mechanisms are not found very much effective to assure safe migration of potential
labor migrants.

Key Words: Migration, Employment, Technical/ Vocational Education, Host, Destination
Background

Migration, globalization and human rights have emerged as central social, economic and political
challenges reshaping the world at the turn of the century. The most immediate challenge facing societies
worldwide is the appalling rise in violence against migrants and restrictive government measures that
undermine the fundamental basic human rights of millions of migrants and their families. Nepalese
citizenhave been abroad every day. So, the government needs to find the ways to ensure the rights of the
citizens in the country and abroad so that both source and destination country can be benefited with the

dignity.

‘Migration’ as the General Conference of the ILO (2009) refers to the movement of people from one
geographical area i.e. place of origin/source to another place of destination, with the intention of
settling temporarily or permanently or semi-permanently. There are different reasons for migration -
economic (livelihood, economic imbalance, job opportunities etc.), environmental factors (drought),
demographic reasons (family migration, movement of young and retired persons) or political reasons
(refugee movements etc.). Some of these are issues at the place of origin (push factors) and others are
about opportunities at the place of destination (pull factors). Migration over long distances also involves
temporary stops, often called ‘Transit points’.

The term "migrant worker" refers to a person who is to be engaged, is engaged or has been engaged in a
remunerated activity in a state of which he or she is not a national.

The term migrant workeraccording to the general conference of the ILO (2009) person who migrates or
who has migrated from one country to another with a view to being employed otherwise than on) his own
account and includes any person regularly admitted as a migrant worker.

Migration is considered one of the defining global issues of the early twenty-first century, as more and
more people are on the move today than at any other point in human history. There are now about 192
million people living outside their place of birth, which is about three percent of the world's population.

This means that roughly one of every thirty-five persons in the world is a migrant. Between 1965 and
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1990, the number of international migrants increased by 45 million-an annual growth rate of about 2.1 per
cent. The current annual growth rate is about 2.9 percent (Deshar, 2011).

Migrants always work not only for the benefits of themselves and their country but also contribute
to develop the destination countries. Migrant workers contribute to development in origin countries
by, among other things, alleviating pressures on labor markets, sending remittances home, acquiring
increased skills, and making investments, all of which help to alleviate poverty. In destination countries,
they contribute to development by meeting the demand for workers, increasing the demand for goods
and services, particularly where they receive decent wages, and contributing their entrepreneurial skills.
Protecting the rights of migrant workers has a positive effect on productivity, in that it results in fewer lost
hours of work, reduces health care costs, and increases output (Johnson &Onwuegbuzie, 2004).

Migration Management

Managing migration addresses operational areas (general conference of the ILO (2009) of migration
management and issues that require managed responses. The twelve sections discuss practices for
orderly migration management that address the range of issues facing governments today. It explores
some important operational activities presented in the conceptual model for migration management in
Migration Management Foundations. Border management, targeted assistance for return migration,
passport and visa systems, determination of migrant status, and refugee protection are some of the areas
of migration management discussed (Joshi, Simkhada&Prescot, 2011).

The conceptual model for migration management provided in Migration Management Foundations
outlines the four main pillars, or areas, of migration management: migration and development, facilitating
migration, regulating migration and forced migration.

It assumes that migration managers and practitioners understand the complexity of migration management
and the importance of linkages between policies. The management of migration issues must be credible
and transparent by having a basis in legislation, and credibility based on international law and human
rights instruments. Without these foundations, migration issues may, by default, be managed arbitrarily,
without foresight, and with unpredictable consequences

The management of migration in many countries has been handicapped by the failure of their governments
to establish a clearly defined migration policy that sets out in legislation the rules and regulations governing
the major elements critical to the migration process. Government of Nepal is in the process to develop the
migration policy and we are at the initial stage to secure the rights of the citizens.

Human Rights and migration

Human rights issues have been critical for migration. Human Rights Watch (2009)
has documented discrimination and abuse against Asian domestic workers in the Middle East for several
years. Labor laws in the Gulf exclude domestic workers from basic protections guaranteed other workers
such as a weekly rest day, limits to hours of work, and compensation in case of work-related injury.
Restrictive immigration rules make it difficult for domestic workers to escape from abusive employers.
Long working hours without rest, and the compensation in case of injuries are the critical issues of
Nepalese labor migrants.

Increased incidents of sexual, physical and mental exploitation of Nepali housemaids inGulf countries
and reports of underage girls being sent on forged passports prompted the government to restrict women
bellow 30 years of age from working as housemaids in those countries, but rights activists say it violates
women’s right to equality. Government of Nepal bans women under 30 from migrating in the Gulf (GON,
2009).

Policy Discourse in Migration

The policy discourse in migration stops at the legislation of recommendations; when it comes to
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prescription of the laws and procedures the entire focus is on how to stop the exploitation of the migrants,
mostly irregular and illegal migrants, in the hands of the vested interest groups operating in the migration
space. Enough has been said about such exploitation, and about the loopholes in the policies for effectively
combating such exploitation - be it because of ‘feminization, privatization, or regionalization’, the three
contemporary features of labor migration the ILO (2009) would identify as not being adequately provided
for in the ILO Labor Conventions or national immigration laws, and which would challenge traditional
efforts to regulate migration.

Theories of Migration

The oldest theory of migration is neoclassical economic theory and states that the main reason for labor
migration is wage difference between two geographic locations. These wage differences are usually
linked to geographic labor demand and supply. This theory further says that labor tends to flow from low-
wage areas to high-wage areas. Often, with this flow of labor come changes in the sending as well as the
receiving country.

Moreover, the societal influences and impressions, especially brought by remittance income, can also be
regarded as one of the strongest push factors, which is further described below with relative deprivation
theory. The Relative deprivation theory states that awareness of the income difference between neighbors
or other households in the migrant-sending community is an important (push) factor in migration. Among
this, the increasing impacts of globalization have also helped to foster the migratory trends. Not only the
migratory movements but the dimension of having globally increased interactions among the cultures is
explained in this theory: The other theory in practice is World systems theory that looks at migration from
a global perspective. It explains that interaction between different societies can be an important factor in
social change within societies. Trade with one country, which causes economic decline in another, may
create incentive to migrate to a country with a more vibrant economy. In either direction, this theory can
be used to explain migration between countries that are geographically far apart.

The other construct of the practice is Institutional theory. The theory claims that once international
migration has begun, private institutions and voluntary organizations arise to satisfy the demand created
by an imbalance between the large number of people who seek entry into capital-rich countries and the
limited number of immigrant visas these countries typically offer. The various propositions of world
systems theory, network theory, institutional theory, and the theory of cumulative causation all suggest
that migration flows acquire a measure of stability and structure over space and time, allowing for the
identification of stable international migration systems. Migration systems theory focuses on a core
receiving region (a few countries) receiving immigrants from a few specific sending countries (Gurung&
David, 2003).

Nepalese Context of Migration

There are an estimated 967,000 to 1,511,000 seasonal labor migrants in Nepal (GON, 2012). In Nepal,
socio- economic and political factors are seen responsible for inducing large scale migration abroad,
particularly to India. People owning low productive land, from low economic brackets and who are
directly or indirectly influenced by ongoing political conflict are particularly the ones who are likely
to migrate. A large number of men and women leave their households for seasonal or long-term labor
migration to urban centers or to the neighboring countries, in search of employment. Labor migrants
are reversible in nature and are characterized by the option of returning to his village of origin due to
ownership of lands in different intervals of a year. Separated from their spouses and adrift from the social
bindings many of these migrants indulge in unsafe sexual practices at their working centers.

Problems of Migration

Information lacks in each and every step for potential labor migrants. Most of them are not aware where
they are going, what work they have to do, the actual cost they need to spend to go for work and other
social and cultural information about the country of destination. As a result, there are numerous realistic
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stories of the suffering of Nepalese migrant workers abroad. It is believed that Nepalese workers are
accepted in East and South Asia as well as Gulf countries only because of they are cheap and they do
whatever job given. Most of the migrants are educated from middle and lower middle class families who
go abroad with the hope of earning much within a short period. A large number work illegally (Rimal,
2004).

Role of Host and Destination Countries

Development gains from migration for the countries involved and the protection of the rights of migrant
workers are inseparable. Such development gains are significant not only to origin countries, but also
to destination countries where migrant workers provide their labor. Migrant workers contribute to
development in origin countries by, among other things, alleviating pressures on labor markets, sending
remittances home, acquiring increased skills, and making investments, all of which help to alleviate
poverty. In destination countries, they contribute to development by meeting the demand for workers,
increasing the demand for goods and services, particularly where they receive decent wages, and
contributing their entrepreneurial skills.

Migrants of all skill levels are crossing international borders to work, from the professional and highly
skilled to those with lesser skills and even those with little or no previous work experience or formal
training. The migration of highly skilled workers can increase returns to education and contribute to the
knowledge base of origin countries. For those of lesser skills, migration can provide jobs they might not
be able to find in their own countries and thereby increase income for the poor and their families.

Current Status/ Practices/ Provision of Educational Intervention

In recent years, there has been considerable interest in the linkages between international migration, right
of them for education including technical and vocational education as well as growth and development
in both countries of destination and origin. Principle 15 of the ILO’s Multilateral Framework on Labor
Migration (The ILO Multilateral Framework on Labor Migration 2005) states: “The contribution of
labor migration to employment, economic growth, development and the alleviation of poverty should
be recognized and maximized for the benefit of both origin and destination countries.”Migration can be
an empowering experience for the less skilled and for women from traditional societies, enabling them
to contribute more to development in both countries in which they have contacts. Even though both the
highly skilled and lesser skilled can benefit greatly from labor migration, the lesser skilled are not as
likely to be in a position to assert their rights, including the rights to fair pay and living and working
conditions. Protecting the human and labor rights of the less skilled is significant, because it has a higher
potential for poverty reduction in countries of development.

While origin and destination countries share the responsibility to protect the rights of migrant workers,
their respective responsibilities differ for two reasons. First, different events take place during workers’
migration experiences in their own countries before they leave, than take place after their departure and
during their work in destination countries (Sigdel&Giri, 2011).

Second, origin and destination countries have the ability to exercise more supervision in their own
countries and much less ability to control what takes place in another. Therefore, during the first stage
before migrants leave home, greater responsibility to protect their rights rests on their countries of origin.
During the second stage, that is, after their arrival and while they work, greater responsibility rests on
countries of destination. During the third stage when they return home, greater responsibility shifts back
again to their countries of origin. Although different events are taking place in origin and destination
countries that require different approaches to protection during these times, they can and should cooperate
with each other in the search for the best approaches to protect migrant workers and further their right
(Youth Action Nepal, 2005).

Conclusion
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International labor migration mostly in Gulf States, Malaysia and other South East Asian countries is a
new phenomenon of migration in the Nepalese context and that only have about 30 years long history.
Unexpectedly the foreign labor migration has developed in such a way, which has shifted the agriculture
based economy towards remittance based economy. The figure of government authority says that there
are more than 500 thousand documented migrant workers in aboard where as other estimated figure says
that there more than one million Nepali migrant workers including 100 thousand female migrant workers.
Remittance sent by the Nepali labor migrant is estimated 100 billion rupees each year and women share
11 percent of the total remittance (GON, 2012).

Various problems faced by the migrant workers both in home country and the country of destination.
Unless addressing the problems of migrant worker from the policy level, solution is far behind. Nepalese
Government on the one hand is not capable enough to the proper implementation of existed policy and
the other there are several things to do to the regulation and management of foreign labor migration. Basic
things that are found to improve are amending the existed laws, promotion of labor market through the
labor diplomacy, management of manpower agencies and welfare activities to the best benefit of labor
migrants.

The ultimate solution of the problem is to ensure the right of migrants in education specially focusing on
technical and vocational education. Even though, migration of women in foreign employment occupation
has assisted to the economic empowerment of female to some extent. International provisions are found
very sound and applicable to protect the rights of migrant workers but governments in both sending and
receiving countries does not seem sincere to the domestication of the spirit of international instruments,
conference recommendations and plan of action.

References
Deshar, R. (2011). Article published in Kathmandu Post

GON(2009).Foreign Employment Act-2063, Kathmandu: Available at www.labournepal.org

GON(2012).National Labour Policy (Kathmandu: Available at www.labournepal.org)
Gurung, G.& David, S., (2003).New Lahures, Kathmandu: NIDS.
Gurung, G. (2002).Patterns in Foreign Employment and Vulnerability of Migrant Workers.Kathmandu: NIDS

Human Rights Watch, (2009).Trafficking of Nepali Girls and Women to India's Brothels.Washington D.C.:
Human Rights Watch.Prospects.A Review of Existing Government Policies and Program.

ILO (2009).Protecting the rights of migrant workers: A shared responsibility, Geneva, International Labor
Office.

Johnson, B. R.&Onwuegbuzie, A. J. (2004). Mixed methods research: A research paradigm whose time has
come (electronic version) Educational Journal, 33 (3), 14-26.

Joshi, S., Simkhada, P. & Prescot, G.J. (2011). Health problems of Nepalese migrants working in three Gulf
countries School of Medicine and Dentistry, Research Article Section of Population Health, University
of Aberdeen, UK

Rimal, B.R. (2010).Educational Rights of Migrations and Problems. Kathmandu: Sukunda Publication
Sigdel, K.R. &Giri, A. (2011). Kathmandu Post National daily.
Swasti, M. (2010).Migration Framework, India. The Author

Youth Action Nepal (2005).Migration of Nepalese youth for foreign employment: Problems and

0
X

3

DISTANCE EDUCATION, 2015

& g Remoove @




9%

DISTANCE EDUCATION, 2015
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Abstract

The main objective of the article 'Livelihood Adaptation Strategy for Quality Education in Nepal'
is to clarify the types of the adaptive strategies and livelihood pattern based on DFID model. It
is a broad subject; however, the aim of writing this article is to bring the clear vision in simple
language with adequate examples and references from the text of different writers and authors.
Even, while doing this, it has been discussed about the sustainable livelihood and adaptation of
the natural resources especially in the rural areas. Also, the livelihood is shaped as per the natural
resources and other means provided in the area. It has been possible by studying the changes and
advancements experienced for twenty years back to today.

Keywords
Adaptation, Livelihood, Sustainable, Empowerment, Strategy, Remittance, Bio-diversity, Anthropology
Introduction

Sustainable livelihood of any household depends on effective security measures i.e. ownership, resources
and income earning activities, including resources and assets to offset risk, ease shocks and meet
contingencies; ownership of land and livestock; rights to grazing, fishing, hunting or gathering; and stable
employment with adequate remuneration.

Livelihood is determined by a number of factors and there is diversity in livelihood strategies that exist
at every level within geographic areas, across sectors, within households and over time which are mainly
determined by environmental, socio-economic and cultural factors. The major socio-economic and
cultural factors include tradition, caste and other identity also it is determined by the people's evaluation of
the possibilities offered by these physical as well as socio-economic Environs (Knowledge and Wareing,
1996). Livelihood is also shaped by political system within which they operate (Hoeck, 2001). Many
livelihood patterns are largely predetermined by accident of birth and their parents' occupation and some
are less predetermined and improvise through education and migration (Chambers & Conway, 1991).

In general adaptations refer to responses or actions of individuals that have survival value for the
individual and the group that constitute the plan of actions carried over a specific time by specific group
of people to allow them to adjust or to cope with their local environment. During the latter parts of the
1990's Nepalese began to migrate to the Gulf countries for work, particularly to Saudi Arabia, the United
Arab Emirates (USE), Kuwaitand Qatarwithin a short period .

The livelihood pattern implications of this situation are far-reaching for Nepal as a whole, for the structure
and dynamics of regional and local economy and society. Livelihood strategy varies from place to place.
Particularly two characteristics of physical environments of the existing resources together with the
socio-economic/culture factors control human activities.(Young, 1973).

Livelihoods comprise the capabilities and material and social assets necessary for a means of living
(Chambers & Conway, 1992). A sustainable livelihood includes the idea of coping with and recovery
from external stresses so as to maintain or enhance existing capabilities and assets — a notion central to
the definitions of resilience being discussed in relation to climate change.
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Institutions influence the livelihoods and adaptation of rural households in three important ways.

1. They structure the distribution of climate risk impacts. How particular social groups and
populations will be affected by climate hazards is in part a function of the physical and structural
characteristics of the hazard. It is also in part a function of the way macro- and micro-level
institutions in a variety of domains affect distribution of risks related to climate hazards.

2. They constitute and organize the incentive structures for household and community level
adaptation responses which shape the nature of these responses. Institutional incentives are key
factors in determining whether adaptation responses will be organized individually or collectively
because institutions affect the emergence of leadership in different contexts, costs of collective
action, and the extent of transactions costs.

3. They mediate external interventions into local contexts, and articulate between local and extra-
local social and political processes through which adaptation efforts unfold. External interventions
in the shape of finances, knowledge and information, skills training, new institutional inputs, and
technological support can assume many different forms. Local institutions shape the acquisition
and distribution of these interventions in fundamental ways, thereby affecting the degree of
success of such interventions.

Problems Faced by Livelihoods

The concept of static equilibrium envisaged in eco-system analysis of man-environment relation has
attracted the scholars in recent days. Humans are capable of modifying the rate of such changes or even to
reverse it. In fact, man modifies the natural environment for the production of both plants and animals for
subsistence and exchange. The sustainability of livelihood depends on different factors. Among them, the
climate condition plays a significant role. In recent years, the global climate has changed due to various
human Induced causes. In this research, climate and socio-economic change varies from local to regional,
country and global level and in cases the spatial unit of enquiry is the administrative region. This is formal,
which is not necessarily characterized by natural process and associated system in which ecological
and physical factors, infra-structural provision, population, ethnicity and social cultural tradition differ
markedly within a short spatial distance. This factor shapes livelihood directly and indirectly as these
factors provide opportunities as well as constraints for people's livelihood. Thus there is need of study at
rural level.

Emergence of the Concept of Livelihood

The concept of livelihood dates back to the work of Robert Chambers in the mid-1980s and was further
developed by chambers and Conway and others in the early 1990s (DFID, 1999). The Brundtland
Commission in 1987 introduced sustainable livelihoods in terms of resource ownership and access,
basic needs and livelihood security especially in rural areas. Likewise, the 1992 UN Conference on
Environment and Development legitimized and adapted the concept referring "sustainable livelihoods
for all" in its Agenda 21. The Copenhagen Social Summit linked sustainable livelihoods explicitly to
full employment and the Beijing Platform reemphasized the importance of women's livelihoods to
successful development. DFID adopted sustainable livelihoods approaches from its 1997 White Paper
on International Development to its development activities particularly in poverty elimination (DFID,
1999). Besides, international Organization like the European Commission, the World Bank, Food and
Agricultural Organization of United Nation (FAO) , International Fund for Agricultural Development
(IFAD) are further developing this approach (Wyss, 2004). The livelihood approach is a way of thinking
about the objectives, scope and priorities for development. DFID has introduced the sustainable livelihood
framework with six guiding principles as a tool to improve understanding of livelihoods particularly of
poor.

Theoretical discourse and conceptual framework

It has been mentioned that there are several ways of analyzing the issue of poverty which can be
categorized broadly into two schools of thought: one school of thought considers poverty from the point
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of view of employment, whereas another considers livelihood as crucial, especially in the context of
rural poor people. The employment school of thought views income at the center of analyzing poverty
and ponders over the concepts of urban areas, industries, and other formal sector of economy where an
individual can hold a job and get regular payment as daily, weekly or monthly pay and perks. It is perhaps
true in an urban setting.

The second school of thought considers livelihood as a complex phenomenon, primarily in a rural setting.
The rural poor reside very far from the formal sector of economy with timetable, employment, salary,
and market economy. Thus, they can think of the ways to seek livelihood by exploiting a whole range
of activities in different seasons. Poverty is one of the components interlocking the entire dimension of
deprivation which has five clusters of disadvantages: physical weakness, isolation, poverty, vulnerability
and powerlessness (Chambers, Saxena&Shah, 1991, pp. 8-11). Poverty has no single component;
understanding it requires complex and exhaustive efforts.

Professionals, planners, and policymakers strongly believe that poverty can be reduced by creating off-
season employment for the rural poor. Following such idea, JawahaeRozagarYojana has initiated in India
to provide employment to the poorest in the slack seasons and build infrastructures. But outcomes do not
support the set assumptions (Singh,1995, pp.180-198). Similarly, in Nepal (late 1999s), the NepaliCongress
government initiated a special program GaribsangaBisheshwar (Bisheshwor Amount the Poor) which
was designed to serve 100 families from each of the 205 parliamentary electoral constituencies every
year. In order to implement the program and address the problem of the people, it developed criteria of
the poor people who could benefit from the program, e.g. landless state, nutrition level, social deprivation,
marginalization, gender, and age but no remarkable achievement been noticed due to such program so far
(Hakal,2002,pp. 71-83). In Nawalparasi district, both the programs GaribSangaBisheshwor and West
Tarai Poverty Alleviation have been implemented. Despite the fact that the relevant VDCs have met
all the criteria to implement the anti-poverty programs, 42 percent of the households are yet without
land (www.cbs.gov.np). Due to their varied and conflicting interests, the central and district level policy
makers never implemented the anti- poverty programs in the concerned VDCs.

In order to measure the programs in society, the modern world has developed several indicators, Viz.
Gross Domestic product (GDP), Gross National product (GNP), Physical Quality of life Index (PQLI),
Human Development Index (HDI),Human Empowerment Index (HEP), and Gender Empowerment Index
(GDI), etc. Similarly, a number of approaches for rural development have been used, viz. top-down
approach, bottom-up approach, integrated rural development approach, etc (Devkota, 1999, p. 67).

Almost all of development approaches so far have been devised and advocated by the economists and
their relevance in terms of ground realities is being increasingly questioned. UN has become one of the
vanguards for development. At the end, past development efforts have either left behind, or in the same
way even created, large areas of poverty, stagnation, marginality and exclusion (quoted in Esteva, 2000,
p- 18). The role of anthropology as a discipline and that of anthropologists as experts have only recently
recognized in the form of development anthropology or anthropology (Grillo, 1997, pp.1-2). In Nepal,
there are some distinguished anthropologists who have contributed in the field of development.

Since the failure of anti-poverty agenda of the US in 1960, the issue of poverty has gradually been taken
away from the economists and it now falls under the modernization paradigm and due importance is
given to the social aspects. It is noteworthy to mention that there are several theories in sociology and
anthropology which explain the status of poverty.For example 1) Social Theory of Poverty;2) Culture of
Poverty; 3), Situational Theory of Poverty; and 4) Structural Theory of Poverty. Before going into the
conceptual framework of this study, let us consider the above stated theories briefly.

Social Theory of Poverty was propounded by Charles Darwin. Vigorous proponents of this view have been
found in the US recently as a 'new right ' which includes George Gilder, Murry and Richard Hernstein.
They hold an extreme belief that the poor are genetically blueprinted to be at the bottom of the social
hierarchy; to invest for them is a sheer wastage of resources.
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The theory of Culture of Poverty was developed by Oscar Lewis (1959) which was based on his
observations and experiences in Mexico. The Situational Theory of Poverty gives importance to the
condition of society that contributes toward magnifying poverty. The Structural Theory of Poverty holds
is caused by the structure of large scale social-economic order. It is the macro and holistic structure of
the society that produces inequality and as a result poverty emerges which becomes widespread. Various
theories have been used to describe the issue related with poverty but their perspectives are different.
However, the examples of the Third World countries, especially from the neighboring country, are
relevant.

Figure: DFID Livelihood Model
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The word 'livelihood' can be used in many ways on the basic of context and culture which comprises the
capabilities, assets (material as well as social resources), and activities that are required for a means of
living.

CARE Nepal has pursued livelihood security at the household level, which can only be achieved by
integrating the needs and opportunities related to individual security components like economic
security food security, potable water, health services, educational opportunities and time for community
participation (CARE Nepal, 1997). But it has undermined the decision-making component, which is one
of the crucial factors, at all levels in policy framework. Oxfam and UNDP have also used the livelihood
approach in their Programs to analyze the poverty issue.

Approaches to Livelihood

The livelihood concept is a recent one. This concept dates back to the work of Robert Chambers in the
mid-1980s and was further developed by Chambers and Conway and others in the early 1900s (DFID,
1999). The sustainable livelihood approach as a development concept is legitimized through server
international forums.

With regard to sustainable livelihoods DFID (1999) published a set of guidance sheets' with a view to
attempting to summarize and share on the sustainable livelihoods approach. The guidance sheets are the
outcomes of the White paper on International Development issued by Government of the UK in 1997.
Following the approach of Chambers and Conway, DFID define livelihoods with some modifications but
it is exactly the same as defined by Carney (1998). The guidance sheet presents origin, core concepts and
framework of sustainable livelihoods. The framework presents the main factors that the affect people's
livelihoods and interrelationship between these factors. It begins with simultaneous of people's assets,
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their objective and the livelihood strategies, which they adapt to achieve their objectives. The framework
shows five capital assets- human, social, natural, physical, and financial in a shape of pentagon, which
lies at the core the framework and it is connected to the other components which vulnerability context,
transforming structure and processes, livelihood strategies and livelihood outcomes. The capital assets
are defined as:

I. Human capital represents the skills, knowledge, ability to labor and good health that together
enable people to propose different livelihood strategies and achieve their livelihood objectives.

2. Social capital includes networks and connectedness, membership of more formalized groups and
relationships of trust, reciprocity and exchanges.

3. Natural capitals are the natural resources stock from which resources flow and service useful

for livelihoods are derived. These include land, forest, marine/wild resources, water, air quality,
erosion protection, waste assimilation, storm protection, biodiversity degree and rate of change.

4. Physical capital comprises the basic infrastructure and produce goods needed to support
livelihoods.
5. Financial capital denotes the financial resources that people use to achieve their livelihood

objectives. There are two main sources of financial capital- available stocks (cash, bank deposits,
livestock, and jewelry) and regular inflow of the money such as pension or remittances.

Conclusion

While studying the different researches and studies made by NGO's INGO's and many other organizations
we can conclude that still there are number of challenges despite of some progress and advancement in
the livelihood. The majority of the population of Nepal resides in the rural areas so that the livelihood in
general is critical in such areas. While studying for 20 years there have been changes and progresses in the
livelihood pattern and adaptation strategies. The study and analysis of the documents have revealed that
there has been a tremendous efforts carried out for the implementation of the programs of interventions in
future. The sustainable programs have been demanded for the accumulation of the climatic change effects
as well as the environmental factors for poverty alleviation.
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Privatization of Schooling in Nepal: A Quality
Management Practice from the Perspective of
Political Change
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Abstract

Privatization of education has been a key component for the development of the country. It is
believed to be the appropriate way of increasing social welfare, generate employment opportunities
and building model of quality education. The main purpose of this study was to determine the
contribution of private sector in running schools in education sector, quality management, and
analyze the effect of intervention factor of institutionalization. In this study private schools were
selected by using simple random sampling methods. A semi structure questionnaire was used to
collect data from respondents. Data was analyzed using simple statistical tools and assessed impact
of the independent variables on private schools’ responsibilities. Correlation coefficient revealed
that private contribution had an average positive influence on quality management, while education
sector investment opportunities and intervening variables had a strong positive influence on
ensuring quality.

Key Words

Total Quality Management, six sigma, Management by Objective, Management by Walking Around,
Kaizan, Principalship

Introduction

Private school founders and promoters are running their schools institutionally with the aspiration of
enhancing quality education for students or not. If yes whyare stakeholders found dissatisfied with private
schools time and again? According to the recent database, 15% children are going to private schools
in Nepal where as only 10% children are going to private schools in USA. Private schools seem to be
essential but promoters and founders seem to be more business oriented than service. In such they have
used money for the interest of them not for the students’ learning activities and teachers’ development
with physical facilities and other benefits. Private schools are categorized in two types like trust and
company model. Trust model schools also have been classified into two such as private trust and public
trust. Public Trust schools can charge fees on students but they are not profit oriented as the property is
owned by the government. Private trust schools can transfer their successors.

Government schools are established and financed by the government. There is a cross competition
between government schools and private schools but private schools have been able to hold the attentions
of stakeholders. Mathema(2014) mentioned that students in private schools are admitted by the entrance
exam system so that selected students would definitely be sharp. At the same time he opines that teachers
are not teaching in government schools.It is proven by the SLC result. If it is looked at the student’s
learning in the classroom, it is proved.

There are several boarding schools establishedand run which have been categorized in low fee paying to
high fee-paying private schools. In this, parents have many choices of private schools.

KC(2014) says that 2% to 5% schools were found to be succeeded to get operated smoothly but 75% to
95% schools were at verge of extinction. He further explained that boarding schools had accommodated
all types of children from poor to rich background.
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In 1980 to 1990, government brought many projects to improve the access and quality of school education.
The projects like primary education project (PEP), Basic and Primary Education Project (BPEP), I and
IT and secondary education development project (SEDP) were established to improve the access and
quality of school education. During this period government had formed two higher level commissions
such as National Education commission1992 and the Higher Level national education commission1999
for policy recommendation to address inconsistencies streamline the system and to improve education
system. After 2000 the government policies shifted towards fundamental reforms with decentralization
and community involvement to improve school performances. The Education for All (EFA), Teacher
Education Project (TEP), Secondary Education Support Program (SESP), and Community School
Support Project and Food for Education (FFE) were the programs implemented in line with the spirit of
decentralization and community support (MoE, 2010). Similarly School Sector Reform Plan elaborates
policy directives with strategies introducing new sets of quality led interventions for improving education
in Nepal. Besides these, programs for school education, Higher Education Project (HEP) I and II also
have been implemented under the university grant commission (UGC) for the overall development of
the tertiary education of Nepal. The council for technical education and vocational training (CTEVT)
of Nepal is offering vocational education programs to produce technical human resource of basic and
medium level necessary for national development with all these programs and interventions in education.

Nepal has achieved considerable humans in the aspects of access and quality where as the quality aspects
still needs some more remarkable interventions to improve (MoE, 2010). In spite of all efforts, the
performance of government schools has not raised significantly. The government has not been able to
return the quality and relevance as per the cost and investment.

Private schools have emerged globally and internationally in the countries of the world. Private schools
have won the faith of evergrowing ambitious society aspiring for the quality of education. Appropriate
teacher student ratio and individual attention to the children are salient reasons for success. According to
(Sharma, 1998), private schools have emerged due to dissatisfaction of community schools. The success
of variety of personnel in different trades and professions all round the world has brought about the global
acceptance of private schools. The ever hiking competition for jobs and professions in variety accounts
for social demand for privatization in education.

Theme of the Study

In this context curiosity came in to my mind that what is the exact practice and situation of private
schools in terms of quality perspectives. There have been much debates and discourses for and against
the private schools. Private schools have been blamed of taking high fees in their own way of monopoly
with claiming that private education has contributed to all people to get their children educated. There
have been discussions on quality aspects of private schools for not providing creative and constructive
education except abolished knowledge. In the area of physical and infrastructures, it is huge matter of
discussions on both private and Boarding schools. My focus has been on the question like whether the
private schools cater the quality education to private secondary school students in Nepal and private
school founder and promoters have provided physical facilities in schools for students and all stakeholders
in Nepal. On what basis quality education is measured in private schools. What factors have attracted
parents to private schools for their children? The researches have not been carried out so far in this area
though there are several researches conducted in education sector.

Objectives and Methodology Adopted

The general objective of the study was to analyze, explore, and examine the quality education and find the
problems and strategies for solution in the private secondary schools as per the change of political system.
This study was exploratory cum descriptive research based on qualitative and quantitative research
approaches. The validity of this research was enhanced by the extensive and participatory nature of the
investigations. The reliability of the study was ensured with multiple source of evidence, which leads to
triangulation of data, the detailed, rich and thick descriptions of the researcher’s own assumptions and
position in the study, and conclusions.

& @R Rzm20Le ©



Results and Findings

Quality education has been considered as backbone of the country either they are under developed,
developing or developed in this present context. Education may cultivate knowledge and make people
sincere and civilize for their multiple developments.

The quality education may prevail in schools with active role of teachers, participation of students and
dynamic role of school management committee and other stakeholders. At the same time schools may
acquire quality education in schools if there are favorable academic climate, active and curious students
and exploring teachers and management. Regarding this, (MoE, (MoE, 2003), states that the quality
education depends on teaching learning skills of teachers, students’ learning capacity and their staying
hours in the schools. In this venture of the quality education,parents may have the significant role as they
choose any one school either institutional or community and send their children to them. (MoE, 2003)
again states that schools always may maintain andpractiseto give assurance to parents to win their heart
for the quality education so that people may trust and believe the private schools. Similarly, quality
education may be achieved by the human ability and institutional activities.

Similarly most of the educationists may claim that curriculum, resources, textbooks, social linguists and
social values of the local communities and encouragement of ethnic minorities may be focused to improve
the quality education in schools. For this, UNESCO (2003) states that at the door step of the present world
there may have been minimized in the practices of discriminationssuch as caste, clans, sex, religion and
races and it has been closely tied to backward, disadvantaged groups.

UNESCO (2003) again states that globalization and subsequent huge scale of migration have brought
issues to the front position of the policy agenda as the gap between rich and poor seems wider.The
increment of cultural pluralism at national level has penetrated debates for learning to live together in
multicultural society. This may indicate that when the globalization, privatization and liberalization give
us space to be globalized in terms of education, we may not forget to address our local conditions and
realities. Our local realities may address the local resources and material also. Our materials may be
beans, soya been, peas, bananas and so on instead of foreign blocks and dice.These realities may be taught
in schools in the processes of teaching and learning activities.

Schools may have such quality education system, which may provide equal opportunities. In such
schools, children may eager to learn and School management committee may face enormous challenges
in meeting the various intellectual, physical, social and cultural needs. Teachers may be highly trained
and deeply cultured. There may be the well understanding among the parents, teachers, administrators,
promoters and other stakeholders (British Columbia Teachers' Federation).

In the same way the quality education in the private schools may exist when there are available of
infrastructures and required materials that may attract the teachers andstudents for better learning and
teaching activities.In this aspect,Imran (2008) states that quality education is the vital instrument to
bring the changes in the society as a whole.For that teachers’ commitment, students’ participation and
dedication of management are required in addition to infrastructures.

Quality Education and Quality Management

A Proposed Model for Assessing Quality of Education in International Review of Education, Stafford
(2007) has focused on the curriculum standard that customizes the teaching learning process to respond
the teaching learning environment. It realizes the learning outcomes. However author has not covered the
quality, inputs and indicators to measure the quality of education. Tiber & Westerheizden (2007), focused
on response of education to government policy through the organizational theory especially resource
dependency and new institutionalism, have not mentioned quality management measures and inputs in
the school education.
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Quality Assurance and Total Quality Management

Zhang(2010) has mentioned that the quality of European education has been identified as one of the key
factors that would allow Europe to succeed in global competition. However, the repot has not been able
to indicate the system and steps of quality assurances. According to (Gul, 2012) the theory of TQM was
used in a business whereas it was an old theory that was used in world war-I to test the quality of product.
Authors have not stated quality managementon education which can be equally used. However, it has not
been stated the statistical quality control and quality management in education. The researcher wants to
apply this theory in education.

Context of Nepalese Private Secondary Schools

Nepal has experienced various educational practices even within a short span of time. The legacy of
Nepalese education system has been passed on from the education practices of Bihar, Chaitya Masque
and Monasteries. Education system may be the product of political, cultural, social and economical
dimensions. When the education system practiced in religious places in the early stage, the education
was regarded as pure religious act. Education may open up the mind of individuals and bring changes
in them and society as well. The education was not given to people in Rana regime for along time.
Modern education began with the establishment of Durbar school in 1954 but it was a slow process as
it was the mercy of Ranarchy. The modern educations flooded with the introduction of democracy in
Nepal. People would like to establish private schools in their own efforts and contribution but they got
discouraged when the parliamentary system was ended in 1960. The education system came under the
government in 1971 with the nationalization of all schools. But there was huge aspiration of people for
education son government alone could not manage the education for people. On the other hand there
was a deterioration of quality education as education was being politicized. As such the government plan
could not sustain due to financial problem by the end of the 1979 as a result this circumstance forced to
amend the education act in 1980 and that had given the way to private schools to be established. When the
world entered into the globalization and privatization, Nepal also could not be far from such phenomenon.
When democracy was restored in 1990 with the popular movement, the private educational institutes
began to mushrooming in Nepal (Bhattarai, 2009). In the mean time Private education has been the
product of national and international circumstances.

Education Practices in private schools

OECD (2012) report states that private involvement in school management is more responsive to parents
for their demands.Privatelymanaged school heads may have the more autonomy to manage the schools as
compared the community schools.The author states that privately managed schools may have the freedom
to hire, terminate, evaluate and compensate teachers and staff so that they may have better teachers for
better performance. In this aspect private school may have the autonomy for designing and reviewing
the co curricular and curricular activities on the basis of students’ interest and ability.Mathema (2004)
states that one third of the total increase in school numbers has been in private sectors.The proportion of
numbers at private schools is 10% at primary level.21% at lower secondary level and 23% at secondary
level.This rate of enrolment is expected to grow by 12% at primary level 22% at lower secondary level
and 27% at secondary level by 2010. He further adds that one of the main reasons form increasing number
in private schools in Nepal is due to continual poor results of public schools.

Private Education and Political Changes

Bhattarai (2009) states that after the restoration of democracy in Nepal in 1990, there was a high level
education commission formed and which asserted the significant role of private schools in Nepal. On the
other hand public school continued to deteriorate for the quality education. There was a wide gap between
urban and rural schools in terms of quality education. In the meanwhile the country accepted the universal
education agenda of Jomtein 1990 and Nepal also committed to have hundred percent primary educations
for children. But the government alone would not complete this task and they invited the people for
private education.
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In this regard, Caddell (2007) states that with the change of political system in 1990 of Nepal, Schools
came into the sphere of political struggles with teachers, students and working team of education
aligning with part politics. Researcher asserts that initially political parties mobilized teachers, students
of education institutions as a network to net the party’s philosophy and principles for seeking their strong
support with setting the unionisms of teachers and students for their dominations and existence.

The researcher states that on the same dimension private schools largely came to be established and
associated locally in identifying the political group or founders and principals. The researcher again
asserts that they could send their children to those private schools belonged to the respective party.

Besides that ranges of private schools would be established in urban areas as per the ability and capacity
of parents to afford fees for their children. Those neutral parents could send their children to those schools
having no political identities.

Review of Policy and practices

Present education rules and regulations have mentioned the term and condition of schools as both
private and public. It has mentioned the curricular and course book, pay of teacher, parents’ involvement
and participation, budget formulation, creating, school environment, health and hygiene of students,
infrastructure of schools, appointment, term and conditions of teachers and principals in the school.
However, the rule has not sufficiently stated the quality concerns of private schools. Furthermore, it has
not explained about the provisions of private schools.

Theories behind Privatization in Education

Donaldson (1995) has stated that contingency theory gives a framework for organization design. The
contingency theory of organization structure is said to be obsolete because of new organizational
forms but this lacks credibility. The most effective organizational design is where the structure fits the
contingencies. There is a process that has been articulated in the theoretical model of structural adaptation
in fit enjoys higher performance which generates surplus resources and leads to expansion innovation or
diversification.This increases the level of contingency variables such as size, leading to a misfit with the
existing structure.

The contingency theory of structural adaptation to regain fit (SARFIT)

Donalson (2001) states that structural contingency theory generally is often considered as being an
equilibrium theory. In SARFIT, an organization only remains fit temporarily until the surplus resources
from expands. This increases contingency variable such as size or diversification, leading the organization
into misfit with its existing structure.

In the SARFIT view,fit and misfit are each temporary states that alternates with each other.An organization
in fit tends to expand into misfitwhich provokes structural adaptation into fit which then heads to further
expansion into misfit. This cycle repeats itself over time.As the organization moves between fit and misfit
so it has resultant higher and lower performance respectively.

Conclusion

Nepalese private educational sector investors show the significant potential as sustainable quality
institutions. This can be generalized for all regions of Nepal, including the Hills, Mountains and Terai
region. This private sector is almost entirely financed via single or group of people. Nepalese institutional
schools incur low administration costs and generate significant access even to poor, remote communities.
In light of these findings, the government should adopt support strategies that build on education sector
institutions’ ability to mobilize management practices. The government and donors should give attention
to institution building and should not provide concessionary funding. While private schools may sacrifice
short-term growth and outreach to achieve financial sustainability, they significant number of poor
households in remote areas and provide a variety of services for the long term including social services.
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Early Childhood Care and Education:
A Missed Opportunity for Children with
Disability

Ajanta Mishra
Sanothimi Campus

Abstract

This article best explains public school-based early childhood program and community-based early
childhood program in order to understand the problem in the state’s education system addressing
the children with disability.It was felt that the teachers have knowledge about child friendly
environment and playful practice that is necessary to nurture children from the early age. Global
evidence and research findings have shown that children with disabilities are at risk, and vulnerable
environment in school, physical facilities for playful environment are difficult to deliver. A cross-
sectional descriptive study was designed to assess the knowledge, attitude and existing practices on
early childhood development and education for children with disabilities. The diversity of ethnicity,
level of education, occupation, and religion were found with different levels of knowledge, practice
and attitude of the respondents. Most of the teachers were found with the knowledge about the need
of playful environment, health, sanitation and hygiene for early childhood development. Teachers
with ECDtraining were found more knowledge about playful environment, health and sanitation.
Even though existing strategies were promoting learning centers including awareness raising and
improving the availability of funds, transport and supply education and health kits, encouraging for
institutional capacity building, in reality most of the playful learning environment were found poor,
health facilities were not available in schools. The study has been concluded with feeling the need of
nurturing children having special attention in school health and nutrition not only for normal child,
but also for children with disabilities, teachers and parents, and also other categories of people.

Keywords

Early Childhood Care and Education, Early Childhood Development, Mother and Child Health, Children
with Disabilities, Holistic Development.

Introduction

Public investments in early childhood care and education provisions have increased significantly in
recent decades, in both developed and developing countries. The extension of non-parental childcare
supply follows a massive growth in demand for those services. Public investments in early childhood
provisions are expected to lead to substantial social returns. Evidence on the effectiveness of childcare
provisions is particularly weak with respect to quality aspects. This makes it more likely that public
childcare investments turn out to be ineffective, delivering sub-optimal social returns. In addition, Early
Childhood Development (ECD)have an important role in securing all children a positive and healthy
childhood (MOE, 2012). The UN Convention on the Rights of the Child (CRC) and UN convention on
the Rights of People with Disabilities (UNCRPD), which is the most extensive international convention
on the rights of children, commits states to ensuring the rights of all children on the basis of equal
opportunity. Early childhood programs result in easier transition to primary school and better completion
rates. Early childhood care and education enables women to participate more in the labor market. The
most dramatic gains of early childhood programs are for marginalized and vulnerable children. Early
childhood education often focuses on guiding children to learn through play. There have been much
debates and discourses regarding early childhood care and education in Nepal. There are many issues
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raised against pre-schools repeatedly. Government is offering free education in primary level and has not
spoken about ECD whether it should be free or in cost sharing basis. Debates are on quality of education
and to address the children with disabilities.

Literature Review

For Pierre Bourdieu, culture is a realm of power struggle; it is related to the struggle over the means of
violence that characterizes the realm of politics (Ballantine and Spade, 2001). Each culture has its own
approach to the physical care of children. Oil massage and tactile stimulation are well-known practices in
the care of new borne in Nepalese culture. It is done from birth with special care paid to the whole outer
parts of the body.It has nutritional value in the physical growth of the baby (Pennings, 2009). Oil massage
is applied usually twice or sometimes three times a day for the newborn baby. The massage is done in
the sunshine or in a heated, warm room and passive exercise is done to the limbs. Molding is done to the
facial parts in the every day. The eastern culture of oil massage for babies is a scientifically recognized
practice for the healthy development of children (Sharma, 2004). Similarly, a mustard seed pillow is used
for the new baby to shape the head nicely. Besides this, a newborn baby is kept closely with mother for
her filial support.

The role of commercial child care centers not only contributed to the physical development of children,
but to emotional and intellectual development as well. They affect the very influential role of the family,
especially the role of the mother. Reynolds (2000) states the importance of a mother’s attention in child
health.

The promoters of ECD centers also believe that learning begins at birth and neuroscientists have
demonstrated that the earliest years count in regard to school-readiness. They also feel that educational
success is somewhat predicated on what children know and can do as they enter their first years of formal
education (Bernal, 2008).

Commercial ECD centers also believe that a child should have reading readiness before graduating from
the center. They should be able to look at books or magazines, recognize some nursery rhymes and
identify part of the body, and be able to identify objects that have a functional use, tell the meaning of
simple words, have some letter recognition and have the ability to express them verbally. They should be
able to print their own first name, pronounce their own first and last names, and identify other children
by name.

Likewise, children at this stage of development should have the ability to complete the incomplete
sentence with proper word, understand that print carries a message and read with left to right progression.
They should have the ability to answer questions about a short story, to tell the meaning of words heard
in a story, to look at pictures and identify their story (Kaplan, 2006).1t is also argued that school-readiness
skills by the age of five years old should include the basic concept of position and direction. They should
have listening and sequencing skills, be able to follow simple directions, and pay attention to a short story.
Similarly, they should have ability to recognize common sounds, repeat a sequence of sounds, and re-tell
simple stories in sequence (Lee, 2006).

Any early childhood education system is composed of several building blocks and a number of questions
relating to the quality of each of these building blocks need to be articulated (UNICEF, 2008).

Based on the existing legal provisions and policy measures, the Ministry of Education and Department
of Education have adopted a number of strategies to achieve the EFA ECD goal in Nepal. Both the
National Plan of Action and the Core Document for EFA 2004-2009, SSRP (2009-2015) emphasized the
need for coordination, networking and partnership with communities for implementing ECD programs.
Coordination in ECD programs is aimed at adopting an integrated approach to child development in
terms of Program contents and in terms of delivery and harmony in the Program. ECD training packages,
curricula and learning materials were developed to cater to local needs and address children’s diversity
(DOE, 2012).
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Different activities has identified and assigned to ECD actors based on their expertise. And all relevant
stakeholders and partners are involved in planning jointly for the consolidation and expansion of ECD
services. The community participation has been a fundamental for the entire process: from Program
initiation to Program evaluation. Since all ECD centers and PPCs are established at community as
community based units communities play a key role in the implementation and monitoring of ECD
programs.

There seems to have sharp shortages of resources in poverty-ridden areas in the country. This calls for
providing subsidies and support in remote areas and disadvantaged communities. The government is
committed to provide basic support in all areas and additional support to disadvantaged communities.
In this regard, two different modalities of support have been adopted for urban and rural areas: demand
driven approach with partial Government support for urban and accessible areas; and special support for
establishment and operation of ECD centers in the areas of deprived and disadvantaged communities
(DOE, 2012).

The development index developed by the National Planning Commission, which categorizes the district
into four categories have been followed in the development of special policies required for disadvantaged
communities. The government has developed a policy of establishing ECD centers in poor and vulnerable
communities of least developed districts. The proxy of adult illiteracy and pupil enrolment from census
data has been used as a guide for allocation of ECD centers at the district level.

Research Methodology

From exploratory research method, done on the subject that have either no or little information is
available. This research provides a basis for general findings. Researcher and practitioners can explore the
possibility of using such general findings for the care of children with disabilities in future (Pfau-Effinger,
2004). The purpose of explanatorymethod is also broader than the descriptive method, it is conducted to
build theories and predict events (McNabb, 2008). This method explains the causes of social phenomena
and aims at establishing a relationship between variables.

In this study, descriptive scheduled interview, survey and focus group discussion method were used. A
simple cross sectional descriptive exploratory study design was selected to examine, describe and predict
the relationship among variables based on schedule. In this study, the researcher has aimed to explore
knowledge, attitude and practice on physical environment and community empowerment. This study was
based on primary information.

The research participants were policy makers, donors, representatives of local government, teachers,
parents, community people and students. Purposive sampling targets a particular group of participants.
The analysis of data consisted of organizing, tabulating, performing statistical analysis and drawing
inferences (Pant & Wolf, 2002). The coding process included the categorization of responses on the
interview schedule, giving appropriate numbers for each different response and copying the responses
on a code-book.Skillfully integrating quantitative and qualitative data can greatly increase the richness
of information by providing credible estimates of data as well as an explanation of the processes
and interventions that yield research outcomes. Using both forms of data allowed researchers to
simultaneously generalize results from a sample to a population, as well as to gain a deeper understanding
of the phenomenon of interest. High quality research, which commanded respect and attention from broad
audiences, required multiple methods (Yunus, 2003).

As a community organization activist, teacher and professional trainer in the subject matter, the student
of education, the researcher took a frame of reference that was based in principle of ECD management.

Empirical Findings

The management aspect of ECD is that, there are rights established for the all categories of people both
rich and poor in terms of resource use, roles and responsibilities. The social inclusion has been vital to
poverty alleviation and for the social protection by supporting schools and health posts for poor people.
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The view of participants, about the participation of Dalit, marginal, and excluded poor people in ECD
managementis shown on figure.

The participation of Excluded poor people in ECD management

1%

® Good (More than 50% participation) ® Common (20% - 50% participation)
= Few (10% - 20%) m Rare (5% - 10%)
= Nil

Out of 317 participants, 30 % participants realized that the participation of Dalits and other excluded
community from the poor ones has been good i.e. more than 50% in community ECD management.
However, 29% participants rated that involvement of real ultra poor is common i.e. in between 20% to
50% and 13% pointed out that there are still some activities like resource distribution and nomination
of key posts, excluded ultra poor are nil or totally excluded. However, some 27% pointed out that the
nominated female and other some excluded in key posts are rare i.e. from the range of 5%-10%.

ECD Centers as the Playful Means for Learning and Development

Children from the very beginning come in the school with some social and cultural values and norms
already they are familiar with. The school premises help them to delearn of the already practiced skills
and knowledge with the interaction of other children. They start delearning and relearning in the different
ways as they involve on due course of learning in the ECD centers.

The curricular and co curricular activities carried out with children having different socio cultural
background start delearning and relearning as they grow on in playful environment. The view of
respondents, about the frequency of homework given to the children in ECD centers as a part of delearning
and relearning has been illustrated in table.

Home Work Frequency

Home work to children No. of Respondents Respondent (%)
Always 61 19

Rarely 143 45

no homework 113 36

Total 317 100

Source: Field survey, 2014

Out of 317 respondents, 143 respondents i.e. 45% rated that teachers and facilitators provided home
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works rarely and another 36% said that they did not provided homework as the burden to the children.
However, 19% participants pointed out that they always provided homework on the request of parents and
they wanted to make the children busy in home involved in learning.

Monitoring and Supervision of ECD

The supervisors and resource persons have the responsibilities of mentoring and coaching the facilitators
and teachers in the classroom. The facilitators are expected as guide on the side and just playing the roles
as inspirer, motivator and coordinator. The frequency of visit by resource persons and or supervisors in
the ECD centers has been illustrated in figure.

Trend of ECD Supervision by RPs/ Supervisors

120 4 112
100 + a3 85
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B0 +
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20 + 12/ \
0 4 - ¥ T c
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—#—Mo. of Respondents

Source: Field survey, 2014

The majority of the visit by RPs and supervisors has occurred in between weekly and yearly and mostly
the visit is found monthly and yearly. This has reflected that the close supervision has not yet been
adopted in practice.

The reporting mechanism of supervisors and resource persons has been provisioned to district education
office, feedback to facilitators and also information to the head teachers. The supervisors and resource
persons are expected to guide and provide feedback in the classroom and also discuss with head teachers
for management aspects of ECD centers. The regular reporting is expected by district education office for
planning and further improvement of ECD centers. The reporting mechanism of resource persons and or
supervisors in the ECD centers has been illustrated in table.

Reporting Mechanism of Supervisor

S.N. | RP/ Supervisor Response No. of participants | Participants (%)
1 Feedback to facilitator 89 28
2 Explain to Head teacher 54 17
3 Discussion with facilitator and head teacher 95 30
4 Report to DEO 34 11
5 Report to parents / SMC 45 14
Total 317 100

Source: Field survey, 2014

Out of 317 respondents, 95 respondents i.e. 30% with majority rated that resource persons and supervisors
discussed with facilitators and head teachers about the matter they observed. Similarly, 89 participants i.e.
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28% said that they provided the feedback to the facilitators for improvement and supported to enhance
facilitation skills. However, 17% said that they only reported to head teacher, 11% said that they reported
to DEO and only 14% consulted to parents and SMC members about the problems of ECD centers during
observation. During interaction the participants also realized that the reporting mechanism were not
formal, no written records in schools and ECD centers as evidence, even the supervision minutes were
not found with records.

The classroom environment during observation by the researcher were recorded with checklist that
the condition of furniture, provision of light, intensity of sound pollution, sitting arrangement, safety
measures, and available of learning and playing materials were observed.The overall rating of the different
environmental factors have been mentioned and illustrated on the figure.

Trend of Classroom Environment
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Source: Field survey, 2014

During observation, 45% ECD centers were found with the weak condition of the furniture, 43% normal

and only 12% good and usable. Similarly, 59% ECD centers were found with weak lighting conditions,
the windows were made of wooden planks most of the time they were found closed. Similarly, 25%
ECD centers had normal light provisions and only 16% had good lighting facilities with electricity back
up light used. Similarly, sound pollution was rated as the 52% weak, 27% normal and 21% good. The
classroom and surrounding was rated on the basis of safety as 39% weak, 34% good and 27% good.
The sitting arrangements of the students were found to be 41% weak, 23% normal and 36% good. The
learning materials were insufficient as rated by 31% , just for use by 39% and sufficient rated by 30%.

The sports facilities were the other indicators for the measurement of playful environment in the ECD
centers. The indicators were rated based on the outdoor game facilities, indoor game facilities, puzzles,
ground facilities, dolls and local goods as sports materials. The status of the sports and other learning
materials as rated by the participants has been illustrated in figure.

Trend of Sports Facilities
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Source: Field survey, 2014

Out of 317 participants, 121 participants i.e. 38% rated that ground facilities were good, 29% rated that
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dolls and local goods have been included in some extent as good for the children. Similarly, 14% said
that indoor games were good for the engagement of children in the room but 11% preferred that outdoor
games were more important for physical development of children and maintaining the discipline. Only 8%
realized that the puzzle would add the more mental concentration and logical reasoning of the children.

The ECD centers have been measured its safety strategies through well condition of furniture, first aid
facilities, drill and simulation exercises about safety and protection, use of safety plan by the center and
maintenance facilities. The status of the safety measures as rated by the respondents has been illustrated
in table.

Safety Measures

Safety Measure No. of respondents Respondents %
Well Furniture condition 77 24

First Aid 75 24

Drill and Simulation 65 21

Safety Plan 34 11

Maintenance Facilities 66 21

Total 317 100

As described on table 4.7, out of 317 participants, 77 participants i.e. 24% rated that the safety strategy
used by them is well furniture condition. Similarly, another 24% rated that the first aid facility is the
strategy of safety measure in the center, and 21% rated that there is facility of maintenance in the center.
Another 21% rated that they took the behavioral change of children through drill and simulation for safety
and protection. Only 11% agreed that they have safety plan for the center to ensure safety and protection
of children.

Parental interest was another factor for proper management of the ECDcenter. The interest of the parents
were observed through supply of homework, proper care of children at home, engaging children on
playing, teaching and learning, and helping children on entertainment. The status of the parents’
involvement as rated by the participants has been illustrated in table 4.7.

Parental Interests on ECD Management

Parental Interest No. of Respondents Respondents %
Supply homework 34 11

Proper Care 87 27

Engaging Children on Playing 86 27

Teaching and Learning 65 21

Entertainment 45 14

Total 317 100

Source: Field survey, 2014

As described on table 4.7, out of 317 participants, 87 participants i.e. 27% rated that parents involved
in proper care of their children at home. Another 27% rated that they spent their time themselves on
engaging children on playing. Similarly, 21% rated for giving priority on teaching and learning, 14%
rated for need of entertainment and 11% rated for the supply of homework to the ECD children.

Community Managed versus School Affiliated ECD Centers

The community participation has been a fundamental for the entire process: from Program initiation
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to Program evaluation. Since all ECD centers are established at community as community based units
communities play a key role in the implementation and monitoring of ECD programs.

The responsibility to manage and operate ECD centers rests on the local bodies, whereas pre-primary
classes are the responsibility of the schools with extensive community support and participation. Both
programs are being implemented on the principle of cost sharing. Schools are subject to identify ways
of sharing the cost if stakeholders perceive a local demand for pre-school classes. Partnership between
schools and CBOs/ NGOs has been encouraged.

In order to increase the parents’ awareness and involve the local community people in the management
of ECD programs various forms of parental orientation and education programs are being launched by
various organizations. The DOE has been conducting parental orientation programs to make the parents
aware about the importance of ECD services and need for ECDcenters.

Parental education programs are being undertaken for the parents in order to deliver early childhood
services to their children. INGOs have implemented this program in their respective project areas. The
DOE has in the recent years, developed Introductory Parental Education Package and development of a
national framework for parental education is offing.

Parental education is conducted by ECD centers for the parents of the children enrolled in ECD centers.
Similarly some of the community learning centers have also recently started to organize parental education
program for the parents of its ECD centers.

Without, Within and Beyond ECD

Without the intervention of ECD mechanism, enrollment in grade one has been less and attendance rate
has been found reduced in case of children with disabilities. The higher drop out was found due to lack
of habit of schooling not developed before the admittance. The out of school children problems remained
unsolved for long time. The informal learning at home made complication on formal schooling long
period for delearning.

However, the religious schools, and flexible school practices existed in the society has given a hope for
thinking about the alternative for ECD center management. Without ECD center modality, there may
exist the system of child schooling. Gurkul and ancient religious practices of children’s learning may be
the example.

Within the present framework of ECD management, it has been always the question of sustainability of
the program. The fine management is another aspect of community based; school based and institutional
based ECD centers. The Montessori based practice has been some role models in some areas and in
some cases as fashions. The facilities, training to the facilitators, environment management have become
integral part of the existing ECD center management.

Beyond ECD center of practice, the existing gaps and weaknesses can be dropped out making ECD as a
part of school structure. The portfolio assessment with Continuous Assessment System in the centers may
uplift the alternative way of enhancing the quality of ECD centers. The child club monitoring to ECD
or involvement of mothers group or similar community groups may be effective option for the future
development of ECD centers. The ECD centers for children with disabilities should be established as
model for demonstrating in the country for its replication to address the inclusion.

Conclusion

Conclusions were derived based on the findings and discussions of the research results. Management
strategies developed on the basis of community preferences enhanced the ECD’s ability to manage
available resources more effectively. The ECD facilitators indicated that the resource management
practices werechild friendly and helpful for educational improvement, which helped themto use available
resources much better andwith understanding. Both the community members and ECD facilitators
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accepted thatthe questions on the tools were thought-provoking and they had to motivatewhen choosing
a particular answer.

The membersexperienced concretely that the questions in the ECD management sector engagedthem and
enabled them to understand the ECD activities. Access to the resources gave the ECD managers ideas
(theoretical knowledge) forsolving practical domestic day to day problems in improving the situation.
One member pointed out that inorder to solve practical problems one needstheoretical knowledge: the
combination of theory and practice is indispensable inthe real situation. In general, the flexible structure
of the ECD made itsimple for the people to access the resources, which was straightforwardand to the
point and helped them to uplift the quality education.

This study has attempted to describe the newly emerging and inter-disciplinary subject called Integrated
Early Childhood Care and Development (IECD) in terms of its historical antecedents, epistemological
roots, its justification, utility function, the challenges it faces in Nepal and the researcher’s contribution to
its development as a discipline. The importance of early care and stimulation in the holistic development
of the individual child and the relations this has for later life development and achievement was
specified. Its implementation status in terms of poor “student” enrolment, inadequate number and poorly
trained teachers, infrastructure, funding etc leads to high level of concern. It has been necessary to be
systematically organized, managed and funded in partnership with parents, communities and international
development agencies.
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Performance Appraisal Practice in Nepalese
Public Enterprises: Implications to Public
Schools
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Abstract

Global evidence and research findings have shown that all the public enterprises are at risk, and
vulnerable environment in different areas and performance management is difficult to maintain
quality life. It was felt that the people working in the public enterprises have knowledge about
performance management and improvement of performance of public enterprises that is necessary
to achieve quality service to the people. By reviewing different literatures, thesis, theories, national
and international journals related to performance appraisal of public enterprises, and following
the content and document analysis with focus on its descriptive cross sectional and ethnographical
premise, the findings revealed that the knowledge varied according to ethnicity, age, and level of
education. People working in public enterprises were found with little knowledge on performance
appraisal practice and governance of public enterprises as compared to people in private enterprises.
The diversity of ethnicity, level of education, occupation, and religion were found with different
levels of knowledge, practice and attitude of the respondents. The findings were in line with the
national and international trends. The study has been concluded by feeling the need of knowledge
about performance appraisal management not only for public enterprise leaders, but also for all the
people working in the public educational institutions including schools and colleges.

Keywords Performance Appraisal, Perceived Organizational Performance, Productivity Measurement
and Evaluation System, Public Sector Reform, Training and Development.

Introduction

Human resource management (HRM) is concerned with the personnel policies and managerial practices
and systems that influence the workforce. Human resource planning, job design and analysis, recruitment,
selection, training and development, motivation, performance appraisal, reward, compensation, employees
discipline, labor relation are the important part of the HRM. According to De Cenzo and Robbins (2002)
it is responsible for the people dimension of the organization. It is responsible for getting competent
people, training them, getting them to perform at high effort level and providing mechanisms to ensure
that these employees maintain their productive affiliation with the organization (Adhikari, 2002).

According to annual performance review of public enterprises (2011) the classification of performance
evaluations (PEs) in Nepal according to objectives, work, nature and their activities. Public enterprises
are designed as government owned or controlled commercial enterprises that generate all or most of their
revenues from the sale of goods and services (World Bank, 2004). United Nation defined that public
enterprise is an enterprise in which public authorities hold a majority of the shares and/or can exercise
control, over management decisions (Bista, 2011).

According to annual performance review of Nepal (2011) the productivity of PEs has been found very
low in the ratio of the number of staff in comparison with the number employees and their productivity of
private enterprises. There is high profitability of PEs by suffering financial crises in future the tendency of
such enterprises seeking unnecessary personal benefit whenever the enterprises gain some annual profit
on the one hand. The concept of competition has not been developed in the employee of public enterprises
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due to the lack of expertise and competency human resource. The tendencyof human resource of PEs has
been badly suffering from personal economic benefit. So that public enterprises should be changed the
bad opinion of employees by used modern technology and developed the career of employee by scientific
performance appraisal system.

Objectives of the Study

The general objective of the study wasto contribute to the enhancement of scientific performance appraisal
practice by developed the career of employees through learning, training and developed the career of
employees in the context of public enterprises in Nepal.

Literature Review

Organization has been established to obtain some goal. It can be fulfilled only the efforts of human
activities. Without people, organization has been considered just like a statue. People are the main element
of the organization. People who are working in the organization are called human resource. DeNisi and
Griffin (2009) defined that human resource are the people an organization employees to carry out various
jobs, tasks and functions in exchange for wages, salaries, and other reward.

Employees cannot do anything without organization rules, regulation and other guidance so that, the
human resource department who is manages the employees of an organization is called human resource
management. Stoner, Gilbert and Freeman (2009) defined that human resource management, the
management functions through which managers recruit, selection, train, and develop organizational
members. They also defined the HRM process is: human resource planning, recruitment, selection,
training and development, socialization, performance appraisal and promotions, transfers, demotions and
separations.

Performance Management System

Performance management has been taken as a system designed to identify the ways to achieve
organizational goals through constant assessment and feedback leading to improvement of employee
performance. Performance management, unlike the performance appraisal or annual evaluation process,
is an ongoing assessment of employees in a manner geared to match their goals to the organizational
goals. It also makes strong use of goal setting and metrics to identify progress and areas of individual
strengths.

Performance management systems, in various forms, have been employed for nearly two millennia. In the
third century AD, Chinese were not only using performance appraisal systems but were critiquing each
other’s biases in their evaluations of their employees. The development of the philosophy of performance
evaluation systems in America has been attributed to such researchers and philosophers as Peter Drucker
and Douglas McGregor, who developed ideas of management by objectives (MBOs) and employee
motivation. Spiegel reported in 1962 that by the early 1960s more than 60% of American organizations
had a performance appraisal system. The system’s popularity stemmed from the Army’s implementation
of a performance management system for its officers. Since then, researchers have continued to develop
theories of how different performance evaluation methods can contribute to the success of the organization.

Little consideration was given to the developmental possibilities of appraisal, it was felt that a cut in
pay, or a rise, should provide the only required impetus for an employee to either improve or continue to
perform well. As a result, the traditional emphasis on reward outcomes was progressively rejected. In the
1950s in the United States, the potential usefulness of appraisal as tool for motivation and development
was gradually recognized. The general model of performance appraisal, as it is known today, began from
that time regards. Performance appraisal is planned, developed and implemented through a series of steps:
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Figure: Performance Appraisal Cycle

Performances management in government is
+«— | Assess the managerial activity necessary to promote
Review well- performing policy management and service
delivery.
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Appraisal Theoretical Review
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Stoner, Freeman, and Gilbert (2009) explained

that theories are perspectives with which people
\ / make sense of their world experiences. Formally,
Develop a theory is a coherent group of assumptions
put forth to explain the relation between two or
more observable facts. John Clancy calls such
perspectives “individual powers” to emphasize several crucial uses of theories, the “unseen” ways in
which we approach our world. First, theories provide a stable focus for understanding what we experience.
Second theories enable us to communicate efficiently and thus move into more and more complex
relationships with other people. Third, theory makes it possible-indeed; challenge us to keep learning
about our world. There are various theories of human resource management. Some management theories
related to performance appraisal practice of public enterprises of Nepal, have been explained below.

Economic models of motivation (agency theory) have made substantial theoretical progress in recent
years. However, actual compensation and incentive practices are at odds with much of this work.
Furthermore, this large and expanding area of economics has little obvious relationship to non-economic
research on reward systems. Many common features of organizational incentive systems are not easily
explained by traditional economic theoryincluding egalitarian pay systems in which compensation is
largely independent of performance, the overwhelming use of promotion-based incentive systems, the
absence of up-front fees for jobs and effective bonding contracts, and the general reluctance of employers
to fire, penalize, or give poor performance evaluations to employees.

Theory X and theory Y of motivation was developed by Douglas McGregor in the 1960s. In this theory,
McGregor contrasted the traditional believe of human resource management with the contemporary
human resource management. Under the Theory X of motivation, managers of an entity believe that
people inherently hate work and are lazy. The supervision is highly restrictive to ensure workers are
productive.Theory Y of management is widely used today to meet theseobjectives and goals in a more
cost effective way by organizations.

According to Stoner, Freeman and Gilbert (2009) the systems approach to management views the
organization as a unified, purposeful system composed of interrelated parts. This approach gives
managers a way of looking at the organization as a whole and as a part of the larger, external environment.
Systems theory tells us that the activity of any segment of an organization affects, in varying degrees,
the activity of every other segment. System theory calls attention to the dynamic and interrelated nature
of organizations and the management task. Thus, it provides a framework within which we can plan
actions and anticipate both immediate and far-reaching consequences, while allowing us to understand
unanticipated consequences as they develop. With a systems perspective, general managers can more
maintain a balance between the needs of the various parts of the enterprise and the needs and goals of
the whole firm.

Human relations movement refers to the researchers of organizational development who study the behavior,
in particular workplace groups. It originated in the 1930s' Hawthorne studies, which examined the effects
of social relations, motivation and employee satisfaction on factory productivity. The movement viewed
workers in terms of their psychology and fit with companies, rather than as interchangeable parts, and it
resulted in the creation of the discipline of human resource management.
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Tara Duggan and Demand Media conducted a study and explained that the equity theory, developed
by John Stacey Adams (1960), says that satisfaction is based on a person's perception of fairness. Applying
this theory when conducting a company's performance appraisals involves balancing the assessment of an
employee's contribution to his job with the compensation and other rewards associated with his success.
In general, highly-paid and rewarded employees tend to be the most motivated to continue performing
well on the job. In the 1960s, John Stacey Adams, a behavioral psychologist, developed the equity theory.
This theory describes the relationship between the perception of fairness and worker motivation. Business
school professor Victor Vroom developed the expectancy theory in the 1960s, demonstrating that
motivated employees produce more. Behaviorist B. F. Skinner also worked in the 1960s to understand
how reinforcement works. He concluded that negative reinforcement leads to negative outcomes.
Effective small-business managers can apply these observations to managing performance by motivating
their employees through positive reinforcement and appraising them fairly on at least an annual basis.

The understanding conceptual foundations for performance management lie in motivation theory and, in
particular, goal-setting theory and expectancy theory. Goal- setting theorysuggest that not only does the
assignment of specific goals result in enhanced performance that, assuming goal acceptance, increasing
the challenge or difficulty of goals lead to increased motivation ands increase in performance. Expectancy
theory hypothesizes that individuals change their behavior according to their anticipated satisfaction in
achieving certain goals. Both these theories have important implication for the design of performances
management process. Both goal-setting and expectancy theory are founded on the premises that human
beings think in a rational, calculative and individualistic way.

The expectancy theory was proposed by Victor Vroom at Yale school of management in 1964. Vroom
stresses and focuses on outcomes, and not on needs unlike Maslow and Herzberg. The theory states
that the intensity of a tendency to perform in a particular manner is dependent on the intensity of an
expectation that the performance will be followed by a definite outcome and on the appeal of the outcome
to the individual. The expectancy theory states that employee motivation is an outcome of how much an
individual wants a reward (valence), the assessment that the likelihood that the effort will lead to expected
performance (expectancy) and he believe that the performance will lead to reward (Instrumentality).

Heslin, Latham, and Walle (2005) conducted a study in ‘the effect of implicit person theory on performance
appraisal’ about the malleability of person attitudes (ability and personality) that effect behavior. A
prototypical entity implicit theory assumes that personal attitudes are largely a fixed entity, where as
an incremental implicit theory assumes that personal attitudes are relatively malleable. Implicit theory
research, conducted with children and students by educational and social psychologists has focus largely
on the motivational implication of holding a primarily entity or incremental implicit theory.

Conceptual Framework

My whole concept of the thesis has been related to study how to appraise the performance of human
resource in public sector enterprises. This frame work has been drawn to study the performance appraisal
practice of PEs in Nepal, the problem of performance appraisal system, how to improve human resource
career and develop their capability. This framework consists of three dimensions including theoretical
link, performance appraisal practice and methodology.
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Figure: Conceptual Frame Work
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Results and Findings

There are few jobs with clear, comprehensive, objective output measures that eliminate the need for
judgment; the most widely used methods are judgmental in nature. What differentiates them is the
degree of subjectivity that is likely in the judgments to be made. The approaches can be readily grouped
as trait, behavior and result based systems. It can be recognized, however, that there is considerable
variety in available techniques, and not only are they frequently combined with one another, but there are
also different systems that may be used for various types of employees. Only the most well-known are
examined here; yet even these, albeit in differing degrees, produce evaluations that are either deficient
(not all pertinent factors are considered) or contaminated (irrelevant considerations are included).

There are colorful iterations of such graphic rating scales based on the characteristics chosen, their
definitions (if any), and the number of categories (adjective or numeric) used. None, however, overcome
serious validity and reliability questions. It is difficult to define personality characteristics (much less the
extent to which someone has them), subordinates may become suspicious, if not resentful, especially
because this technique has little value for the purpose of performance improvement. Human traits, after
all, are relatively stable aspects of individuals.

Behavior-Based Systems

Unlike trait-focused methods, which emphasize who a person is, behavior-oriented procedures attempt
to discern what someone actually does. The relatively tangible, objective nature of these systems makes
them more legally defensible than personality scales. In point of fact, civil rights legislation of the 1960s
and 1970s led to the development of a number of tools that concentrate on behavioral data, two of which
are considered here.

The Critical Incident Technique (CIT) is used to record behaviors that are unusually superior or inferior. It
can be implemented in a responsive and flexible manner; supervisors can be trained to pay more attention
to incidents of exceptional behavior in some performance areas at certain times and in other areas in
different periods. Notably a critical incident log may be helpful in supporting other appraisal methods.

The behaviorally-anchored rating system (BARS) builds on the incident method as well as the graphic
rating scales discussed earlier. It defines the dimensions to be evaluated in behavioral terms and uses
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critical events to anchor or describe different performance levels. When introduced in the 1960s, BARS
was claimed to be a breakthrough technology since raters could match observed activity on a scale instead
of judging it as desired or undesired. Since the scales are developed from the experience of employees, it
was also thought that user acceptance was likely. Because the system is job-related, it remains relatively
invulnerable to legal challenge.

Thus, where this technique is used, it often plays a residual role limited to either a small number of selected
job categories and/or to the developmental function of personnel appraisal. Overall, then, whatever else
trait- and behavior-based systems may do, they are largely silent on the question of what an employee is
to accomplish.

Results-Based Systems

Neither a measure of personal characteristics nor employee behaviors, outcome-oriented approaches,
attempt to calibrate one's contribution to the success of the organization. Although "results" have always
been of keen interest to administrators, management by objectives (MBO) promises to achieve substantial
organization-individual goal congruence. Introduced in the 1950s, this most common results-focused
approach establishes agency objectives, followed in cascading fashion by derivative objectives for
every department, all managers, and each employee. These systems require specific, realistic objectives,
mutually-agreed upon goals, interim progress reviews, and comparison between actual and expected
accomplishments at the end of the rating period.

This method eliminates central tendency and leniency errors but still allows for halo effect errors to occur.
The rank-order method has raters ranking subordinates from “best” to “worst”, but how truly good or bad
one is on a performance dimension would be unknown. The raters evaluate each subordinate on one or
more dimensions and then place (or ‘force-fit’, if you will) each subordinate in a 5 to 7 category normal
distribution. The method of top-grading can be applied to the forced distribution method.This method
identifies the 10% lowest performing subordinates, as according to the forced distribution, and dismisses
them leaving the 90% higher performing subordinates.

Behavioral Checklists and Scales

Behaviors are more definite than traits. The critical incidents method (or critical incident technique)
concerns “specific behaviors indicative of good or bad job performance”.Supervisors record behaviors of
what they judge to be job performance relevant, and they keep a running tally of good and bad behaviors.
A discussion on performance may then follow. The behaviorally anchored rating scales (BARS) combine
the critical incidents method with rating scale methods by rating performance on a scale but with the scale
points being anchored by behavioral incidents. In the behavioral observation scale (BOS) approach to
performance appraisal, employees are also evaluated in the terms of critical incidents. In that respect, it is
similar to BARS. However, the BOS appraisal rate subordinates on the frequency of the critical incidents
as they are observed to occur over a given period. The ratings are assigned on a five-point scale. The
behavioral incidents for the rating scale are developed in the same way as for BARS through identification
by supervisors or other subject matter experts. Similarly, BOS techniques meet equal employment
opportunity because they are related to actual behavior required for successful job performance.

Memoria and Gankar (2008) explained that, the appraisal may be any person who has thorough knowledge
about the job done by contents to be appraised, standards of contents and who observes the employee
while performing a job. The appraiser should be capable of determining what is more important and what
is relatively less important. He should assess the performance without bias. The appraisers is supervisors,
peers, subordinates employees themselves, users of service and consultants. Performance appraisal by all
these parties is called “360” appraisal.

The 360-degree feedback evaluation is an increasingly popular appraisal method that involves evaluation
inputs from multiple levels within the firms as well as external sources. In this method, people all around
the related employee may provide ratings, including senior managers, the employee himself or herself,
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supervisors, subordinates, peers, team members, and internal or external customers (as cited in Wayne
and Noe, 2007).

The principle of MBO was provided by Peter Drucker (1954) and by Douglas McGregor (1960).
McGregor argues that by establishing performance goals for employees after reaching an agreement
with the supervisors, the problems of appraisal of performance are minimized. MBO in essence involves
laying down clearly defined goals of an employee in agreement with his superior.

Nayak, Chiranjeevi, joshi and Jacob (2011) defined that, In MBO technique, specific measurable goals
are set for each employee by the management of the organization and the employee’s progress toward the
goals discuss from time to time. The goals are set in participation, which means that they mutually agreed
upon by the superior and the subordinate. MBO emphasizes more on what goals must be accomplished
rather than how they should be accomplished. MBO is combination of goals setting and appraisal activities
and is performed in following six steps: setting organizational goals, set departmental goals, defining
expected results, reviewing performance, providing feedback, MBO technique also has certain limitation.

Career Development of Employees

Empower Employee Career Management, Many employees, even top performers; do not contemplate
career planning until they are dissatisfied with their current job situation. That dissatisfaction can lead
directly to voluntary turnover if the employee has had no access to information about ongoing career
paths within the organization. The top reason respondents in one study said they left their job was to seek
new challenges or opportunities that were lacking with their previous employer.

Reliability and Validity of Performance Appraisal Practice

Appraisal reliability and validity still remain major problems in most appraisal systems, and new (and
presumably improved) appraisal systems are often met with substantial resistance," according to Susan
Taylor's article, "Due Process in Performance Appraisals," which appeared in Cornell University's
Administrative Science Quarterly. To be considered reliable, a performance appraisal system must
consistently and objectively measure employee performance. The same exact activity and results
performed by any employee should be measured and valued exactly the same. Without this reliability,
employees will lose trust in the appraisal process and can result in employee backlash.

Influence of Policies

In performance appraisals practice, the main purpose has been developed the career and prepare
competency employees for the organization. Employees have been duty for achieving organizational goals
and fulfill the public necessary goods and services according to simples and chiefs way. The main policy
of management has to prepared competency employee according to demand of organization. According
to University of Georgia performance appraisal is an organizational system comprising deliberate process
of determining staff accomplishment to improve staff effectiveness. Performance appraisal can be viewed
as the process of assessing and recording staff performance for the purpose of making judgments about
staff that lead to decisions. Performance appraisal should also be viewed as a system of highly interacting
processes which involve personnel at all levels in different degree in determining job expectations, writing
job descriptions, selecting relevant appraisal criteria, developing assessment tools and procedures, and
collecting interpreting, and reporting results.

Performance Appraisal in Public Educational Institutions

The government owned institutions in education sector are more like public enterprises and considered
as trust of community schools. The community colleges and even public higher educational institutions
including universities and autonomous institutions are similar in nature. The recruitment committee and
school management committee are more responsible for the evaluation of performance of the employees
in them. The method is more traditional and still poor in nature. The influence of political affiliation,
unionism has made the system derail in performance. The reward and punishment has not been linked
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with performance and achievement of students’ learning.
Conclusion

By reviewing different literatures, thesis, theories, national and international journals related to
performance appraisal of public enterprises, and following the content and document analysis with focus
on its descriptive cross sectional and ethnographical premise, the findings revealed that the knowledge
varied according to ethnicity, age, and level of education. Global evidence and research findings have
shown that all the public enterprises are at risk, and vulnerable environment in different areas and
performance management is difficult to maintain quality life. It was felt that the people working in the
public enterprises have knowledge about performance management and improvement of performance
of public enterprises that is necessary to achieve quality service to the people.People working in public
enterprises were found with little knowledge on performance appraisal practice and governance of public
enterprises as compared to people in private enterprises. The diversity of ethnicity, level of education,
occupation, and religion were found with different levels of knowledge, practice and attitude of the
respondents. The findings were in line with the national and international trends. The study has been
concluded by feeling the need of knowledge about performance appraisal management not only for public
enterprise leaders, but also for all the people working in the enterprises.
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Abstract:

In recent times, there has been a growing public anxiety about the teaching and learning of science in
Nepal. The quality of science teaching and learning have also been questioned over time by parents,
science educators, and the public and even by the government. Science teaching in school level of Nepal
has been criticized because of the poor performance of students in science subjects in comparison to
other subjects.

Hence, this article is focused on historical background of science education in Nepal. The main purpose
of this article is to find out the global context, Nepalese context mainly in the different educational
commission reports and different reports published by science education related projects. Finally, the
article will be terminated with brief conclusion.

Key words Science, Technology, Technical education, Education commissions, Performance, quality
Background

In recent times, there has been a growing public anxiety about the teaching and learning of science in
Nepal. Glimpse of the school education system showed that large numbers of students seem to learn very
little science at school, learning tends to be by rote and students find learning of science to be difficult
(Mathema and Bist, 2006). The quality of science teaching and learning have also been questioned over
time by parents, science educators, and the public and even by the government. Science teaching in school
level of Nepal has been criticized because of the poor performance of students in science subjects relative
to other subjects.

A number of factors have identified to be responsible for these poor performances in science from
the various studies conducted in Nepal. These include the lack of motivation for most teachers, poor
infrastructural facilities, inadequate textual materials, attitude of students to learning, lack of teaching
skills and competence by science teachers, and lack of opportunities for professional development of
science teachers. Moreover, poor classroom organization, lack of management techniques and poorly
co-ordinate student activities also reduced the quality of science teaching and learning (Bhatta, 2012).
The other bitter reality is that only theoretical aspect of the content is tough in the classroom and students
seldom go to the laboratory in almost all secondary schools of Nepal. Similarly, the teachers are neither
worried to use any local materials in their classroom nor they think of preparing them for their teaching.

The main objective of teaching science is to develop the basic knowledge of scientific concepts, principles
and laws, impart the skill of observation and inquiry and develop competence in developing knowledge
and skill for the solution of problem in the daily life. In addition to this, general objective of the secondary
level science curriculum illustrated that the school level science will bridge the higher-level studies but
it's not found as such. Hence, students lose their interests in studying science in the plus two levels
because there is not any relevance and conceptuality between these two levels.

Global Context

In the world history of human civilization, science developed from the very beginning. At that, time
people used to observe the sky and the objects related with it. Men used to hunt animals and search plants
for eating. They were keen to observe and have knowledge from surroundings. If we study the western
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civilization of seventeenth century, we can find Aristotle, Galile Galileo and Isaac Newton studying
about the principles of physics. The reason of industrial revolution in the eighteenth century is also the
development of science and technology. Afterwards, the other countries also followed the same principle
and come in this position now.

Nepalese Context

In the context of Nepal, the government has started to teach science in Trichandracollege in 1920. In SLC
too, there was a provision of science, subject as extra subject since 1939. Furthermore, in Rana Period the
fact Nepalese first scientist GehendraSamsher with other seven peoples got opportunity to go Japan for
the provision study of technical education (Sharma, 1993).

Nepal National Educational Planning Commission (NNEPC, 1956) Report: The NESP 2011
disclosed that some students had show to study science annually in the secondary level. However, while
recommending it said that a three-year science course was sufficient for each of the students in which
the first two years would be the basic science and the last one year would be the advance teaching of
the subject. The commission defined class seven to ten as secondary level education. It also advised to
conduct short-term training programs, for science teachers, which could be included in the curriculum. In
short, the commission did not include science teaching learning programs at large.

This commission recommended that the duration of the secondary level would be seven years. The science
would be a compulsory from grade six to eight and it would be a compulsory subject it would regarded
as an optional subject in grade nine and ten, according to this commission. It strongly advised to conduct
teachers training programs in every subjects including science. It also recommended managing science
laboratories in every school so that the teaching of science would be effective. To maintain the training
of science, a science lab should open in the college of education. In addition, trained professors should
be appointed there. In comparison to NESP, this commission gave more priorities for the development
of science education.

National Education System Plan (NESP, 1971-1975): According to this report grade eight, nine and
ten regarded as secondary level education. The national goal of education included one of the objectives
to develop scientific attitude in every learner. Science made a compulsory subject in general, Sanskrit and
vocational secondary schools. It gave more emphasis on the construction of education teaching materials
in the local level. Similarly, the ministry of education would produce expensive and high-teaching
materials, which the school could not produce. The materials beyond MOE would import from out of the
country. It made science laboratory compulsory in every secondary school and in lower secondary level
science teaching materials should provide by the concerned authority.

National Education Commission (NEC, 1992) Report:In the document of this commission, the
importance of science education and the convenience in action resulted by it has repeatedly mentioned.
Similarly, than it has cited in national goal of education itself that one of the goals was to modernize the
society and to develop the work force for the overall betterment of the nation. It has defined grade nine
and ten as secondary level education. According to this commission, there must be scientific knowledge
in society and that science would adjust in every sector of education. Furthermore, Priority should give
to the development of science and technology in the country. According to recommendations of this
commission, talented students of secondary education, while choosing optional subjects should choose
math and science. Similarly, science recommended making compulsory with hundred marks in grade nine
and ten in the secondary level. In addition to this science subject combined with environment science of
hundred full marks. However, after six years in 2055 next education commission separated the environment
from science and included with population. Now, from 2058 science subject is as a compulsory subject
in secondary level. In hundred full marks, seventy-five marks is allocated to theoretical and twenty-five
marks for practice assessment.

High Level National Education Commission (HLNEC, 1998) Report: One of the national goals
of education, according to this commission is to produce such skillful and capable work force in the
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field of knowledge, science and technology for the overall development of the country, which in turn
help to develop their life-standard. Likewise, it aims to produce skillful citizens who are aware of the
conservation of the natural resources and environment. In addition, it aims to produce competitive citizen
of international level in the field of science and technology. The commission gave continuity to the
previous trend of identifying science as compulsory subject at the secondary level.

To conclude, the documents of every commission have more or less given priority to science. However,
no commissions have strongly advocated the optimum development of the one of the deserving subject-
science. In this sense, we can conclude that there are many short-comings in the Nepalese education
especially science education.

Furthermore, Science Education Project (SEP) was established for the first time in Nepal on Nov. 18,
1982. The aims of the science education project were to improve the quality of school science education
through upgrading science teaching skills and science facilities. However, the major achievements
of science education project were limited to the establishment of one national Science Education
Development Centre (SEDEC) at Sanothimi, Bhaktapur and 25 Science Education Development Units
(SEDU) at 25 selected districts throughout the country. The other achievement of SEP was the delivery of
science equipment and chemicals to the selected 700 schools and 25 SEDU. SEP also gave opportunities
to undergo training to many school personnel's. However, in 1992 SEDEC converted into Secondary
Education Development Project (SEDP). The overall objective of the SEDP is to support the HMG’s
development goals by producing middle level work force for the country as well as the quality inputs
for tertiary education by improving the quality and efficiency of secondary education.(Sherstha, 2009).

General objective of secondary school science (CDC, 2008), meaning and importance of scientific and
technological literacy (STL) also focused on the development of quality of science education in school
level. Moreover, under the School Sector Reform Plan (SSRP) 1053 resource centers are conducting
teachers training programs based on the needs of teachers. Furthermore, 46 lead resource centers and
29 educational training centers are conducting need based training for lower secondary and secondary
teachers in Teachers Professional Development (TPD) mode.

Conclusion

Overall, science is connected with the human progress and daily life. Considering to this fact, government
of Nepal has initiated its initial task education commission integrating science subject. Similarly,
Curriculum Development Centre has developed science subject curriculum, designed textbook, teachers
guided and other audio-video materials. National Centre for Educational Development (NCED) involves
in In-service teachers training programs in order to promote science teachers in particular and teachers
in general professional knowledge. On the other side, there are university courses through which science
candidates receive pre-service training to enhance their sound theoretical knowledge. Concluding to the
facts, what can be said is that there are different provisions which are made to enhance quality of science
subject and teacher.

References

Bhatta, L. (2012). Classroom Practices at Primary level: A Multicultural Perspective.
TribhuvanUnivrsity. Kathmandu: Unpublished M.Phil Thesis.

CDC (2003).Effect of CAS on student's achievement, dropouts and attendance(Final report).
Bhaktapur: Author.

CDC (2007).Secondary Level Curriculum for Compulssory subjects. Bhaktapur: Author.

Harding,S.(1987). Introduction: Is there a feminist method: In S. Harding (ed.), feminism and
Methodology: Social Science Issues (pp1-14) Bloomington: Indian University Press.

& @R Rzm20Le ©



HLNEC (1998).High Level National Education Commission Report. Kathmandu: Author.
Kaplan,A.(1964). The conduct of Enquiry: Methodology for Behavioral science. San Francisco: Chandler
Linn, R., Miller, M. (2008).Measurement and Assessment in Teaching. Pearson: India.

Mathem, K and Bist, M (2006).Study on student's performance in SLC main report.Kathmandu:
Education Sector Advisory Team.

Mohan, R. (2007). Innovative science teaching for physical science teachers. New Delhi: Prentice
Hall publication.

NNEPC (1956).Education in Nepal: Report of the Nepal National Educational Planning
Commission. Kathmandu: Bureau of Publications, College of Education.

NEC (1992).National Education Commission Report. Kathmandu: National Education Commission.

-«
GQ
£

DISTANCE EDUCATION, 2015

& g Remoove @




9105

DISTANCE EDUCATION, 2015

Contribution of Life Insurance Premium
to Parents for Quality Education of Their
Children

Damodar Basaula
PhD Scholar, Singhania University, India

Abstract

Insurance has been considered as the protection against loss arising due to an unexpected and
unforeseen event. Fair and quick settlement of claim acts as a yard stick to judge the insurance
company. The main purpose of this study was to explore assured benefits and analyze the claim
settlement practices of the life insurance companies of Nepal in relation to educational empowerment.
Various social sciences research methods including desk review, expert consultation, case studies,
site observation, focus group discussions, key informant interview and

the analysis of the information were adopted through various means. Both quantitative and
qualitative data at local levels were collected during the field visit. This study has concluded that
claim settlement and customers’service are more important factors rather than other factors in life
insurance concerning educational support to the children. Parents buy life insurance policy to cover
the risk uncertainty during growth of the children along with their education. However, important
focus should be given during the time of claim settlement not only at the time of purchasing policies.

Key Words

Life Insurance, Insurance Claim, Risk, Insurer, Insured, Agents, Premium, Death Claim, Maturity Claim,
Survival Benefit, Claim Settlement

Introduction

Insurancehas been considered as the protection against loss arising due to an unexpected and unforeseen
event. Claim settlement has been important part of insurance and has played a vital role to increase sales
and positive attitude of public towards insurance companies. The ease and timely settlement of a valid
claim is important function of an insurance company. Fair and quick settlement of claim acts as a yard
stick to judge the insurance company. Claim is the heart of buying life insurance policy. People buy life
insurance policy whose ultimate objective is to get either maturity claim or death claim. Claim settlement
is the monetary compensation that is paid to the policy holder by the insurer in the event of loss (Parsons,
2005).

Payment of claim is the ultimate objective of insurance companies. It is the final obligation of the insurer
as the insured has already performed his obligation of paying premium regularly as per the contract
made between insurer and insured. If the insurance company denies the valid claim, social fundamental
contractual purpose of protecting the insured from the uncertain event is defeated which results loosing
the reputation of insurance company and there may be adverse effect in the sales of company’s new
policies (Rejda, 2001).

Customers can see the real service of insurance companies at the time of claim settlement not only
during policy selling, payment of claim notice the main service of insurance companies to community
(Dinsdale&Murdie, 1971). Claim settlement is like a mirror which reflects the face of insurance
companies. Thus, better practice of claim settlement is required for each insurance company. If insurance
company fails the valid, fairly and timely claim settlement, the service to the people and protection of life
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and properties of people from risk and sustainability of the company will be questionable.

The claim after and during the insurance can be an important tools for the children to invest in education
when they grow up with grow of premium.

Managing Risk in Life

Human beings are exposed to various kinds of risk of uncertain, unexpected and unforeseen events such
as untimely death, loss of properties by fire, theft and accident etc. which cause the financial losses. Risks
and events are uncertain. They can’t be eliminated but can be divided, managed and reduced significantly
with the help of insurance. Insurance is the way of transferring of a loss from one person to another in
exchange of payment. Insurance company who sells insurance policy is insurer and policy holder is the
insured who purchase insurance policy and shift the risk to the insurer (Singh, 2010).

Insurance is a means to minimize future uncertainty and financial losses. Acting as a risk transfer
mechanism is the primary function of insurance (Holyoak&Weipers, 2002). (Rejda, 2004) stated that
sharing or pooling of losses is the heart of insurance, pooling is the spreading a losses incurred by the
few over the entire group so that average loss is substituted for actual loss. Therefore, insurance is a co-
operative device to spread the loss caused by particular risk over a number of persons who are exposed to
it and who agree to insure themselves against the risk.

The main purpose of buying insurance policy is to get claim when properties are losses in case of non life
insurance and to get maturity claim and death claim in case of life insurance. Here this research will study,
examine and analyze to claim settlement practices preformed by the life insurance companies in Nepal.

Theme of the Study

In Nepal, like as other countries in the world, insurance companies make payments for the insurance
claim. History of life insurance company in Nepal is 42 years back and till the date, total 9 life insurance
companies are operating life insurance business in Nepal and only around 6% people out of total population
are insured till the date (Insurance Board Nepal). It is very sluggish growth of life insurance in Nepal as
the life insurance has become one of the most important needs of every human being in the world.

There might be the different causes of slow growth of life insurance. Lacks of awareness of people,
types of insurance plan as per the need of the people, services areprovided by life insurance companies.
Existing claim settlement practice done by the insurance companies also may be the cause of slow growth
of life insurance in Nepal. Whether the life insurance companies are settling the claim fairly and timely,
whether the people are satisfied or suffered from problem during the time of claim settlement may be the
question to be solved. Claim settlement is like as a mirror of each life insurance companies which public
see the face of an insurance companies. A company which fails to settle the claim the satisfaction of
customers would definitely attracts the less business and discourage the clients to continue the repurchase
of policy. Such unsatisfied client might even advise to their friends, relatives and other general public not
to patronize such companies rather than appreciation of buying insurance policy.

Above consequent problems may lead the life insurance company less sell of insurance policy and
downward trend, low premium income collection, low capital formation and minimal contribution of life
insurance companies to the gross domestic product of the country.

Prudent claim administration strategy promote customer loyalty as it helps to develop the perception of
belongingness within a particular group of customers thereby providing the company with opportunity to
retain existing customers while attracting new ones and profitable ones.

Therefore this study basically identifies the recent problem issue concerned to claim settlement practice
of LICs of Nepal which may be one of the most crucial causes of slow growth of thelife insurance
business in Nepal. The statement of the problem for this study has been devised as: To what extent hasthe
claim settlement practice affected on the growth of the life insurance business in nepal?
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Purposeand Methodological Approach

The main purpose of this study was to explore assured benefits and analyze the claim settlement
practicesof the life insurance companies of Nepal in relation to educational empowerment. Various social
sciences research methods including desk review, expert consultation, case studies, site observation, focus
group discussions, key informant interview and the analysis of the information were adopted through
various means. Both quantitative and qualitative data at local levels were collected during the field visit.
Qualitative data mainly focused on collecting information from concerned company stakeholders during
group discussions. Direct observation of local conditions of resources that entailed visiting company will
form the part of qualitative assessment. Participatory Rural Appraisal methods such as resource mapping,
oral histories on resource use pattern and insurance use changes, to better understand resource condition,
use and management.

Significance of the Study

Every life insurance company, payment of claim is not only a legal obligation but also a strong instrument
of public relation. In Nepal still people have the misperception towards the life insurance. People use to
say insurance companies don’t pay claim easily and fairly and make too much lingering in settlement
which create the people bad faith.

This study may help to the regulator body of insurance in Nepal and identify the best way to settle the
claim that will insure the customers’ satisfaction which will create positive effect to improve the image of
life insurance companies. Moreover, it will help the life insurance companies to increase sale of policy,
premium collection, capital formation and finally will support in the contribution to the GDP of country.
Besides, this study will help to the policy maker to make the prudent strategy and policy regarding the
claim settlement procedure as well as the overall administration of life insurance companies in Nepal.

Few researches have been made in the area of life insurance but no research & study found in the area of
claim settlement in Nepalese context. That is why this research will be more worthwhile & significant in
Nepalese context and will be helpful for the further research.

Conceptual Framework in the Study

The life insurance companies are practicing the claim settlement of life insurance policies in Nepal.
Claim settlement and customers’ satisfaction/ dissatisfaction are represented in both quantitative and
qualitative term as per the requirement of research. Following conceptual framework can be developed
for the research study to enhance insurance support on quality education:

Conceptual Framework of Insurance Contribution to Parents in Education
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In the above conceptual framework, different factors; are interrelated based on their functions and this
links to each other based on result they produce. Insurance companies do not sale the insurance policies
directly to the customers. Agents and brokers are appointed as a facilitator to sell the insurance products.
Facilitators act as mediator or a bridge between the insurance company and customers. Customers purchase
the insurance policies only when they are aware about the insurance, if they have the capacity to pay and
interest of purchasing insurance policies and if they are insurable or have the insurable interest. Ultimate
aim of purchasing insurance policy is either to get maturity claim/ survivable benefit or death claim.
When the claim occurs documentary and legal procedures are performed and claim will be forwarded for
the settlement process. So far as the maturity and survivable benefit is concerned, insurance companies
hand over the claimed amount to the customers after expiration of the term but in case of the death claim,
insurance company makes the detail investigation and settles the death claim and handover the claim
amount to the beneficiary.

After settling the claim two conditions may arise: customers' satisfactions and dissatisfactions toward the
claim settlement of insurance company. Satisfied and dissatisfied conditions of the customers towards
the claim settlement of insurance company affect the growth of insurance company, public image and
credibility of public to the insurance companies as well.

History of insurance/ Evolution of Insurance

It is very difficult to indicate that from when the insurance business was evolved. It is still a subject
of research. Even though it can be said that insurance was started along with the human civilization.
However, there are certain evidences we can say that the marine insurance was the earliest insurance in
the world. As per the evidence record found, centuries ago, ideas of insurance was practiced in Babylone
and India according to reference available in ‘Hammurabi’ (Manav Dharma shashtra}. In ‘Rig-Veda’ the
word “Yogakshema’ was used which suggested that some form community insurance was being carried
on by Aryans over 3000years ago (Bhatt, 2012).

Marine insurance was the first and oldest form of insurance business (Mishra, 2011). It began in north
Italy at the end of 12 century. The first marine policy was called ‘Poliza’ was issued in 1300 AD. *Charter
of insurance’ was also established in the same year. Later on Insurance was developed to other European
countries like Spain, France, Germany, and Holland.Present form of marine insurance is developed by
the Lloyds Association established in 1774 by Mr. Edwad Lloyds, a coffee merchant with the publication
of Lloyds news (Mishra, 2011).

Development of insurance in Global Scenario

After marine insurance, fire insurance was developed in 16" century In Germany. Fire insurance market
was greatly developed after the great fire accident of London in 1666 where 85% of the houses were burnt
and properties worth of 10 crore pound was completely destroyed.

The origin of life insurance is not so earlier. It is very difficult to get the specific evidence. The first
life insurance policy was issued of Mr.’WilliamGibbon’on 18" June 1653 in England(Mishra, 2011).
‘Hand to Hand society’ first registered life insurance office established in England in 1690 & mutual life
insurance came into existence in 1696. In 1693 Edmund Halley propounded the first mortality table which
helped to calculate the insurance premium.

In USA first insurance was started in 1700 and life insurance started since 1759. In India first life
insurance company was established in1818 in the name of Oriental life insurance life insurance company.
In Japan first life insurance company was the Meiji life assurance company. After seven years, modern
life insurance companies Teikoku life insurance co. and Nippon life insurance co. were established in
1888 and in 1889 respectively(Kenneth &Harold,2005). Similarly the concept of insurance (non life and
life insurance) business started to be developed in other countries throughout the world one after another.
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Education Sector and Insurance Practice in Nepal

Development of insurance business in Nepal still is in infant stage. There is no written evidence of ancient
history of insurance in Nepal. But practices to cooperate among the people in the community are as old as
human civilization. ‘Guthi’ was such kind of form where all the members generate certain fund and help
to the member of the association who will be suffering from natural hazards, death and social function.

Modern history of insurance business in Nepal started since 1947 after the establishment of 'Nepal
Insurance and transport Company' as a subsidiary of Nepal Bank Ltd. Many Indian insurance companies
were performing insurance business in Nepal.

In the year 1968, Government of Nepal established 'RastryaBimaSansthan' (RBS) which operate life
and non life insurance business till the date. "Insurance Act 1968" was also enacted in the same year. In
the year, Insurance Committee was formed under the Ministry of Finance to regulate and supervise the
insurance market. In the year 1992, Insurance Board was established under the Insurance Act 1992 as a
regulatory body of Insurance companies.

In favor of liberalization movement of the western countries in financial sector, government of Nepal
implemented the liberalization policy in the economic sector which resulted establishment of many
insurance companies in the countries. During this period more 20 insurance companies established.
Altogether 25 insurance companies are performing insurance business. Out of them 16 companies none
life insurance & 9 companies are life insurance and 1 company perform both life and non life insurance
business. Out of 25 companies 3 companies are established by foreign investment, 3 companies joint
venture and 18 companies by domestic and 1 company is composite (Insurance Board, 2012).All the
insurance companies in Nepal are under the supervision and regulation of Insurance Board, the regularly
body of insurance industry in Nepal.

Life insurance Claims and Investment in Education

Various kinds of claim may be there in the life insurance. In this research, point of view claims can
be classified in following categories. Maturity claim, survival benefit and death claim are the major
categories. The death claim has been further categories as early death claim and non early death claim.

Life Insurance Claims

Claim

¥

Maturity Claim Survival benefit Claim | Death Claim

v v

‘ Early death claim | ‘ Non early death ‘

Maturity claim is the final payment to the policy holder by the insurance company after the completion
of policy term as mentioned in the policy contract. Any insurer has the obligation of paying sum assured
along with the bonus to the policy holder after the maturity of term if the insured alive till the term period.
Claim settlement process of maturity claim is simple. Every insured most follow the rules and submit the
necessary documents as order by the insurance company.

It is the amount paid by the insurer to the policy holder after completion of certain fixed term of 4 or 5
years in installment basis. Survival benefit is paid to the policy holder after fixed interval of the term.
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This kind of claim is not payable in all kinds of policies only in endowment money back policy, survival
benefit is payable. This kind of claim settlement is also very simple.When the policy holder dies before
the maturity term of insurance policy, death claim occurs. Death claim is given to the nominee/assignee
by the insurer. There are two types of death claim.

If the policy holder dies before the 2 years of policy commencement or revival of policy, that claim is
early death claim. Insurance company does more additional investigation while settling the early death
claim. Claimant should follow the rules and submit the necessary documents as order by insurance
company to receive the claim amount. When the policy holder dies after the 2 years term complete of
Policy Commencement or revival of policy, it is called non early death claim. Policy may be matured after
the completion of two years of commencement. Insurance company does not make more investigation as
early death claim for settlement of claim.

Quality Education and Quality Management

In a proposed model for assessing quality of Education in International Review of Education, Stafford
(2007) has focused on the curriculum standard that customizes the teaching learning process to respond
the teaching learning environment. It realizes the learning outcomes. However author has not covered
the quality, inputs and indicators to measure the quality of education. (Tiber & Westerheizden, 2007),
in the article focused on response of education to government policy through the organizational theory
especially resource dependency and new institutionalism, have not mentioned quality management
measures and inputs in the school education.

Buying Behavior of Consumers

As Sridevi (2012) stated in his article that customers have positive perception towards the insurance
policies help to develop their mine for investing in insurance policy. Customers loyalty, service quality,
ease procedures, satisfaction level, company’s image, customer-company relation are playing role as
major factors to develop the perception of consumers to the life insurance policy which can make the
insurance company to move forward and can seek the many opportunities in the insurance market.

Claim Settlement and Its Impacts in Educational Investment

For every life insurance company, claim settlement is very important part. Premium collection by selling
insurance policies is largest source of income of Life Insurance Company. Sales of Polices will be directly
affected if claims are not properly settled. LIC India has strong hold in the life insurance market due to its
better claim settlement. He again stated in his study that there is positive relationship between sales and
claim settlement. Better claim settlement leads good sales and customer relation.

Conclusion

This study has concluded that claim settlement and the customers’ service are the more important factors
rather than other factors in life insurance concerning educational support to the children.Parents buy life
insurance policy to cover the risk uncertainty during growth of the children along with the education of
them. However important focus should be given during the time of claim settlement not only at the time
of purchasing policies. Due to the strong management and administrative framework, simple and prompt
claim settlement process, employees’ good contribution toward claim settlement and quality service
providing to the customers, insurance company may be able to settle the claim in time which result
more sales of life insurance policies. Study found that insurance company may be able to settle the claim
effectively to the entire satisfaction of its customers and they are aware regarding the claim settlement
and satisfied with the employees too.
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Abstract

Poor and developing countries have been found more vulnerable to violent conflicts due to inequality
in distribution of resources and opportunities, inadequate service delivery system, injustice to
identities, educational opportunities and beliefs, ineffective governance and administration,
inefficient educational transformation and intolerant leadership. The main objective of this study is
to explore and analyze the educational transformation's impact and affect on democratic movement
and Nepalese People’s changing pattern of beliefs on democracy. Research has been carried out in
academic arena to find out logical answers of certain problems and it demands systematic process.
All the data were gathered by different tools and then it was classified on qualitative basis. The
researcher checked and analyzed through quantitative analysis, chart, bar diagram, interpretation
and presentation. Qualitative data or information was analyzed in descriptive ways. It has been
estimated that Nepali political institutions lie fully on the majoritarian cluster in the two-dimensional
map. A regional government representing marginalized socio-cultural groups would be able to
formulate educational policies beneficial to their people. Even ethnic minorities living in their own
area would benefit through federalism, as they would constitute a relative majority in a region as
compared the entire state.

Key Words: Majoritarian, Restoration, Democracy, (R)evolution, Exclusion, Socio-economic Change
Background

After the end of Second World War, the regional, ethnic, linguistic, resource, geo-political, and religious
issues began to have more importance in human welfare. Whenever a state failed toproperly address these
problems, the latent conflicts turned into political movement. Poor anddeveloping countries have been
found more vulnerable to violent conflicts due toinequality in distribution of resources and opportunities,
inadequate service delivery system, injustice to identities and beliefs, ineffective governance and
administration, inefficient socio-political transformation and intolerant leadership. He further added
that most of the political changes of the twentieth century were waged betweenthe states, almost all the
major conflicts around the world that took place in the1990s were fought within the state(Pathak, 2005).
According to Dahal (2001) as a result, the frequency and intensity of thevolatile internal conflicts are
significantly increasing in number around the world.

The first people’s movement initiated in Nepal in 1991 is considered as the creation ofinterwoven and
complex web of socioeconomic, legal and politico-ideological problems.The People’s movement has
strong connection with socioeconomic variables suchas caste/ethnicity, sex, occupation, education,
employment, income and so forth(Pathak, 2005). He further added that lower castes, Dalits, marginal
ethnic communities and poor people in rural areaswere discriminated against in the previous Panchayat
regime. However, social discrimination and economic discrepancy between the 'haves' and 'have-nots' are
continuing and most of the resources have been centralized towards urban areas anda few elite families
even after the restoration of democracy (Dryzek, 1996). Consequently, thepoor, disadvantaged and
marginalized people have fuelled in the hope of socialjustice, equity, security, freedom and dignity in a
republican state.
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Objectivesand Methodology

The main objective of this study isto explore and analyze the socio economic transformation's impact and
affect on democratic movement and Nepalese People’s changing pattern of beliefs on democracy.

Research has been carried out in academic arena to find out logical answers of certain problems and it
demands systematic process. The study has adopted the general political science research approach or
methods.The entire process of research based on the research philosophies, principles and mechanisms of
research. Researcher attempts to solve problems or searchers answers of the questions based on research
philosophies. Research philosophy is concerned with the nature of reality (ontology), the way of knowing
the reality (epistemology) and the method through which the reality could be known(Cresswell, 2009). A
research needs to be well planned and well designed before doing it .It has been noted that some writers
use the term methodology and method interchangeably(Hussey & Hussey, 1997).

The following tools and techniques of the data collection from the study area will be adopted. The
open- end questions were developed for the interview schedule and with the help of that structured
guidelines .The respondents were asked to give their responses regarding the questions supplied. An
informal interview with some key informants will be conducted. Focus group discussion was organized
in this research study to share the issues that were emerged during the in-depth interview to dig up reality.
A standard questionnaire was prepared that may assist to conduct the attitude survey and help understand
the perceptions of the respondents.

All the data were gathered by different tools and then it will be classified on qualitative basis. The data
were analyzed in the descriptive and statistical way. The researcher checked and analyzed through
quantitative analysis, chart, bar diagram, interpretation and presentation. Qualitative data or information
was analyzed in descriptive ways.

Utility of the Research

In every country and society, we can see and hear lots of micro and macro socio, economic changes. These
kinds of changes do not always bring positive result. Sometime result could be worsethen we predicted.
This study explore and analyze socio economic transformation's effect on democratic movement,
which help Politician, Government officer, Policy maker to understand the real situation of Nepal's socio
economic and educational development. It helps them to formulate proper policy.

Democracy is not only a form of the government but also a participation of people. Only under democracy,
people can live free and respectable life and they can enjoy the atmosphere of being master of themselves.
This study increase inclusive participation of people in government, motivate more people to join the
government activities, which helps continuous improvement on governance.

People's more participation on government's activities and continuous improvement of governance means
increase the accountability and transparency of government , which help policy maker to minimize all
kind of social tolerance included political , economic and cultural.

Democracy Mapping of Different Countries

The position of Nepal in the two dimensional map of democracy has been demonstrated in the following
figure. As (Lawati, 2005) described, the addition of Nepal to Lijphart’s thirty-six established democracies
did not make any significant difference to the factor loadings. Nepali political institutions lie fully on
the majoritarian cluster in the two-dimensional map: it is majoritarian in both the federal — unitary and
executives - parties' dimensions.
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Mepal's Position in Two Dimensional Conceptual Map of Democracy
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Inemerging multicultural democracies, consolidation of democracy maybe cometricky if the question of
the state (appropriate institutions) isnotsettled (Linz & Stepan, 1996).Holding period icelections may not
be sufficientin multicultural societies to consolidate democracies.Accom-modativepolitical institution
sarerequired to address the cultural cleavages (Reynolds, 2002).

Exclusion as the Catalytic Force of People’s Movement

Nepal has been exclusionary since its birth as a modern nation-state. This is not a novel assertion. The
contentious politics of the Maoist People’s War and the second People’s Movement fundamentally
questioned this order of things- the “univocal vision of the Nepali nation’ (Saideman, Lanoue, Campanni,
& Stanton, 2002). Many justified the constitution’s phrasing as having symbolic import meant to preserve
social harmony. If the current constituent assembly is capable of creating the critical juncture necessary
to depart from the homogenizing vision of the Nepali nation, this constitutional body may break the
institutional continuity and redefine national unity in a way that foregrounds Nepal’s diversity (Malagodi,
2013).

The multi-party governments in Nepal did not provide opportunities to the marginalized sections of
the society such as the Janjaties (ethnic nationalities), Muslims, Women, Dalits, and Madhesis (people
from Nepal's Plains) that constitute two-thirds of the state's population. There was predominance of
the dominating communities (Thapaliya, 2013). She further added that federalism is another formula
for the state to be restructured based on socio-cultural identities of the groups. A regional government
representing marginalized socio-cultural groups would be able to formulate policies beneficial to their
people. Even ethnic minorities living in their own area would benefit through federalism, as they would
constitute a relative majority in a region as compared the entire state (Lawoti & Guneratne, 2013).

Restoration of Democracy

With its enormous geo-ethnic diversity, unique history, and strategic location, Nepal has undergone
drastic changes following the democratic restoration of 1990(Hachhethu, 2012). Sadly, despite the
proliferation of media and information technology; rapid urbanization, interconnectivity with the outside
world, implementation of democratic constitution, and open and regular elections, the new experiments
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have just been another rerun of our collective failures(Gurr, 2000). He further explains that it has really
been a wild and bumpy democratic ride.Insurgency, deaths, devastation, economic exploitation, social
disparities, political lacuna, and uncertainty have made our present day life. Who can tell what the future
has in store for us?

According to CBS (2011), in economic sector, Nepal has 91.15 per cent of the active population engaged
in agriculture. Among the active population involved in economic development, 54.45% are in Mountain
region, 48.82% are in hill and 40.32% are in Terai region. The percentage of economically active
population among males and females in Nepal is 58.22 and 33.36 respectively (CBS, 2011). And another
source of employment in Nepal has been remittance, manufacturing, trade and commerce. The working
age population (aged 15 to 59 years) has increased from 54 percent (12,310,968) in 2001 to about 57
Percent (15,091,848) in 2011 showing the population structure is shifting for enjoying demographic
dividend in the country.Overall literacy rate (for population aged 5 years and above) has increased from
54.1 percent in 2001 to 65.9 percent in 2011. Male literacy rate is 75.1% compared to female literacy
rate of 57.4%. The highest literacy rate is reported in Kathmandu district (86.3 %) and lowest in Rautahat
(41.7%).

Looking back to the History

The successful Indian movement for independencestimulated democratic sentiment in Nepal (Pathak,
2005). The newly formed Congress Party of Nepal precipitated a revolt in 1950 that forced the autocratic
Ranas to share power in a newcabinet.

In 1959 a democratic constitution was promulgated, and parliamentary elections gave the Congress
party a clear majority. The following year, however, the King cited alleged inefficiency and corruption in
government as evidence that Nepal was not ready for Western-style democracy (Dahal, 2001). He dissolved
parliament, detained many political leaders, and in 1962 inaugurated a system of "basic democracy,"
based on the elected village council (Panchayat) and working up to district and zonal Panchayats and an
indirectly elected national Panchayat. Political parties were banned, and the king was advised by a council
of appointed ministers. During the time, land reform was carried out that distributed large holdings to
landless families, and he instituted a law removing the legal sanctions for caste discrimination (Thapa &
Sijapati, 2005).

Prior to 1989, Nepal maintained a position of nonalignment in foreign affairs, carefully balancing
relationships withChina, the USSR, the United States, and India. In 1989, the Indian government closedits
borders with Nepal to all economic traffic, bringing Nepal's economy to a standstill. During the early
Weeks of street protests and general strikes forced King Birenda to proclaim (1990) a new constitution
thatlegalized political parties, asserted human rights, abolished the panchayat system, and vastly reduced
the king'spowers in a constitutional monarchy (Shaha, 2001).

Saha(2001) further explained that in the 1991 parliamentary elections, the centrist Nepali Congress party
won aslim majority and formed a government, which collapsed in 1994. Following a succession of failed
coalitiongovernments, the Congress party once again won a majority in the 1999 legislative elections.
Meanwhile, a Maoist insurgency began in rural Nepal during the mid-1990s.

The Royal massacre was the drastic event of changing political scenario in Nepal. The undertaking of
political power by the King and following banning of political parties made the rise of people’s movement
in 2006 (Fugikura, 2013). The negotiations with the Maoist rebels broke down and serious fighting began;
the rebels won control of asignificant portion of Nepal. Neither the army nor the Maoists gained full
control of the countryside; parliament remaineddissolved, and there were increasing public protests
against the king. The King appointed parliamentarian party leaders one after another but stability further
worsened. Despite government offensives against the rebels, they remained strong enough to enforce
their will. The rebels again called successful blockades of the capital; they also began forcing the closure
of a number of businesses (Shrestha, 2014).
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Role of Political Parties

Nepal's two largest parties, the Congress and the Communist (United Marxist-Leninist), subsequently
ended theirsupport for a constitutional monarchy, and the Maoist rebels declared a three-month cease-
fire. Nepal'sopposition parties and the rebels agreed in 2005, jointly to support the re-establishment of
constitutionaldemocracy in the country. When the king offered to restore a democratic government, the
situation in the country had become even moretroubled, with the prodemocracy demonstrations and the
government response to them increasingly confrontationaland violent (Praksash, 2008).

The reinstatement of parliament in 2006 ushered in a rapid series of governmental changes. Themonarchy
was stripped of its powers and privileges, although not abolished, and Nepal was declared a secularnation.
The government began talks with the rebels, who in June agreed in principle to join an interim government.
Some 16,000 people believed to have died in the country's decade-long civil war.A 2006 accord called for
the rebels to join the government and assemble in camps and place their weaponsunder UN supervision,
and the following month an interim constitution under which the monarch was not head of statewas
agreed to (Dahal, 2001).

Also in January, long-simmering resentment of the native peoples of theTerai, known as Madhesis, led
to protests and violence as the Madhesis pressed their demands forautonomy for the Terai. Although
the government subsequently reached an agreement with the Madhesis, violence inthe region continued
throughout the year (Muni, 2007).

The government and the Maoists agreed to hold elections for the assembly in 2007, and parliament passed
a constitutional amendment giving it the power to abolish the monarchy. The government latervoted
to nationalize the royal palaces and other royal property. The rebels withdrew from the government
in 2007, demanding the monarchy be abolished before any elections, and the assembly elections were
subsequentlypostponed into 2008. The parliament voted to abolish the monarchy and establish a republic
in 2008 (Fugikura, 2013).

Democracy in Transition

The different party leaders led the government during the time of constitution making and peace processes.
However, the constitutional assembly could not come with the agreement of new constitution. Ultimately
in 2012, the assembly was dissolved.

In 2013, an interim election government headed by the Supreme Court's chief judge was established
to build consensus among the parties. The constituent assembly elections were finally held in 2013
andresulted in significant gains for the Congress and Communist parties; with the shed back of the
Maoists (Bhattarai, 2014). The movement is unrest and still the constitution making is under the pressure
of different stakeholders.

Nepal began the transition from the fourteenth century absolute monarchy to a twentieth century multiparty
democracy and constitutional monarchy in 1990. During the brief parliamentary period that followed as
many as nineteen different Communist parties appeared. Frustrated with government policies the largest
the Communist Party of Nepal withdrew from the political process in 1994 and then in 1996 launched a
People's War hoping to install a Maoist government (Mishra, 2009). Like Thailand and Cambodia, the
monarchy in Nepal had been an anchor for the transition and the murdered King Birendra had helped
hold the country together through the collapse of ten governments in ten years combined with a growing
Maoist insurgency(Reynolds, 2002). The unpopularity of the governing parties with an economic crisis
in an already desperately poor country suggested that Nepal's democratic transition would face further
trials in coming years.

Socio Economic Change

Another aspect of socio economic change is migration and globalization that are gradually breaking
down the age-old boundaries between the countries (Gartaula, 2009). It has been rapidly changing the
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traditional spheres of human activity. The concept of 'global village' has become a reality. The isolated
towns and villages in the countryside of Asia have become closer to New York or London than to the
capital of their own country. However, the situation of poverty that forced rural inhabitants to migrate in
the first place still exists in their places of origin and continues to influence their lives and prospects in
their "new countries", as well as those of the people they left behind.

Political movements, based on ethnicity, caste, language, religion and regional identity, have become
increasingly significant in Nepal, reshaping debates on the definition of the nation, nationalism and
the structure of the state. Based on the literature review, the following conceptual framework has been
proposed to carry out the present research study.

Framework for (R)evolution
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and Prosperity

The interventions on these areas may increase in mobility, opportunity and income of the people and
in the same time, increase awareness through media influence. As a result, the expectations may arise
and people think about their rights and responsibilities. The change of desire may arise and people start
thinking critically on politics based on different political ideologies or philosophies as back up driving
force. The new political movement for change and prosperity may happen and it further leads to the socio
economic reform in new height.

Conclusion

The study explores the socio economic status of Nepalese Society. It analyzes the effect of socio economic
transformation on Democratic movement. The study mainly focuses on the Nepalese People’s changing
pattern of beliefs on democracy. Research mainly focused on ring road belt. Like Kirtipur, Balaju, Gorkho
and some badly affected areas like Bhaktapur. These places were badly affected during the democratic
movement.Democracy is not only a form of the government but also a participation of people. Only under
democracy, people can live free and respectable life and they can enjoy the atmosphere of being master
of themselves. This study claimed that it has increased inclusive participation of people in government,
motivate more people to join the government activities, which helps continuous improvement on
governance.People's more participation on government's activities and continuous improvement of
governance means increase the accountability and transparency of government , which help policy
maker to minimize all kind of social tolerance included political , economic and cultural.
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Technical Education on Trail : A Case of Rice
Seed Hybridiztion for Food Security in Nepal

Debaki Shrestha,
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Abstract

Nepal government has implemented the technical education stream in secondary level schooling and
included agriculture as the one of the major subjects. SSRP has envisioned the quality of technical
education in trial. The program may be successful if we deliver the quality service with enough
competencies of teachers to deliver the content. Rice is one of the major crops growing in different
low lands including hills and Terai in Nepal. The traditional Nepali rice varieties possess low yield
potentialities, in spite of suitable varietal characteristics like disease and pest resistance, tolerance
to local conditions, and local taste. In this article the

Keywords: Hybrid, Seed Entrepreneurs, Food Security, Quality Seed, Cultivation
Introduction

Nepal is a developing country. It has a long experiences and history in civilization. Nepal government has
implemented the technical education stream in secondary level schooling and included agriculture as the
one of the major subjects. SSRP has envisioned the quality of technical education in trial. The program
may be successful if we deliver the quality service with enough competencies of teachers to deliver the
content.

Rice is one of the major crops growing in different low lands including hills and Terai in Nepal. The
way the crops grown also includes the high land like in Jumla where the traditional marshy rice seeds
are planted. The rice seeds quality is one of the factors of deciding the production quality. Most of the
market available rice seeds are hybrid rice produced from different sources. It is the matter of fact the food
security problem can be controlled through hybridization of rice seeds.

Country Situation

Out of total land in Nepal, only 20 percent is cultivable land. Rice, the staple food and the major crop, is
grown from mountain areas to Terai regions. The rice cultivation area is 1.53 million hectares with annual
production of 5.07 million tons and the productivity is 3.31 average yield /ha (MOAC, 2012).

The traditional Nepali rice varieties possess low yield potentialities, in spite of suitable varietal
characteristics like disease and pest resistance, tolerance to local conditions, and local taste. Hence,
high yielding, exotic rice varieties were introduced since 1950s.Nepal Agricultural Research Council
(NARC) has recommended more than 38 rice varieties suitable to cultivate in the various parts of the
country, bred by National Rice Development Program (NRDP). These improved varieties possess high
yield potentialities under good agronomical practices and optimum use of inputs like high quality assured
seeds, irrigation, chemical fertilizers and plant protection services. These varieties have potentiality to
produce 3-4Mt/ha under proper management in irrigated conditions. This has accelerated to increase the
rice yield substantially by 1 Mt per hectare and contributed to increase total rice production from 2.6 Mt
per hectare in 1975-76 to 3.34 Mt per hectare in 2012. However, it was not adequate for the population of
27 million growing at 1.4% in 2010 and anticipated to be 30.5 million by 2020. Agricultural Perspective
Plan (APP) of 1995 foresees the need of 6 million tons of rice production by 2020.

Hybrid rice varieties, successfully developed in 1974 in China, is the presently available technological
intervention to boost up rice harvests, according to International Rice Research Institute (IRRI).Many rice
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producing countries have obtained bumper crop introducing hybrid varieties.
Conceptual Model of Hybrid Rice Development

A conceptual model of hybrid rice cultivation has been developed for the study. It is based on the theory
that HRS has high yield potentialities over the improved varieties and the farmers adopting HRS can
increase rice production by 15- 20 percent, thereby reducing family food deficiency. The different
factors affecting in the production process are Seed Entrepreneurs supplying HRS, technological inputs
natural calamities, legal framework, and finally farmers adopting HRS. The farmers interpretation of the
effectiveness of hybrid seed cultivation are the grain yield, grain quality ,cooking quality ,taste, disease,
insect and pest resistant and environmental stress resistant.

The operationalization of above theory is presented for the proposed research in following conceptual
framework:

Seed Entrepreneurs
Supply guality seed

Hybrid Rice Seed f

Regulatory Framework and

High Yield Potentiality Policies Support

l

Farmers cultivate Appropriate Production Input

Hybrid rice seed 4| (Seeds, fertilizer, plants
protection, irrigation, etc.

Favorable weather

hd
| Farmer Interpretation l—P( Rice Production Increases

I Yield » Farmer consume rice for food
L
4" Grain Quality | Food Security Enhanced
Food kg/head
*  Cooking Quality | Calorie/head

Environment Stress resistance

L J

¥

Disease insect and pest resistance

The farmers interpret rice in terms of yield, grain quality, cooking quality, environment stress resistant and
disease insect and pest resistance. On the other hand, food security has considered food kg per head and
calorie per head as they consume rice for food. appropriate input of quality seed, fertilizer and irrigation.

Problem Situation

The research and development of hybrid rice in Nepal is at initial stage. There is no hybrid rice variety
officially released, recommended, approved or registered by National Seed Board for commercial
cultivation in Nepal. However, the significant high yield potentiality of the hybrid rice varieties over the
existing popular inbred rice varieties has attracted Nepali farmers. Since last few years, they have started
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to plant imported hybrid rice seed for higher rice production and food security. Farmers purchase the
imported seed especially from India and china, either from the private seed entrepreneurs or purchasing
the seed across the border in India. The impact of this newly acquired technology in the farm household
is yet still unclear. So, the statement of the proposed research problem is: “to what extent the hybrid rice
seed has influenced the food security in Nepal”.

Hybrid Rice in Nepal

In Nepal, the research and development as well as legal framework and policies on Hybrid Rice (HR)
is still at initial stage while farmers are always in search of high yielding varieties and since last few
years, farmers in Terai and hills too, have adopted Hybrid Rice Seed (HRS) to increase the rice crop
output. The farmers are growing Hybrid Rice using the seeds imported from China and India by the seed
entrepreneurs. Hybrid rice is a type of rice, bred from two very different parents. It can significantly out
yield other rice varieties. It is a key technology that meets the increasing global demand for rice.(IRRI
). In 2011, China Daily reported that a new HR has been bred that yields 13.9 tons of rice per hectare.
In Nepal, the area under HR and import of HRS is increasing every year. A discussion with the farmers
adopting HRS in Nepal reported that HR varieties have yield potentialities as high as 17-18 tm from 2kg
of HRS. HRS have been adopted globally in many rice producing countries like Indonesia, Myanmar,
Sri Lanka, Brazil, U.S.A, Thailand, Philippines, Korea, Vietnam, Bangladesh, Pakistan , China and India.

The key partners in hybrid rice farming are hybrid rice researchers, seed production and technology
transfer agencies, graduate students in plant breeding and seed technology National Hybrid Rice Research
and Development Center of China, Hunan (China) is the key institute devoted to the development of
hybrid rice.

The development of HR is enhanced by new technology like marker assisted selection of genotypes
which enable to develop new hybrid varieties, with higher yield, grain quality, resistant to biological and
environmental stress. However, developing varieties to increase rice productivity to meet increasing food
demand and climate change are still challenges to the hybrid rice research. There are problems in yield
heterosis, seed production, grain quality, seed cost, field management and pubic private partnership.

In Nepal, the Research and Development on HR is yet in infant stage. The seed entrepreneurs import HRS
from China and India. The amount of seeds imported is increasing every year. In the fiscal year 2070-71, it
is reported that seven hundred and sixteen (716) Mt of rice hybrid seed was imported in beginning of the
rice plantation season. The imported Hybrid Rice Seed may be unsuitable to Nepal. Hybrid rice varieties
need different agronomical practices than what Nepali farmers traditionally used to. In 2013, the failure
of HR was reported in Kabhrepalanchok and Bhaktapur districts. So it is important to know that to what
extent farmers are benefitted by growing imported hybrid rice.

In view of above context, this research aims to analyze, and evaluate the effectiveness of hybrid rice
cultivation in Nepal from the perspectives of the farmers’ access to food security through increased rice
productivity and rise in income in the hill and Terai districts of Nepal.

Contribution of NARC

A review of NARC Research highlights (2008) shows that NARC has developed 213 varieties of 43
different crops over last 47 yrs. But there is no hybrid rice variety developed and /or introduced and
recommended yet although a variety of tomato has been developed. It is further supported by Notified
Varieties (2012) published by National Seed Board. Basnet (2007) reviewed the list of crop varieties
developed by NARC from1960 to 2007 and there was no rice hybrid variety found to be developed by
NARC during that period. Shah (2013) conducted experiment testing of 34 Indian hybrid rice in the
regional agricultural research Station in Parwanipur, and Bara. He concludes that Hybrid rice variety
Indam 20017 (yield 6409 kg/ha) and ford140 (5849) produced higher grain yield in 2011 whileRashil119
(5795) and DRH 748(5556kg/ha) produced highest grain yield in 2012 and these varieties need to be
tested at farmers field foe official recommendation. Hence, Thapa (2013) concludes that research and
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development of hybrid rice is still at infant stage in Nepal.

Recently, National Seed Vision 2015-2025 is prepared in 2013 by the Ministry of Agriculture in Nepal.
It is a holistic long term strategy relating to every stake holders in the seed sector. It has relished that the
demand for hybrid seed is soaring including rice. So policy guidelines should direct that NARC should
develop hybrid rice varieties through research and development in Nepal for food security, increasing 8
million tons of edible food and Hybrid rice is one of them. Reducing Import of Hybrid rice is not possible
without in country developed hybrid varieties.

According to Research and Development Hybrid Rice in India by Viraktamath, Ramesha, Ahmad, Prasad,
Rani, Neeraja & Sundaram (2009), hybrid rice research and development was initiated in India in 1989
as a part of National Food Security Mission. It envisages to increase rice production by 10 million tons at
the end of 2012 contributing to national food security. Hybrid rice varieties out yielded 12 to 40% (1.5 to
2 ton/hector) popular inbred varieties.

Accelerating Hybrid Rice Development, a book by Xie and Hardy (2009) give an account of hybrid
rice seed development and compilation of the papers presented in the Fifth International Hybrid Rice
symposium (2008). First International symposium in Hybrid Rice (1986) was held in Hunan, China and
it was reported in the meeting that HRS covered 8.5 million hectares of rice growing area and that is only
in china. However, the Fourth International Symposium in Hybrid Rice (2002), reported that major rice
producing countries are investing in the hybrid rice research and development and the area under hybrid
rice is estimated to be19.8 million hectares in 2007, of which 2.8 million hectares to be outside China.
When same kind of symposium was held in the same place in 2008, 430 hybrid rice research scientists
from 21 rice growing countries were participating.

On the impact of hybrid rice in China, Grain (2007) viewed negatively about yield ,grain quality, taste,
cost of production as well as disease, insect, pest and environmental adjustment.

Desk Study

The first Hybrid Rice was developed in 1974 for cultivation in China. In India, research and development
of hybrid rice was started in 1989 .So the literature review has been carried out collecting the relevant
documents over last 20 years and beyond.

The secondary information from relevant documents were collected and reviewed from National Rice
Development Program, Pawanipur, National Agricultural Research Council (NARC) ,Seed Research
Directorial, Khumaltar ,NARC, Seed Quality Control Center(SQCC), Harihar Bhawan, National Seed
Board Secretariat, Harihar Bhawan Seed Entrepreneur Association of Nepal (SEAN), District Agricultural
Development Office (DADO) of Kathmandu, Kabhrepalanchok, Bhaktapur, Banke and Bardiya, NGOs
like Li-BIRD, CEAPRED. Review of district profiles to identify VDCs growing HRS. Inception report
was prepared based on secondary information. Check list questionnaire and sampling criteria were
prepared to carrying out the field study for primary data gathering.

Field study

The field study was carried out in the selected VDCs in Kabhre, and Bhaktapur in Central development
region and Banke Bardia in Mid western development region. Kabhre and Bhaktapur represents ecological
conditions of Mid Hills while Banke and Bardia represent Terai environments.

1. A walk-through can be undertaken along the rice fields in VDC and prepared agriculture mapping
of the HR growing areas.

2. 280 HHs, (about 70 HHs per district) can be surveyed applying detailed questionnaire intended to
collect data on Hybrid Rice. Equal number of the households from HR growers and non growers
can be selected randomly for interview. However the number of households for interview can
depend on the area of cultivation of Hybrid RICE seeds.
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3. Check list was used for Focus group discussion, Farmers interaction meeting and interview with
key farmers.

Data analysis was carried out through statistical tools tests frequency and graphic representation.
Qualitative data were transcribed through coding and decoding. Reliability and Validity were controlled
through multiple source of data, pretest and post test of tools. Representative and methodological validity
was applied.

Research Utility

This kind of research on Hybrid Rice provides information to agricultural extension to create awareness
on continuous improvement on the use of hybrid rice seed among farmers. The policy makers may realize
the urgent need to adopt rice hybrid seed to boost up rice production to reduce trade deficit in food grain
while encouraging research scientists to undertake research and development activities on rice hybrid
technologies to develop new hybrid varieties and their seed production within the country for import
substitute .Rice hybrid seed production may create employment to biotechnologists as hybridization
requires skilled and trained biotechnologists.

New hybrid rice varieties bred in Nepal can increases accountability of the research scientists, seed
entrepreneurs, and extension workers and transparency of the quality of the seed sold to the farmers. Rice
hybrid seed developed in Nepal can be culturally, and environmentally tolerable and tested. Research can
contribute on policy formulation and necessary amendment on legal framework to promote Hybrid Rice
varieties as envisaged in the seed vision 2025.

Conclusion

The scope of the hybrid rice yield depends on the focus hybrid rice varieties and review of its status
with respect to varietal development, seed production under NARC and other related institutions, and
seed marketing by the private entrepreneurs in the Terai and hill districts. The study needs review of the
yield potentiality and varietal characteristics of hybrid varieties over the conventional improved rice seed
varieties, and analyze the rice production with and without hybrid varieties in the selected study districts.
The study may focus on the food security of the farmers adopting hybrid rice verities and increased
income in the study areas.

The technical education in agronomy in earlier grades in school provides the opportunity of awareness of
the hybrid rice use and its utility in food security. The beneficial impacts and adverse effects of the use of
hybrid rice varieties and examine to what extent the seed should be used in order to raise food security in
Nepal. Geographically, the research need to cover Hill and Terai areas evaluate the Hybrid seeds imported
from Chinese and Indian seed companies.
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Abstract

As the nation is making second effort in drafting a new constitution, she is trying to ensure rights of
the people to access basic goods and services like food, education, health, and clean environment.
Upcoming challenges are result of weak legal institutional arrangements with weak monitoring.
A rupee in cooperative means different from a rupee in commercial bank from poverty reduction
perspective. Government should be sincere regarding the sum of money in cooperatives and also
the value of the services in most trust worthy and easiest way in those areas where private areas
don t feel comfortable. Cooperative movement also meant poverty reduction. Soon before tragedy of
collapse down, it is better we manage cooperative in principle and norms. This is the most important
challenge in turning cooperative toward poverty reduction sector.

Keywords: Cooperatives, Share member, Community, Cooperative Education
Background

Nepal has witnessed dramatic changes in the political system within the last few decades. Social
changes have accompanied political changes. But economic development has been not only slow but
also exclusionary with gender, ethnic, and regional disparity in development outcomes. The nation has
failed to secure basic economic rights of the citizens through federal republican constitution following
the Constitution Assembly election of 2008. As the nation is making second effort in drafting a new
constitution, she is trying to ensure rights of the people to access basic goods and services like food,
education, health, and clean environment. The efforts would be to take the development process close to
the people through state restructuring and moving to a federal set up and with the scaled up complementary
roles of the government, the cooperatives, and the private sector.

Nepal remained for long as a centralized state with service delivery being ineffective and insufficient. The
multiparty democratic system of post 1990s accompanied by liberal economic system overly depended
on market for the delivery of basic services to the people. As a result, it could not address exclusion and
deprivation; rather inequality increased and it was embodied in the skewed distribution of productive
resources including land, capital and technology. Human capital formation also took an unequal shape
with poor people being denied of quality education and health care services. Difficult geography and lack
of infrastructure excluded many people from the development mainstream. This became the breeding
ground for civic disenchantment and conflict which took a big toll of people and resources for a decade.
With the conflict settled, the nation is now heading towards a credible solution to the political impasse.
The country is also reorienting economic policies to make them people centric and inclusive. In this
process, the roles of the state and the private sector are being defined while also fostering the third grass
root actor of development, namely the cooperatives.

The message from the failures of the liberal democracy introduced in 1990 is very clear — any political
system that does not deliver development to the people or delivers in the most unequal way is prone to
collapse. For those of us who believe in welfare state and delivering democracy, it is necessary to know that
the system must produce high rate of economic growth while striving to ensure social justice and equity.
Although a high economic growth is possible only with open economic policies and global economic
integration, making the growth inclusive and ensuring equity along with social justice would demand
that socially responsible institutions in the state, market, and community are evolving in the country. The
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society is looking forward the evolution of cooperative organizations from this perspective.
Cooperative Movement

In the recent years, Nepal has taken several measures to make development process people centric
and ensure that all people are benefited from the development outcomes. The strategy for inclusive
development has been the evolution of three-pillar economy comprising of the state, cooperatives and
the private sector. The role of the government has been focused on providing universal basic social
services including that in education and health, ensuring food, shelter and environmental security, and
promoting social security for the vulnerable people. Cooperatives have been entrusted to organize the
local marginalized, weak, and vulnerable people for their socio-economic empowerment. The private
sector is given a key role in the economic growth process by providing a liberal, open and competitive
business environment. Conflict in Nepal is deep rooted in extreme poverty, a feudal society, historic sense
of marginalization of certain sections/ethnic groups and political-social neglect. Political, economic &
social exclusion based on class, caste, gender, ethnicity, and geography have been the breeding ground
for conflict. A weak state further ravaged by conflict and prolonged post conflict transition and a nascent
market with evolving private sector have both been yet unable to deliver the basic goods and services
to the people who are excluded by caste, ethnicity, gender, and geography. An unequal distribution of
productive assets, resources, and opportunities has resulted in high inequality and aggravated grievances
among people, resulting in a pressure for changing the economic rule of the game and the introducing new
agents of economic activities. This is why cooperatives movement whether people like it or not, has
evolved by leaps and bounds in the country in the last decade. Of course, an unbridled expansion has also
created aberrations in the cooperative movement, indicating a need for a strong regulatory and monitoring
system in place at both the state and organizational levels.

Cooperative is not a unique system for Nepal only. There are hundreds of thousands of cooperatives in
countries around the world. Over one billion people are member- owners of these democratic businesses.
They are predominant in several areas of business in the advanced and developing world alike. In Nepal,
there are about 30,000 cooperatives with a reported 45 million members. These cooperatives are involved
in diverse facets of the Nepalese economy including saving and credit, agricultural production, dairy,
manufacturing, financial services, communication, energy, education, health, and consumer service
businesses of many kinds. They are already an important part of the Nepalese economy and society; they
have mobilized Rs 40 billion as share and reserve capital, collected Rs 160 billion as savings, provided
loan worth Rs 135 billion and created jobs for hundreds of thousands of Nepali people. An increased role
of cooperatives has been making our economic system more compatible with our long-term evolution to
socialism oriented democratic political system. They are becoming instrumental to reduce the severity
of inequality and to promote inclusion. And, they have been emerging as sustainable social businesses.
Yet, there is high expectation for their greater contribution to economic transformation, social inclusion,
economic democracy and human security along with carrying a true cooperative spirit and values.

Cooperative Societies

Finding a universally acceptable definition for cooperative societies is difficult if not impossible because
a cooperative society means different things to different people. Cooperative societies are community
based, self controlled and self funded microfinance institutions (Simkhada, 2004) as they are meant to
operate at the micro level in most cases to serve the low level strata of the economy, to people who in most
cases lack access to formal banking system. Cooperatives are financial organizations that are owned and
controlled by the members and they provide savings and credit services to their members in the community
(Sharma et al., 2005). Cooperatives are a form of microfinance institutions owned by group of people
who are the members and they provide small scale financial services — mainly savings and loans just
like any other microfinance institutions to their members. This is different from the formal microfinance
institutions which are meant to serve the general public. Cooperatives are voluntary associations that
are members owned, self managed and democratically controlled within a specific location (Adedayo &
Yusuf, 2004). The existence of cooperative in a community suggests that they may be location bound or
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restricted which also apply to some formal microfinance institutions.

Cooperatives are therefore owned and controlled by the members who voluntarily come together based
on share value to meet members’ needs. Cooperative is an association of individuals who voluntarily
form a cooperative society who are united in their quest for the economic benefits of the members.
Cooperative can be an intervention based on social intermediation in which poor people can mobilize their
savings, link them with credit and finally become self employed (Singh, 2004). The social intermediation
in cooperative societies includes training of members on different areas of vocations, health, literacy,
business record keeping and management skills as found necessary. Social intermediation also includes
support for members in trouble such as sickness and those having essential social function to perform
like weddings.

Cooperative in Educational Practice

Most people believe that cooperative is for the poor in rural areas of developing nations; this notion was
debunked by Singh (2004) stressing that there is a high demand for cooperatives all over the world and
that cooperative services is not limited to rural societies alone but is applicable to both the developed
and developing countries. In some cases there could be male or female domination of cooperative
participation. The members of cooperative such as females, head of households, pensioners, displaced
persons, workers, small farmers and micro entrepreneurs, fall into four poverty levels: destitute, extremely
poor, moderately poor and the vulnerable non-poor. In developing countries, for example Nepal, members
of cooperative (either formal or informal) are not restricted to the illiterate and semi illiterate because
employees of relatively large organization do own and operate cooperative societies.

According to Ghosh and Maharjan (2001), modern cooperatives started in 1904 in British India when the
cooperative societies act was enacted. The purpose of the cooperatives at inception was to provide cheap
credit to the farmers.

Later, the cooperative societies began providing financial intermediation to members (World Bank, 2000).
Eventually, multi-purpose cooperative societies were designed to simultaneously solve several problems
facing members, such as input supply, farming and marketing of farm products. Consequently one could
arguably state that the need to reduce shortage of loans to the low income farmers among the members
brought about cooperative societies in Nepal. The operation of cooperative within and outside Nepal
varies from other countries. In some countries, there are rules and regulations guiding the operation of
cooperatives which they are expected to comply with. The regulation may require the cooperative to be
under the direct control of the central bank of such nation or a separate agency may be created to monitor
and control the affairs of cooperative depending on what the country deems acceptable to do.

Cooperatives and Savings Mobilization

The impact of four savings and credit cooperative societies which consists of two self promoted, one
program promoted and one government sponsored cooperatives located in both the rural and urban areas
of Nepal was carried out by Simkhada (2004). The study was underpinned by social capital theory. The
sample consists of members and non-members to determine the impact of the cooperative at individual,
household, enterprises and community levels. The researcher reported that the cooperatives used
compulsory savings to develop consensus among members and as a result, the members develop capacity
to save and repay their loans. Savings help rural finance clients to determine their loan amount and how
they save in the program. The findings suggest that the poor people are not only interested in credit but
they are also interested in how to save their money at regular intervals. It is not the credit obtained that
raises the poor out of poverty but their ability to save from income generated from the use of credit given
(Buckley, 1997). A person that finds it very difficult to save may eventually consume both his capital and
income because credit alone is not enough to deliver the poor from poverty.

Savings platform is useful for any cooperative that wants to enjoy maximum participation from the rural
dwellers because savings help the members to fulfill many purposes such as provision of security against
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theft, avoidance of useless expenses and access to cooperative loan. Savings deposits added an important
dimension of risk reduction to the participants. This is because their result shows that cooperative
members save to avoid theft. Financial intermediation is therefore not complete with availability of credit
without the platform to mobilise savings from the poor because cooperatives mobilize large numbers of
voluntary small savings (Branch, 2004) from their members.

Cooperatives on Poverty Reduction

The structure and poverty reduction activities of cooperative societies with the use of nine anticipated
benefits of cooperatives such as frequency of borrowing, loan amount, use of loan, consumer goods
purchased and assets acquired as variables for poverty reduction and better standard of living condition.
The study found that the amount of loan given to the members is significant when compared with the
low standard of living in rural areas. Their findings on use of loan shows that 64.17% was used for trade
and investment, 4.62% on children education, 8.46% on purchase of business inputs while 6.03% was
deployed in acquisition of assets. However, the results of the study would have been further strengthened
if non-member had been included in the sample. This would have provided a better understanding of
impact of the cooperatives for comparison.

Sharma et al. (2005) found that most members used their loan for agricultural production (23.6%), animal
husbandry (22.3%) and business investment (20.8%), while cooperatives loan interest is lower than other
informal providers. The study concluded that the expansion of trade through the cooperatives loan leads
to social capital for the communities. Banks charge interest on loan of about 40% per annum while banks
loan take too long period with more administrative details before it is disbursed.

Cooperative Services and Members Satisfaction

Cooperatives are major supporters of self employment in the urban and rural areas which help the income
of the members to increase. The members care about the well-being and economic problems of one
another and also provide opportunities for casual labourers to be gainfully employed in order to reduce
poverty. The use of regulatory authorities may not produce the real impact because the authorities may
give more of positive effects of cooperative to support their role.

Moreover, cooperative members in rural and urban areas and rural bank clients were combined without
considering the peculiarity of each area. As a result, their findings may not represent the opinion of either
the rural or urban dwellers and cannot be used as a basis for nationwide analysis. The study does not make
use of any control group which could have been non-members in the programs in the same location or
members that do not have loan from the programs.

Simkhada (2004) found improvement in involvement of female members in decision making because
71% of members and 61% of non-members take decisions on family planning, 84% and 43% for members
and non-members respectively for community development and 29% of members, 15% of nonmembers
were in participation for community meetings. The study traced social capital build-up to the availability
of financial services among cooperative members, which is better than that of money lenders. The social
capital also includes the establishment and expansion of markets due to the existence of cooperatives.
Cooperatives reduce transaction cost in accessing financial services in the form of savings and loan. It
also reduces the distance to formal financial providers’ office in urban centres, while giving opportunity
to those without credit history to receive loans.

Sharma et al. (2005) longitudinal study was underpinned by social capital theory. The research on socio-
economic impact of four cooperatives in Nepal on their members reported that the feeling of ownership
of the program was high among members. The study reveals that non-members expenditures on health
are higher than members because the program gives their members the knowledge of preventive health.
Members were more able to send their children to school than non-members. Better toilet facilities was
reported by members (52.5%) than non-members (24%). 64.5% of members improved their diet, 34%
stayed the same, and 0.5% was worsened. Social capital was documented by Sharma et al. (2005) because
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group solidarity, as a result of participation in cooperative, increases members’ confidence to move against
social vices, and enhanced unity and cooperation were noticed among members. Specific comments and
concern raised during the FGDs were not reported in the study.

How cooperative membership imparts on the well-being of the individual was the focus of Holmgren
(2011) underpinned by social capital theory. Its result on members’ satisfaction shows that 3.5% were not
satisfied, 43% were satisfied, 47% were somewhat satisfied while 7% were very satisfied. Family health
was fair for 56%, those with good family health were 38%, 4% were bad while 2% were very good.
Negative relationship was found between membership length and family health, while better education
has a positive impact on health and life satisfaction. The study reported an increase in the community well-
being level because members were well educated. The researcher concluded that cooperative improves
members’ well-being.

Cooperatives and Household Asset Acquisition

Simkhada (2004) reported that cooperative members acquire more of the following household assets
land, house, vehicles, motorcycles and jewelleries than non-members. The actual assets acquired by
cooperative members are: house 0.6%, motor car 1.5%, motorcycle 16%, radio 18.5%, television 18.8%,
video 20.9% commercial vehicle 0.9%, grinding machine 9.7% and 5.8% on sewing machine. The study
concluded that membership of cooperative enhances assets acquisition within a short period.

Cooperatives help members to increase their ownership of assets which enable members to save more and
borrow less as their assets increases over time (Branch, 2004). Cooperative improve members standard
of living as a result of ownership of household assets. Sharma et al. (2005) found that members acquired
more of jewellery, houses and vehicle than non-members, but non-members own more of land with a
mean value of 4.1 than members with mean of 3.8. Statistical test was not carried out on the result. The
ratio of assets acquired to total expenses was 4.22 and 10.58 for non-members and members respectively.
Members have larger living areas and total possession value than nonmembers. Ownership of computer
increases members’ satisfaction by 14.5% (Holmgren, 2011).

Effect of Cooperatives: Standard of Living vs. Quality of Life

A review of the variables and criteria used in previous studies to assess the effect of cooperative societies
on economic conditions of the members suggest either the measurement of standard of living, quality of
life or both. The standard of living is the totality of household wealth and material goods that are directly
and immediately related to an individual and the household (Harayama, 2008). This can be considered in
relation to accumulation of income that is available to acquire material goods. Standard of living is the
improvement in the level of daily life with the exception of food and clothing because food and clothing
are the lowest level on individual needs (Bandyopadhyay, 2008).

The quality of life relates to parameters that are linked to freedom and health which can be measured
using social and economic factors (Harayama, 2008). The variables used for quality of life may include
some financial parameters. In most cases, the variables are non-financial indicators relating to the welfare
of the program participants such as food security, consumption and nutrition, quality of their house, toilet
and sanitation, health and family planning, human capital resources and enrolment of children in school.
An improvement in these variables is an indication of a better quality of life which implies a reduction
in poverty level. Access to a loan may provide a higher level of income or income substitute, but not
necessarily a better quality of life. It depends on what the income is spent on and what the outcome of that
spending may be. An overview of previous studies reveals ten main variables or indicators used to depict
both the standard of living and the quality of life. The variables for standard of living are asset acquisition,
income, savings, financial smoothening and enterprise turnover and profit. While the indicators for quality
of life are enrolment of children in school, food security, consumption and nutrition, quality of house,
toilet and sanitation, health and family planning; and human capital resources.

Higher income may enable individuals to buy comfort and luxuries at the household and enterprise levels
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depending on their social status and the economy strata such person belong to. Lower income may imply
a low standard of living where more income is spent on basic needs such as food and clothing. Those
with lower standard of living than country specified poverty line are the poor who are largely found in
rural areas, and they are likely not to have what it takes to improve their conditions unless they are in
cooperative.

Cooperatives and Human Security

Human security is the protection of the vital core of all human lives in ways that enhance human freedoms
and fulfillment. Human security thus means protecting fundamental freedoms - protecting people from
critical threats and situations that undermine their well- being. In a broader sense, it implies creating
political, social, environmental, economic, and cultural systems that together give people the building
blocks for survival, livelihoods, and dignity. Human security, along with ensuring absence of violent
conflict - encompasses access to economic opportunity, social services like education and health care and
social protection. It is a concept that comprehensively addresses both freedom from fear and freedom
from want, and thus creates an environment for economic justice and empowerment along with poverty
reduction and human development. Food, shelter, job, education, health, environment, and freedom
from crime are some of the emerging dimensions of human security all over the world. As such, human
security has emerged as an extension of the human development paradigm which, in its narrowest sense,
encompasses income for decent living, knowledge, and a healthy life.

The current society we live in these days is marked by high incidence of absolute poverty, exclusion,
inequality, high unemployment, and often conflict also for the same reason. The root of all these problems
is overly dependence in either the state or the market to deliver the basic development for all including
those related to human security. But, only these two actors are neither sufficient for development, nor
they alone can deliver inclusive development and human security. The cooperative movement, through
seeking to deliver social, economic, cultural and environmental needs of its members on a local scale,
can address the issues of human security even in a capitalist system, where human security is defined as
freedom from want, condition which meets the economic and social needs and rights, and freedom from
fear, condition which meets opportunities for meaningful participation within a community to include
civil and political needs and rights.

Cooperative, Economic Condition and Household Income

Shaw (2004) analysis on changes in income reported that 25% of households that were initially below
poverty line exit poverty after joining an informal finance program and the household income of frequent
clients is more than new clients. The income of members increased when compared to their income level
before joining the cooperative and helps to fight poverty (Ghosh & Maharjan, 2001). Simkhada (2004)
reported that members experience better household income (62%) than non-members (20%).

Cooperatives and Better Standard of Living through Enterprise Assets

Edgcomb and Garber (1998) reported 33% and 16% for clients and non-clients respectively on ownership
of storage facility with a statistical significance. On acquisition of small tools, the study reported 40% for
clients and 19% for non-clients, while Falaiye (2002) documented 50% for clients and 31% for incoming
clients. Sharma et al. (2005) indicated that nonmembers acquired fewer enterprise assets than members.

Social Aspects of Cooperative Social Responsibility

CSR was industry’s obligation to pursue those policies, to make those decisions, or to follow those lines
of actions which are desirable in terms of objectives and values of society. Another thinker, management
guru Peter Drucker was one of the first to explicitly address Corporate Social Responsibility, including
public responsibility as one of the eight key areas for business objectives developed in his 1954 book,
The Practice of Management. While Drucker believed that management’s first responsibility to society
involved making a profit, he felt it was also most important that management consider the impact of
every business policy and action upon society. Bowen’s and Ducker’s as well as others” conceptions were
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based on classical Greek philosophy represented by Socrates and Plato. Particularly relevant is Socrates’
opinion that managers should treat with entrusted property, as it was their own (Xenophone, 380BC).

A landmark in modern social responsibility was 1971 when the Committee for Economic Development
(hereinafter also CED) in the USA published the report Social Responsibilities of Business Corporations.
As a code of conduct, the CED outlined a three-tiered model of cooperative social responsibility:

1. The inner circle: the basic responsibilities an organization has for creating profit and growth;

2. The intermediate circle: an organization must be sensitive to the changing social contract that
exists between business and society when it pursues its economic interests; and

3. The outer circle: the responsibilities and activities an organization needs to pursue towards
actively improving the social environment.

Very important is that the model has been empirically tested and largely supported by the findings and
that it in cooperatives and gives top priority to the economic dimension as an aspect of cooperative social
responsibility.

Even though corporate social responsibility is well rooted in today’s business environment, cooperative
social responsibility had in its modern history and still has opponents. One of the most influential
opponents was famous economist Milton Friedman who advocated that there is one and only one social
responsibility of business to use its resources and engage in activities designed to increase its profits, so
long as it stays within the rules of the game, which is to say, engages in open and free competition without
deception or fraud.

Figure : Pyramidal Structure of Cooperative Social Responsibility

Contribute resources
to the community;
improve quality of life.

Be a good

2 Philanthropic
corporate citizen

responsibilities

Be ethical Ethical Obligation to do what
responsibilities is right, just and fair.
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Law is society’s codification
of right and wrong. Play by
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Obey the law Legal
responsibilities

The foundation on

S Ereleiis which all other rest.

responsibilities

Source: Bakhsheshy, A. (2007), Cooperative Citizenship, Social Responsibility, Responsiveness, and
Performance

Society’s expectations of business increase every year, and no firm can hope to be successful without
taking into account of those expectations whether it is a reduction in pollution, detailed contents labeling,
or additional health benefits. The frameworks that have built up around cooperative social responsibility
can help companies to make sense of these expectations, and achieve a balanced approach to their
responsibilities. A lot has changed since Friedman wrote his article. Today, companies are learning they
can increase profits as a result of their cooperative social responsibility efforts, not despite them.
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Environmental Aspects of Cooperative Social Responsibility

Human beings do not only assimilate with their surroundings but actively adjust them according to their
needs. The intensity and kind of such an influence followed the development of civilization. These actions
of human beings had both positive and negative impact. Thomas Robert Malthus (1766-1834) ranks
among the pioneers investigating the disproportion between the growth of population and available natural
sources. With growth of pollution, extinction of some species, and appearance of other environmental
problems more scientists and politicians started paying attention to the problematic and realized, the
problems are not only on the local level but have global character.

The establishment and work of the association called the Club of Rome in 1968 meant a significant step
in the environmental problematic, crossing boundaries by including more than 30 scientists from 10
countries into the project. Foundation stone to the environmental politics was laid in 1972 in Stockholm at
the 1** United Nations Conference on the Human Environment also known as the Stockholm Conference
(UNEP, 1972). The formulation of the idea of sustainable development is considered as the most
important conclusion of United Nations” activities in 1970 and 1980™. The United Nations was aware
that the global progress cannot be stopped but must meet the needs of the present without compromising
the ability of future generations to meet their own needs (UN, 1987). Sustainable development can be
conceptually broken into three constituent parts: environmental sustainability, economic sustainability
and socio-political sustainability. Further United Nations” summits concluding in more or less successful
results followed:

I. Earth Summit in Rio de Janeiro in 1992 concluding Rio Declaration on Environment and
Development, Agenda 21, Convention on Biological Diversity, Forest Principles, Framework
Convention on Climate Change, and

2. Earth Summit in Johannesburg in 2002 adopting the Johannesburg Declaration that built on earlier
declarations made at Stockholm in 1972, and in Rio de Janeiro in 1992.

Today in the global economy, where the internet, the news media and the information revolution shine
light on business practices around the World, cooperatives are more frequently judged on the basis of their
environmental stewardship. Increasingly business partners, governments and consumers want to know
what is inside a cooperative. This transparency of business practices means that for many cooperatives,
environmental aspects of cooperative social responsibility, are no longer a luxury but a requirement.

Five Decades of Cooperatives in Nepal

Starting from Bakhan Cooperative Ltd, the first cooperative established way back in 1957, Nepal’s
cooperative movement has already completed five decades. During this 53-year period, especially after
the enactment of the new Cooperative Act in 1991, the sector has witnessed a massive growth in terms
of quantity. There are over 21 thousand cooperatives of all types with over 3 million members. Together,
they employ some 50 thousand people directly and over half a million indirectly.

No doubt, the numbers look impressive but the impact on the economy still appears dismal. Cooperatives’
contribution to the GDP is barely 3 per cent. Provided the sheer numbers mentioned above, this is not
satisfactory and leaves a big room for better performance. Of the country’s financial system’s total
deposits, nearly 15 per cent is said to be with the cooperatives, mostly with the 10 thousand plus Savings
and Credit Cooperatives (SACCOS), a majority of which are concentrated in the urban centres. The need
for cooperatives is in the rural, remote areas than in the urban centres where financial access is already
being taken care of by a range of banks.

Cooperatives can indeed play a very important role in an economy like ours. The private sector, for
obvious reasons, is motivated by profits. And it doesn’t invest in an area where it doesn’t see the
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prospects of a good return. This “profits first” attitude has excluded most of Nepal from private sector
investment/engagement. For various intrinsic and extrinsic constraints, the state’s presence, too, is limited
and ineffective. In fact, the state is virtually non-existent for a majority of Nepalis, especially those in the
rural and remote areas. This is a huge gap that nothing else except the cooperatives can fill in. Needless
to say, they are also motivated by service than profits.

The political parties seem to have realized this fact. Only a couple of months back, they agreed to grant
the cooperatives a status equal to that of the public and the private sectors by adopting a three-pillar
economic model based on public-private-cooperatives in the new constitution to be drafted. This is a
welcome step. But a constitutional recognition alone is not going to work. It has to be complemented by
the right policies and programmes aimed at strengthening the capacity of cooperatives, especially those
at the primary level.

A few things need to be done urgently. The government has to establish cooperative training centres at
appropriate local levels. The Department of Cooperatives lacks both human resource and expertise to
monitor the activities of SACCOS which are already operating in a bank-like fashion and face — a majority
of them, at least- the risk of “elite capture”. Principally, cooperatives are self-regulated institutions. But
now many of them have started operating beyond the seven universal principles of cooperatives. This
situation warrants a course correction through proper regulation.

Conclusion

Poverty is identified as an integrated strategy of socio-economic development. Reduction of poverty
refers to improving of poor's condition and generation of a sustainable command of welfare. Cooperative
is community business. Cooperative in Nepalese rural context can potentially support breaking down the
vicious cycle of poverty. Cooperative means for income, social and perception based poverty reduction.
Upcoming challenges are result of weak legal institutional arrangements with weak monitoring. A rupee
in cooperative means different from a rupee in commercial bank from poverty reduction perspective.
Government should be sincere regarding the sum of money in cooperatives and also the value of the
services in most trust worthy and easiest way in those areas where private areas don’t feel comfortable.
Cooperative movement also meant poverty reduction. Soon before tragedy of collapse down, it is better
we manage cooperative in principle and norms. This is the most important challenge in turning cooperative
toward poverty reduction sector. A lot can be expected from ethical and democratically institutionalized
cooperatives in rural Nepal.
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Learning Cadastral Mapping In Nepal : An
Analytical Study
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Abstract

Land is an essential natural resource, both for the survival and prosperity of humanity, and for the
maintenance of all global ecosystems. People have right to sell and buy private land in any part
of Nepal and fragmentation of land has been carried out due to the continuous land transaction.
Land use policy has been formed by the government but it has been difficult to apply as a result
of fragmented parcel. The main purpose of cadastral mapping is to make the cadastral map by
separating the individual parcel boundaries and calculating the total areas of these parcels to
collect the revenue from the land owner. The method applied to conduct the study was mixed method.
The data were collected based on the documentary analysis, interaction, interview and focus group
discussion. The data was analyzed based on simple statistical tools. The study has concluded that
appropriate policies like creating functioning markets for land, improvements in credits, modern
graphical techniques may promote successful land consolidation in the regions where it is an issue
and an increase in agricultural production capacity is needed.

Keywords
Parcel fragmentation, Cadastral map, Land consolidation, Land management
Introduction

People have right to sell and buy private land in any part of Nepal. There is hardly few obstacles in the
land transaction. The parcel fragmentation has been carried out due to the land transaction. It has made
the parcel smaller and smaller. The very small parcel may bring the problem of land management that is
there may not have enough space for making road, drainage, open space etc. When the parcel is small,
area becomes smaller and it may cause increase in land disputes. Different people plant different crops
in small area and the production decreases. In the small area modern farming method cannot be applied.
Recently, land use policy has been formed by the government but it has been difficult to apply as a result
of fragmented parcel.

In the context of Nepal, the private land of the people is breaking down in small division than the previous
i.e. the parcel of the private land is fragmented day by day. When a single parcel is divided into two or
more parcels then there happens parcel fragmentation. Due to the fragmentation, the number of parcels is
increased but the area of such formed parcels is decreased. Land fragmentation happens due to the division
of land properties among the family members by selling part of parcel and also due to infrastructural
development such as road, drains etc. The smaller may cause the problems on infrastructure development
such as road, airport, hydropower etc.

Focus of the Study

The main purpose of cadastral mapping is to make the cadastral map by separating the
individual parcel boundaries and to calculate the total areas of these parcels to collect
the revenue from the land owner. In the context of Nepal, land fragmentation happens due to the
land property division among the family members by selling part of parcel and also due to infrastructural
development such road, drain, hydropower and other infrastructures. Land fragmentation practice has
been from the various background like family dispute, land pooling, real state practice and also different in
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rural and urban areas. It is also different from the purpose of use like farm land or residential or marketing
purposes. Parcel fragmentation seems to be influenced by the reduction of the total size of the parcel and
has affected on increasing the total number of landowners (Karki, 2009). He further mentioned that land
to man ratio has been increased creating disputes and reduction of productivity. Present researcher has
set a statement of the problem for the research as: to what extent the parcel fragmentation has affected on
land disputes and reduction of productivity?

Conceptual Frame Work

The was guided by the following conceptual framework. This conceptual framework provided the guiding
framework of the study underlying the theories, philosophical beliefs and methodology adopted for the
study. The following figure illustrates the different components of the conceptual framework.

The conceptual Frame work

The comceptual Frame work

Socio Economic Reform Theories and Principles, Parcel Fragmentation
Practice
-
— l l Regulatory Framework
Parcel Fragmentation {Acts, rules and
*| policies)
4
Limited land use change ‘l Capital:
Parcel Fragmentation
Decrease land disputes Control [*—| Human, Sacial, Political &
. Institutional
Increase Productivity

N R Technology (Scientific
Organization + N
tools and technigues)
Empowerment —]

It has been shown that the conceptual framework consisting of points of departure as the theories and
principles as well as parcel fragmentation practice as a point of departure. The socio economic reform
may be accelerated by limited land use change, decrease in land dispute, increase in productivity and
economic reform. This can be controlled through the parcel fragmentation guided by regulatory framework
of act rule and policies. The system of parcel fragmentation can be enhanced through human, social,
political as well as institutional capital backed up by scientific tools and techniques. The organization and
empowerment can be achieved through assessment, planning, design implementation, monitoring and
evaluation, participation of stakeholders through social inclusion and power distribution as well as raising
awareness through media campaign and training.

Objectives of the Study

The main objective of the study is to explore the status of parcel fragmentation of land in Nepal and to
examine the land use change and land disputes on the fragmented parcel. It has also aimed at identifying
the problems of parcel fragmentation and suggesting corrective measures for socio-economic promotion.

Rationale and Significance of the Study

This research may explore the status of parcel fragmentation in Nepal, land use change in the fragmented
parcel, frequency and intensity of disputes in the fragmented parcel. This study may explore land
management practice including the open space, road and drainage management, space for play ground
and so on. This study may have benefit for modernization in farming. It may help to generate knowledge
for reduction of accident, traffic regulation and public procession. It may also helps to the government to
make proper polices related to the land.
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Methodology

For this research, both qualitative and quantitative methods have been used for the required data collection.
It is exploratory cum descriptive research study. Research has been carried out in academic arena to find
out logical answers of certain problems and it demands systematic process. The study has adopted the
general science research approach or methods. The entire process of research is based on the research
philosophies, principles and mechanisms of research. The primary concern of this was to investigate the
contribution of socio economic reform over the parcel fragmentation practice of land in the society. This
research focuses on how the socio economic development of people to participate in the mainstream
economic reform and drive for new land use movement. In this research, researcher has used mixed
methods (qualitative dominant quantitative) research design. The survey questionnaires, Interviews and
observations and secondary sources were used to collect the data and information. The secondary data
was collected directly from books, journals, and websites. However, it can be kept in mind that any exact
method is not the end (Creswell, 2009). The entire process of the study was guided by a set of beliefs and
feeling of research participants taking primary respondents.

Research Design

The research site was Ilam and Siraha in Eastern Development region, Lalitpur and Dhading of the
Central Development region, Lamjung and Nawalparasi of Western Development region, Salyan and
Bardiya in Mid Western Development region and Kailali and Baitadi of Far Western Development region.
The number of representative land owners was randomly selected on the area of the above districts. The
main tools for data collection was as observation, questionnaires, in depth Interview, key information,
Focus Group Discussion, checklist and also secondary data. Details below:

Logical Framework

- ~,

Research Question

Parcel fragmentation
practice

1alysis And its impact on

¥

Research Design

Data Collection

Desk Study

The systematic cadastral survey in Nepal was started from 1964. Cadastral surveying happened in different
districts in different period. The parcel fragmentation started in different districts with the cadastral
surveying. The literature review was carried out collecting the relevant documents over last 25 years and
beyond. The inception report was prepared based on the secondary information. Checklist questionnaire
and sampling criteria was prepared to carrying out the field study for primary data gathering.

FGD, interaction, interview, and questionnaire was the tools for data collection. Data analysis has been
carried out through statistical tools, tests, frequency and graphical presentation. Qualitative data were
transcribed through coding and decoding Reliability and Validity was controlled through multiple sources
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of data, pretest and post test of tools, representative methodological validity was applied.
Results and Findings

All the data was gathered by different tools and then it was classified on quantitative and qualitative basis.
The data was analyzed in the descriptive and statistical way. The researcher checked and analyzed through
quantitative analysis, chart, bar diagram, interpretation and presentation. Qualitative data or information
was analyzed in descriptive ways.

Historical Trend of Parcel Fragmentation

Land Surveying is as old as human civilization. It has been used for distinguishing one person's land from
that of another. The Babylonians practiced some types of surveying as early as 2500 BC. Surveying in
some form was used in India and Egypt to divide the land for taxation purposes even 1400 BC. Surveying
techniques were also seen to establish control points in the Nile valley civilization. Ropes were used by
surveyors for lying out of the sides and checking the square of the angles of the rectangles. They used
triangular frames fitted with plumb bobs to obtain level foundations (Shrestha, 2011).

Parcel fragmentation is happening day by day. Demetriou (2013) land fragmentation varies from country
to country. He further mentioned that the main factors of land fragmentation are: inheritance, population
growth, land market and historical/cultural perspective. Land fragmentation is directly associated with
six relevant factors which are; the land holding size, the number of parcels belonging to the holding, the
size of each parcel, the shape of each parcel, the spatial distribution of parcel and the size distribution of
the parcel (King & Burton, 2014).

Problems of Land Segmentation

Land fragmentation is spatial problem because it is directly concern to the space. Some countries serious
land fragmentation. Six Asian Countries have an average holding size of less than 1 hectare: Banglesh
(0.35 ha), Sri Lanka (0.5ha), China (0.67ha), Vietnam (0.71ha), Nepal (0.79ha) and Indonesia (0.79ha)
(Demetriou, 2013). The main problems of land fragmentation are: distance between parcels and farmstead,
many boundaries lands, small size, irregular shape of parcel, lack of access as travel time, cost of moving
labor, machine etc, Boundaries of parcel are separated by stone walls, ditches etc, which causes land
wastages, uncultivated at the margins of the parcels, increase cost of fencing and neighboring conflicts,
cannot use modern machine in the tiny parcels and may require manual work (Demetriou, 2014). He has
further given the three policies to control land fragmentation which are: to promote legislation regarding
aspects that affects land fragmentation so as to prevent a worsening of the problem, the second strategy
is to apply specific land management approaches to tackle certain problem in the particular agricultural
area and the third strategy is to apply specific land protection policies to prevent agricultural land from
being developed for housing or commercial use bur this study have not explore about the solution land
fragmentation problem.

Agricultural Productivity and Land Consolidation

Land is the most important resources in Nepal and nearly 65% rain fed agriculture (Sharma & Khanal,
2010). The urban built of area in the Kathmandu valley increased from 3% in 1967 to 13% in 2000
where the shrubs land decreased from 20% to 9% and forest from 23% to 17%. The agricultural land
was changed to urban land. This research is limited only in only in land use change but has not given
what types of impacts were seen in land use changed area. The cultivated land area in Kathmandu valley
is decreased from 66.23% to 23.5% between 1976 and 2009 (Paudel, Pandit, & Reed, 2013). Similarly
the authors further mentioned that cultivated area in Pokhara valley is decreased from 60.7% to 20.2%
during 1977 to 2010. The rate of agricultural land conversion is very rapid in Biratnagar. The main factors
of rapid conversion of agricultural land are: eradication of Malaria and settlement in Terai, unbalanced
development, unplanned urbanization, ineffectiveness of environmental policies managing agricultural
land conversion and lack of land use guidance mechanisms. This study also focused on the land use
change but it has not given the impact after land use changed. Nepalese economy is based on agriculture
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and ninety percent rural women are involved in this sector (Khadka, 2010). He illustrated major land use
pattern of Nepal as mentioned below.

Land Use Status of the Country

Land use (Area in '000 hectare)
Physiographic Agriculture Total Grazing Forest Others Total
Regions Cultivated Non-Culti-
vated

High himal 8 2 10 884 221 2234 3349
(0.2) (0.06) 0.3) (26.0) (6.6) (67.6)

High mountains 245 147 392 510 1813 245 2960
8.1) (5.0 (13.2) (17.2) (61.2) 8.3)

Middle mountains 1222 665 1887 293 2202 61 4443
(27.5) (15.0) (42.5) (66.6) (49.6) (1.4)

Chure hills 259 55 314 21 1477 74 1886
(13.7) (2.9 (16.6) (1.1) (78.3) 3.9

Tarai 1234 117 1351 50 593 116 2110
(58.5) (5.5) (64.0) 2.4) (28.1) (5.5)

Total 2968 986 3854 1758 6306 2730 14748
(20.1) 6.7) (26.8) (11.9) (42.8) (18.5)

Source: Khadka, 2010

The research done by Khadka has given only the land use pattern in Nepal but it could not give what type
of land use are seen after the parcel fragmentation.

Economic Aspects of Land Fragmentation

The most prominent disadvantages of parcel fragmentation is the increase of economic costs because it
hinders mechanization, causes inefficiencies in production and involves large costs to alleviate it's effects
(Demetriou, 2014). As a result, agricultural productivity and income are reduced (Demetriou, 2014).
Another drawback is that parcel fragmentation limits the desire of a farmer to use modern techniques. The
obstacles that fragmentation provides to a farmer wishing to modernize or rationalize his/her holding by
introducing new crops, machinery, irrigation, drainage, fencing, new form of animal husbandry, disease
control etc (King & Burton, 2014). Fragmentation increases the number of people in a particular area
(King & Burton, 2014). Social tension is caused by disputes over ownership, access, rights of way and
damage (King & Burton, 2014). Such litigation often provides expensive for farmer and clogs up the
local court (King & Burton, 2014). In the researches of (Demetriou, 2014) and (King & Burton, 2014),
they have mentioned the disadvantages of parcel fragmentation and disputes but not explore the solution
of land disputes. Land fragmentation is rooted in traditional in heritance practices where by the parental
parcel is divided equally among sons. Land fragmentation is general has a negative impact on agriculture
productivity (Paudel, Pandit, & Reed, 2013). Moreover they reported that the conversion of fertile
agriculture land to non- agriculture land in Nepal. The research is limited in conversion of agriculture
land and it has not explored the kinds of land disputes. The main land disputes are: Boundary disputes,
Ownership disputes and Inheritance disputes (Stein & Suykens, 2014). Boundary disputes occur when
individuals attempt to enlarge their own parcel. Ownership disputes related to ownership of entire plots
of land. It happens difficult to register and transaction the land due to the ownership disputes. Inheritance
disputes occur among brothers after the division of existing parcel. The research presented by Stein &
Suykens (2014) explored the types of land disputes but it has been not given the types of impacts after
land fragmentation.

Policy Flaws of Land Segmentation

There are number of policies formulated in order to facilitate agricultural production by the Ministry of
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Agriculture and Cooperatives Nepal (Sharma & Khanal, 2010). The Land Act and Rules 1964, authorize
the government to implement a program for control of land fragmentation and consolidation of the land.
The Interim Constitution 2007 has made the following pledges: Pursue the policy of adopting scientific
land reform programs by gradually ending capitalistic land ownership practices, the state shall pursue
a policy of making a provision of providing adequate piece of land livelihoods to the free bonded
laborers for their sustenance by determining their number. Similarly, the Land Act 1964 stipulates the
following regulations: fixed ceiling on the total amount of land owned by any individual, protects the
rights of tenants by registering their name on the land certificate, fixed rent on the agricultural land and
protect rural loans from high interest rate. There are number of policies formulated in order to facilitate
agricultural production. In the same way Land Acts and Rules 1964 provides the procedures for the
consolidation of land and authorizes the government not to allow fragmentation below a certain unit
of land in the area where the program for control of fragmentation and consolidation of land has been
initiated (Sharma & Khanal, 2010). However the implementation of this act is as yet minimal. So it is
necessary to explore fragmentation status and its impacts on society in Nepal which may help to make the
proper land policy to stop the fragmentation. Realizing ineffective of previous efforts to manage the high
land fragmentation and conversion of agricultural land problems, government of has adopted land use
policy 2012 (Paudel, Pandit, & Reed, 2013). The land use policy 2012 has proposed classical regulation
tools for the controlling land fragmentation and conversion of agricultural land such as land pooling,
land classification, zoning etc. Till now not implemented these policies. It is necessary to report the main
impacts after the land fragmentation.

Conclusion

This study has concluded that the agricultural land has been divided into smaller fractions in higher
frequency due to urbanization, housing and unmanaged planning of land for residence purpose. The
findings also showed that the current level of fragmentation in the region is so high. At the beginning of
this study the aim was to investigate the current degree of fragmentation in the country. The findings have
suggested that the future land consolidation programme implying that consolidation into farms with the
fewer plots with the larger parcel sizes can stimulate the use of modern agricultural technologies but is
also likely to reduce the agricultural employment. It is likely that there may be reduce in land dispute and
harmonization in the society. The question remains as to what type of public policies to be proposed to
reduce the level of land fragmentation or to mitigate the cost enforced by land fragmentation. Therefore,
it will be essential to create a system of targeted incentives to encourage the farmers to seek ways of
consolidation, by entering into agreements with the neighbors to swap parcels to increase farm size or
increase the average size of their parcels. Needless to say, the findings and policy implications of this
study are conditional on the analytical framework and data used.
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Generating Knowledge for Educational
Management: Community Forestry Approach

Dwarika Uprety, Journalist,
Chief Editor, Road Map Weekly

Abstract

The main objective of the paper is to present 'Community Forest Management Strategies and Livelihood
Pattern' and to clarify the types of the government strategies and livelihood pattern based on community
forest user group model. It was felt that the people in the community have knowledge about sustainable
forest management and improvement of livelihood that is necessary to achieve quality life in the
community. Global evidence and research findings have shown that all the community forests are at
risk, and vulnerable environment in hills, rural areas and in plain Terai regions as well as in inner Terai
regions and livelihood is difficult to maintain quality life. Rural community people were found with little
knowledge on managing resources of community forest and governance of forest management as compared
to people in urban areas in the sample districts. The diversity of ethnicity, level of education, occupation,
and religion were found with different levels of knowledge, practice and attitude of the respondents. Most
of the community members were found with the knowledge about the importance of forest and benefits
of forest products, social welfare and livelihood improvement. The attitude of people was found more
positive towards the behavior of changing livelihood pattern in weak physical environment including
school management.

Keywords

Conservation, Livelihood, Forest resource, Community Forest User Group (CFUG), Non-timber forest
products, Occupation.

Introduction

Community Forestry is the active and meaningful involvement of communities in forests. The key
characteristics of Community Forestry are meaningful community involvement in, or control of, decision
making about forest management and the retention of benefits of forest management and retention of
benefits of forest use and management within the community (Uprety, 2007). The forests land in Nepal is
under Government control; however, the Government has made provision to hand over the state owned
forests to the local communities for a certain renewable period of time for conservation and sustainable
utilization of forest resources.

More than half of world’s poor depend heavily on natural resources for their livelihood, and in Nepal
about 70% of people are forest dependent. There is a need to find an innovative ways for natural resource
management for securing and enhancing livelihood. Integrated Natural Resource Management (INRM)
provides new paradigms for development approaches. But, there has been very little literature that
provides an adequate knowledge base in understanding the integration process at the catchment level
in developing countries. Natural resources development and management, and development efforts, are
typically compartmentalized along distinct political and administrative lines and implementation typically
remains at the sector level.

Nepal’s community forestry is a well-established legal grounding for decentralization of forest management
roles and responsibilities from state to the local communities as it is three decades old in practice (Giri and
Ojha, 2010, Uprety et al, 2012). The community forestry program has met with some notable successes
in terms of enhancing flow of forest products, improving livelihoods opportunities for forest dependent
people, strengthening social capital, and improving the biophysical condition of forest. Because of these
successes, Nepal’s community forestry has moved beyond its original goal of fulfilling basic forest needs
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of the people including firewood, fodder, timber, and non-timber forest products (NTFPs), and hence
Nepal is pioneer in terms of community-based natural resource management (Giri and Ojha, 2010).

Purpose of the Study

The main objective of this study was to analyze the community based forest management modalities,
and explorer how such management systems have been contributing to rural livelihoods of poor and
disadvantaged people and supporting to sustainable forest management in Nepal.

Review of Related Literatures

Forests, agriculture and livestock are integral parts of rural livelihoods in Nepal and elsewhere in the
developing countries. People from developing countries and particularly those who live in rural areas
rely on forests for meeting their livelihoods needs. In Nepal rural people depends on trees for fire-wood,
fodder, timber, wood fiber, fruits, seeds, herbs and compost manure to maintain and sustain the subsistence
farming system. Farm, forests and livestock are the three highly integrated constituents of the farming
system and cannot be separated from each other (Acharya, 2004). The fire-wood is the most important
forest product for rural people in Nepal and often only one source of energy for cooking and heating.
Hence, the forest is the backbone of Nepalese agriculture, sustaining the livelihoods of its rural people
(Gilmour and Fisher, 1991; Acharya, 2004). In the absence of these forests products, villages’ life is
unimaginable. Forestry policy in Nepal emerged in a series of milestones between 1975 and 1993; indeed
some amendments are seen from 1993 to 2006. National Agriculture Policy (2004) has the provision
of leasing marginal, pasture, degraded forest and unused common lands to the poor and marginalized
target population for the cultivation of cash crops and horticulture-grass, forage, fodder, agro-forestry,
medicinal plants, sericulture and other perennial tree crops, which would contribute to land improvement
and poverty alleviation.

A theoretical model illustrating the proposed interface between community-based forest management and
resource management factors and desired end results through community-based interventions is given
below which indicates the relationships amongst the key variables. The figure made it explicit and this
figure guided the present study.

Figure 1: Theoretical Framework of Community-Based Forest Management
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Research Methodology

In this study, description schedule interview survey and focus group discussion method was used. A
simple cross sectional descriptive cum exploratory study design was selected to examine, describe and
predict the relationship among variables based on schedule. On the other hand, the quantitative data
concerning community forest management and other related information were collected and analyzed
using statistical tools. The information generated through quantitative data was studied qualitatively to
generate findings regarding community forest user group and livelihood among rural people of Nepal. Six
local forestry groups comprising of four community forest users groups, one leasehold forest users group,
and one collaborative forest management group were selected. About 50 Households from each Forest
User Group (FUG) were interviewed. Various relevant literatures were reviewed as part of designing of
research, and getting in-depth knowledge about the subject of study.

The analysis of data consists of organizing, tabulating, performing statistical analysis and drawing
inferences (Pant & Wolf, 2002). The coding process included the categorization of responses on the
interview schedule, giving appropriate numbers for each different response and copying the responses
on a code-book. The computer readable forms of coded responses were entered into SPSS and statistical
analysis was done.

Results and Findings

Socio-economic status of the people determines the condition of livelihood of people how they have been
living in the rural setting. The influence of the community forest management is considered as the change
factor for sustainable livelihood in general. The households participated in the research rated about their
status of livelihood in sample districts.

Economic Status of the Households

The households were categorized as rich, middle class, poor, woman led, Dalit, and landless to rate
their economic level. The selection of households of different social and economic background has been
illustrated in table.

Table 1: Economic Status of the Household

S.N | Economic Strata of the family No. of households Households %
1 Rich 25 7

2 Middle class 120 31

3 Poor 134 35

4 Woman led 42 11

5 Dalit 34 9

6 Landless 26 7

Total 381 100

Source: Field survey, 2014

Out of 381 households, the household of rich family, middle family and poor family were rated as 7 %,
31%, and 35% respectively. Similarly, the household of woman led, Dalit and landless family were 11%,
9% and 7% respectively. The majority of the households were from middle and poor classes.

Primary and Secondary Income Sources of the family

Agriculture, livestock, service, labor work, business and overseas employment were recognized as major
sources of the family in the sample areas.
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Figure 2: Trend of Primary and Secondary Income Sources of the Family
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Source: Field Survey, 2014

Out of 381 households, the main income source of 143 households rated agriculture and livestock as
their primary profession and 104 respondents placed it in secondary source of income. Similarly, 90
households rated labor work as their primary source of income and 55 rated as secondary source. Besides
these two major sources, 71 rated business as primary source and 67 rated as secondary source for their
income. However, another 71, 31 and 7 respectively rated service, overseas employment and others as
their primary source of employment. Majority of the people rated agriculture, livestock, business and
labor works as their primary source of income.

Status of Income and Expenditure of the Family

The income and expenditure balance has been rated based on the saving the people make in each year,
no save and no loss category, and loss in their income status. The status of income and expenditure of the
family has been presented in table.

Table 2: Income Status of Households

S.N Economic status of household | No. of households | No. of household (%)
1 Saving 150 39%
2 No saving & no loss 56 15%
3 Loss 175 46%
Total 381 100%
Source: Field survey, 2014

Out of 381 households, 150 households that is 39 % said that they have been able for saving their income
and 56 household that is 15 % said that they neither have saving not nor loss. The remaining 175 household
that is 46 % said that they are living with loss; it means their lives are running very poorly and they have
fell in vicious circle of poverty.

Food Production Status of Household

In the rural setting, the food produced by the family has not been found sufficiently even for their
yearly food requirement. The category was rated from the sufficiency starting from three months interval
exceeding even more than a year. This table is only related to agricultural professional families.
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Figure 3: Food Production Status of the households
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Out of 381 families, only 93 families rated that they have food sufficient for more than a year and
majority of the families i.e. 123 families demonstrated that they have food sufficient for 9-19 months.
The agricultural production of 34 families, 64 families, and 67 families has available food only for 1 -3
months and 3 — 6 months and 6-9 months respectively. People who participated on the survey agreed that
they have not yet set any food security plan and for emergency they need to import food from out of the
village.

Trends of the Economic Status of Households

The economic condition of the people from the past ten years have been rated under three categories
namely as good, normal and weak in the interval of two years.

Figure 4: Trends of Economic Status of the Households

Source: Field survey, 2014

60 51 53 53

o | 48 R W = e |

40

30

20

10

Economic Condition of People

0 T T T T 1
2004-2006  2006-2008  2008-2010  2010-2012  2012-2014

Interval of time

—@—Good —hd—=Normal =fh=Weak

In the beginning of ten years during 2004-2006, the economic condition of the people was rated as 12%
good, 45% normal and 43% weak where as in 2006-2008, the level changed to 16% good, 46% normal
and 38% weak. Similarly the trend of changing economic condition has been increased in 21% good, 51%
normal but weak condition reduced to 28% in 2008-2010. This trend further continued to 27% good, 53%
normal and 20% weak in 2010-2012. From 2012-2014, the economic condition has been found good by
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36%, normal by 53% and weak condition has fallen to 11%. The major influence of changing scenario has
been realized due to community forest management as one of the effective change factor.

The various reasons have been identified behind the good income of some households in the region.

Table: 4: Reasons for Good Economic Status

Reasons for good economic Status No. of household of good | households of good
economic status economic status %

Increase in employee in national level 14 9%

Increase in overseas employment 17 11%

Increase in agricultural production 54 36%

Increase in business investments 21 14%

Increase in livestock keeping 34 23%

others 10 7%

Total 150 100%

Source: Field survey, 2014

Among the 150 families rated in the good economic status, 36% respondents realized that the increase in
income is because of growth in agricultural production. Similarly, 23% of the participants rated that the
increase in income is due to increase in livestock keeping and availability of fodder from the community
forest. About 14% realized that their income has been good through increase in business investments
and generation of employments. Some 11% respondents also agreed that overseas employment has also
contributed them for having good economic status in the village. However, 9% respondents identified that
because of increase in employee in national level with development interventions in the rural areas, the
income has been good for them.

Expectations of households

The households were asked to respond different expectations regarding the socio economic status
improvement strategies including provision of national employment, loan for overseas employment,
modernization of agriculture sector, investment in business and investment in agriculture.

Table: 5: Expectation of Households

Expectation of households No. of households Household %
Provision of national employment 45 12%

Loan for overseas employment 46 12%
Modernization of agricultural sector 123 32%
Investment in business 56 15%
Investment in agriculture 102 27%

Others 9 2%

Total 381 100%

Source: Field survey, 2014

Out of 381 families, 123 families that is 32 % rated that their expectation was modernization of agricultural
sector, 102 families that is 27 % agreed that their expectation was investment in agriculture and 56
families that is 15 % said that the expectation for improvement of their present economic status is to
provide investment in business. About 12% rated expectation of provision of national employment and
another 12% expected the need of loan for overseas employment to raise their socio economic status.
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Increase of the forest or green coverage as compared to past years

There were various reasons found behind the increase in the green coverage as compared to past ten
years. The respondents indicated the various reasons including decrease in mobile farming, control of
deforestation, community awareness, increase in reforestation.

Table 6: Reasons for Increasing the Forest Resources in the Past Ten Years

S.N Reasons for Increasing No. of Agreed participants | No. of Agreed participants (%)
1 Decrease in mobile farming 78 20
2 Control of deforestation 80 21
3 Community awareness 135 35
4 Increase in reforestation 67 18
5 Others 21 6
Total 381 100

Source: Field survey, 2014

There were different views on the reasons behind the increase in the forest or green coverage. Out of 381
participants, 135 participants that is 35 percentage said that it is due to the community awareness in the
recent years. Similarly, 80 participant that is 21 percentage believed on controlling of deforestation, 78
participants that is 20 percentage responded on decrease in mobile farming and 67 participants that is 18
percentage said that it is due to increase in reforestation. 21 participants that is 6 percentage said that it is
due to the help of governmental and non-governmental sectors on protecting trees in farming for grass
and fire wood, supporting for plantation of trees and fruits, etc.

Change in the Amount of Water in Sources in the Past Ten Years

There were various participants responding the change factors to increase in water sources in the regions.
They demonstrated the amount of increase in the regions with evidences. The increase in water has been
in growing trend as shown in figure.

Figure 5: Amount of water in sources of water in the interval of ten years
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Source: Field Survey, 2014

Amount of water in sources of water from 10 years ago to present was found with increasing trend. Out
of 381participants, 206 participants that is 54 % said that there used to be less amount of water in sources
of water. Similarly, 63 participants that are 16.5 % said it has become more and remaining 67 participants
that are 17.5 % said that there is no any difference and remaining did not respond clearly.
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Keeping livestock at different interval of time

The view of participants, about the number of livestock keeping in the interval of last ten years, are shown
on table.

Table No.7: The number of livestock keeping in the interval of ten years

Interval of time More Livestock (%) | Less Livestock (%) | No difference (%)
2004-2006 12 43 45
2006-2008 33 24 43
2008-2010 52 18 30
2010-2012 59 15 26
2012-2014 79 11 10

Source: Field survey, 2014

Out of 381 participants 45% realized that there was no difference in keeping livestocks and in the same
time 43% rated decrease of livestocks during 2004-2006. Meanwhile in 2006-2008, 43% rated constant
number of livestocks and 33% realized increase in livestocks in their houses. Similarly, 52 % participants
said that there was increase in livestock during 2008-2010 which was supported by 59% in 2010-2012
and 79% in 2012-2014. There seemed increasing trend of livestock in past ten years which was decreasing
in the beginning.

Additional income and Extra food production

People in the sample areas realized that before ten years they used to import various food to compensate
their decrease in food production. The view of participants, about the alternative income and food for to
recover the decreased production and to reduce import and increase export, are shown on table.

Table No.10: The alternative income and food production to recover the import

S.N Additional income & food No. of participants Percentage

1 Labor work 39 10%

2 Service 18 5%

3 Overseas employment 71 19%

4 Medicinal herb production 56 15%

5 Cattle raising 54 14%

6 Seasonal Vegetables 30 8%

[ Cash Crops 67 18%

e 8 Others 46 12%
-
< Total 381 100%
Z Source: Field survey, 2014
g Out of 381 participants, 71 participants i.e. 19% rated that overseas employment has been one of the major
<€ | income source in the areas, 18% participants believed that cash crops has been one of the immediate
o . . . . ..
D | alternate income source at this moment and in the same way, 15% said that medicinal herbs produced
8 from the collection from the community forest has made a vital income source. About 14% participants
w | realized that cattle raising is supportive to them for increase in income and increase in food production.
% However, some 8% pointed out the seasonal vegetables has also contributed in their income and increase
|<£ in food production.
2
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Alleviation of Poverty of Dalit, Marginal, and Excluded

One of the major contribution of community forest management through CFUG is that there is
improvement in the poverty alleviation and increase in economic level of ultra poor in the areas.

Table No.11: The Poverty Alleviation Strategy to excluded and poor people

S.N Strategies No. of participation No. of participation (%)
1 Forming the CFUG 129 34%
2 Forming cooperatives 62 16%
3 Participating excluded in CFUG 107 28%
4 Utilizing agro forestry practice 56 15%
5 Others 27 7%
Total 381 100%

Source: Field survey, 2014

The people living and involving in CFUG identified different possibilities of strategies used in managing
forest resource in order to alleviate poverty so that the excluded and ultra poor get maximum benefit for
their economic growth. Out of 381 participants, 34% with majority of the participants said that forming
CFUG with inclusion rights is the best way of alleviating poverty. Similarly, 28% people demanded the
effective strategy is the reservation of excluded in the CFUG. However, 16% participants also showed
that there is the effective action plan to alleviate the poverty by increasing the speed of present co-
operative movement and in the same way 15% participants also rated that utilization of agro forestry
practice has also contributed to alleviate poverty. Remaining 27 participants that is 7 % said that there
are other programs like poverty alleviation fund; NGOs/INGOs etc. addressing the increase in income.

Reform through Forest Resource for Poverty Alleviation

The focus group discussion on the issue of poverty alleviation, were organized on the sample areas
with the different stakeholders. The view of participants, about the suggestions to reform the
present community forest management system as a basic platform of poverty alleviation has been
summarized as:

1. There is need of the educational support for children.

2 The support for family health insurance, livestock insurance and crops insurance etc. were
demanded to have immediate intervention.

3. It has been realized that the identity card for purchasing daily required materials with cheapest
price through the CFUG office for economic support and income generation.

4. Provision of the subsidy for community forest management.

5. Provision of the facility of registration of forest groups and cooperatives in local level without
any problem.

6. Making the rule of registration of members with reservation of excluded ones in key posts.

Options for New Organizational Poverty Alleviation Models

Good practices in the different communities needed to be replicated for the welfare of the ultra-poor so
that they could get economic benefits from the community forest. The view of participants, about the
options for any organizational poverty alleviation models has been summarized based on the focus group
discussion results from the participants as:

1. Establishment of nationwide network of Poverty Alleviation Fund working in local levels like
VDC and municipality for mobilizing fund for the well management of forest and local resources.

2. Use of co-operative in different sectors for poverty alleviation, and thus different programs
applying from governmental and non-governmental sectors.

3. Use of the 'cost of carbon' for poverty alleviation program which comes from rich and industrial
countries.
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4. Investment by governmental and non-governmental sectors in income generating areas and
solving the problem of employment.

5. Encouragement to the poor people in production sectors by the governmental and non-
governmental support.

Move towards Agro-forestry

The cohesive among the diversity, people do not have differences in their social phenomenon. They helped
each other during the natural as well as human made disaster. Among the diversity there is uniformity in
environment related activities. The perception towards forest conservation and environmental sanitation
among different ethnicity, found less in aware in Muslim and Dalit communities. The multi sectoral
intervention on the improvement of forest conservation practices was felt needed in the sample districts.
The forest sector, agriculture and education were reported more complementary for the improvement of
agro forestry in the CFUG for livelihood improvement.

Greenery Practices in Schools and Eco-tourism

The CFUG members gave priorities in Bara, and Rautahat for increasing greeneries with some plants in
the open barren ground of the community forest boundaries. The forest of Bara and Rautahat were more
prepared for maintaining greenery. The people from the areas of sample CFUG of Parbat, Baglung and
Kaski said that they have managed eco-tourism practices in their areas. Home stay has been established
to protect homely environment and preserving culture. They have placed different products for sale made
from the forest resources. Their physical environment for healthful living was environment friendly.
The landscape of the community forest in these districts was found in natural environment. The resorts
were developed in some places but most of the lands were used for the forest conservation. The watering
facilities were sufficient and children in the school reported that they get more access on the drinking water
and water for cleaning toilets now a days. In case of the schools in Bara, and Rautahat, the schools were
mostly following open defecation in nearby jungles. The community awareness and capacity building of
the teachers about the environment protection felt needed.

Investment Priorities on Health and Education

People of sample forest user groups invested on socio-economic activities and for welfare schemes. There
is a strong association between health facility delivery, children’s education, and wealth quintile. About
the basic care of students’ knowledge increased based on level of education.

Increasing the percentage of health facilities is important for reducing retardation in growth arising from
complications of stunting. The expectation is that if complications arise during growth in children in a
health facility, a skilled teacher can manage the complication or refer the parents early to the next level of
care. Hence, Nepal is promoting safe schooling through initiatives such as providing financial assistance
through school incentives schemes to care in a health facility. SLC and higher level of education and those
in the highest use of health facilities, and nutrition has been promoted.

Establishment of Industries Based on Forest Resource

The younger the age of people, more knowledge, practice and positive thinking, behaviour were found.
The statement about the affordability and accessibility of health services, they perceived that these are
not the problems, majority of people disagreed with these statements. The respondents of this research,
most of them disagreed with families’ contribution is less on maintaining the health and environment of
the school. Only the community forest resource has been the useful fund in crisis.

Conclusion

Categories were generated from the community members’ experiences and their individual and collective
input after using the forest resources as livelihood improvement tools and as a method of delivering
resources. The forest resource management was guided by the resource management theories, principles
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and policies. Some members indicated that they would prefer to use the forest resources through the
government mechanism or those they should be supported primarily by the local government bodies and
thereafter using the resources in long run. Despite the fact that a few preferred to receive the resource
from the forest for daily hand to mouth supplement, the majority of the members’ reflections on the
study demonstrated that they were in line with the support of forest resource in health centers and school
management. The forest resource materials and their distribution to community members were applicable
to help understand the balance need of environmental factors. The management of resources from forests
in diverse perspectives made it possible for them to understand the practice better. The incorporation
of different practice models together with the resources offered community members the opportunity
to consider the ways from different points of view for improving livelihood and for the welfare of the
society. The community members confirmed that they used the resource materials to enable them to solve
practical problems in the improved livelihood.

The field notes recorded from the participants’ interpretation of the existing situation demonstrated
that the resources mobilization was a motivating and interesting way of livelihood improvement and
social welfare including quality school management. The members were happy and motivated after their
involvement of forest resources themselves in sustainable manner.
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Effectiveness of Head Teacher Training:
Developing Leadership in Schools

(This article is prepared by Prof. Dr. Basu Dev Kafle, Dr. Rojnath Pande and Shalikram
Bhusal for NCED)

Abstract

Training on leadership development of head teachers has been put into an integrated form to make
the training more relevant and effective. As this integrated training is in practice for more than
three years, it is now time to have appropriate feedback through an evaluative study like the present
one. This study therefore seeks to assess the relevance and effectiveness of the integrated form
of Head teacher leadership development training in terms of the change to be brought in school
management and leadership so as to establish school as a learning institution. The research has
also indicated that two modes have been used to deliver the knowledge and skills of Head teachers
in relation to school leadership and management. The training is affected by both contributing as
well as hindering factors, so responsible authorities should enhance the presence of contributing
factors and minimize the occurrence of hindering factors to strengthen the effectiveness of ILDT.
Nevertheless, knowledge and skills related to teacher management, SIP formation, preparing
operational calendar, pedagogical intervention, monitoring, evaluation and mentoring, financial
resource management, which are obtained from the training, are transferred into the work place.
Despite having such positive impacts, there are some gray areas that need to be fulfilled to maximize
the effectiveness of the training.

Introduction

The study of effectiveness of Head teacher’s Integrated Leadership Development Training is an effort to
answer questions raised by the School Sector Reform Plan in relation to effective school management.
Head-teacher's training is expected to germinate the leadership potentials of the head teachers and help
them release their capacity to have good governance of school for quality education. It is expected that
effective training of the head teacher can contribute to transform a school into a well functioning social
institution. Training on leadership development of head teachers has been put into an integrated form
to make the training more relevant and effective. As this integrated training is in practice for more than
three years, it is now time to have appropriate feedback through an evaluative study like the present
one. This study therefore seeks to assess the relevance and effectiveness of the integrated form of Head
teacher leadership development training in terms of the change to be brought in school management and
leadership so as to establish school as a learning institution.

Objectives

This study was carried out mainly to assess the effectiveness of Head teacher training program with
reference to the development of integrated school leadership in order to outline its contribution to different
aspects of quality education at the school level. The specific objectives of the study were:

I To review the head teacher training policy and program in the light of the current integrated
leadership development training for the head teachers.

To assess the expected and performed roles of head teachers in relation to the training received.
To identify contributing and hindering factors of effectiveness of head teacher training.

To evaluate the effectiveness of head teacher training program in terms of coverage, adequacy
and appropriateness of the contents, delivery of the training, improved school environment and
transfer of training in school leadership and management.
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5. To recommend practical measures to maximize the effectiveness of head teacher training on
school leadership.

Literature Review

School leadership development in Nepal has followed the course along with the development of education.
This study has conducted review of school leadership in global perspective, review of different policies
and empirical reviews. This study has made an attempt to review the available literature in the contexts
of the development of School leadership across the national and regional situations.

Conceptual Framework

The study has adopted the following conceptual framework based on the review of innovative practices
and ways out based on the cross-cutting edge, process and input of integrated leadership development
in order to enhance the quality of education. The framework covers various aspects of the study for
providing innovative strategic modality for the development of school level professional leadership.

Conceptual Framework: Study on Effectiveness of ILDT

Conceptual Framework: Study on Effectiveness of ILDT

Policy provisions on early grade education
improvement, good governance and
information flow management system '\
_ I
Need Status of HT training environment strategy
Assessment MCED, LRCs, Teachers, Head teacher, & &Ways for
others (DOE, DEO, SMC) improvemen
t methods
¢ measures)
Effects
Changes-trends occurred (inputs flow,

regularity, participation, involvement,
motivation, supervision, evaluation,
participation, social inclusion and information
flow for innovative activities)

o Encouragement to community active
participation in basic education
improvement

o Ewaluation of the role and function of
SMC, HT, DEQ, RPs,PTA, local authority,
line ies and co ity

Methodology

Eight research questions were formulated, considering the above objectives, to represent different focal
areas of the Integrated Head teacher training program. To answer these questions, the study used the
mixed-method research design combining both quantitative and qualitative aspects of research for
analyzing the information collated from different sources.

Research Design

The basic focus of this study was to make an inquiry into the Study on Effectiveness of Head Teacher
Training. This study was based on entirely qualitative methods for collecting and analyzing the data.
Qualitative research is used to gain insight into people’s attitudes, behaviors, value systems, concern
motivations, aspirations, culture or lifestyles. Qualitative data were collated simultaneously by considering
the objectives of the study. Research team has also used direct narrations or quotations of the respondents
to draw the essence of reality regarding head teacher training with the help of qualitative data. The three
most common qualitative methods are participant observation, in-depth interviews, and focus group
discussions. As mentioned before, sample districts, ETCs/LRCs, head teachers, SMC and PTA members,
District Education Officers, and training package designers as well as policy and program related to head
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teacher training were taken as the prominent units of analysis.
Sampling

Four districts namely, Morang, Kathmandu, Kaski and Dadeldhura, representing four developmental
regions, excluding the mid-western, were selected by using connivance sampling method in consultation
with the technical committee of NCED. In addition, two schools each, both well performing and moderate
performing, were chosen from each district along with all the head teachers of these schools. Three
Educational Training Centres and one Leading Resource Centre were also chosen from four developmental
regions to observe the delivery of the Head teacher training in the training centres followed by their
interview. Along with these, sixteen SMC and PTA members were selected in equal number representing
all sample schools. Four district education officers, one each from four sample districts, were chosen by
using purposive sampling method. Finally, a thematic group discussion was held with the head teacher
training package developers/experts and other policy level officials at the central level for their feed back
to the integrated training package.

Considering the nature of the sample of the study, clear information was gathered through the review of
related documents, training centre observation form, interview protocol, school environment checking
scale, and thematic group discussion guidelines.

An orientation program was conducted to the field team members to clarify data collection process by
providing them clear cut guidelines to be followed to administer the tools in the field. Intensive data
were gathered by considering the purpose of the study, and a central level workshop was organized by
inviting persons directly related to head teacher leadership training after the field visit for their input to the
research. In addition, both qualitative and quantitative techniques were used to analyze the information
collated from different sources. The quantitative data were analyzed with the help of simple statistics such
as charts, figures and diagrams. Qualitative data were analyzed by using the thematic approach of analysis
and stating narrations of the informants.

Summary of Findings

Head teacher training program has contributed to prepare school leaders indicating that trained
Head teachers are associated with school success by cultivating shared vision and practices, leading
instructional improvement, developing organizational capacity, and managing change. The head teachers
who participated in the preparation and professional development programs were better prepared, holding
more positive attitudes, and engaging in more effective practices compared to their untrained peers. The
trained Head teachers felt prepared to create a collaborative learning organization, plan professional
development, use and mobilize available resources, use data to monitor school progress, engage staff
in decision making, lead change efforts, engage in planning for improvement, redesign their schools to
enhance teaching and learning, and engage in continuous learning. The ILDT trained HTs attributed
their confidence and preparedness to their experiences and were more likely to discharge their duties
being prepared than those who were not trained. Furthermore, the trained Head teachers would hold
positive beliefs and feel strongly committed to the cool leadership. They were more likely to plan to
stay in their jobs, despite the fact that their schools served more low - income students and experienced
more challenges. They also reported spending more time on instructionally focused activities that are
associated with stronger school performance, including tasks like building a professional learning
community among staff, evaluating and providing feedback to teachers, and using data to monitor school
progress. It is worth noting that the effects were more pronounced for those who had experienced more
training programs and learning opportunities.

The ILDT study found that three features characterized NECDs’ efforts to institutionalize Ht training

initiative:

I A learning continuum operating systematically from leadership preparation through induction and
throughout the career, involving qualified HTs in mentoring others;
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2. Leadership development grounded in practice , including analyses of classroom practice,
supervision, and professional development using on- the-job observations connected to readings
and discussions and organized around a model of leadership; and

3. Collegial learning networks, such as head teachers’ networks, study groups, and mentoring or peer
coaching, that offer communities of practice and sources of ongoing support for problem solving.

The HTs participated much more frequently in professional development activities as peer observations
and visits to other schools, participation in head teachers’ networks and conferences, and participation in
professional development activities with teachers. Nearly all the community schools in sampled districts
engaged HTs in guided walkthroughs of schools to look at particular practices in classrooms and consider
how to evaluate and improve learning and teaching.

At the local level, study found that some districts had developed working guidelines to support recruitment
of prospective HTs and provide strong internship placements. All four of the sampled districts had
developed pathways into preparation for candidates they identified as worth recruiting into the headship.
Most of the schools studied had begun to create some infrastructure for ongoing professional development
for student friendly environment by supporting HTs to develop professional development on an ongoing
basis.  Despite these examples of promising practices, no sampled districts had yet assembled all
the elements of a high quality, financially stable system for recruiting, preparing, and supporting the
development of school leaders. Furthermore, based on national policy, relatively few schools across
the country have regular opportunities for the kinds of support they find most useful to improving their
practice, such as mentoring, peer observations, and to share meaningful leadership practices.

The ILDT has contributed to some aspects of school leadership development of the head teacher as
reflected through:

1. Motivating school teachers and staffs toward the goOals of the school.
2. Reducing conflicts among staffs, teachers, community members, SMC and PTA members
3. Decision making under common consciousness

4. Establishment of VDC examination committee

5. Contributing to formation Village Educational Plan

6. Introducing democratic and participatory teaching style in the schools
7. Ensuring regularity of teachers

8. Time management

9. Formation of house and child club

10. Provision of subject teacher

11. Extra class for weak students

12. Formation of ECA in charge and examination committee

13.  Subject wise teacher meeting

14. Weekly meeting of teachers

15. Circulation of meeting agendas, and meeting schedule

16.  Formation of subject wise departments

17. Organization of teachers professional development programs

18.  Use of email and internet facility

19.  Adequate provision of teacher guide , teacher manual and reference books
20. Management of accessible library to all students

21.  Applying concept of Leader and Feeder schools

22.  Arrangement of daily, weekly and monthly magazine/ reading materials
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Major Key Findings
The key findings of the study are summarily stated as follows:
Policy Provision and Practice

Findings of the study reveal that teacher development policy guideline has made provision of selecting
head teacher as an academic administrative person under contractual basis but only 25% head teachers
were working under contractual basis with the rest working on permanent basis with the expected
qualification.

The policy has clearly stated that any teacher claiming for Headship should submit SDP to be selected as
a head teacher but in practice none of the sample head teachers had submitted SDP to take the headship of
the school. Similarly, potential senior teachers are expected to take management and leadership training
to work as head teacher of a school but it was found that only 50% Head teachers had taken the training
before holding the headship of the school.

All the Head teachers were found qualified as per the policy provision since 25% of them had bachelor’s
degree and 75% had masters' level qualification.

Policy has indicated that teachers should have management and leadership training to be a head teacher of
a school but it was found that only 50% Head-teachers had taken the training before holding the headship
of the school.

Most of the head teachers benefited from the ILDT training in terms of developing managerial capabilities
such as preparing SDP, setting vision and mission of the school plan, formation of SMC/PTA, preparing
operational calendar, coordinating with local agencies for the betterment of school, conduction of
SMC/PTA meetings.

The ILDT training had contributed to a great extent to develop leadership skills of head teachers such as
motivating teachers, managing conflict at school, applying participatory approach for decision making,
allocating available resources, ensuring teachers’ regularity.

The ILDT training was found effective, to a moderate extent, to develop school as a learning institution
since the Head teachers had formed subject wise departments, started to use e-mail and internet for
academic purpose, conducted frequent discussion on academic problem and made available reference as
well as other reading materials.

Face to face mode of the training was found more effective and useful in comparison to the project based
mode. However, the duration of face to face mode was found to be short to deliver the intended training
contents.

Availability of both face to face and project based modes, preparing SDP, contents related to leadership
and management skills, participatory delivery techniques, evaluation and feedback system were taken as
the contributing factors to enhance the effectiveness of the Head teacher training.

Limited time for face to face mode of training, unavailability of technical support during the project based
mode of training, irregularity of the participants, limited number of project works, inadequately prepared
trainers, and limited resource in ETCs/LRCs were the hindering factors to minimize the effectiveness of
the training. However, the coverage and adequacy of the training content was found good as the content
had helped to address areas related to leadership, planning, administration, management and resource
mobilization skills of the head teacher.

Effectiveness of Integrated Leadership Development Training

ILDT was found effective to head teachers of both levels because both levels of head teachers are expected
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to play more or less similar administrative roles, and the school level demands trained head teachers for
both the primary and secondary levels. In this regard, primary level Head teachers, for instance, would
benefit from secondary level Head teacher training by learning something new from the upper level
administration and the secondary level Head teachers would get a chance to get a feel of lower level
administration if the training has the common contents.

Roster trainers were found more efficient than the trainers developed through TOT. As a result, the
trainings provided by trainers produced from TOT were seen to be less effective for delivering the training
contents as compared to their counterparts-roster trainers.

Some contradictions were observed between ETCs/LRCs and DEOs in terms of their monitoring role for
the training. DEO officials emphasized that ETCs/LRCs should monitor the effectiveness of the training
since they provide training to the Head teachers but most of the ETCs/LRCs representatives reported that
DEO should play this monitoring role because the training is conducted under its control.

Face to face mode of the training was found more effective and useful in comparison to the project based
mode due to the lack of frequent monitoring and technical support during the project based mode to the
Head teachers. However, the duration of face to face mode was found slightly short to deliver the training
contents. The evaluation system of the training was found very effective, though.

Contributing and Hindering Factors of Training

Availability of face to face as well as project based modes, preparing SDP, contents related to leadership
and management skills, participatory delivery techniques used by the trainers, competitive feelings,
regular evaluation and feedback system were taken as contributing factors to enhance effectiveness of
the training.

Limited time of face to face mode, unavailability of technical support in the project based mode,
irregularity of participants, limited number of project works, incompetent trainers, and limited resource
in ETCs/LRCs were found as the hindering factors that minimized the effectiveness of training.

Coverage and Adequacy of Training Content

The coverage of the content was found satisfactory to the extent that the prescribed content has
adequately included areas of school management as leadership, planning, administration, management
and resource mobilization knowledge and skills of Head teacher. However, contents related to ICT and
current educational practices were not adequately covered indicating addition of contents in these areas
for further betterment of the training package.

Adequacy of contents in areas related to life skills, financial management and leadership development is
distinctly noticed from their breadth point of view rather than from their depth point of view. Depth of
content in these areas is therefore a priority.

Content Delivery Process

Four stages were used to deliver training contents where delivery process begins with preparation of
SDP, conducting training session, carrying out project (preparing individual action plan- IAP) and finally
ending with an interaction of Individual Action Plan.

Knowledge and skills, delivered from different modes in the training, were transferred in some core area
of school management such as teacher management, SIP formulation, preparation of operational calendar,
pedagogical intervention, monitoring, evaluation and mentoring, financial resource management,
formation and mobilization of SMC/PTA, collaboration with local level stakeholders, and social auditing.

Conclusion

The world is rapidly changing owing to the impact of science and technology. With the change of time,
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there are tremendous changes in the arena of knowledge, teaching and learning process, leadership and
management of an institution, and the like. Due to these facts, the knowledge and skills learned once are
not useful and valid for all the time. In this regard, training is considered as a stepping-stone to make
human resources up to date in rapidly changing arena of knowledge. Considering these things, NCED
has introduced Integrated Leadership Development Training for five years to the public school Head
teachers to establish school as a learning institution by developing leadership and management skills
in them. The research has revealed that there is consistency between Head teachers training policy and
practice except some contradictions in terms of recruiting Head teachers especially in the area of their job
tenure and preparing SDP. The trained Head teachers performed their expected role to a greater extent
as intended by the training program. Almost all the contents subsumed within the training package are
appropriate in terms of coverage and adequacy. However, some contents — ICT education, current trends
in education for examples — need to be encompassed within the package to enhance training’s adequacy
and efficiency. The research has also indicated that two modes have been used to deliver the knowledge
and skills of Head teachers in relation to school leadership and management. Though, face to face mode
is more effective in the comparison of project based mode because participants receive opportunities to
share their ideas among others and learn something new through interaction with their peers. Number
of project work therefore should be increased within project based mode to enhance its effectiveness.
The training is affected by both contributing as well as hindering factors, so responsible authorities
should enhance the presence of contributing factors and minimize the occurrence of hindering factors to
strengthen the effectiveness of ILDT. Nevertheless, knowledge and skills related to teacher management,
SIP formation, preparing operational calendar, pedagogical intervention, monitoring, evaluation and
mentoring, financial resource management, which are obtained from the training, are transferred into the
work place. Despite having such positive impacts, there are some gray areas that need to be fulfilled to
maximize the effectiveness of the training.

Recommendations

The following measures are recommended to address the effectiveness of head teacher training in terms of
ILDT. These recommendations are stated in terms of action to be undertaken by the different stakeholders.

1 Policy provisions (preparing SDP, requirement of HT training, permanency) need to be improved
on practical basis or implemented effectively in relation to head teacher’s recruitment;

2 Sufficient orientation need to be made before launching any changes in training package. Training
delivery was, to some extent, conducted in segregation neglecting policy provisions. It is therefore
recommended to provide training in integrated form;

3 Clear guidelines should be given in terms of monitoring role of authorized agencies. For example,
monitoring role should be played by either DEO or NCED in terms of ILDT;

Trainers should be selected from the rosters rather than on TOT basis;

5 Contents related to ICT, motivation, current educational practices, learning organization should be
incorporated and strengthened while redesigning the training package;
6 In depth knowledge should be provided in the area of life skills, financial management and

leadership development in terms of practicability while delivering the training;

7 Time of the face to face mode should be extended to deliver all of the prescribed contents
effectively and roster trainers should be made available to conduct this mode efficiently;

8 Number of field works should be increased in project based mode. Along with this, technical
support should be provided to the trainees and continuous monitoring should be made to enhance
the effectiveness of the project based mode of the training.

9 Irregularity of trainees, ill- prepared trainers and limited resources in ETCs/LRCs were found as
hindering factors to the training. Therefore, regularity of the participants should be ensured, roster
trainers should be made available instead of trainers from TOT and training centers should be
made resourceful to enhance the effectiveness of the training.

10 The contents related to ICT use and current educational practices need to be added to the Head
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teacher training program to ensure the effectiveness of the ILTD program.
11 Policy of head teacher selection and the training designed to provide them need to be implemented
effectively to meet the predetermined objectives of Integrated Leadership Development Training.

12 Technical competencies and academic qualification of the roster trainers should be updated to
conduct head teacher training in an effective and expected manner, as ILDT is conducted with the
involvement of the roster trainers.

13 The duration of face to face mode of training should be increased by incorporating a number
of project works especially within the project-based mode of delivery followed by regular
monitoring to provide technical support to the head teachers for completing the assigned project
works efficiently and successfully.

14 It should be made clear that the head teacher training program would either be linked with an
effective monitoring and evaluation unit under DEO or be associated with monitoring unit
organized under the training centers or their central office, NCED.
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